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Abstract 

The issue that this study addresses is the analysis and evaluation of a representative 

sample of English teaching/learning materials. The purpose of the study is to examine how these 

materials promote the development of the ICC, and to explore how the concept of culture is 

integrated to the other components of the development communicative competence models. The 

study was conducted in Cartagena de Indias, and the materials scrutinized were taken from a 

random sample of in use materials in public schools’ of the city. To gather data, interviews were 

applied with teachers from the chosen schools of the sample; and a checklist was also used as 

data collection method. The interviews aim to identify teachers’ expectations toward in-use 

English teaching materials based on Intercultural Communicative Competence. The interview 

has 15 questions designed to find general information about their qualifications, experience, the 

courses they teach, the institution as well as their perceptions about the materials. Open questions 

were included to provide the participants with as much freedom as possible to share their own 

experience and understanding. Checklists were used as a mean to access the information 

provided for the materials. Through checklists, the absence or the presence of certain criteria 

were marked, and at the same time allowed to write brief comments on the subject analyzed. The 

main contribution of this study consists in the identification of some features or criteria for 

developing ICC, the recognition of some methodologies that could be inserted in material 

development and the presentation of some indicators which could be used in the analysis of ICC 

material development for English language teaching and learning. 

 

Keywords: Material Evaluation, Intercultural Communicative Competence, ICC, 
intercultural materials, Language Teaching, English Teaching Materials. 
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Introduction 

 

In language teaching, learning materials play an important role as a mean through which 

the learner is exposed to the language. This implies that the learning materials should present the 

language used in real life and learners need it. According to Araya (2007), teaching-learning 

materials have been conceptualized as instruments or tools dealing with linguistic elements and 

cultural matters. It seems that materials only have the purpose of presenting the language, 

informing the students and helping the teachers with curricular objectives, but teaching-learning 

materials are more than that. We can assume that materials could be conceptualized as a 

meaningful construction of reality and truth, more than simple teaching instruments. The 

objective of materials may be to create certain mental images and representation of knowledge, 

values and beliefs or ideologies of the language studied.  

Thus, the knowledge of these sets of cultural elements of the target foreign language is 

also crucial not only to develop students’ assessment of the language and culture studied but 

awareness of their own culture. This is also important to foster students’ abilities to interact with 

other people from other countries and culture taking into consideration their own and other 

people’s points of view and needs and to negotiate meaning. In other words, to help students 

develop what Byram (1997) defines as the notion of Intercultural Communicative Competence 

(ICC).  

The core role of the Intercultural Communicative Competence in the process of foreign 

language learning has been illustrated and claimed to be incorporated in the foreign language-

learning curriculum by many studies and documents. European Council Documents (2001) stress 

the importance of enhancing intercultural communication and the understanding of cultural 
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differences. The US Standards for Foreign Language Learning (2006) consider culture as one of 

the five columns about which these standards should be constructed. The document expresses 

that the process of learning a foreign language is so deeply connected with a culture that each 

one must be taught or learned in association with the other. Thus, according to this document, a 

foreign language learner should use the foreign language to investigate, explain and reflect on 

the relationship, practices, and perspectives of the cultures studied and on the relation between 

the products and perspectives of this culture. This, expressed at the level of standard, means that 

student should learn ways in which groups of people from the targeted culture behave or act in 

situational manners as, for example, to address older people or another classmate.  

This cultural practice reflects, as in this case, age-related values and attitude toward older 

people. Thus, foreign language learners should get insight into the values, attitude, and beliefs 

that shape the social relationship among members of other cultures. In the same way, foreign 

languages should also get insight into the social meaning of the products of the culture studies, 

since artifacts or products used by some culture may express a cultural perspective on social 

class members or on gender roles. 

Therefore, the analysis, assessment, and evaluation of foreign language learning/teaching 

materials used in the processes of foreign language acquisition are worthy of consideration. 

Thus, the aim of this study is to inquire into the efficacy and efficiency of learning/teaching 

material on development of Intercultural Communicative Competence in the contexts of public 

schools in Cartagena de India city. 
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Rationale 
The problem posed in this study arises from the necessity to analyze in-use language 

learning/teaching materials in order to evaluate their contribution as mediators in the 

development of intercultural communicative competence in the context of Cartagena de Indias’ 

public schools. This necessity could be observed from two overlapping perspectives: the legal 

framework in which the Colombian educational system is supported and the pedagogical 

practices in which the teaching praxis is acting in Colombian second language classrooms. 

The Colombian Ministry of National Education through the enacting of the regulatory 

decree 3870 of November 2th 2006, adopted the Common European Framework of reference for 

second language learning, teaching and assessment. Thus, the legal and institutional frameworks 

which are the fundamentals of the second language education in Colombia makes compulsory to 

count on some pedagogical tools. These tools may be used as artifacts to evaluate the efficiency 

and effectiveness of learning/teaching materials to accomplish some of these international 

standards, in this case, the sociolinguistic competence. Thus, this study establishes some 

pedagogical tools such as: evaluation procedures and checklist which can be considered as a 

proposal to be used by educational policy makers in second language or decision makers in 

choosing second language educational materials or second language teaching/learning material 

evaluators in order to evaluate the validity and reliability of these materials to mediate the 

development of this competence. 

In teaching experiences, we could have met with materials claiming that they were 

designed according to some teaching/learning language principles or language teaching/learning 

approaches, but when examining in depth, they do not fulfill their assumptions. Language 

learning/teaching materials could be considered one of main source of exposure for learners to 
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language and culture. Thus, these could be turned into the core means to spread knowledge and 

foster skills relating to intercultural communicative competence. However, when thoroughly 

analyzing and contrasting with the main proposed intercultural competence models, these 

learning/teaching materials could not fulfill some indicators identifying the presence or absence 

of learning activities fostering some intercultural competence dimensions. These failures may be 

conceived as hurdles which do not allow learners to develop abilities to face with intercultural or 

multicultural encounters.  

This study could also help to identify some stereotypes that could lead to bias in learners’ 

conceptions of supremacy ideologies and their cultural notions. In addition, the study set the field 

to contrast the learners’ needs to develop Intercultural Communicative Competence with 

learning/teaching material designer’s proposal. In this aspect is important to discover the real 

intercultural notions or approach proclaimed by authors if these are presented.   

 We strongly affirm that culture and ICC are two of the most important elements in the 

process of learning-teaching a language. Thus, we hope this research study will help teachers and 

students select textbooks that really support learners to develop intercultural awareness and 

become critical about other cultures.  Additionally, the evaluation of these teaching/learning 

materials may help teachers with ideas to design materials for learners of foreign languages that 

might prepare them to be aware of their own culture, the target culture, and other different 

cultures around the world.  Besides, this analysis may give teachers a better understanding of 

how culture and ICC should be presented in second language teaching/learning materials  
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Chapter One: Background 

1.1. Statement of the problem 

Canale and Swain (1980) express that the goal of language teaching must be the 

development of the communicative competence. Their second language communicative 

competence model explains that this competence is comprised by the grammatical competence, 

sociolinguistic competence, discourse competence, and strategic competence. The grammatical 

competence refers to knowledge of lexical items and of rules of morphology, syntax, sentence- 

grammar semantics, and phonology. Sociolinguistic competence could be subdivided in 

sociocultural competence and discourse competence. Sociocultural competence comprises the 

knowledge of the relation of language use to its non-linguistic context. Discourse competence is 

related to the knowledge of rules governing the cohesion and coherence.  

The last component of communicative competence is the strategic competence. It refers 

to verbal and nonverbal communication strategies that may be put into action to compensate for 

failure in communication due to insufficient competence. But despite the world-wide acceptance 

of the substantial importance of this approach in shaping the course design and nature of 

teaching a second language acquisition, it may seem that the teaching of sociolinguistic and 

pragmatic components of the model have been overlooked or misunderstood.  

Colombian researchers on intercultural communicative competence development have 

exposed the different constraints observed in the analysis of the teaching of this fundamental 

competence in dissimilar contexts. In the Colombian context, Barletta (2009) raises concerns on 

the limited notion and culture teaching within the communicative approach found on the 

educators of English due to the emphasis given to other structural and functional aspect of the 

language and the shallow deal with cultural issues. Therefore, what is taught is reduced to some 
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facts that are easily presented by teachers and learned by students. Another shortcoming found 

by the author is the lack of evaluation criteria in terms of how textbooks adopted for the 

institutions are assessing, regarding how the development of intercultural competences is being 

fostered. Olaya and Gómez (2013) state that culture in Colombian teaching context of a foreign 

language may be unfolded by uncritically approach focusing only on visible cultural aspects of 

celebratory facts which set aside the reflective knowledge and critical thinking.  

The authors consider that the focus should be shifted to elements of the deep or invisible 

culture, which could foster critical intercultural competences. These could be achieved through 

the analysis of controversial issues as social class struggle, poverty, cultural loss, prejudice and 

so forth. The learning objective should be to challenge learners to read, critically, controversial 

issues rooted in deep culture. Gómez (2015) proposes that the teaching of culture in EFL context 

should be reformulated in three aspects. Firstly, a balance on the teaching of surface culture and 

deep culture should exist. Secondly, the proliferation of stereotypes should be avoided. Thirdly, 

the culture should be view as a heterogeneous entity in continuous transformation rather than 

static and uniform. Fourthly, culture should be analyzed critically from a more realistic basis 

revealing the social practices underlying culture. 

In the context of Cartagena´s schools, it may be observed in textbooks and other 

teaching/learning materials that cultural features of the target language are reduced to some 

information such as holidays, a sport star interview or a rock star singer portrayal. These 

depictions show the light treatment that may not conduct to a real and deep development of the 

Intercultural Communicative Competence and neither a profound promotion of student's 

awareness of the target culture. 
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 Another shortcoming observed is the absence of the implementation of intercultural 

standards established in the Basic Standards of Foreign Language Competencies in Colombia. In 

the country, English is the language studied in all the institutions and is represented by English 

as a Second Language (ESL) or English as a Foreign Language (EFL). It means that the students 

in public schools are learning English as a Second Language, specifically, American English. In 

this way students start to learn many things about American culture and apply or repeat its 

routine; based on this, teachers emphasize their materials from American culture while national 

identity is not explored, the learners do not have the opportunity to put into practice the 

knowledge that comes from their own culture (Kirkpatrick, 2010).  

Materials become the tools that help learners develop the language competence required 

for the acquisition of any language or culture, but they are not designed to teach the differences 

in the classroom. Rico (2010) said, “(…) materials might contribute to broaden students’ 

perceptions about culture and empower them to develop social behaviors such as tolerance and 

respect towards diversity” (p.91). When the learners interact in the classroom with material 

based on differences, this makes the intercultural encounter possible. 

In order to achieve an intercultural communication, foreign language learners need a set 

of knowledge, skills, attitudes, and critical cultural awareness. Michael Byram (1997) based on 

these language learners’ needs, created some criteria or savoirs, which are considered the 

cornerstones of the development of ICC. Thus, these criteria could be used to analyze, assess and 

evaluate how a teaching/learning material used in teaching English as a foreign language is 

promoting the development of ICC. 
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Considering of all the reasons mentioned above, we consider as a priority to analyze, 

assess and evaluate using a representative sample of English language teaching/learning 

materials taken from the public schools of Cartagena de Indias. The objective is to examine how 

these materials promote the development of the ICC in the light of ICC development model 

proposed by Byram (1997) and how the concept of culture is integrated to the other components 

of the development communicative competence model. 

1.2. Research question and objectives 

The problematic situation described above takes us to formulate the following research 

questions and related questions in these terms: 

▪ To what extent are intercultural features present in English teaching materials being used 

in the schools of Cartagena de Indias for the development of ICC? 

There are also two related questions: 

▪ What are teachers’ expectations towards English teaching materials in terms of 

Intercultural Communicative Competence (ICC) features? 

▪ How is cultural content presented in English teaching materials being used in the public 

schools of Cartagena de India’s for the development of ICC? 

 

1.3. General objective 

 

To evaluate in-use English teaching materials in the public schools of Cartagena de Indias in 

order to determine to what extent are intercultural features present for the development of ICC. 
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Specific Objectives 

▪ To explore teachers’ expectations of English teaching materials in terms of intercultural 

communicative competence features. 

▪ To analyze in-use English teaching materials in the public schools of Cartagena de Indias 

in order to determine how cultural content is presented for the development of ICC. 

1.4. Literature review 

This section of the paper has as objective to discuss some studies carried out in the 

international field and in the Colombian context, which have dealt with the analysis and 

assessment of teaching and learning English language materials intended to develop Intercultural 

Communicative Competence. 

Liljana Skopinskaja (2003) publishes the results of an analysis and exploration of 

intercultural awareness as reflected on the cultural content of teaching materials in French and 

English used in secondary education across some European countries.  A team of materials 

evaluators was assigned to establish a suitable evaluation checklist of foreign language teaching 

materials from an intercultural perspective and analyzing a variety of English and French 

teaching materials based on the established criteria. The materials include coursebooks, 

workbooks, activity books, cassettes, videotapes, CDS, teachers’ manuals used at the 

intermediary levels of secondary education with a population between 13 to 16 years old. 

The team also examines the advantages and disadvantages arising from differentiation in 

the depiction of French and English culture. The team finishes its observations providing 
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guidelines for foreign language teachers to incorporate intercultural issues in their lesson design 

for fostering intercultural competence. The conclusion of the study is divided in strengths and 

weakness in Foreign Language course books. Among the positive trends encountered could be 

cited (a) the increase in attempt to include intercultural activities, (b) the attempts to create 

reality in course books texts by including serious social issues, (c) the attempt to personalize the 

foreign language learning process by providing exchanges of views, (d) the inclusion of a large 

range of accents and voices which provides excellent listening comprehension practices and a 

variety of genres and text types.  

Among the negative trends is mentioned the subordination of the goal of culture teaching 

to other goals; the absence of controversial social issues in texts and activities; the tourism-

oriented representation of the cultural character of foreign society; stereotypical representation of 

target culture as well students’ own; the excessive focus on language form, and the neglect of 

intercultural communication; the obvious scripting of listening texts and the Anglo-centric focus 

of course books. 

Ana María Guzman (2015) carried out a qualitative research for exploring and analyzing 

how intercultural competence is portrayed in a Latin American English textbook. The main 

objectives of this study were to determine the intercultural aspects presented in the book selected 

and to explore and describe if intercultural communicative competence is fostered in Latin 

America EFL textbook. The sample of the study was based on “You Too 6” textbook, and the 

analysis was based on Eli Hinkel (1999) who asserts that cultural notions could be divided into 

two major categories. In one group, he categorizes all those aspects that are easy to identify in 

people’s daily life such as literature, art, architecture, geography, influential people’s history, 

cuisine, costumes, dressing style, and some other traditions. He calls this group “visible culture”. 



19 

 

In the second set, he groups all those intangible complex cultural notions relate to beliefs, 

assumptions, people’s viewpoints of the world, the social value system, the language in use. This 

group is labeled as an invisible culture.  

The findings reported in the study, according to the author, suggest that the material 

analyzed presents related aspects to visible, invisible and savoirs of the target culture. Thus, the 

textbook hardly ever portrays other cultural aspects and focuses mostly on young people 

interaction. The textbook also depicts stereotypes and generalization, which are presented as one 

of the reasons to assert that it does not provide enough opportunities to establish cross-cultural 

interaction and develop intercultural competence.  The study concludes that there are not enough 

intercultural components or elements to foster meaningful knowledge and practices of 

intercultural competences. It also could be affirmed that the textbook stresses cultural elements 

of the target culture and the superiority and hegemony of countries like the United States and the 

United Kingdom. Thus, the monocultural level is most predominant than the intercultural or 

transcultural ones. This limits the value of the textbook as a mediator to develop intercultural 

competence. 

In order to determine the role of culture in learning English among undergraduate 

students of a low intermediate English course at Universidad del Norte, Ilse Paba Medina (2015) 

conducted a qualitative study for her master degree thesis. Her general objective was unfolded in 

three specific objectives, two of which were to examine the effect of the cultural load materials 

on the students’ levels of learning and to establish the relationship between the students’ levels 

of learning and their awareness of the cultural load materials. As a result, it was found that 

learning cultured-loaded materials may boost the level of learning since spontaneous 

participation was observed among the participants. Thus, these kinds of materials might have 
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incidence in the levels of learning because of the effect of these materials on students’ 

motivation on the use of the language. As indicators to measure the level of learning, some 

predetermined categories were established, namely wrong answer, mechanical recitation, and 

academic comprehension. Paba (2015) concluded that most of the results range between 

mechanical recitation and academic comprehension. Thus, she hints that there was learning 

occurrence in the process (p. 134).  

When dealing with the specific research objective of establishing the relationship 

between the students’ levels of learning and their awareness of the cultural load of materials, the 

results show that in classes mediated by cultured-loaded material the learners’ attainment was 

higher than learners’ attainment achieved in classes mediated for materials focused on grammar. 

The explanation of this, according to the study, lies on the fact that learners are more willing to 

voluntarily participate in learning situations where they are involved in personal opinion 

exchanges about cultural subject. This could be due to the rise in interest that cultural topic 

arouses in learners and which gives them opportunities for meaning making through their own 

experiences.  

The fact that the chosen sample was too small may limit this ethnographic study to 

formulate a generalization of its findings and analysis to other foreign language teaching 

classroom contexts. However, the study confirms some academic assumptions on cultural 

education such as the idea that learning a foreign language means not only dealing with the 

language but with culture as was stated by Claire Kramsch (1993). It was confirmed that the 

classroom interaction may be affected by cultural differences and that cultural education should 

be consciously planned in syllabus, methodology and configured in the classroom atmosphere 

(Ellis, 1994). 
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Gillian Moss, Norma Barletta, Diana Chamorro and Jorge Mizuno (2015) present a 

meaningful contribution to the field of material evaluation when analyzing critically the effect of 

an EFL textbook to foster citizenship values and worldview in a Colombian foreign language 

classroom. Their work took as analytical tools some aspects of Systemic Functional Linguistics, 

visual grammar and Littlejohn methodology for analyzing teaching materials (2011). The authors 

concentrate their assessment on three critical aspects of a textbook: (a) the possible impact for 

citizenship education of the quality factors of the textbook, (b) the examination of the context 

and purpose provided by the textbook in order to learn the language and (c) the assessment of the 

kind of interaction necessary to create a social participation and the worldview depicted in both 

textbook and images. 

 Through this probing work, the authors attempt to unveil the subtle weakness presented 

in the textbook. This shows that without a methodological and exhaustive evaluation of teaching-

learning materials, as examples, we cannot perceive the decontextualized use of language 

emphasizing only the teaching of grammatical rules, but we must emphasize in the learning of 

linguistic resources necessary for making meaning in context of communication. This kind of 

analysis allows us to detect how passive pattern of interaction in teaching materials could hinder 

learners’ capabilities in decision-making and problem-solving and disrupt learners’ engagement 

in investment on the use of language. The material evaluation may help to find what the real 

learning purposes of a textbook are and contrast them against the author’s claims. Thus, the 

material evaluation is crucial in the choice of appropriate material aimed to develop intercultural 

competence in foreign language teaching classroom.
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Chapter Two: Theoretical Framework 

Currently, many schools have understood the importance of teaching English, creating a 

concern for learning it. Due to the demands of society, it has become indispensable to offer a 

bilingual education. However, schools have forgotten one important aspect, culture as a 

fundamental part of language teaching. It is necessary that students develop not only the 

communicative English skills but also the capacity to use the social and cultural language in an 

appropriate way according to the context in which they are, without forgetting or leaving aside 

their own and the foreign culture.  

The use of appropriate and interesting materials could help students in the development 

and the strengthening of the intercultural communicative competences; for this reason, it is 

important to create, collect and adapt different materials that allow learners to be involved in 

their cultural reality and in the reality of language they are learning. This is a valuable way of 

promoting activities that allow learners to enjoy learning a new language.  

Considering the objectives of the project we consider necessary to review the literature 

concerned to intercultural communicative competence and English teaching materials as to find 

what other studies have influenced the development of these concepts and how they have been 

framed and adopted in other contexts; so that, we can take them as reference for this study. Thus, 

in order to contextualize the field of the research, some concepts and theories supporting this 

study will be presented to clarify and disentangle the theoretical jungle of the Intercultural 

Communicative Competence.  
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2.1. Intercultural communication and English as a lingua franca (ELF) 

Due to the widespread use of the English language in the global context, this has been 

considered a world language (Hall, 2011; Pennycook, 2017; Romaine, 2002; Sharifan, 2017). In 

the global context, the English language has not only been considered the vehicle of 

communication among people of spoken English countries (Pennycook, 2017), and the main 

global access to the repository of knowledge in the modern world but, it has turned to be 

common medium for international and intercultural communication. In the extended scenario 

where English language has constructed its reality due to its multifarious uses, now is called 

“English as Lingua Franca”. Thus, Seidlhofer (2006) terms it as a way of relating to 

communication in English between the users of it with a different language. In this role, English 

as Lingua Franca from Seidlhofer perspective is related to communication between people whose 

first language is diverse from the English language and with different cultural backgrounds. 

Understanding the phenomenon of English as lingua franca may help us comprehend the 

status of ICC in current teaching and learning of English as a foreign or second language. 

Analyzing some very well-known definitions of EFL, we can find that intercultural 

communication is a core constituent of the concept. For example, Seidlhofer (2005) explains if in 

any communicative circumstances, English language is the medium of choice or the only 

alternative to communicate among speakers of diverse languages, this communicative occasion 

configures an instance of EFL practice. Tacitly, this explanation recognizes the function of 

English as lingua franca for intercultural communication.  

In a more implicitly broadened definition of EFL focused on intercultural 

communication, Jenkins (2006) expresses that in EFL context, English is a contact language 
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across linguacultures no matter that English language user may be categorized as native 

speakers, second language users, or foreign language.  The expression linguaculture stresses the 

importance of language-culture relationship and the diverse languages and cultures in 

intercultural communication.  

From a research perspective and with elements of the two previous definitions, Baker 

(2015) defines EFL “as a field that enquires into various aspects of the use of English among 

speakers who do not share a first language” (p. 191). These definitions take notice of the 

relevance of intercultural communication as a key component of the EFL concept. Then, how 

could we define the concept of intercultural communication?  In Baker (2015), it is mentioned 

some characterizations of the intercultural communication established by Ron Scollon and 

Suzanne Wong-Scollon (2001). They state that ICC deals with the study of communicative 

practices of well-differentiated cultural groups in interaction with each other, as an example they 

give the interaction between an English person and an Italian one. Furthermore, they delineate 

the concept of culture in this sort of interaction. Thus, culture is conceived as non-bounded 

entities with national borders, variable and in continuous development whose boundaries are 

difficult to be limited. It is diversified with multiple varieties among its members.  

National cultures are defined as one of the multiple discourse communities brought in 

communication. They could be genders, generations, profession, ethnicity, etc. These 

characterizations depicted by Scollon and Wong-Scollon (2001) of intercultural communication 

and culture may help us disentangle the different cultural aspects which should be considered to 

analyze different materials used in intercultural communicative instruction in Colombian 

educational context. 
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Nevertheless, these notions posed by the above academics of English as Lingua Franca 

have challenged the traditional concepts of interculturality and cultural competence. Thus, Baker 

(2009) considered that English cannot be any longer seen as the property of native- English 

speakers. The intertwine relationship among the English language and the culture of those 

Spoken-English countries has begun to be broken down. He poses that a new notion of culture 

and its relationship among language and communication in intercultural communication across a 

spectrum of cultures is necessarily relevant. Some critical researchers on intercultural 

communication have rejected the notion of culture and language as static, homogenous entities 

defined without their own intrinsic complexities.  

This necessity has originated a more dynamic and heterogeneous perspective on culture 

and language-culture relationship bringing to life a new more critical explanation of these 

notions and a rejection to those simplistic definitions of the relations among language, culture, 

and national identity. There is an urgency to develop a new conception of English that conceives 

the plurality of English and the new insight that English cannot be conceptualized as a property 

of one culture or community (Baker, 2009; Vettorel, 2017). 

In this order, the notions of discourse and interdiscourse communication are coined and 

used rather than intercultural communication (Scollon & Wong-Scollon, 2001). They consider 

that any culture individuals may belong to different discourse communities, such as gender, 

generation, and profession. Scollon and Wong-Scollon (2001) also pointed out that the 

complexities of social interaction should be studied taking into account the multiple discourse 

systems occurring at work in intercultural communication. This may conduct to either shared or 

differing expectation of interpretation of meaning. They affirm that rather than study the 

interaction based on established categories as culture, the focus must be on the categories that 
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emerge from the discourse related to the negotiation of interpersonal relationship. In this way, 

culture can be redefined as a discourse community enacted in relationship with other discourse 

communities, and whose role and relevance to communication is emergent in individual 

communication instances. 

2.2. Interculturality 

Catherine Walsh (2009a) begins conceptualizations about interculturality due to the 

political transformations that took place in Latin America during the 90s. The author conceives 

interculturality in three different ways (Rodríguez, 2018; Walsh, 2017). The first is known as 

“relational”, being related to contact and exchange between cultures, this relational 

interculturality is conceptualized as "natural" in Latin America since the miscegenation is part of 

the realities of its inhabitants and their stories. 

The second type of Walsh’s intercultural dimension is the “functional”. Functional 

interculturality understands that cultural difference and diversity demand a struggle for the 

inclusion of all those groups considered different, all this through tolerance, dialogue and respect 

(Walsh, 2009b). In Colombia, functional interculturality begins to be represented in the 

constitutional and educational reforms that took place in the 90s where the recognition of the 

diverse component is postulated as the main objective (Granados-Beltrán, 2016). However, this 

recognition continues making invisible the structures of inequality present in our country. 

Functional interculturality, at the time, was conceived to hide the interests of those who 

had in mind the design and application of neoliberal policies (Granados-Beltrán, 2016; 

Kymlicka, 2015), the functioning of interculturality in favor of the neoliberal component was 

basically for the purpose to control the groups with different cultural characteristics and in some 
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way to prevent and maintain order in the conflicts caused by the exploitation of resources in 

certain areas of the country. 

Finally, Walsh establishes a critical interculturality, this one is not only concerning for 

difference and diversity, but also recognizes that the difference has been built on a Colonial 

framework. This interculturality is a tool that helps subordinate subjects to transform 

differentiating and excluding social structures in our societies. In terms of Walsh, this 

interculturality is only a project that seeks to break all those social relations that help to maintain 

inequality through the persecution of the "other" ways of existing, thinking, being, knowing and 

learning as inferior. 

Now, understanding the concept of interculturality from the point of view of learners as 

global citizens, it is required to consider they should have a holistic view of language, which can 

be constructed from the language classroom by implementing intercultural view of 

interculturality can be described not only as the ability to interact with people from different 

cultural backgrounds but also having the ability to identify, accept and respect the self and the 

other differences.  

Nowadays, there are several considerations about the conception of culture, and it can be 

difficult to find a consensus among all the different views that authors have for this concept. For 

the interest of our study, we will try to find a balance point among some of the authors that are 

considered relevant in the field. 

2.2.1. Intercultural communicative competence. 

 

Explaining intercultural communicative competence from the first language setting, 



28 

 

Byram (1997) ascertains the concept of communicative competence. He states that children use 

their experience of speech interrelated with sociocultural aspects to form a general theory of 

speaking which they employ in their community, like other forms of tacit cultural knowledge -

competence. Thus, this knowledge is the background in conducting and interpreting social life. 

He also explains that when people from different languages and/or countries interact 

socially they bring to the situation their knowledge about their own country and that of the 

others’. Part of the success of such interaction will depend on the establishment and maintenance 

of human relationships, which depends on attitudinal factors. At the same time, both aspects, 

knowledge and attitude, are influenced by the processes of intercultural communication, that is, 

the skills of interpretation and establishing relationships between aspects of the two cultures and 

the skills of discovery and interaction. 

2.2.2. Intercultural communicative competence in the foreign language classroom. 

 

The concept of communicative competence rises up in the linguistic field as a result of 

Hymes’ critics to Chomsky’s model of innate language acquisition. Hymes (1972) argues that in 

the process of first language acquisition, the ability to use language in context is fundamental and 

not only the grammatical competence; thus, he stresses the importance of sociolinguistic 

competence, which he describes as one kind of cultural competence.   

Afterward, Canale, Swain (1980) and Van Ek (1986) transferred the concept into foreign 

language teaching. Canale and Swain (1980) propose a model of four basic competencies known 

as grammatical competence, sociolinguistic competence, discursive competence, and strategic 

competence. Sociolinguistic competence is subdivided in sociocultural competence and 
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discourse competence. Van Ek (1986) introduces the so-called framework for comprehensive 

foreign language learning objective. He depicts his model as composed of six competencies; the 

linguistic competence, which permits the learner to produce and interpret communicative 

expressions with meaning adjusted to the rules of language. These competences are also 

concerned with the conventional meaning of the language expressions. Sociolinguistic 

competence is observed as the learner’s ability to choose forms of language linked to 

communicative settings, relationship with communication interlocutor and communicative 

intention. Sociolinguistic competence interfaces among the linguistic forms and their contextual 

and situational meaning.  

Discourse competence refers to the capability to use suitable strategies in the construction 

and interpretation of a text. Socio-cultural competence supposes the familiarity of the learner 

with the socio-cultural context of the language. Strategic competence refers to the learner ability 

to draw on certain tactics when difficulties in communication arise. It allows the learners to get 

meaning across through refreshing, asking for clarification, etc. Social competence comprises the 

will and skills to interact with others. It also involves attitudinal aspects as motivation, self-

confident, empathy, and the ability to handle social situations. 

2.2.3. Intercultural language teaching. 

According to  Jonathan Newton, Eric Yates, Sandra Shearn and Wener Nowitzki (2010), 

the Intercultural language teaching differs from approaches to teaching language that focus on 

the language without reference to culture, as well as approaches in which teaching about 

language and culture are separate, and which primarily transmit information about a culture: 

“(…) since culture is an ever-changing force, foreign language teachers must be prepared to 

create an environment of curiosity and inquiry in order to guide learners toward intercultural 
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competence” (Byram cited in  Kramer-Moeller & Nugent, 2014, p.5).  

The next two sections will present two paradigms that build specific ways of knowing 

what intercultural communication competences are. However, it is necessary to highlight that 

although they try to explain the reality of the language-society-culture relationship; those ways to 

know ICC are still simplified ways of seeing a highly complex phenomenon. In fact, for Holmes 

(2015), many of the paradigms of intercultural competence have not incorporated edges related 

to personal instability related to the identity and transformation of it; the multilingualism or the 

contextual instability related to the social, political and economic changes of the specific 

contexts of the second language learners. 

2.2.4. Byram’s model for Intercultural Communicative Competence (ICC). 

An effective intercultural communicative exchange can be judged not only for the 

success in meaning negotiation but in terms of establishing and maintenance of the human 

relationship. Thus, when analyzing social interaction among people from a different country, 

Byram (1997) states that four factors may be involved in the success of such interaction (see 

Table 1). These factors are knowledge of one’s own and other identities, attitude toward people 

from different cultural groups and skills. The latter are categorized as skills of interpretation and 

establishing relationship taking into account the cultural differences, and the skills of discovery 

and interaction. These understood as the ability to analyze information from one’s own and 

another country and the relationship between them. The author explains that these factors can be 

acquired through experience and reflection, but they can also be learned through formal 

education. Departing from these factors, he proposes a framework called intercultural 

communicative competences. 
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Table 1. 

Factors in Intercultural Communicative Competences Taken from Michael Byram (1997) 

 Skills 

Interpret and relate 

(Savoir Comprendre) 

 

 

Knowledge 

Of self and other; 

Of interaction 

Individual and societal 

(Savoir) 

 

Education 

Political education 

Critical cultural awareness 

(Savoir S’engager) 

Attitudes 

Relativizing self 

Valuing other 

(Savoir être) 

 

 Skills 

Discover and/ or interact 

(Savoir Apprendre/ faire) 

 

 

One of these factors is Savoir être, which refers to attitudes of curiosity and openness, 

readiness to demystify the disbelief and judgments about other culture and belief about one’s 

own. This competence may ease the difficulties encountered in intercultural communication 

when the interlocutor’s viewpoints do not match. It also strengthens the tolerance to accept 

criticism on one’s values or to be seen as representative of a particular country’s identities.  

Savoirs or knowledge are split into two categories. The first category comprises 

knowledge about social groups and their cultures in one’s own country and knowledge of the 

others’ country. This knowledge may be acquired through primary socialization in the family, 
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and later on through secondary socialization informal education. In these two settings individuals 

acquire notions on national culture and identities which could be remained conscious, other 

unconscious and taken for granted. Other identities could be acquired as regional, ethnic, social 

class and so forth. In the process of formal and informal socialization shared beliefs, meanings 

and behaviors may create some distinctive characteristics in groups that arise awareness of two 

kinds of characteristic. Those emblematic characteristics relate to items of dress, modes of 

greetings and those refer to stories about its groups’ history, its institutions, and its religious 

values. Other characteristics could remain unconscious and turn conscious only when these are 

contrasted to other groups. 

The second category of knowledge involves knowledge about concept and processes in 

interaction at an individual and societal level. It is referred as the procedural knowledge of how 

to act in specific circumstances. This comprises knowledge on social identities and how these act 

as means through which a group’s culture may be perceived and how this group perceives others. 

This knowledge is developed through the skills of interpreting and relating used to understand a 

specific document or behaviors from other cultural group and to contrast these with comparable 

although different document or behaviors in one’s own social group. The knowledge about 

others and knowledge on how to respond to specific situations in interactions with a particular 

individual from another cultural group could be increased through discovery and interaction 

skills. 

The intercultural communicative competences may also be supported by two groups of 

skills known as the skills of interpreting and relating or Savoir Comprendre and the skills of 

discovering and interaction or Savoir Apprendre or Faire. The skills of interpreting and relating 

also known as Savoir Comprendre refer to “the capacity to interpret and relate cultures” (Rico, 
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2018, p. 55). Byram (1997) relates it with the ability to interpret documents and behavioral acts 

from other cultural groups and to infer the relationship between documents and behavior from 

one’s own culture. These two skills provide an individual with the ability to discover allusions, 

connotations, and lacunae build in some other cultural documents and behaviors. Through the 

development of these, the individual uses conscious knowledge, which is applied. Conscious 

knowledge could be acquired in either formal or informal education.  

The skills of discovery and interaction also described as Savoir Apprendre or Faire refer 

to the ability to construct specific knowledge of a culture and cultural practices and the ability to 

operate knowledge, attitudes and skills being put in used in interaction settings under certain 

cultural constraints and in real-time communication and interaction. The skill of discovery 

allows individual from a cultural group to understand meanings, beliefs, and behavior embedded 

in a cultural phenomenon. 

 

2.2.5. Fantini’s model for intercultural communicative competence 

 

Alvaro Fantini (2006, 2014) considers that intercultural communicative competence 

involves diverse components, which he splits into a variety of characteristics: three areas or 

dominants; four dimensions; host language proficiency; and degrees of attainment that according 

to his own words evolve through a longitudinal and developmental process. 

He stresses that it is important to differentiate between acquired characteristics related to 

one’s cultural and situational context and traits considered as innate personal qualities. The 

purpose is to identify those essential characteristics, which could be developed or modified 
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through training and education. Among these characteristics, we could mention flexibility, 

humor, patient, openness, interest, curiosity, empathy, tolerance for ambiguity, and suspending 

judgments, as the most crucial. 

 Fantini (2014) also poses that intercultural communicative competence encompasses the 

development of three areas or domains. These domains are constituted by the ability to establish 

and maintain a relationship, the ability to communicate with minimal loss or distortion, and the 

ability to collaborate in order to accomplish something of mutual interest or need. The four 

dimensions of intercultural communicative competence are formed by knowledge, positive 

attitude or affect skills and awareness (p. 271-272). 

Fantini (2006) mentions some descriptors to knowledge dimensions, which could be 

divided into two clusters. In cluster one there are the knowledge of the essential norms and 

taboos of the host culture, the comparison between important aspects of the host language and 

culture with learners’ own, the comparison between learners’ behaviors and host behaviors in 

fundamental areas, the conceptualization of important and historical and socio-political factors 

that shape learners’ and host culture, the description of international behaviors common among 

learners’ context, the discussion and contrasting of various behavioral patterns in learners culture 

and host culture. In cluster two are included the definition of culture and description of its 

components, the recognition of signs of culture stress and some strategies for overcoming it, the 

use of some techniques to aid the learning of the host language and culture, the description of a 

model of cross-cultural adjustment stages, the citation of various learning processes and 

strategies for learning about and adjusting the host culture (p. 30). 
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According to Fantini (2006), the attitude or affect could be identified through the 

descriptors of attitudes toward interaction with host culture members, learning from host 

language and culture, communication in host language and behave in appropriate ways, dealing 

with emotions and frustration with the host culture, taking on various roles appropriate to 

different situation, showing interest in new cultural aspects. Others attitudinal factors or 

descriptors are trying to understand differences in the behaviors, values, attitudes, and styles; 

reflection on the impact and consequences of decisions and choices, and dealing with different 

ways of perceiving, expressing, interacting, and behaving (p.31). 

Among the skills considered fundamental, by Fantini (2006),  for an efficient intercultural 

performance could be mentioned the following: flexibility when interacting with person from the 

host culture, adjustment in behavior, address as appropriate to avoid offending host, capacity to 

contrast the host culture with own one, use of strategies for learning host language and culture, 

demonstration of capacity to interact appropriately in a variety of different social situations, use 

of appropriate strategies for adapting to host culture and reducing stress; the use of culture-

specific information to improve learner style and personal interaction, resolution of cross-cultural 

conflicts and misunderstandings when they arose (p.31). 

Fantini (2014) considers that awareness is the most fundamental dimensions out of 

others. Some factors considered in this dimension are learners’ awareness on similarities across 

their own culture and the host one, on how varied situation in the host culture required modifying 

in interaction, on how host culture members view own culture and why. It is also important 

awareness on diversity in the host culture such as differences in races, gender, age; on dangers of 

generalizing individual behaviors as representative of the whole culture; on choices and 

consequences which make one less or more acceptable; on personal values that affected 
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individual approach to ethical dilemma and their resolution; on how personal values and ethics 

are reflective in specific situations, on varying cultural styles and language, and their effect in 

social and working situations. It is fundamental, also, to be aware on your own level of 

intercultural development; on the level of intercultural development of those ones you interact 

with or work with; on your own self-perception as a communicator, facilitator, mediator, and in 

the intercultural situation. 

The model considers the development of proficiency in a second language as a crucial 

part of intercultural abilities. Target language proficiency at any level is claimed as a booster to 

develop all of the other intercultural competence both in quantitative and qualitative ways. 

Fantini (2006), after assessing levels of host language proficiency by tested learners, asserts that 

they gave testimony when interviewed about how their level of proficiency affected their 

intercultural adjustment. The target language proficiency may affect the ability to communicate 

since it helps in many ways. It may help to know how to react in different situations and to 

overcome ambiguities; language is the key to communicating and understanding the host culture. 

Language allowed integration and inclusion in the host culture context, and so on. 

The model also depicts some degree of attainment across the developmental process of 

cultural competence construction. This process could be overcome with moments of stagnation 

and even regression. Some benchmarks may be used to help to monitor and measure the progress 

of this construction: Level one relates to the educational traveler; e.g. a participant in a short-

term exchange program (one to two months). Level two refers to sojourner or participant 

engaged in extended cultural immersion, e.g. internship of longer duration (3-9 months). Level 

three is linked with professional or an individual working in intercultural or multicultural 

context, e.g. staff employed in international company or organizations. Level four refers to an 
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intercultural or multicultural specialist, trainers or educators engaged in training, education, 

consulting, or advising multinational students. 

2.3. Language teaching materials and their role in teaching culture 

 

2.3.1. Materials design. 

 

Wayne Thomas and Virginia Collier (1997) explain that teachers can develop materials 

that may incorporate elements of the learners’ first language and culture, or at least provide 

opportunities for acknowledgment and use alongside English. In addition, teacher-prepared 

materials provide the opportunity to select texts and activities at exactly the right level for 

particular learners, to ensure appropriate challenge and levels of success. Materials and textbooks 

are an important resource for teachers in helping students to learn English. They are the 

cornerstone of school instruction and, in some English language contexts, the primary source of 

information for students and teachers.  

For an important number of teachers in Colombia, textbooks provide the basis for the 

content of lessons, the notion of the skills taught, as well as the kinds of language practice the 

students engage in during class activities.  For most the learners of the English language, the 

textbook becomes the major source of contact they have with the language apart from the input 

provided by the teacher. Therefore, in this part of the work we will consider some aspects of 

material design as: What is language teaching-learning material, what is the role of teaching-

learning materials, what is the characteristic of a good language teaching material and what type 

of teaching material we could choose from. 
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According to Tomlinson (1998), the term language learning materials is associated with 

anything that is used by teachers or learners to facilitate the process of acquisition of a language. 

Some instances of these could be videos, books, photocopies, workbook, newspaper, instructions 

given by the teacher, magazines, newspapers, and so on.  In other words, they can be any mean, 

which could be used to convey the process of learning through the exposition of language input. 

However, according to Araya (2007), the definition of teaching-learning material goes beyond 

that simple notion. She considers that a new conceptualization on teaching material is needed to 

understand the true role and importance that didactic materials have.  

She mentions that teaching-learning material has been conceptualized as instruments or 

tools dealing with linguistic elements and cultural matters. It seems that apparently materials 

only have the purpose of presenting the language, informing the students and helping the 

teachers with curricular objectives. Thus, teaching-learning materials may be considered as 

anything which is used by teachers and learners to make easy the process of learning a language; 

then, they serve to develop and stimulate linguistics skills. But, teaching-learning materials are 

more than that. Materials could be conceptualized as meaningful construction of reality and 

truth; more than simple teaching instruments, the objective of materials may be to create certain 

mental images and representation of knowledge. 

 From a more critical perspective, teaching-materials can also be conceptualized as 

discursive text from which we could maintain, promote or attack socio-political, cultural and 

economic models. Since materials relating to language and culture may help to shape particular 

systems of values, they can also limit tolerance and respect toward cultural and linguistic 

diversity. Thus, teaching materials are not only useful because of their positive incidents in 

language acquisition, but they are one of the most powerful ways through 
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which ideological notions and values may be presented in the classroom and that has its 

ideological implication for our responsibility as teachers.  

But, what role are teaching materials playing in the process of teaching-learning a second 

language as English. Language learning materials are forms of pedagogical tools to follow the 

objective of the content, the general and specific objective, the function of the language and the 

establishment of evaluation criteria in a syllabus or a language curriculum, therefore play 

different and important roles in the teaching-learning process. According to  Alan 

Cunningsworth (1995) the course book play some roles in language teaching as: a source for 

presentation materials; a source for activities for learners practice and communicative 

interaction; a reference source for learners on grammar, vocabulary, pronunciation, and the other 

skills; a source of stimulation, and ideas for classroom activities; a syllabus where objectives that 

have been determined are reflected; a support for less experienced teachers who have yet to gain 

in confidence.  

Additionally, Tony Dudley-Evans and Maggie-Jo St. John (1998) pose that material 

could be used for the following functions: as a source of learning, as learning support, for 

motivation and stimulation, for reference. Furthermore, Araya (2007) considers that language-

learning materials also play the role of ideology builder. She claims that teaching-learning a 

language is not only a matter of developing some knowledge and skills, but this process also has 

some ideological implication in the educational processes related to language, since through 

language some attitudes and values can be developed by individuals toward linguistic subjects, 

cultural diversity, and society. She also attaches very great importance to its role as critical 

thinking developer; she expresses that the way materials are used in the classroom could help or 

restrict the learner´s critical interpretation and construction of their realities and truth.  
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Another aspect of the teaching-learning materials that should be considered is the 

characteristics of good language teaching materials. When embarking to the process of 

designing, a big concern arising is the set of criteria to qualify a teaching-learning material as the 

good quality. Joselyn Howard and Jae Major (2005) give some hints as guidelines for designing 

effective English language teaching materials. According to the authors, language-teaching 

materials should be evaluated according to some features as first, the materials should be 

contextualized according to the curriculum they are designed to support. In other words, they 

should take into perspective the objectives of the curriculum, syllabus, or course. They also 

should take into account the experiences, realities and the first language of the learners. Another 

important aspect is their contextualization to topics and themes that provide meaningful, 

purposeful uses for the target language.  

A second characteristic a good language teaching material should have is its grade of 

contribution to the stimulation of the interaction in term of providing communicative use of the 

language in and outside the classroom. Teaching material should encourage learners to develop 

learning skills and strategies (Khalil & Elkhider, 2016). They also should make learners focus 

not just in the structure of the language, but also in the functions of the language. They should 

offer opportunities to develop all the language skills in the same grade. One of the most 

important features, when working with a communicative approach is their authenticity in order to 

expose learners to real use of the target language (Castillo, Alirio, & Jaime, 2017). English 

language teaching material should be attractive in term of physical appearance, user-friendliness, 

durability, and ability to reproduce. Other characteristics to be stressed in good language 

teaching materials are the appropriate instructions they should have and their flexibility in the 

sense that they should allow teachers and learners to make choice in term of contents and 
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procedures. 

Instructional language material design is a vital part of our pedagogical tools. They are 

the pedagogical device that helps us reach and learn a foreign language, providing sources of 

languages input. They provide the activities through which the learning objectives are achieved 

and through which learner develop their linguistic competences to perform proficiently in a 

foreign language. Then, the creative process of material design transcends for the learning. Tus, 

instructional language material design is important for the language teacher.   

2.3.2. Intercultural Materials. 

 

English language teaching and learning materials may not be only seen as a mean of 

input to ease the language teaching and learning process, but as a means to expose learners to 

cultural component of people from the target language. This is due to the fact that a language 

cannot be disembodied from its cultural context; as Cunningsworth (1995) expresses the foreign 

language learning cannot be conceived as an abstract system separated from culture; otherwise 

learner could be unequipped to use language in real word. Thus, it is expected that foreign 

language learning and teaching materials should be developed taking into account elements of 

the target language culture.  

In this same direction, Michael Byram and Veronica Esarte-Sarries (1991) find when 

analyzing some foreign language teaching documents that most of them are focused on the 

development of communicative competence to be used by learners in communicative encounters; 

on the development of awareness of the target language and on the development of insight into 

the foreign culture and positive attitudes towards foreign people. 
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Cortazzi and Jin (1999) establish three groups of materials according to the role of the 

cultural content and information in them. The first one is source cultural materials which draw on 

learners' own culture content. The second one is target culture materials which exploit the culture 

of a country where English is spoken as the first language. The last one is the international target 

culture materials which take advantage of resources from different countries not only the 

English-speaking ones. 

2.3.3. Material evaluation. 

 

According to Hutchinson and Waters (2010), materials should be evaluated in order to 

judge how suitable they are according to some defined criteria, given certain needs and in the 

light of the resources available. They state that there is not absolute degree of fitness; only 

relative ones for the required purpose. The aim is to judge out of a number of possibilities what 

could represent the best solution.  

Hutchison and Waters (2010) also suggest that the material evaluations process may be 

split into four major steps: The first step consists in defining criteria which serve as basis to 

judge material. The second step refers to subjective analysis in order to analyze the course needs 

in terms of materials requirements; the objective analysis serves to find out how the materials 

being evaluated achieve the established criteria and the matching step consists in finding how 

materials match the teachers’ needs. They present a group of questions that could be used for 

teaching material developer to understand what elements could be in each component.  The 

sociocultural context component should take into account who the material is intended for, what 

the material is used for, where the material is going to be used, when the material is used and 

why the material is used. 
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For the second component related to the language perspective component, the questions 

proposed by Hutchinson and Waters (2010), are intended to check the kind of language 

description presented in the material, the language points and the social aspects that should be 

covered, the types of social interaction considered in the material, the actors who holds such 

interaction, the cultural aspects which should be promoted and taught in the material, the types of 

texts that should be included, the theory or theories of learning that the material should be based 

on, the kinds of exercises or tasks which are needed, the teaching-learning techniques or 

strategies which are to be used, and the skills which are to be promoted (Hutchinson & Water, 

2010). 

In order to check the methodology component, Hutchinson and Waters (2010) say that 

the material should match the questions on how the material contributes to language acquisition, 

how the content should be organized within the material, how the content should be sequenced 

within the material, how the material promoted the development of cultural awareness, how the 

material enhances learners’ attitude toward language and culture, how communicative skills are 

helped to develop by material and how the material contributes to widen learners’ cultural 

knowledge 

According to Rico (2010), language teaching materials developers should take into 

account some specific variables such as social, cultural, and educational variables that could be 

considered part of the material design. These variables could be grouped in context component, 

language perspective component and methodology component. The first component takes into 

account the socio-cultural aspects of the target language to be learned. The language perspective 

component refers to the language approaches adopted to deal with the language. If this should be 

treated from the structural, functional or interactional perspective, from which a language is 
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conceived. The methodology component relates to the different perspectives of language 

learning assumed which could be behavioral, cognitive, sociocultural or dialogic.  

Another approach on teaching language material evaluation is proposed by Littlejohn 

(2011) who considers that in the process of material evaluation we should build a general 

framework to closely analyze into materials before making decisions on the desirability or not of 

any language teaching-learning materials. This framework is composed by three levels of 

analysis of language teaching materials. These three levels are the objective description, the 

subjective analysis, and the subjective inference.  The first level comprises of statements of 

description, the physical aspects analysis of materials and the mains steps in the instructional 

sections.  

The second level of analysis is concerned with the analysis of the different tasks proposed 

in the materials. This analysis has the objective of defining three aspects of the tasks as how the 

tasks are to be done, the kind of interrelations required to face the tasks, and what kind of content 

the learners are to focus on. The third level or the subjective inference level consists in deducing 

the aims, principles of selection and sequence, deducing teacher and learner roles and deducing 

demands on learner´s process competence.  

Therefore, if we considered that these approaches more than opposite are complementary, 

we will use a framework based on these two approaches. First, we shall select some criteria, 

which will be used as some benchmarks in the evaluation. Then, we shall carry out a subjective 

analysis and an objective analysis to match our ideal book against the evaluated course book.  

Then, we shall conduct a more exhaustive analysis using Littlejohn’s approach. In these, we shall 
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focus on the tasks that students are to do, for this we shall teach two units of the book being 

evaluated.  

2.3.4. Material assessment for the development of intercultural communicative 
competence. 

 

Taking as an input the dimensions for developing intercultural communicative 

competence proposed by Byram (1997), Fantini (2000), and Rico (2010) provides language 

teachers and foreign language materials developers with some criteria which could be useful to 

assess materials on intercultural communicative competence. They stated that some criteria may 

be considered taking into perspective some dimensions observed in any social interaction. These 

dimensions are knowledge of different cultural practices and worldviews; skills for 

understanding and communicating with people across culture; awareness of one’s own culture 

beliefs and practices and attitudes toward cultural differences and stereotype perceptions; 

knowledge of the language and its uses expressed in learner’s proficiency; awareness of learners’ 

culture and of the target culture, and attitude toward cultural differences. These dimensions may 

provide some descriptors which could be used to assess materials for developing intercultural 

communicative competence. 

 In fostering awareness, materials on ICC should satisfy some descriptors. The awareness 

dimension should promote a reflection on differences across languages and differences across 

culture. Materials on ICC should also promote awareness on how context affects or alters 

interaction with others and how learners view themselves within their own and within a different 

culture. Materials on ICC should help learners to face cultural identities, race, social classes, 

gender, age and ability among others; and some controversial social issues such as poverty, food 
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crisis and weather crisis. From the attitudinal dimension, materials should allow learners learn 

the target culture values and compare and contrast with their own. Materials should provide 

learners with opportunities to express their own opinions about different subjects, to express their 

needs and wants. 

The skill dimension could be assessed through some descriptor showing that materials 

allow learners to understand different models of behaviors within culture. They should also 

promote avoidance in making judgments to different cultural issues like food, dress, sexual 

orientation, and avoidance in expressing offending message on the same issues. They should 

portray effective strategies to interact with culturally different people and capacity to interact 

appropriately in multiple cross-cultural situations. Material should provide learners with 

opportunities to develop skills to cite social political factors that color the learners own culture 

and the target culture and to communicate effectively with people from different cultures across 

a variety of social issues like age, gender, social status, and other social factors. 

Regarding the knowledge dimension, the materials should provide learners with some 

fundamental conceptualization as the citation of the basic definition of culture, comparison 

between aspect of the target language and their own language. Material should also provide 

students with knowledge on norms and taboos of their own and the target culture on issues such 

as greetings, dress, and behaviors. Materials should deal with activities aiming to foster 

recognition of signs of cultural stress, and techniques to maximize the learning of the target 

language and the target culture. The learners’ behaviors and the host behavior should also be 

depicted by materials in various domains such as social interaction, time orientation, and relation 

to environment, among other. It is fundamental that materials articulate the general history and 

some socio-political factors which have influenced learners’ culture and the host culture. 
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The last dimension refers to language proficiency. Thus, materials should contribute to 

learners’ language proficiency making students express basic survival needs, providing some 

practices of language features from structural or functional perspective and promoting 

achievement in concrete topic communications, in using non-verbal language and idea 

communications in different ways. 

 Michael Byram and Hitomi Masuhara (2012) express that the literature on intercultural 

competence seems to focus on the development of knowledge of self and other culture, 

awareness of the internal perception of self and others, attitudes towards the relativized others 

and skills of exploring, interpreting, relating and interacting. They consider that materials 

developers and teachers may treat language and culture as inseparable if they target these 

intercultural competences as fundamental components in material development for teaching and 

learning language. 

 They consider that when analyzing and evaluating materials intended to develop 

intercultural competence, the result of these processes should provide a rough sketch of how 

language learning theories and intercultural language education theories and practices match in 

materials for intercultural education. In order to analyze how these characteristics match, they 

present some evaluation criteria delineated to analyze if the proposed cultural components of the 

material in assessment are in line with those proposed by intercultural competence literature. In 

order to cover intercultural knowledge, materials should help students to discover the diversity of 

learners’ culture and others’ culture at the level of individual, community and nation. The 

materials should also make students understand the historical backgrounds of learners and other.  

In considering awareness, material should help students in becoming aware of 
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assumptions, values, and attitudes of the self and others beneath utterances and behaviors. 

Material should also make students reflect on reappraising what they take for granted in the light 

of how others from different culture may see them. Material should also provide students with 

opportunity to form attitudes on how to treat their own and other cultures in a relative 

decentralized way. Material should help students to be open when interpreting what they see and 

read without being judgmental, be empathetic and be wary of stereotyping. 

Material should foster the skills of interacting effectively with people from different 

social groups, skills of learning about the culture of various social groups, skills of interpreting 

perceived differences within historical and social context, skills of assessing sensitive situations, 

skills of identifying options for preventing or resolving cultural conflicts, skills of acquiring 

effective language use from purposeful opportunities to various cultural contexts.  

2.3.5. Principles for the development of materials for intercultural communicative 
competence. 

 

Until now, we have supported the theoretical principles in which the development of 

communicative competence is framed. The same way would be important to describe some 

principles which may serve as criteria in the development of materials for intercultural 

communicative competence. Rico (2010) groups these principles in three categories which are 

closely related to the contribution provided by material in the development of intercultural 

communicative competence. He says that material for intercultural communicative competence 

should foster what he calls an experiential learning, a structured approach to intercultural 

learning and intercultural learning linked to language learning. 

The experiential learning principle expresses that material should provide students with 
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opportunities to develop intercultural competence on an emotional level. Thus, the activities 

should have students to confront with new unknown situation, to make them feel insecurity, fear, 

rejection, trust and sympathy. This could be reached through the so-called “Text driven 

approach”, that kind of text for material development. This text is considered as culture artefacts 

i.e. literature passages, lyrics of songs, article. Reading these texts make students to be involved 

emotionally while language learning occurs. Fennes and Hapgood (1997) say that experiential 

learning moves students in a circle from experience to reaction to reflection to conceptual 

understanding to change in behavior. Thus, the experiential learning may imply modification in 

cognitive and affective components of the learning process. Rico (2010) also expresses that 

experiential learning is concerned with the exercise of the consciousness. The exposition to 

diverse cultural contexts may conduct to the development of consciousness. Materials should 

raise students’ awareness of their values, believes, lifestyles, habits, norms, in other words of 

theirs and others’ culture. 

Structured approach to intercultural learning is related to fact that materials should 

provide students with sufficient exposure to different cultural situations where they have to be 

critical comparing their own cultural behaviors and reflect upon them. This may conduct to 

students' awareness about the cultural differences between theirs and the target culture. 

The last category suggests that language learning is fundamental for developing 

intercultural communicative competence. As Ramos and Aguirre (2014) claim: 

Materials development is a field of study which has recently acquired significant 

importance in the Colombian context due to the fact that teachers, as materials 

developers, consider materials development as an area of knowledge that helps them to 
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improve their teaching practices. (p.1)  
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Chapter Three: Methodology 

 

The methodology designed is the result of important decisions made, which are related to two 

main variables: the objectives, and the research question. This chapter will consider the 

researchers’ perspective and the design used to develop this work. In specific terms, we will 

describe the plan to collect, classify and analyze our data, which include the approach used and 

the research methods. 

3.1. General orientations 

3.1.1. Research Approach 

Considering the needs of this study, we decided to frame it within the qualitative research 

approach. Through the qualitative approach, the researcher seeks to comprehend the world from 

the perspective of those who live in it (Hatch, 2002). In that sense Dawson (2009) considers 

qualitative research as a way to make inquiries in important attitudes, behaviors and experiences 

of the participants with the objective of getting a deeper reflection of them and the events. 

Likewise, Donald Ary, Lucy Jacobs, Christine Sorensen and Asghar Razavieh (2010) agrees on 

the fact that qualitative research attempts to have a universal view and have a profound 

understanding of the topics, without having data analyzed or separated in variables. 

Richards (2005) finds five common characteristics among qualitative studies that are 

important to remark. Firstly, he highlights the fact that qualitative research is “locally situated”, 

that is to say that it is commonly focused on a small number of participants and the data is 

gathered in their natural context. Secondly, qualitative research is “participant oriented”, which 

means that it is focused on human behavior and how participants perceive, understand and 
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interpret the social environment where they develop. Thirdly, it is “researcher sensitive” since 

there is a direct relation between the investigator and the data gathered, considering that the 

investigator is the one facing the whole research process. In addition, qualitative research is 

“holistic”, that is to say, that it intends to obtain a deep understanding of those social behaviors 

studied, and finally, it is “inductive”, that is to say, that it allows making inferences from data, 

giving flexibility to emergent ideas. 

Having described the main features of qualitative research, it is important to emphasize 

that this approach suits better for the objectives the study attempts to reach; since it intends to 

find out the expectations of teachers in terms of the materials being used and the development of 

ICC in the city of Cartagena. Hence, it will be focused on a small population and it will keep a 

close relation between the researcher and the data gathered; in the same way the study aims to 

evaluate those materials to determine intercultural features present in them, all this in order to 

reach the general goal that is stated as to evaluate in-use English teaching materials in the 

schools of Cartagena de Indias in order to determine to what extent intercultural features are 

present for the development of ICC. 

In the following section, the data collections methods and instruments used for the study 

will be described in order to provide a clear justification of the selections and design of the 

instruments chosen. 

3.1.2. Research Design 

 

Procedures for selecting the materials, the study participants, and collecting and 

analyzing data are described in this section. 
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Data Collection Methods: Interview and Checklist. 

This section of the chapter intends to describe the data collection methods used during the 

development of the research process in order to gather and analyze the data. Considering that this 

study uses a qualitative method approach, specific techniques that keep relevance with the 

method will be used for the data gathering. In this specific case, the use of more than one 

technique guarantees the triangulation process, which has as purpose the corroboration of data 

taken from different sources. 

In every research, process procedures and instruments for data collection should be in 

accordance to the research design. That is to say, the data collection methods must converge 

harmoniously to lead researchers to a deep analysis and understanding of the phenomena being 

studied. Having selected a qualitative method, the most suitable data collection methods 

according to the objectives established for this study are the following: interviews and checklist 

for materials evaluation. In the following part of this chapter, the justification for the choices of 

methods and techniques will be described as well as the process of design and application of 

each. 

Interviews. 

This method consists in having direct conversation between the research participants and 

the researcher or interviewer by displaying the questions to each member and recording their 

responses (Ary et al., 2010). This data collection method offers several advantages among which 

we can find flexibility, greater response rate and the interviewer has control over the order the 

questions are considered. As stated by Ary et al. with personal interviews “the interviewer has 

the opportunity to observe the subject and the total situation in which he or she is responding” 
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(2010, p. 380). Thus, this means the researcher or interviewer may have the chance to clarify the 

questions or repeat them in cases where it is necessary, such as for example when the answer is 

not complete or not relevant. These authors also state that regularly when there is personal 

contact involved there is major probability of participants to be eager to make part of the study.  

Additionally, personal interviews provide control over the order in which the questions 

are presented, this avoids that further answers are influenced by knowing previous question, 

considering that the interviewer will present them one by one and the research participants will 

not be able to change previous answers. Among the disadvantages mentioned by the authors we 

can find aspects such as the cost, considering that meeting with all research participants might be 

more expensive; another flaw of interviews might be the possibility of researcher bias, this can 

happen when the researcher feelings, attitudes, race, gender, age or any other characteristic might 

affect the manner the questions are asked or the interpretation of the answers given by the 

research participants (Ary et al., 2010) 

We chose interviews because it will allow us to identify teachers’ expectations towards 

in-use English teaching materials in the schools of Cartagena de Indias based on the intercultural 

communicative competence. An interview guide was designed that contained 15 questions which 

were intended to find general information about their qualifications, experience, the courses they 

teach, the institution as well as their expectations about the materials. Open questions were 

included to provide the participants with as much freedom as possible to share their own 

experience and understanding. The data was collected for about three months considering that 

the participants were teachers with a variety of schedules. Taking into consideration the research 

questions and our objectives the interview guide was developed into three parts.  
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The first part is about their general experience and their background; the second part is 

how teachers think, that is, teachers’ ideas of culture teaching and intercultural competence in 

English teaching; and the third part is about how teachers think the materials help their students 

to develop an intercultural competence, but also their report about the characteristics, the flaws 

and strength they believe are in the materials they use. The interview guide is included in the 

Appendix 1. The application of the interviews was divided into two phases, one of design and 

one of application, the latter divided into a pre-interview where the design flaws were observed, 

from that diagnosis an improved version was designed and applied as a final version. 

Checklists 

Checklists are used for data collection, but they are also used as a process to gather, 

access and use the original information. In the special case of our research, we decided to use the 

checklist as a way to access the information provided for the materials we were checking. 

Through checklists, we can mark the absence or the presence of certain criteria, at the same time 

allowing us to write brief comments on the subject you are studying.  

A checklist is a simple device that consists of a prepared list of items that the researcher 

considers relevant to the problem being studied. For this study, the checklist consisted of the 

dimensions of the Intercultural Communications Competences (ICC) and their respective 

descriptors; this information was adapted from Michael Byram's production. In the checklist 

designed through a scale ranging from N/A to five, where N/A meant complete absence and five 

a full and excellent presence of the descriptors and dimensions of the ICC in the materials. 
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The schools. 

In the first place, the institutions chosen for this study are public schools of the district of 

Cartagena de Indias. These schools are located in the three different sectors in which the city is 

divided known as localidades and each localidad is divided into Unidades Comuneras. So, there 

are two schools in Localidad 1 Histórica y del Caribe Norte which are Institución Educativa 

Madre Laura situated in Unidad Comunera 9 and Institución Educativa Hermano Antonio 

Ramos de la Salle in Unidad Comunera 2. Similarly, there are two schools in Localidad 2 De la 

Virgen y Turística which are Institución Educativa Luis Carlos Galán Sarmiento located in 

Unidad Comunera 6 and Institución Educativa Maria Auxiliadora in Unidad Comunera 4, and 

finally, there are 2 schools in Localidad 3 Industrial y de la Bahía which are Institución 

Educativa José Manuel Rodríguez Torices INEM and Institución Educativa Bertha Gedeón de 

Baladí both located in Unidad Comunera 12. 

According to the information offered by the interview, two of the institutions work on a 

single shift, the rest of them work on a double shift and just one of them work on a three shifts 

basis. In addition, most of these schools offer English classes for two hours per week in primary 

and four hours per week in high school in average. It was found that most institutions have the 

English books series provided by the Ministry of Nacional Education (MEN), and, five of these 

schools provide English teachers with some technological resources such as Cd players, video 

beams, specialized computer labs and TV´s. 

We should clarify that in the Colombian school system, teachers can work different shifts 

depending on the type of school that teachers work in. Private schools compulsorily work an 

eight-hour shift. In public schools, we could find several shifts depending on the physical 
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conditions of their facilities and availability of staff. Thus, there are public schools with two 

shifts. There is a morning shift from 6:30 until 12:30 and an afternoon shift from 12:31 to 6:30. 

Public schools with appropriate facilities may work an eight-hour shift.  

The teachers. 

The participants of this study were a group of English teachers, from Cartagena. In terms 

of the qualifications of the teachers interviewed, it was found that four of them have obtained a 

master degree in areas related to education and language teaching, one of them has a 

specialization in Higher Education and there is just one that has recently graduated from 

university in a Bachelor in Language Teaching Program. Considering their English teaching 

experience, three of the teachers interviewed have more than 20 years of experience, two of them 

have more than six year of experience and the last one has only one year of experience 

considering that he obtained his degree recently. 

Consideration of ICC for the selection of the material. 

Teachers were asked if the institution took into account the ICC for the materials 

selection. In this item, all teachers concurred that they did not participate on the material 

selection process and each teacher explained their perspective. Two of the teachers state that the 

material was provided by the Ministry of Educations because of the program Colombia Bilingüe 

and the teachers did not have part in the material selection for the institutions or the courses they 

teach, however some of them set meetings for planning and adaptation of materials and the 

suggested curriculum considering the needs of the learners. Then, another subject interviewed, 

affirms that teachers have the autonomy to select the material to implement in class, however, 

they are limited to the resources they have in the school library and he adds that teachers in his 
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institution should plan meetings to agree on the contents to work since everybody works 

independently and the learning process becomes segmented.  

Two of the teachers interviewed state that there are not established material for English 

teaching in their institutions, in both cases teachers look in the school library, or in the materials 

they have available at home for what materials can best fit the needs of the learners. In the last 

case, the teacher argues that when he started working with the school, the materials were already 

being implemented and he ignored the material selection process. Then, in the light of the 

arguments provided by the teachers we can infer that the intercultural communicative 

competence is not a relevant factor for deciding on the material selection. We can also remark 

that the teachers from the institutions in which this study was carried out do not take part on the 

material selection for their institution and specific course at any point. 

But even when they do not participate in the material selection for the institutions, we 

asked the teachers to select the modules and units that we analyzed in this study. These 

selections were the teachers' suggestion, and it is the result of their own experiences using these 

books as working material; they suggested the document that they considered pertinent based on 

the explanations provided by the researchers when making the corresponding presentation of the 

research and the invitation to participate in it. 

Likewise, it is important to explain that for the analysis carried out in this research only 

one unit or module of the materials was selected, this in order to establish limits and not produce 

more data than by time and resources was possible to study. Next, the generalities that comprise 

the materials analyzed are shown in an organized manner. 
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Table 2. General Description of the Materials. 

Institution 

 

Locality Date of Evaluation Grade Generalities 

Institución Educativa Madre 
Laura 

Histórica y del Caribe Norte March 24th, 2019 6th Grade Title: Way to go! 6th Grade Student book. 

Author(s): Pilar Barrera Wey y Luís Darío Paredes 

Price: Free 

Date of Publication: 2016 

Publisher: Richmond 

Number of pages: 180 

Units: 4 Modules, each module has 3 Units, Review, Project 
and evaluation. At the end of the book it has a page for 
communicative activities, one for grammar charts and a page 
for vocabulary lists. 

Number of Lessons: 3 lessons and a check your progress 
section. 

Unit evaluated Module 4, Unit 2. 

Institución Educativa 
Hermano Antonio Ramos de 

la Salle 

Histórica y del Caribe  February 18th, 2019 9th Grade Title: Touchstone 1. Workbook 

Author(s): Michael McCarthy, Jeanne McCarten and 
Helen Sandyford 

Price:80.000 Colombian pesos 

Date of Publication: 2005 
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Publisher: Cambridge University Press 

Number of pages: 97 

Units: 12. 

Number of Lessons: 4. 

Unit evaluated Unit 4. 

Institución Educativa Luis 
Carlos Galán Sarmiento 

De la virgen y Turística February 18th, 2019 9th Grade Title:Touchstone 1. Student Book 

Author(s): Michael McCarthy, Jeanne McCarten and 
Helen Sandyford. 

Price: 120.000 Colombian pesos. 

Date of Publication: 2005 

Publisher: Cambridge University Press 

Number of pages: 97 

Units: 12. 

Number of Lessons: 4. 

Unit evaluated: 7. 

Institución Educativa María 
Auxiliadora 

De la virgen y Turística May 4th 2019 7th Grade Title: Way to go! 2 (7th grade) 

Author(s): Colombian Ministry of Education (Claudia 
Patricia Aguirre/ Marco Giraldo) 

Price: Free Provided by the Ministry of Education 

Date of Publication: 2016 

Publisher: Richmond 
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Number of pages: 180 

Units: Divided in 4 modules. Each module has 3 unit, review, 
project and evaluation. 

Number of Lessons: Each unit has around 2-4 lessons 

Unit evaluated: : Module 4 Unit 1 

Institución Educativa José 
Manuel Rodríguez Torices 

INEM 

Industrial y de la Bahía May 8th, 2019 11th Grade Title: English, Please! Student's book 3 Fast Track 

Author(s): Pat Chappell, María Isabel Gutiérrez, Thomas  
Hadland, Andrea Langton, Alastair Lane, Luz Rincón,  
Larissa Tatiana Rico & Paola Andrea Urueña Martínez 

Price: Free provided by the Ministry of Education. 

Date of Publication:2016 

Publisher: Richmond. 

Number of pages: 161 

Units: 4 modules (3 units per module) 

Number of Lessons: 3 and a self-assessment at the end of 
every module 

Unit evaluated: Module 1 Unit 1 

Institución Educativa 
Bertha Gedeón de Baladí 

Industrial y de la Bahía May 8th, 2019 10th Grade Title: English, Please! Student's book 2 Fast Track 

Author(s): Pat Chappell, María Isabel Gutiérrez, Thomas  
Hadland, Andrea Langton, Alastair Lane, Luz Rincón,  
Larissa Tatiana Rico & Paola Andrea Urueña Martínez 

Price: Free 

Date of Publication:2016 
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Publisher: Richmond. 

Number of pages: 162 

Units: 4 modules (3 units per module). 

Number of Lessons: 3 and a self-assessment at the end of 
every module 

Unit evaluated: 3 Unit 1 
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Chapter Four: Results 

In the following chapter intends to present the most relevant findings of the study by 

making a deep analysis of the interviews done to the different teachers, as well as a revision of 

the evaluation of every single material. The data collection was carried out using two 

instruments, being the first one an interview to inquire on teachers’ perceptions about the 

materials, and the second instrument implemented was a checklist in order to evaluate materials 

in terms of the development of intercultural communicative competence. During the analysis of 

the data collection instruments and according to the information offered by the interview and the 

checklists the following results were found. 

 

4.1. Interview 

Emphasis of ICC and cultural content in English teaching materials  

In this item most of the English teachers interviewed consider that the emphasis on the 

development of intercultural communicative competence in materials allow students to 

understand their cultural context and the target language context. They add that it helps learners 

to compare and contrast the differences in language, context and geography. In addition, it makes 

students feel interested in the target culture, and it develops some values such as tolerance and 

respect among students and as a result of this, students feel comfortable using the target 

language. 

“No solo es aprender la lengua, sino todo lo que la lengua trae consigo 

como la cultura; esto hace que los estudiantes se interesen por aprender la 

lengua y hace que amplíen su conocimiento en otros temas como por 
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ejemplo aspectos geográficos y culturales, que dan a conocer a los 

estudiantes que hay un mundo más allá de las paredes de la escuela.” 

(Interview # 3, Question #5, Teacher # 3) 

 

The majority of the teachers mentioned the relevance of cultural aspects on the content of 

the materials, since they help students to analyze their mother tongue and foreign language; as a 

result, they relate the information taking into account their context and this way the learners are 

able to use language in a meaningful way. Some teachers show concern about the lack of cultural 

features in the materials in order to support the teaching-learning process, for them these 

materials must contain festivities, music, traditional costumes, food, manners and all those 

aspects that are part of the target culture. 

“Mucha importancia ya que los estudiantes pueden asociar y expresar su 

vida diaria en el aula de clase. Por ejemplo, en el habla ya sienten más 

confianza ya que hablan de su propia vida, en la parte escrita que los 

estudiantes puedan contar por ejemplo qué comen; esto hace que se 

interesen más por la clase.” (Interview # 4, Question #6, Teacher #4) 

 

Support tools 

Teachers were asked which support tools (apart from the textbook) they would like to 

have available. It could be observed that the answers given are coherent with the conditions of 

the institution where the teachers are working. In that sense, half of the teachers interviewed 

stated their desire to have access to ICT tools such as internet access and a specialized language 

room in order to have authentic materials available. Some of them stated they would like to have 

access to flashcards, books and audios and the support of native people in order to have students 
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interacting in a real context and to know more about other cultures all this with the purpose of 

having an intercultural communicative competence in their learners. 

“Ojalá se contara con materiales auténticos como noticias, artículos de 

páginas web y acceso a internet en general ya que allí se puede encontrar 

el inglés real o en contexto, no solamente el inglés de una sola cultura, 

sino de diferentes culturas que hablan esta lengua.” (Interview #2, 

Question #7, Teacher #2) 

 

How materials should create opportunities to experience other cultures 

Teachers were asked how materials should create opportunities so that the learners can 

experience other cultures. Most of the teachers had ideas in common in this feature. Most of 

them agree on the fact that materials should show the difference in behaviors and bring other 

cultures to class in order to compare them to the learners’ own culture. Similarly, one teacher 

affirmed that through critical thinking and presenting learners images that offer a clear 

perspective of the target culture in which the language is spoken and also by exposing the 

learners to variations of the target language. 

“Por medio del pensamiento crítico, apoyado con imágenes que le 

ofrezcan un panorama abierto del habla de la lengua objeto alrededor del 

mundo: dar a conocer al estudiante que no solo en Estados Unidos se 

habla inglés y dar a conocer aspectos culturales de países alrededor del 

mundo donde el inglés se use como primera y segunda lengua, que los 

audios expongan al estudiante a distintas variedades del idioma.” 

(Interview #2, Question #9, Teacher #2) 

 

“Exponer al estudiante a diferentes culturas, dar espacios las estudiantes 

de interactuar entre ellas.” (Interview #4, Question #9, Teacher #2) 
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Evaluation 

When teachers were asked if materials should consider the interculturality when 

evaluating learners, all of them agreed on the importance of including this element in 

assessment; however, they highlighted that there should be coherence in what is taught and what 

is evaluated, so the element can only be evaluated if it is being presented, otherwise it would not 

be relevant and meaningful. 

“(…) si se hace el ejercicio desde la clase de incluir la interculturalidad, 

la evaluación debe responder al mismo proceso y a la misma 

información.” (Interview # 3, Question 10, Teacher # 3) 

 

“Si, y que la intención es que el idioma tenga unos fines comunicativos y 

para ello debe estar atravesado por la interculturalidad.” (Interview #5, 

Question 10, Teacher #5) 

 

Elements included in materials to develop ICC in students 

When teachers were asked if the materials they were implementing included elements to 

develop ICC in students, half of them answer that there was a lack of features for the 

development of the intercultural communicative competence. However, they assure they always 

look for additional resources in order to promote ICC and to allow exposure of the learners to 

different cultures so that they are able to compare the content with their own context.  

“Utilizo libros, ya que no contamos con muchos recursos, también les 

diseño talleres y busco videos para introducir una nueva temática. Trato 

de hacer comparación de los contenidos del libro con la cultura propia de 

sus estudiantes.” (Interview #3, Question #11, Teacher #3) 
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On the other hand, the rest of the teachers stated that the materials they are using for the 

development of their lessons offer and approach to interculturality and let learners develop 

cooperative skills, leadership through the implementation of role-plays and dynamic activities. It 

is relevant to state that the last group of teachers mentioned above is implementing the series of 

materials designed by the Ministry of Education: Way to Go! And English Please Fast Track. 

“(…) Utilizamos el libro English Please Fast Track y si incluyen aspectos 

que desarrollen la competencia intercultural ya que los contenidos, las 

lecturas, las expresiones que se usan, las actividades están enfocadas en 

lo cultural.” (Interview #6, Question #11, Teacher #6) 

Instruction on how to manage intercultural content 

Another important aspect that was subject of inquiry had to do with the instructions that 

in-use materials contained as to know how to manage cultural content in different contexts. The 

answer to this item was directly related with the category mentioned above. Thus, those teachers 

who stated that their materials did not include cultural features for the development of ICC also 

agreed on the fact that there was not presence of instructions for the management of intercultural 

content.  

“[los textos que usamos]No manejan instrucciones ni sugerencias.” 

(Interview #3, Question #12, Teacher #3) 

 

However, two of the teachers who are working with the series provided by the Ministry 

of Education affirm that each unit has instructions with possible options of how you can 

implement each topic and activity; this permits teachers to keep track of the work of learners. 

Nevertheless, they insist the teacher can plan and adapt their lessons taking into account the 
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needs, cognitive development and level of proficiency of the learners, considering that some of 

the books are very advanced for the level of proficiency of the learners.  

“Si, el kit escolar contiene un manual de instrucciones con posibles 

opciones de uso del material, pero me baso en el nivel de mis estudiantes 

para planear las clases, ya que los libros en algunos casos son muy 

avanzados para el nivel de los estudiantes.” (Interview #1, Question #12, 

Teacher #1) 

 

Finally, just one of the teachers using the series provided by the Ministry of Education 

states that the textbook does not contain any kind of instructions on how to handle intercultural 

content. Considering that the teacher previously mentioned has been working in the school for a 

short period of time because he recently obtained his bachelor degree and only has access to the 

students’ book, it can be inferred that he might ignore the existence and availability of the 

teacher’s guide provided by the series. 

Presence of cultural features to expose learners to cultural differences 

This category also keeps a tight relation with the answers provided in the above items. In 

this case, two of the teachers interviewed considered that the textbooks they used (Way to go! 

and English Please Fast Track), involve cultural aspects of the target language and of the 

learners’ own language that allows them to establish a parallel between the two realities. 

However, another teacher, who is also a user of the series, affirms the material just focuses on 

the learners’ own culture adding that he finds strategies to make cultural comparisons from his 

personal experience. The fourth teacher, also a user of the series states the textbook used does 

not include any kind of cultural elements, but he affirms that he adapts the materials to make 

cultural features evident to the students.  
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“Si, las actividades están enfocadas tanto a aspectos culturales propios de 

la región y también extranjeros; en cuanto a las expresiones propias de 

los extranjeros, y cuando los estudiantes deben hablar sobre su cultura, su 

ciudad, entonces ponen comparaciones de cómo es la cultura aquí en 

Cartagena y como es en otros países.” (Interview #6, Question # 13, 

Teacher #6) 

 

The last two teachers argue that the materials they used just present elements of the target 

culture. However, they add that they support lessons with extra materials to offer exposure to 

such elements. Taking into account the above mentioned, it can be inferred that teachers who are 

users of the series Way to Go! and English Please Fast Track do not have clarity on what cultural 

elements that are presented in the textbooks they are using. 

“El material contempla aspectos culturales de culturas anglo parlantes, 

sin embargo, yo hago la comparación mediante el uso de otros 

materiales, para que el estudiante evalúe similitudes y diferencias entre 

culturas.” (Interview #3, Question # 13, Teacher #3) 

Expectations of materials in terms of intercultural abilities and content 

It this category, teachers were asked what they expect the materials should provide to 

students in terms of intercultural abilities and intercultural content. All of them agreed on the fact 

that materials should offer learners the differences among cultures, as well as varieties of the 

language, verbal and nonverbal communication in different cultures. Another element in 

common that teachers stated was the contextualization of content so that learners can use the 

language in topics they are interested in so that they feel their learning process is meaningful and 

useful. 
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“(…) que les muestre a los estudiantes que fuera del colegio hay otras 

culturas, otras personas, otros tipos de música y que no es solo el mundo 

que ellos conocen.” (Interview #1, Question #15, Teacher #1) 

 

“(…) diversidad cultural, que el libro muestre el comportamiento de estas 

personas, cómo comunicarse con ellos sin evitar malentendidos, que se 

muestre comunicación verbal y no verbal para las diferentes culturas.” 

(Interview #2, Question #15, Teacher #2) 

 

 

4.2. Material Evaluation Checklists 

In this section, the most relevant findings of the material evaluation checklists will be 

described. After designing, piloting and adjusting the checklist, it was applied to the materials 

provided by the teacher in the six different schools selected. From the textbook provided, we 

asked the teachers to select one unit that they had implemented with their students and the 

checklist was applied to that specific unit. Each checklist is divided in two main sections: the 

first section is general information about the material, and the second section contains the 

dimensions of intercultural communicative competence to be evaluated and the corresponding 

descriptors. 

4.2.1. Material Evaluation Checklist #1: Touchstone Student Book 1.  

The first material evaluated was Touchstone Student Book 11, which is being 

implemented in Institución Educativa Luis Carlos Galan Sarmiento in 6th grade. The selected 

section to evaluate was Unit 7th named “Out and about”. The unit is divided in four lessons from 

A to D (p. 65-74). 

 
1 See Appendix 4. 
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Skills 

In the first dimension that corresponds to skills, the first indicator which is intended to 

evaluate if the material allows learners to demonstrate flexibility when interacting with people 

from different backgrounds. This item was evaluated as poor, in spite of including samples of 

language that provide exposure to the learner to interact in a variety of situations almost all the 

interaction situations depicted do not involve different cultural backgrounds. In this sense, 

material should provide students with learning experiences to experiment with different ways of 

behaving from a wide range of behavior patterns. As example, in lesson A, activity 3 the first 

demanded interactive situation occurred (p. 67). The communicative aim of the activity is to talk 

about weather. Its script is as follows: 

Sample 1. Touchstone Student Book 1. (2005). 

 

Another, instance of activity devoted to interaction among students is found in lesson C, 

activity two, labeled as strategy plus. That’s … (p.71) The purpose of the activity is to reinforce 

the use of follow-up questions in order to keep the conversation going. The activity is as follows: 

Sample 2. Touchstone Student Book 1. (2005). 
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As can be noticed, the two activities only demand interaction among peers whose cultural 

background could not be identified. It does not provide the setting to foster awareness of 

differences in behavior from diverse cultural background when constructing the discourse on the 

topics treated.  

In the same way, the second descriptor which refers to understanding different models of 

behaviors within cultures was marked as poor, since it does not contain elements of behaviors 

within the culture. Understanding different models of behaviors may mean to make sense of 

thoughts and feeling of people from the host culture which could be the explanation of the way 

things are done in certain situations and norms which guide behavior. These could be referred as 

values and preferences. Thus, the material lacks activities to promote this skill. The two chunks 

of discourse mention above could also be representative to depict such a failure. 
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Other descriptors were evaluated with poor, considering that the material does not allow 

learners to contrast host culture with their own culture. Nor does the material allow the learners 

to share opinions regarding cultural aspects and interact appropriately in a variety of situations. 

Material is mostly neutral in cultural aspects. For example, in lesson A (p.66). we find the 

following reading labeled “Getting started” which serves as an input for activity one which is 

compose by two exercises2 

As we can see, in this type of exercises, there are no opportunities to develop intercultural 

skills as these three last indicators propose; since, there is no way to contrast the host culture 

with his/her own one. Even though, the fact, that three discourse have the same register, do not 

facilitate to contrast formal versus informal communication in different situation in the host 

culture. 

Knowledge 

In the analysis of this dimension, it could be found that five out seven of indicators that 

were evaluated were marked as totally lacking, after revising the material it was not evident to 

find activities that allowed learners to develop knowledge of the essential norms and taboos of 

his own culture, nor to recognize signs of cultural stress as well as to establish an articulation of 

historical and sociopolitical factors that have impacted their own and the host culture. As it can 

be observed in the material analyzed on appendix 3, the first lesson is devoted to introducing 

language to express material processes occurring in the moment they are expressed. This is done 

in the context of diverse weather conditions in geographical places from the host culture; 

therefore, the language expresses only daily activities happening in the target culture context. 

 
2 See appendix 3. 
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The activity one in lesson A described above is an example of the language unfolds in this 

lesson. In this, it is also introduced the grammatical structure needed to express actions in time 

orientation and relation to environment as material demands.  

The lesson B is dedicated to build vocabulary on sport and physical exercises and in 

grammatical structure to express actions in interrogative mood in present continuous tense. The 

main themes revolve around sports physical activities. Lesson C promote speech strategies, using 

follow-up question as a mean to keep the conversation going and the lesson D is labeled “staying 

in shape” 3. It is comprised by four activities on sport and healthy habit where in the first three 

activities reading, writing and listening comprehension are reinforced and the last one where the 

weather conditions are picked up again to stress on vocabulary building.   

On the opposite, the indicators that refers to knowing norms and taboos of the host 

culture and recognize host behaviors in various domains were evaluated as good in harmony 

relationship with the previous dimension, in which it was found that most of the activities in the 

unit evaluated aims to foster learners the recognition of features of the host culture. This also 

colored two other indicators left that refer to knowing norms and taboos of his own culture and 

recognizing the own behaviors in various domains considering that this unit emphasizes mostly 

on the host culture and behaviors. Evidences of these are shown in the three samples described 

above where the landscape of three geographical site located in California conditions the 

language choices to express experiences on weather situations and the ordinary activities done in 

these sites. 

 
3 See Appendix 4. 
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Proficiency 

When evaluating proficiency, there is a complete absence of evidence to justify the 

existence of activities to communicating concrete topics regarding intercultural aspects. Thus, 

the indicator was evaluated as poor. It was also concluded that there is no evidence in the unit 

evaluated that allow the learners to communicate using non-verbal language. It could also be 

noticed that the support offered by the material in order to permit the learner to express ideas in 

different ways could be considered as adequate. As we have explained before and shown in the 

three samples, the activities only communicate universal actions carrying on some weather 

conditions and on physical activities and there are not portrayals of body language; but the 

speech strategy to keep the communication going, in sample two, gives the chance to express 

ideas in different ways. 

 

 General 

When evaluating this dimension, it could be said that the guidance given in the 

presentation of language items is excellent; this means that the book presents the language points 

in a functional way and give one example of how to use it. The descriptors that refer the fact that 

materials take into account current methods of ESL/EFL teaching may be marked as excellent, in 

addition, considering that, the materials mostly present the content under the theories of 

functional language instruction and it also establishes a clear connection of the content with the 

real life of the host culture. The contents in material relate to learner’s culture and the 

environment was evaluated as poor, because most of the material focus on host culture.  
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Speech 

In terms of suggesting ways of demonstrating and practicing speech items, it was 

evaluated as excellent, considering that sufficient speech activities are presented in the material 

to develop this skill. The indicator referring to the fact that the textbook includes speech 

situations relevant to the pupils’ background was evaluated as good since material depicted in the 

analyzed unit keeps a close relation with learner’s universal context and realities as global 

citizen. A case in point, it is the activity B labeled “Pair Work” from exercise two, lesson A (P. 

67) which was elaborated as follows: 

Sample 3. Touchstone Student Book 1. (2005). 

 

In spite of most of the speeches deployed in material referred to the host culture context, 

activities like this could be adapted to any general context, thus, to his/her own cultural context. 

When analyzing material, an evaluation of the indicators that inquires if the material allows for 

variation in the accents of non-native speakers of English could not be given, considering that the 

audios were not evaluated.  

Grammar 

The material presents the language into skills and stresses on achieving communicative 

competences by functions, and thus, it could be said that grammar points are treated in an 

excellent way as it emphasizes communicative competence in teaching structural items and 

provides adequate models featuring the structure to be taught. It should be noted the material 
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demonstrate clearly responses required in drills. In lesson A, activity two, exercise A may be 

served to corroborate the points.  

Sample 4. Touchstone Student Book 1. (2005). 

 

As observed directly in the material, this activity was proposed after the grammatical 

structure was presented in several communicative experiences and explained in a chart. Thus, the 

learner may have sufficient illustration to do the proposed task. 

Vocabulary 

In the vocabulary dimension, it could be affirmed that the material does not use cognates 

to introduce new vocabulary. It does a very good distinction between receptive and productive 

skills in vocabulary teaching. Across the different activities deployed to develop both receptive 
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and productive skill, it can be observed that the same load of vocabulary is used. Therefore, 

sufficient opportunities have presented to practice it across range of skills. It can be also 

observed the material has an excellent vocabulary selection based on frequency and functional 

load. However, the presentation of it in an appropriate context and situation is evaluated as 

adequate since the host cultural context is the only setting. Finally, the material fails in focusing 

on vocabulary related to social backgrounds since there are not references on person’s history, 

ethnicity, or specific and unique experiences, behavior and interactions of the host or his/her own 

social group or culture. Analyzed material could be consulted in Annex 1.  

Reading 

When analyzing the reading activities, we could notice that they could be adequate for 

the understanding of implied meaning. It could also be said that the reading passages are relevant 

to learners’ background. Even though, material does not contain different types of texts; these are 

at the level of the learners’ proficiency and cognitive skills. These texts also reflect a variety of 

styles of contemporary English.  

Writing 

When observing writing, it can be affirmed that the material does not demonstrate 

techniques for handling aspects of composition. The activities seem mechanical as they are pretty 

controlled. It could be affirmed that it relates written work to the pupils' age, interests, and 

environment, but it fails in providing practice in controlled and guided composition in the early 

stages. It is worth mentioning the strength found in material because it relates written work to 

structure and vocabulary practiced orally. 
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Technical 

In this last element, it could not be found evidences of authentic language and writing 

styles, which resulted in a negative evaluation for evidence in the textbook. However, it is 

important to highlight that the material is up-to-date in the technical aspects of production and 

design, it shows a quality work of design and the topics included are relevant. It also shows 

excelling quality in editing and publishing and it is datable and affordable. The original material 

is provided in Annex 1, where the readers could confirm the judgment done contrasting with this 

material in some items, which were not exemplified. 

4.2.2. Material Evaluation Checklist #2: Touchstone Workbook 1. 

In the following excerpt, we will describe the most pertinent finding for the second 

material evaluated, it this case the textbook was Touchstone Workbook for Student' book 14, 

which is being implemented in Institución Hermano Antonio Ramos De La Salle. The selection 

to evaluate was unit one “All about you” and from this module the teacher selected lessons A-D. 

Skills 

When analyzing the selected material taking into account each one of chosen indicators, 

we could find that material does not fulfill the expectations expressed in them. Therefore, the 

analyzed material does not allow students to demonstrate flexibility when interacting with people 

from different cultural backgrounds. A sample of discourse could show us how the material does 

not fit neither of the indicators proposed in the checklist. These Samples are taken from lesson A, 

the sample five was taken from exercise one (p.1), the sample six from lesson A, activity B (p.3) 

and sample seven from lesson B. activity one (p.5). 

 
4 See Appendix 3. 
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Sample 5. Touchstone Workbook for Student' book 1. (2005). 

 

 
 
Sample 6. Touchstone Workbook for Student' book 1. (2005). 

 

 
 
 
 
Sample 7. Touchstone Workbook for Student' book 1. (2005). 
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The purpose of this material may be to reinforce the learning objective established in the 

student’s book. Probably the communication goal could be to meet someone new, provide 

personal information. The kind of interaction proposed is only constrained to those goals. As we 

can observe, this kind of interaction developed by material does not allow student to understand 

different model of behaviors or contrast the host culture with his/her own culture. Nor this 

material provides opportunities to share opinions regarding cultural aspect or interact 

appropriately in a variety of situations. 

Knowledge 

In this dimension, we would like to stress that five of the seven elements that were 

evaluated were not present in the material selection. This is the case of recognizing signs of 

cultural stress; recognizing the learner’s behaviors in various domains and articulating the 
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general history and some socio-political factors which have influenced their own and the host 

culture.  

 In the same way, the descriptor related to knowing the essential norms and taboos of the 

host culture was considered as limited considering that the activities presented aim to present a 

topic that is relevant for both, the host and learners own culture, however it does not open a 

reflection between the two cultural dimensions and how is the topic dealt, on both. Finally, the 

descriptors that aim to evaluate if the material allows learners to know the essential norms and 

taboos of their own culture and recognize their own behaviors in various domains were 

considered to be inadequate because the activities let the learner know about expectations, 

behaviors, and beliefs of young adult people that are going through the same stage of life. 

 

The material is devoted to present activities designed to reinforce learning 

communicative goals of meeting someone new and providing personal information. In order to 

achieve this, the unit is divided in four lesson, each one with its own purpose. Lesson A labeled 

“Meeting and greeting” is devoted to stress interaction to greet someone or meet on someone 

new in several interaction circumstances. For this, students have to fill the blank, using some 

given alternatives. Lesson B presents the language to ask and give persona information. In this, 

students are asked to complete chunks of conversation on personal information and complete a 

form.  

Lesson C introduces the number in order to give quantitative personal information. In this 

lesson students are demanded to complete Crossword puzzle and fill in the blank with 

quantitative personal information and reinforce vocabulary building on greeting, personal 

information. Lesson D is devoted to present conversation strategies. For this, students are 
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demanded to complete some conversation with expression from a box, to write conversation 

using less formal expressions for some underlined words. We can observe no signs to help to 

develop students’ knowledge demanded for the five indicator assessed as poor. Reader is 

provider with this material on Annex 2 

 

Proficiency 

When evaluating if the material allows learners to communicate ideas in different ways it 

could be observed that it offers several activities that provide opportunities to share ideas by 

using different functions of the language. However, it should be considered to include more 

scaffolding strategies to help them reach those established language functions and not just limit it 

to samples of different expressions. As for the two other descriptors that intend to evaluate the 

communication on concrete topics regarding intercultural aspects and communication, using 

non-verbal language it could not be found any evidence of these elements in the textbook 

selection. 

If we observe the original material in Annex 2, we can find no evidence of how the 

material communicates on concrete topic regarding intercultural aspects or communicates using 

non-verbal language. Concerning if the material permits to communicate ideas in different ways, 

we could find an evidence of this in lesson D, activity two, exercise A (P. 9). In this exercise, 

students are asked to rewrite the conversation using less formal expressions for some underlined 

words.  
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Sample 7. Touchstone Workbook for Student' book 1. (2005). 

 

 General 

In this category, it could be observed that in the textbook relies on theories of the current 

methods of ESL and EFL teaching. However, the guidance provided in the presentation of 

language items is very limited; it is constrained to just one example. The indicator that evaluates 

relating content to the learners’ mother tongue, culture and environment was evaluated as poor 

because the relations of the topics with students’ native language and context in not very evident. 

There should be a clear presence of elements to make students feel more identified with their 

own reality considering that most of the students for this study belong to a low socioeconomic 

level. The material should show elements of empowerment that allow students to analyze their 

own reality and reflect towards it. Material is provided for reader in Annex 2. 
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Speech 

We could start saying that this workbook is intended to develop grammar practice in 

functional approach and vocabulary. Thus, two, out of eleven activities contained in the unit, are 

devoted to speech activities. The dimension of speech intends to evaluate three indicators. The 

first one refers to suggesting ways of demonstrating and practicing speech items, and after 

revising the material selection it could be evaluated as poor. The second one refers to including 

speech situations relevant to the pupils’ background which we consider has an adequate 

representation; however, there are some elements of contextualization, overgeneralization and 

homogenization of the culture. The third one evaluates if the textbook allows for variation in the 

accents of non-native speakers of English, in this case we cannot apply the evaluation 

considering that we did not evaluate the audios. 

Grammar 

We should notice that four out of eleven activities are devoted to grammar. In this 

dimension, it could be observed that in the textbook evaluated, grammar is embedded in 

functional activities in which the language is unfolded. The activities offer does not stress 

communicative competence in teaching structural items, since the materials focus on teaching 

the language from the functional approach. The two other indicator of this dimension were 

evaluated as adequate, because the models featuring the structure to be taught are not enough and 

because the material offers limited practice through drilling of the kind of responses required in a 

determined context. In lesson B, activity three, exercise A (P.5) labeled “Are we in the same 

class) we can observe an exercise intended to practice the use of to be verb.  

 Sample 8. Touchstone Workbook for Student' book 1. (2005). 
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As we can see, the grammatical structure is not taught explicitly, where through a 

conversation, students should write down the verb to be according to the person.  

 

Vocabulary 

With regard to this section, it can be noticed that distinguishing between receptive and 

productive skills in vocabulary teaching was not a characteristic taken into consideration when 

designing this material, another element that does not show any evidence is the use of cognates 

to introduce new vocabulary. The presentation of vocabulary in appropriate context and 

situations was evaluated as poor. The element that evaluates if the material focuses on 

vocabulary use related to social background, we could analyze that vocabulary elements are 

presented in random sentences that students have to fill in the blanks, this can provide an 

approximation of how to use the grammatical structure to construct meaning. Finally, it could be 

noticed that the selection of vocabulary has frequency and functional basis, since most of the 
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word load of the unit is relevant for users and up-to-date. An instance on how this material works 

the vocabulary could be found in sample seven described on page 80. 

Reading 

We could say that reading is presented embedded in all the activities intended for the 

skills. This is due to the fact that there are no specific activities to teach reading. Thus, elements 

to evaluate these indicators were not found. The reading activity is constrained to the reading of 

instructions and the reading of conversational models provided by the material. 

Writing 

There are no activities specifically devoted to teaching writing compositions even in the early 

stages. The activities are constraints to fill the gaps in order to complete proposed sentences. 

Even though the writing activities are related to grammar and vocabulary taught. Thus, there 

were not founds elements to judge the indicator measuring this skill. 

Technical 

In this last element, it could not be found evidences of authentic language and writing 

styles, which resulted in a negative evaluation for the textbook. However, we could say that it is 

important to highlight that the material is up-to-date in the technical aspects of production and 

design, it shows a quality work of design and the topics included are relevant. It also shows 

excellent quality in editing and publishing and it is datable and affordable. In the items where are 

not found sample of discourse. 
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4.2.3. Material Evaluation Checklist #3: Way to go! 6th Grade.  

The third material evaluated was Way to Go! 6th Grade5, implemented in Institución 

Educativa Madre Laura. The selection to evaluate was Module 4 named “Around the world” and 

from this module the teacher selected Unit 2 named “Weather Changes”. The unit is comprised 

of three sections which are labeled as “In context”, “Expanding knowledge” and “Preparing your 

task”. 

Skills 

In the first dimension that corresponds to skills, it can be noted that in the item that 

evaluated if the material allows learners to demonstrate flexibility when interacting with people 

from different backgrounds was evaluated as poor considering that it does include samples of 

language that provide exposure to the learner to interact in a variety of situations, but it does not 

involve different cultural backgrounds, it can be noticed that there are several activities that 

focus on the learners own cultural behaviors.  

Similarly, the second descriptor which refers to understanding different models of 

behaviors within cultures was marked as adequate, since it contains some elements of behaviors, 

but it is limited to the learners own culture and there are just four activities in this unit that 

contains three lessons in which learners can reflect about the behaviors of other cultures.  

Other descriptors where evaluated with adequate, considering that the material allow 

learners to contrast some cultural elements of host culture with his own culture, being their own 

culture more emphasized than the host culture. It also allows the learners to share opinions 

 
5 See Appendix 2. 
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regarding cultural aspects. The indicator which measure the act of interacting appropriately in a 

variety of situations was scored as adequate. The fact that the material does not set for a range of 

behavior within cultures is a hurdle to promoting interaction. As mentioned before, they are 

mostly emphasized on the learners own culture. Now, we will describe some discourse samples 

found in some activities, which support the affirmation expressed about material. Sample nine 

can be found in session two denominated “Preparing your task”, activity one (P. 145)6.   

The lack of an interactive activity which conducts learners to adapt one’s own behavior to 

different requirements and situations makes the material unsuitable to allow students to 

demonstrate flexibility when interacting with people from different cultural backgrounds. For 

this, material should create a type of interaction where the participant is able to use a way of 

interacting with other to avoid unnecessary conflicts of procedures and expectations.  

In the same way, students might not hone the skill to understand different model of 

behaviors within culture if material does not mediate the knowledge of differences among 

cultures. Let see another sample to show analytical evidences on assessment for the order three 

indicators. The sample ten chosen is part of section two labeled “Expanding knowledge”, 

exercise four (P.144). The sample three is extracted out from the same section two, activity four 

(P145). The last sample was taken out from section two, activity eight (P.145). 

Sample 10. Way to Go! 6th Grade (2016). 

 
6 See Appendix 10. 
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Sample 11. Way to Go! 6th Grade (2016) 

.  
 

Sample 12. Way to Go! 6th Grade (2016) 
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The activity is illustrated with four photos of children from different part of the world. As 

we can infer from the language, the learning activities designed are reduced to provide setting to 

contrast cultures only on some cultural aspect such as clothing according to the weather 

conditions. Nor this material may promote reflected awareness to foster consciousness on how 

we come across to others and create sensitivity in order to interact appropriately in a variety of 

situations. The sharing of opinions regarding cultural aspects is restrained to shallow elements of 

the culture. 

Knowledge 

In the analysis of this dimension, it could be found that there are three indicators that 

were marked as totally lacking. After revising the material, it was not evident to find activities 

that allowed learners to recognize signs of cultural stress as well as to establish an articulation of 

historical and sociopolitical factors that have influenced their own and the host culture.  

On the opposite, the indicators that refers to knowing norms and taboos of his own 

culture and recognizing his own behaviors in various domains were evaluated as good keeping 

then a relation with the previous dimension, in which it was found that most of the activities in 

the unit evaluated aim to foster on learners the recognition features of their own culture. Then, 

this also affected the two indicators left that refer to knowing norms and taboos of the host 

culture and recognizing the host’s behaviors in various domains considering that this unit 

emphasizes mostly on the learners’ own culture and behaviors. 
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Signs of evidences of this assessment could be observed if we describe the contents and 

how these are shown in the material, Annex 3. As we have said, the unit 2, part of the module 

four, is comprised of three sections. One of the distinctive feature of the unit is its enriched 

graphical illustration as maybe as strategy to learn vocabulary associate with graph. The first 

section labeled ‘in context’ presents the vocabulary needed to do the different tasks proposed. 

Most of this vocabulary is embedded almost evenly in the four language skills.  

The main learning objective of this part is to have student describe weather conditions in 

short spoken texts. The second section titled “Expanding knowledge” where the vocabulary load 

is expanding to clothing in relation with weather conditions of Colombian places with some 

weather stable conditions. Across the different activities students are demanded to say what 

clothes to use according to the weather condition of a town, season or specific geographical site 

or country. In this section, a reading could be found explaining the underlying causes of seasons.  

The last section is called “Prepared your task” which the core is five speaking activities 

out of seven. The main demands are to discuss where people are from and what they wear taking 

into account Colombian geographical regions and festivals. As we can see, there are only 

evidences of four of the indicator regarding the recognition of essential norms and taboos of the 

host and own culture and the assessment of behavioral domains in host and own culture. 

 

Proficiency 

In this dimension, it was found that there is no evidence in the unit evaluated that allow 

the learners to communicate using non-verbal language. Similarly, it could be noticed that the 
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support offered by the material in order to permit the learner to express ideas in different ways is 

very limited, the lack of scaffolding strategies that show the learners how to express their ideas 

in different styles, formal and informal, using different words and sentence structure.  

Finally, the descriptor related to communicating concrete topics regarding intercultural 

aspects was evaluated as good, taking into account that there is a high presence of behaviors of 

the learners’ own culture that allows them to compare with others inside their country. Even 

though, there are elements of other cultures, it could be noticed that the activities are not 

sufficient to develop the competence on learners. 

Sample 10, 11 and 12 could embody the evaluation of the presence of only some shallow 

elements of culture or intercultural aspects where communicating on concrete topics regarding 

cultural aspects is too constrained. We can also notice the lack of activities to promote 

communication of ideas in different ways. 

 

General 

In this dimension it can be noticed that the guidance given in the presentation of language 

items is adequate, this means that the book presents the language points in a functional way and 

give one example of how to use. However, it can be considered providing more samples and 

scaffolding to help learner to express their ideas not just in one way.  

The other two descriptors that refers the fact that materials take into account current 

methods of ESL/EFL teaching and relates content to the learners’ mother tongue, culture and 

environment were evaluated as excellent considering that the materials mostly present the 
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content under the theories of functional language instruction and it also establishes a clear 

connection of the content with the real life of learners. The samples that have been already 

mentioned in page 89 may confirm these characteristics.  

Speech 

After the analysis of the material, we cannot give an evaluation of the indicators that 

inquires if the material allows for variation in the accents of non-native speakers of English, 

considering that we did not evaluate the audios. In terms of suggesting ways of demonstrating 

and practicing speech items, it was evaluated as good, this considering that speech items are 

presented in a numerous and diverse speech activities which might be enough for them to 

interiorize it and to put into practice the vocabulary learned, even though they stress the own 

culture in most of the rehearsal. Finally, it can be affirmed that the textbook includes speech 

situations relevant to the pupils’ background, these topics keep a close relation with learner’s 

context and realities. 

The fact that there are nine speech activities out of a total of twenty-three activities in the 

analyzed unit, demonstrate the emphasis done in developing this skill. The samples give 

illustration about how speech is developed in including speech situations related to learners’ 

backgrounds. 

Grammar 

Taking into account that the book presents the language into functions, we could not find 

evidence of the indicators required. The material stresses on achieve communicative 

competences by functions and not by grammar points, as well as it provides models, but not 
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starting from a grammatical structure. Finally, keeping coherence with the above mentioned, the 

unit evaluated does not present drilling exercises to practice grammar features. 

As an instance of grammar embedded in a speaking activity, sample 11 and 12, both 

mentioned above in page 89, exemplified the case. In both activities, learner needs to use the 

present continuous to express how someone is dressed at the moment of speaking. Even though, 

this structure is not rehearsed in drill, students may get aware of it through the constant use of 

this grammatical structure in those kinds of tasks.  

Vocabulary 

In the vocabulary dimension, it can be found the material does not have a vocabulary 

section per se; however, it is developed through communicative activities that allow the learners 

to master the words selections of the authors. In this sense, it can be affirmed that the material 

does not use cognates to introduce new vocabulary and it does not distinguish between receptive 

and productive skills in vocabulary teaching.  

On the contrary, it can be observed the material has vocabulary selection based on 

frequency and functional load. It also presents vocabulary in appropriate contexts and situations 

and finally it focuses on vocabulary related to social backgrounds. 

One of the distinctive features of this material, is the presentation of vocabulary through 

icons. In most of the activities, students should practice the meaning of the icons. In sample 5, 

extracted from the first section, activity 3 (P.141), we can see how vocabulary is presented. 

Sample 13. Way to Go! 6th Grade (2016) 
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In this activity, students look at the weather icon and say if the conditions are good for 

the proposed activity. Thus, students may assimilate the meaning of the new vocabulary by 

associating strategy with graphs.  

Reading 

In terms of reading, it can be observed that the textbook offers exercises for 

understanding of plain sense; however, it lacks those for the understanding of implied meaning; 

consequently, the indicator assessing this is scored adequate. To continue, the reading passages 

are relevant to learners’ background, they contain different types of texts such as poems, fables, 

scientific paragraphs, and descriptive paragraphs that are at the level of the learners’ proficiency 

and cognitive skills. These texts also reflect a variety of styles of contemporary English, yet it is 

pertinent to highlight that there is no evidence of authentic texts. Thus, the remaining indicators 

are scored as good. 

We have to stress that the reading activities proposed by the materials are reduced to 

listen and read activities as activity one, in section one (P. 140); mark if something is good or 

bad as in activity three of the same section (P. 141). Read and describe the weather in activity 



97 

 

five (P.141) and read and tick true or false in activity five section two (P.144). In this kind of 

activities learners do not receive information about the type of genre he/she is reading, the 

structural feature of this text, and the kind of resources used by writer to get cohesion and 

coherence. The reader is not trained in reading comprehension strategies. Therefore, with this 

kind of activities, learners could not develop the sufficient skills to read comprehensively. 

Writing 

As for writing, it can be noticed the lack of writing techniques for handling aspects of 

composition. The activities seem mechanical as they are pretty controlled, and they do not seem 

to match the functional theories lead by the textbook in other skills. Despite so, there are other 

element to mention, for example, the textbook relates written work to the language features and 

vocabulary practiced orally. This aspect is evaluated as good. It also relates written work to the 

pupils' age, interests and environment; but it does not provide practice in controlled and guided 

composition in the early stages, thus indicator is scored as poor. 

The demands for writing works consist of filling in a chart; then tell a partner which 

could be found in the context section, activity four (p.141). Complete the paragraph; then tell a 

partner exposed in “Expanding Session”, activity two (p.143). Complete the chart with what your 

friends are wearing today found “Expanding session”, activity tree (p.144). All of these activities 

may not promote developing writing, since lack of pedagogical resources and strategies to 

develop writing skills. 

Technical 

In this last element, it could not be found evidences of authentic language and writing 

styles, which resulted in a negative evaluation for the textbook. However, it is important to 
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highlight that the material is up-to-date in the technical aspects of production and design, it 

shows a polished work of design and the topics included are relevant. It also shows quality in 

editing and publishing and it is datable and affordable; considering the context of the learners. 

This last indicator gives the material an advantage over other materials in the market. 

 

4.2.4. Material Evaluation Checklist # 4: Way to go! 7th Grade. 

 

The fourth material evaluated was Way to Go! 7th Grade7, which is being implemented 

in Institución Educativa María Auxiliadora. The selection to evaluate was Module 4 named 

“International culture” and from this module, the teacher selected Unit 1 named “Let’s see the 

world”. As the third material evaluated, “Way to Go” sixth Grade, the unit to study is split in 

three stages or section. Both materials seem to be based on task-based learning, where the first 

section labeled “In context” presents the topic, situation and vocabulary needed.  

The section two named “Expanding knowledge” comprises activities devoted to 

promoting communication across the four basic second language skills. Most of the activities are 

based on cooperative learning; since, they must be carried out on pairs or groups. The last section 

is titled “Preparing your task”. In this, learners are demanded to accomplish different tasks across 

the skills. 

Skills 

Considering the first descriptor that corresponds to skill, the language exposed in the 

module do not foster the ability to demonstrate flexibility when interacting with people from 

 
7 See Appendix 5. 
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different cultural background, since the kind of interaction proposed by the activities does not 

give the setting to develop this. Thus, the evaluation of this descriptor could be evaluated as 

poor.  

Similarly, the second descriptor, which refers to understanding different models of 

behavior within cultures, was marked as poor, for it does not contain some elements of 

behaviors. The language of the unit focuses on unfolding some short descriptive text about world 

well-known places and monuments from Colombia and around the world. 

Other descriptors were evaluated with good and adequate, considering that the material 

allows learners to contrast host culture with their own culture in terms of geographical 

landscapes, activities on different seasons and typical characteristics of countries. It also allows 

the learners to share opinions regarding cultural aspects and interact appropriately in a variety of 

situations; however, as mentioned before, they are mostly emphasized on the learners' own 

culture. Details of the activities chosen to reach the assessment are shown below. The sample 

below can be found in in-context section. Activity five, six, and eight (p.131-132).   

Sample 14. Way to Go! 7th Grade (2016) 
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Sample 15. Way to Go! 7th Grade (2016) 

 

Sample 16. Way to Go! 7th Grade (2016) 

 

As we can see, the cultural activities only promote some aspects of host and own culture; 

those aspects which are component of what is denominated by Hinkel (1999), the “visible 

culture”. The lack of those notions related with beliefs, view point of the world in material 

discourse does not make feasible to create interaction where materials mediate to demonstrate 

flexibility when interacting with people from different cultural background. In the same way 

material may not allow learners to demonstrate different behavior across culture. 
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Knowledge 

In the analysis of this dimension, after examining the material it was not found activities 

that allow learners to recognize signs of cultural stress as well as to establish an articulation of 

historical and sociopolitical factors that have impacted their own and the host culture. When 

analyzing the indicators that refer to knowing norms and taboos of their own culture and 

recognizing their own behaviors in various domains were evaluated as good; since it was found 

that most of the activities in the unit evaluated aim to stress on learners the recognition of 

features of their own culture.  

However, regarding the indicators on knowing norms and taboos of the host culture and 

recognizing the host’s behaviors in various domains, there were found some evidences of 

proposed activities to compare and contract some typical characteristics of different countries, 

including United States and the United Kingdom.   

Reviewing the three stages in which this unit is split, we can see that its main themes are 

weather, season, words to describe places, languages, typical food and celebration, all of them 

components of the “visible cultures. These features are exemplified in those samples described 

above.  

Proficiency 

In this dimension, it was found that there were no activities to encourage learners to 

communicate using non-verbal language. Similarly, it could be noticed that the support offered 

by the material in order to permit the learner to express ideas in different ways is very 

constrained. Even though there are enough language resources worked on vocabulary, there are 
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no proposed activities to work on antonymous or synonymous to make students express their 

ideas in different styles, formal and informal, using different words and sentence structure.  

The descriptor related to communicating concrete topics regarding intercultural aspects 

was evaluated as good, taking into account that there is a high presence of behaviors of the 

learners’ own culture that allows them to compare with others inside their country or foreign 

countries. Even though there are elements of other cultures, it could be noticed that the activities 

are not sufficient to develop competence in learners. Readers are provided with the original 

material for reference in Annex 4.  

General 

Examining the first and third descriptor of the general dimension, referring to taking into 

account current methods of ESL/EFL teaching and relating contents to L1, culture, and 

environment, these were marked as excellent. The material fulfils the standards described by the 

indicators, since its activities are designed on task-based learning approach and its contents are 

related to learners’ sociocultural context. Thus, we could say that there are sufficient pieces of 

evidence leading to conclude that material activities are designed on the principles of functional 

language approach where discourse is constructed around the real use of the language; thus, 

establishing a close connection with real life.  

The contents in material relate to learner’s culture and environment since most of the 

culturally loaded contents focus on learner’s culture. Regarding, the guidance given in the 

presentation of language items, the feature was evaluated as good, which means that the book 

presents the language points in a functional way and gives one example of how to use it, 
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however, it can be considered providing more samples and scaffolding to help learners express 

their ideas not just in one way. 

Speech 

When analyzing material, we cannot give an evaluation of the indicators that inquires if 

the material allows for variation in the accents of non-native speakers of English, considering 

that we did not evaluate the audios. In terms of suggesting ways of demonstrating and practicing 

speech items, it was evaluated as adequate, this considering that speech items are presented but 

just one example is provided to the learners that might not be enough for them to interiorize it 

and put it into practice.  

When evaluating the indicator on the inclusion of speech situation relevant to learner 

background, this was evaluated as excellent; for learners are exposed sufficiently to these kinds 

of situation. We will analyze some further samples to corroborate our appreciation. Sample 17 is 

extracted from section or stage “Preparing your task”, activity two (p.136); and Sample 18 is a 

taken part activity of the same section, activity 3 (P.137). Let us see their scripts. 

 Sample 17. Way to Go! 7th Grade (2016) 

 

Sample 18. Way to Go! 7th Grade (2016) 
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This activity should be done after a reading activity, where students are demanded to read 

two extracts from the tourist book and complete some given sentences with the correct forms of 

the words in brackets. 

Sample 18. Way to Go! 7th Grade (2016) 

 

As we can infer from the sample, there is enough evidence to score the first indicator as 

good and the second one as excellent. As we explained above the analyzed material does not 

provide sufficient speech activities to develop this skill. Furthermore, the speech activities are so 

controlled; thus they may hamper students to expand their speech practices.  Regarding situations 

relevant to student’s background, we can say that these situations are constrained learner’s 

circumstances prevailing minimal events. 

Grammar 

In spite of the language based approach, the book presents some activities that are 

unfolded out of context when introducing the grammar. However, in the analysis, we could not 

find evidence of stressing communicative competence in teaching structural items. Grammar, as 

usual in this series “Way to go”, was embedded in the activities developed to foster some 

language skills such as writing or reading. We could notice the presence of specific structure on 
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the texts according to some functional use of the language, but without drilling the use of the 

structure.  

The material does not stress on achieving communicative competences by grammar 

points. It provides models, but not starting from a grammatical structure. Finally, the unit 

evaluated does not present drilling exercises to practice grammar features. Let see the following 

samples as some instances on how grammar is worked to meet the needs demanded by some 

tasks. We can find sample 19 in section one called “In context”, activity four (p.131). Sample 20 

is in Expanding -knowledge section, activity five (p.134), and sample 21 in Expanding-

knowledge section, activity eight (p.135). 

Sample 19. Way to Go! 7th Grade (2016) 

 

Sample 20. Way to Go! 7th Grade (2016) 

 
 

Sample 21. Way to Go! 7th Grade (2016) 
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In sample 19 we can see the introduction of comparatives and superlatives needed to 

fulfill some tasks as compare typical characteristics of countries. We have to notice that this is 

developed out of communicative context. However, when these grammatical structures are 

needed in some demanded tasks, learners should use them in communicative contexts. 

As one of the main features of this book series branded “Way to go” and sponsored by 

Colombian Ministry of Education, is its grammar approach. Grammar is not taught in an explicit 

way where language structure is exposed through drills and fill in the blank activities. Thus, 

grammatical accuracy may not seem the aim, but grammar is introduced in communicative 

contexts. In sample seven the present continuous tense is presented to describe what is happening 

at the moment. This structure later is used to carry out the task demanded in sample eight. 

Vocabulary 

When evaluating vocabulary, we can say that material does not have a vocabulary 

section. This is developed through the different communicative activities that allow the learners 

to master the selections of the proposed set of words. In this sense, it can be affirmed that the 

material does not use cognates to introduce new vocabulary and it does not distinguish between 

receptive and productive skills in vocabulary teaching. The material has vocabulary selection on 

the basis of frequency and functional load, it also presents vocabulary in appropriate contexts 

and situations and finally, it focuses on vocabulary related to learner’ social backgrounds in 

adequate form. 

In the unit studied, the vocabulary is related to weather, month of the years, and words to 

describe places like towns, monuments, and vocabulary to compare and contrast these places. In 
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most of samples described before we can notice the use of this kind of vocabulary. Reader is also 

provided with the original material to be consulted in Annex 4.  

Reading 

In terms of reading, it can be observed that the textbook offers exercises for the 

understanding of literal sense; however, it lacks those for the understanding of implied meaning. 

We may say that the reading passages are relevant to learners’ background; A great deal of its 

texts are descriptive paragraphs which are at the level of the learners’ proficiency and cognitive 

skills. These texts also reflect a variety of styles of contemporary English, even though, there is 

not any reference of reading extracted from a passage of authentic texts.  

Regarding reading, let us check some samples of reading activities. Sample 22 is 

extracted from in-context section, activity 3 (p:131). While, sample 23 is from the expanding-

knowledge section, activity two (p. 133).  

Sample 22. Way to Go! 7th Grade (2016) 

 

Sample 23. Way to Go! 7th Grade (2016) 
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In the sample above, we can see the lack of some reading strategy necessary to cope with 

reading comprehension of more elaborated texts. Reading strategies have been recognized as a 

core constituent of reading comprehension. Koda (2005) expresses that “processing skills alone 

do not make readers proficient (p. 205). Thus, Grabe (2012) states that the goal of explicit 

reading strategy instruction should be to move reader from conscious control of reading strategy 

to unconscious use of reading skills. He also asserts that reading strategies emerge as a response 

to the need to alter reading processing, to respond to the goal that have been set when reading, to 

restore comprehension, to understand the possible meaning of new words or to complete a 

comprehension task more effectively. Most of the researchers agreed on the vital role of reading 

strategies and their development to get reading comprehension 

 

Writing 

Considering writing skill, it can be noticed that the material does not provide techniques 

for handling aspects of composition. The activities are pretty controlled, and they do not seem to 
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be designed to foster high demanded techniques in writing development. Despite so, there are 

some indicator considered as good. We could mention, for example, the textbook relates written 

work to the language features and vocabulary practiced orally. It also relates written work to the 

pupils' age, interests, and environment and it does not provide practice in controlled and guided 

composition in the early stages. 

Sample 19, 20 and 21 are evidence on how developing writing is focused in the material. 

We can notice that these are high-level controlled and vocabulary-provided activities. The tasks 

demanded are subordinated to put the words in order to make sentence; write sentences after 

looking at some pictures; and use ideas extracted from a box. The writing communication is 

more complex, and activities like these do not promote superior writing skills. 

 

Technical 

When observing this item, it could be said that the learning material shows quality in 

editing and publishing and it is datable and affordable. It could not be found evidence of 

authentic language and writing styles, which resulted in a negative evaluation for the textbook. It 

is important to highlight that the material is up-to-date in the technical aspects of production and 

design, it shows a polished work of design and the topics included are relevant. Reader should go 

over original material in Annex 4 to verify evidences. 
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4.2.5. Material Evaluation Checklist #5: English, Please! Student's book 3 Fast Track. 

In the following excerpt, we will describe the most relevant findings for the fifth material 

evaluated, it this case the textbook was English, Please! Student's book 3 Fast Track8, which is 

being implemented in Institución Educativa José Manuel Rodriguez Torices INEM. The 

selection to evaluate was Module 1 named “The future in your hands” and from this module, the 

teacher selected Unit 1 named “Looking Ahead”. 

Skills 

After evaluating the material selection, it could be observed that there was no evidence of 

any of the descriptors that compound this dimension. In that sense, the material selection does 

not demonstrate flexibility when interacting with people from different cultural backgrounds 

because it does not expose learner to this type of interaction. Also, it does not allow learners to 

understand different models of behaviors within cultures. 

The unit selected does not include content related to behaviors, interactions, cosmology 

that permits the learner to develop understanding of the models, contrast their own culture with 

the host culture, share opinions about cultural elements or interact appropriately in variety of 

situations related to intercultural content. The unit presents a standard version of English that 

seems to be British. It is very plain in terms of culture, there is one sample of a text (non-

authentic) written by a teen from Bogota which denotes contextualization, however it is lacking 

many elements to develop this dimension. The sample referred in the paragraph above can be 

found in lesson one, activity eight (p.12). 

Sample 23. English, please! Student's book 3 Fast Track (2016) 
 

8 See Appendix 6. 
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This eighth activity is also the input of the rest of activities from activity nine to activity 

fifteen. Thus, likewise the two remained lessons of the analyzed unit are linked to language 

related to young people’s future expectations when leaving high school, talks about plans and 

intentions, personal short or long-term goals and skills, abilities and careers. Therefore, this may 

seem a neutral cultural material. 
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Knowledge 

In this dimension, it is important to highlight that five of the eight elements that were 

evaluated were not present in the material selection. This is the case of recognizing signs of 

cultural stress; recognizing the host’s behaviors in various domains, and articulating the general 

history and some socio-political factors, which have shaped their own, and the host culture. 

Similarly, the descriptor related to knowing the essential norms and taboos of the host culture 

was considered as limited considering that the activities presented aim to present a topic that is 

relevant for both, the host and learners’ own culture. However, it does not open a reflection 

between the two cultural dimensions and how is the topic dealt on both.  

Finally, the descriptors that aim to evaluate if the material allows learners to know the 

essential norms and taboos of their own culture and recognize their own behaviors in various 

domains were considered to be adequate because the activities let the learner know about 

expectations, behaviors, and beliefs of teens that are going through the same stage of life. The 

images also present relevant images of teens that represent traditional models of our culture in 

term of clothing and types of social interaction.  

Nevertheless, it can be considered that the textbook might be generalizing specific 

elements of the local context that impact the realities of learners. These elements are the socio-

economic status, their race, their expectations, their plans, among others. One example of this 

can be observed in pictures, where there is no presence of Afro-Colombian teens or indigenous 

minorities. 

The unit is comprised by three lessons; the first lesson is focused in expression to talk 

about learners’ future expectations deployed in discussion and asking and answering questions 
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about plans. The lesson two is built around ambitions and goals and the last lesson is referred to 

skills abilities and career. Each lesson could be divided in some sections. There is a first section 

labeled “Get Ready”. In this section, the language needed to develop the topic proposed is 

presented.  

The next section is the language skills section which involves learners in using the 

different skills through different tasks. All of them charged with the load of vocabulary needed to 

unfold the theme. Other section is “Focus on language” devoted to present the language forms 

without an explicit teaching of the grammar rules. There is also the “Self-assessment” where 

learner could measure his/her achievement. We could find other section as “Say it” which is 

designed to arise awareness on pronunciation with controlled practice. 

Proficiency 

As for the descriptor that evaluates if the material allows learners to communicate ideas 

in different ways it could be found that it offers several activities that provide opportunities to 

share ideas by using different functions of the language, however, it should be considered to 

include more scaffolding strategies to help them reach those established language functions and 

not just limit it to samples of different expressions.  

As for the two other descriptors that intend to evaluate the communication on concrete 

topics regarding intercultural aspects and communication using non-verbal language it could not 

be found any evidence of these elements in the textbook selection. 

Sample one, described above, shows us how this activity allows learners to communicate 

ideas in different ways. In it, students have to match given synonymous phrases with underlined 

ones from a reading. Reader is provided with the original material in Annex 5 
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General 

In this category, it could be noticed in the textbook underlying theories of current 

methods of ESL and EFL teaching. However, the guidance provided in the presentation of 

language items is very limited and some learners might present difficulties at the moment of 

performing. The same happens with the indicator that evaluates relating content to the learners’ 

mother tongue, culture and environment because the relations of the topics with students’ native 

language and context in not very evident. 

There should be a clear presence of elements to make students feel more identified with 

their own reality considering that most of the students for this study belong to a low 

socioeconomic level, show elements of empowerment that allow students to analyze their own 

reality and reflect towards it.  

Speech 

The dimension of speech attempts to evaluate three indicators. The first one refers to 

suggesting ways of demonstrating and practicing speech items, and after revising the material 

selection, it could be analyzed that there are only four exercises out of more that forty that allow 

practicing speech in terms such as pronunciation and vocabulary classification. In this sense, that 

descriptor was evaluated as poor. The second one refers to including speech situations relevant to 

the pupils’ background, which we consider has a high representation; however, there are some 

elements of contextualization, overgeneralization and homogenization of the culture that should 

be considered for future editions.  

The third one evaluates if the textbook allows for variation in the accents of non-native 

speakers of English. In this case we cannot apply the evaluation considering that we did not 
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evaluate the audios, however the texts included in the materials seem to keep a close relation 

with British English. 

Speech activities center on discussing dreams for learner’s future and his/her dreams, 

asking and answering questions about plans for the future and talking about your career plan. A 

sample two depicts a speech activity from the unit analyzed, and it extracted out from lesson one, 

activity three (p.10). 

Sample 24. English, please! Student's book 3 Fast Track (2016) 

 

The activity should be carried out after listening to some students on their dreams for the 

future and their expectation about having family, a good job, travelling a lot or being happy. 

These themes are part and parcel of the whole unit, and somehow, these are speech situations 

relevant to pupil’s background. Since the main thread of the theme is the expectation teenager 

students have when they are about to leave high school and plan to choose a career. These 

dreams, expectations and decisions are bonded to learners’ Colombian background. 

Grammar 

In this dimension, it could be observed that the textbook evaluated offers very limited 

models to show the structures to be taught. Similar, the material offers limited practice through 

drilling of the kind of responses required in a determined context. Finally, in the indicator that 
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refers to stressing communicative competence in teaching structural items was evaluated as poor. 

The above mentioned could be a result of the fact that the material focuses on teaching the 

language from a functional perspective. The activity labeled “Focus on language” gives us some 

hints about how grammar is embedded in some activities. Let see sample three, found in lesson 

one, activities 11 to 13 which are parts of this session (p.13). 

Sample 25. English, please! Student's book 3 Fast Track (2016) 

 

The purpose of the activity may be to get students aware of language forms in context without 

given grammar rules. This may need further support from the teacher who should draw attention 

to language form by giving additional examples of the structure in context.   
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Vocabulary 

With regard to this section, it can be noticed that distinguishing between receptive and 

productive skills in vocabulary teaching was not a characteristic taken into consideration when 

designing this material, another element that does not show any evidence is the use of cognates 

to introduce new vocabulary. The presentation of vocabulary in appropriate context and 

situations was evaluated as poor. Here, it is important to say that this context and situations seem 

to be overlooking the reality of learner´s from Cartagena in the sector in which the schools, 

subjects of this study are located.   

To continue, the element that evaluates if the material focuses on vocabulary use related 

to social background, according to our analysis, we could conclude that vocabulary elements are 

presented in random sentences that students have to fill in the blanks. This can provide an 

approximation of how to use the element but it is limited in meaning a contextualization of the 

words selected. Finally, it could be noticed that the selection of vocabulary has frequency and 

functional basis, since most of the word load of the unit is relevant for users and up-to-date. In 

the following part we can see how vocabulary is dealt with. Sample four is part of unit one, 

activity four, session “Focus on vocabulary” (p. 11). 

Sample 26. English, please! Student's book 3 Fast Track (2016) 
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Before doing these activities, learners should have accomplished a listening task on what 

other students’ dreams are and a discussion on what your dreams are and what you need to do to 

make your dreams come true. In this way, students figure out the spectrum of meaning of a word. 

Learners also develop understanding and use of vocabulary from text and functional language for 

productive use. 

Reading 

After evaluating the dimension of reading in the textbook selection, it could be noted that 

the textbook offers exercises for understanding of the plain sense, however, it lacks those to 

identify implied meaning. For that reason, it was evaluated such as adequate. In addition to this, 

there seems to be a variety of text types in the material. It can be considered that these do not 

reflect the different “Englishes” and it is limited to Standard English influenced by a British 

culture.  
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On the other hand, the rest of the descriptors were evaluated positively with some 

observations. In the first place, relating reading passages to the learners' background not only 

involves including general elements of the culture and behaviors of people, but also establishing 

a correlation with the host culture and other cultures. It should also consider the specific reality 

of the community from which the students come from and permit them to feel identified not only 

in the content, but also in the images included. In the second place, the types of text selected 

should not only require being within the level range of pupil, but there should be presence of 

authentic texts that allow the learners to be in contact with real English and for real purposes. 

As we have already stressed on other analyzed materials, one of flaws found in this is the 

lack of information about the type of genre he/she is reading, the structural feature of this text, 

the kind of resources used by writer to get cohesion and coherence. Learners are not equipped 

with sufficient reading comprehension strategies. Reader is provided with the original material in 

Annex 5. Sample 24, above described is an example of reading activities proposed by this 

learning material. 

Writing 

In the evaluation of this dimension, three out of four descriptors were marked as not 

evident and very limited in the materials. Firstly, the textbook does not offer controlled or guide 

practice in the writing exercises. Secondly, the topics for writing activities in this unit selected by 

teachers do not seem to be engaging for students from 11th grade and this might lead to boredom 

and impact the affective filter of learners.  

Thirdly, the material selection does not demonstrate techniques for handling the writing 

process, it should be considered to offer more support to learners in the constructions of the text 
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required. Finally, it can be noticed that writing activities are directly connected to the vocabulary 

and functions presented previously on the lesson this is a positive element since it permits to 

keep a sequence throughout the learning process. 

In sample 27 and 28, we could find two typical examples on how activities fostering 

writing development are proposed for this material. The sample 27 can be found in lesson two, 

activity sixteen (p.17) and the second one in lesson three, activity twelve (p.21). 

Sample 27. English, please! Student's book 3 Fast Track (2016) 

 

Sample 28. English, please! Student's book 3 Fast Track (2016) 

 

These kinds of activities raise concerns over its contribution to foster writing skill. Since, 

they lack the sufficient instructions on techniques and strategies in order to help master aspects 

of composition. 
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Technical 

In this final dimension, we can analyze that the material does not show evidence of 

authentic English texts; this could be considered as flaw in terms of the development of 

intercultural communicative competence, since it does not permit the learner to have a real 

approach to the language in function and it also limits the possibilities of exposing learners to 

cultural elements that authentic texts present implicitly. The textbook can be considered up to 

date, since it involves current topics and images that make it relevant, however the design seems 

plain and basic. The material selection is datable and in terms of affordability the textbook is 

very convenient for students since they are provided by the Ministry of Education in the frame of 

the Colombia Bilingüe.  

4.2.6. Material Evaluation Checklist #6: English, Please! Student's book 2 Fast Track. 

In the following section, we will describe the most relevant findings for the sixth material 

evaluated. In this case the textbook was English, Please! Student's book 2 Fast Track9, which is 

being implemented in Institución Educativa Bertha Gedeón de Baladí. The selection to evaluate 

was Module 3 named “We are all different” and from this module the teacher selected Unit 1 

named “different looks, different lifestyles”. There are three lessons in these units grouped 

around sports, hobbies, leisure activities, a topic named urban tribes, and objects for a camping 

trip.  

Skills 

When evaluating the dimension of skills, it could be observed that all the descriptors 

obtained an excellent score, considering that the unit shows ample models of different cultural 

 
9 See Appendix 7. 
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elements throughout its development. The materials selection also requires students to contrast 

their own culture with other cultures and not just with the host culture. Apart from that, it pushes 

them to share opinions about cultural aspects in a variety of situations allowing the learner to 

develop flexibility when interacting with people from different cultural backgrounds. 

We will present some samples found in this unit to exemplify how intercultural topics are 

dealt with in this material. Sample 29 can be found in lesson two, activities from one to four (p. 

14-15)10. Sample 30 forms part of unit two, activity seven (p. 16), and sample 31 is part of lesson 

two, activity twelve (P.17).  

Sample 30. English, please! Student's book 2 Fast Track (2016) 

 

Sample 30. English, please! Student's book 2 Fast Track (2016) 

 
10 See Appendix 11 
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The sample described above shows us different aspects of the visible culture from the 

host, other and own in some of the subcultural groups. Some activities allow learner compare 

and contrast some aspects of the different subculture. The activities also enable students to share 

opinions regarding cultural aspects and depict different kind of interaction.  

Knowledge 

For the case of the dimension of knowledge, it could be analyzed that three of the 

descriptors present in the checklist did not have any evidence in the material selections. That is 

the case of recognizing sign of cultural stress and articulating the general history and some socio-

political factors that have shaped their own culture and the host culture.  

On the contrary, the descriptors that evaluate if the material allows learners to know the 

essential norms and taboos of their own culture and the host culture, as well as the one related to 

recognizing their own/the host’s behaviors in various domains were marked as excellent 

considering that he unit contains topics about diversity, it permit learners to contrast their culture 

with other cultures in terms of beauty, celebrations and behaviors. 
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The unit analyzed is split up in different activities, devoted in an evenly way to foster 

each language skills.  In the unit we can find a section labeled “Get ready” where the topic and 

the vocabulary needed to develop are introduced. Each of the four language skills has its section 

where skills are worked in isolation or in combined with other skill activities. Other main section 

is that titled “Focus on vocabulary” which helps student to use the key vocabulary of the unit. 

One of the outstanding features of this section is the use of pictures from the lesson, flashcards, 

and charts. There is also the “The focus on language” section where students are provided with 

activities to analyze examples of the language in context. Original material is provided in Annex 

6. 

Proficiency 

In the dimension of proficiency, the material evaluated gives learners the opportunity to 

communicate on concrete topics regarding intercultural aspects, as well as communicate these 

ideas in different manners. The before mentioned can be evidenced in the kinds of topics 

presented for the learners to analyze features of their culture and then it requires the learners to 

reflect from the perspective of those elements in their own culture. Finally, it was not able 

possible to find evidence in terms of how the material allow learners to communicate using 

nonverbal language. The three samples use to describe this analyzed material show evidences on 

how material allows the condition stated in the two indicators scored as excellent.   

Grammar 

In the grammar dimension, it could be analyzed that the material selection does not 

present any kind of substitution exercise for students to practice the kind of responses required in 

each of the function. This might be due to the fact that the book manages content from a 
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functional perspective. On the contrary, although the grammar focus is not very common in the 

units there is a good emphasis on developing communicative competence taking as a reference 

the models of language provided. 

The sample two, on the session labeled “Focus on language” described above example of 

how grammar is unfolding in the material. As we can notice, grammar rules are not given. 

Students should infer the language form; thus, teacher’s guidance is needed. 

Speech 

In the speech dimension, it could be observed that the material selection rarely offers 

suggestions on how to demonstrate and practice the speech items presented. This speech items 

might be present in other exercises such as in readings, or listening, however in term of speaking 

activities most of them set some question in order to open discussion in groups or pairs but 

models and suggestions on how to express the ideas required are not provided to learners. 

Another element noticed was the fact that the material selection includes speech situations 

relevant to learners’ background, but similarly to the former textbook analyzed, the textbook 

seems to be overlooking important elements that identify learners in their determined context. 

The activity twelve of the sample 31 depicts speech situations relevant to the pupils’ 

background since the subject of subcultures as the urban tribes is social phenomena presented in 

Colombian towns and cities. 

Vocabulary 

After evaluating the dimension that corresponds to vocabulary, it could be noticed that 

textbook does not distinguish between receptive and productive skills in vocabulary teaching, the 

vocabulary is presented in a section named focus on vocabulary. Normally at the beginning of 



126 

 

one of the lessons of the unit and the vocabulary is used along the unit in the different activities 

proposed. Similarly, we could observe that the materials do not use cognates as a strategy to 

teach vocabulary.  

On the other hand, the selection of the vocabulary is based on frequency and functional 

and it is evident as soon as you start reviewing the lessons. It is important to highlight that the 

vocabulary is presented in appropriate context, however, there is still the same issue of 

generalization of the culture that might affect the fact of how learners, in this particular context, 

feel identified in the material they are working with. The same happens with the descriptors, if 

the material focuses on vocabulary use related to social background, considering that there is a 

high presence of examples of vocabulary related to the learners’ culture. However, there is a lack 

of specific elements of their local culture that should be presented in the material. 

The activities three and four, part of the sample one described above, give some hints on 

how vocabulary activities are dealt with in this material. Copy and complete the table with 

information about skater and floggers and correct the mistakes in the following sentences, they 

are vocabulary activities which promote the use of vocabulary from text and functional language. 

Reading 

After evaluating the reading dimension, it could be observed that the material selection 

has several flaws in the reading activities proposed. For example, it just offers exercise for the 

literal meaning or plain understanding of the text, but it does not provide strategies to help the 

learner infer the implied meaning. In the same sense, it includes different types of text 

appropriate for the age of learners that might represent some varieties of contemporary English. 

However, the texts presented are not authentic; this is a limitation for the development of ICC 
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considering that the texts provide important features of learners’ own culture and the target 

culture.  

Finally, we could also observe that the material does relate reading passages to learner 

background, but as it was mentioned before, there seems to be homogenization of the cultural 

elements that are representative of the local context and realities of these learners. The activity 

one and two, part of the sample 29, are some of the reading activities proposed by the analyzed 

material. For the supposed level that this material is intended for, which according to the 

Common European Framework of Reference for Language should be B.1.2, these type of 

reading activities could not be enough to develop reading comprehension.   

 

Writing 

After evaluating the writing dimension, it could be found that the material revised does 

not provide practice in controlled and guided composition, and it does not demonstrate 

techniques for handling aspects of composition, the writing activities proposed by the material 

might lack some elements of scaffolding considering that they do not guide the learner through 

the process of writing. Besides, it also could be noticed that writing exercises are highly related 

to learners’ age, interest and environment, but it should be considered to include elements of 

their own local culture to make them more contextualized.  

Finally, these writing exercises completely relate writing activities with the vocabulary 

and structures practiced orally, this can be evidenced on the coherence and sequence that the 

topics keep along the unit. A typical writing activity found in this analyzed material is 

exemplified in sample four, lesson one, activity seventeen (P.13). Let see it:  
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Sample 31. English, please! Student's book 2 Fast Track (2016) 
 

 

In activities like this, it is evident the lack of practice in controlled and guided 

composition, since there is not enough support for learners in terms of handling aspects of 

composition. 

Technical 

The evaluation of this dimension keeps a relation with the assessment of the former 

material. We can find that the material selection does not contain samples of authentic texts that 

allow learners expose to real language and elements of cultures around the world. Additionally, it 
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can be considered that the quality of publishing and edition needs some improvements to make it 

more aesthetic and captivating for students. It should also include images that represent learners’ 

local context and culture, along with the different social groups that they belong to.  

Discussion 
 

In the following section, we will attempt to interpret and describe the meaning of the 

most relevant results under the eye of the theoretical basis established for this study. Thus, the 

research questions were approached from the perspective of the literature reviewed in order to 

pose a critical view on the issue studied based on clear evidence. After reviewing the most 

relevant findings for this study, it is important to approach each of questions that led this 

research project. In that sense, this section offers a succinct version of analysis carried out in the 

last phase of the investigation. 

In the first place, it could be observed that there is an element of common awareness in 

the teachers with whom we worked on, about the importance of developing Intercultural 

Communicative Competence on learners and including cultural content in the materials. In this 

sense, it could be noticed that teachers of public schools in Cartagena de Indias consider that 

developing ICC not only will help learners to understand the culture of the target language, but 

also their own culture and language through a process of comparing and contrasting elements 

that become relevant for them. This keeps a relation with Cunningsworth’s ideas about culture 

and how it cannot be perceived as an abstract system and separated from language since that will 

not allow learners to use it in real world situations (Cunningsworth, 2015). Additionally, the fact 

of including pertinent features of the target culture and the learners’ culture such as food, 
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behaviors, holidays, manners, etc. will also arise the interest for learning and promoting the 

development of values such as cooperation, respect and tolerance. 

It could be observed the points where teachers agree on what materials should offer in 

terms of Intercultural Communicative Competence. In that way, teachers consider imperative 

having access to support tools different from the textbook in order to reinforce the development 

of ICC. Thus, being able to have authentic materials to expose learners to real samples of the 

language and culture was one of the expectations mentioned by the teachers. Authentic materials 

create a bridge to close the gap between the classroom and the outer world, permitting learners to 

have contact with real life language, customs and behaviors of the target culture (Reid, 2014). 

However, in the analysis of the materials evaluated it was observed that there is no evidence in 

any of authenticity in the texts included; this can be considered as a major flaw in the material, 

since the authenticity of text allows learners to have a real view of the common features of 

language and culture. 

Similarly, teachers also expect to find in a textbook an opportunity to help learners to 

experience other cultures. In this regard, a textbook should present relevant features to learners’ 

interests as to display the difference among the learners’ own culture and other cultures. This 

should foster in the learners a process of establishing comparisons and recognize differences, but 

also guide them in the process of assimilating and respecting diversity without forgetting to value 

and praise what characterizes them and makes them part of a human group.  

Thus, as to accomplish what is proposed by Byram (1997), Fantini (2000), and Rico 

(2010), the materials implemented should let learners face different cultural identities as race, 
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social classes, gender roles, age, social issues as poverty, food crisis, among others; and also 

permit them to express their ideas, their needs and their wants, while promoting awareness on 

how context alter the way people interact. However, after evaluating the results obtained it could 

be observed the representations of the elements mentioned above in the materials analyzed seem 

to be limited for the development of ICC. 

In addition to the aforementioned, teachers consider important that the materials evaluate 

the Intercultural Communicative Competence of learners. They consider the process should be 

coherent and if the materials include the cultural component it should evaluate the capacity of 

learners to establish parallels to be knowledgeable of cultural features to accept them, respect 

them and also recognize themselves as part of a multicultural group. However, none of the 

materials evaluated included criteria to evaluate the development of Intercultural Communicative 

Competence. This finding supports what was researched by Barletta (2009) in which she stated 

there is a lack in terms of evaluation criteria of how textbooks are assessing the development of 

intercultural competence, an element that can be considered for future research. 

We will continue by explaining the outcomes withdrawn for the second specific objective 

established for this study. In that way, we intended to group the dimensions evaluated to give a 

general overview of how the cultural content for the development of ICC is presented in the 

materials used in the public schools of Cartagena de Indias. 

Taking into consideration the first two dimensions evaluated, we might determine that the 

majority of the materials used in the schools that were subjects of this study, lack the required 

elements to develop in learners the necessary skills and knowledge necessary to successfully 
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achieve the Intercultural Communicative Competence. An intercultural exchange that is 

satisfactory can be evaluated from the perspective of the negotiation of meaning, how it 

maintains the human relations, the ability to communicate with minimal loss or distortion, and 

the ability to collaborate in order to accomplish something of mutual interest or need (Fantini, 

2006, 2014). 

Thus, the materials should promote not only the competent management of the language, 

but also it should allow learners to understand diversity and develop skills to interact with people 

from different backgrounds, permit learners to know about the social norms and taboos of other 

cultures, distinguish different patterns of behaviors of their own and other cultural groups 

(Byram 1997, Fantini 2000, and Rico 2010). This as to establish a real and permanent 

relationship through the negotiation of meaning, as well as respect for deeper constructions such 

as the ideological ones that affect people’s behavior.  

It was noted that although most of the materials evaluated developed the content through 

the use of current methods for EFL teaching, all of them lack content that allows teaching and 

understanding non-verbal language. In fact, only three of the materials evaluated offer guidance 

for the learner to know how to manage the new language taking into account both verbal and 

non-verbal dimension. Similarly, just half of the materials evaluated succeed on relating the 

content to learner’s mother tongue, culture and environment through the implementation of 

relevant topics of the skills and knowledge component previously mentioned, and less than half 

allows learners to communicate on concrete topics regarding intercultural aspects. 
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The teacher interviewed assured they always find way to contextualize and support the 

materials used the term of intercultural features. In that sense, the teacher can develop material as 

to involve first language and culture or to try to provide exposure of the use. This allow the 

teacher to select texts and activities suitable for the age, level, and interests of the learners 

(Thomas and Collier, 1997). Now, it would be important to study, how are the processes of 

selection and design of these support materials as to analyze how properly they foster the 

development of Intercultural Communicative Competence. 

Furthermore, it can be noted that although the materials evaluated might include relevant 

situations and, to a certain extent, related to learners’ background, most of them have flaws in 

terms of suggesting the learners contextualized ways to demonstrate and practice the new speech 

items presented. It is important to point out, that, according to the results obtained, some of the 

materials stress communicative competence on teaching structural items; likewise, there is little 

evidence in the books of adequate models and drilling exercises to practice the structures. This 

might be due to the fact that four of the materials evaluated have a more functional view of 

language teaching and thus it does not provide structures, but instead, it proposes situations in 

which learners can put those functions into practice.  

However, it is important to point out that although drills are popular for Audiolingualism, 

research have supported their used in the language classroom considering that this technique 

allows learner to practice the language without having the need to fully understand the features 

they are using (Richards, 2005); similarly, Tamuna Khetaguri, and Mustafa Albay. (2017) agree 

that drills allow learners to develop proficiency and permit them to participate by creating 

dialogues in real conversations.  
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It is important to remark, that just two of the books evaluated attempt to present 

vocabulary related to social background, but although the vocabulary seems to be selected 

according to the frequency and functional load, it can be considered that the vocabulary 

presented does not completely represent learners’ culture and interest due to the fact that it 

displays homogeneous categories of general interest of the target culture and the learners’ 

culture.  

The teaching of culture should be revaluated, two of the elements she remarks are 

eliminating stereotypes and changing the view of language from something static to a 

heterogeneous entity in continuous change (Gómez, 2015). Therefore, it can be concluded that 

the materials do not completely achieve to present vocabulary in appropriate context and 

situations for learners to develop Intercultural Communicative Competence and they still need to 

be adjusted in the elements suggested by the author previously mentioned. 

In terms of reading, some of the materials offer activities for the understanding of plain 

meaning; however, they totally lack those for implied meaning. Likewise, the materials 

evaluated do not expose learners to the varieties of contemporary English, considering that all of 

the text presented display a Standard version of the language. Finally, despite the fact that the 

reading passages somewhat reflect learners’ background, the selection of text types seems to be 

limited for the development of Intercultural Communicative Competence.  

In terms of writing, most textbooks do not display techniques to support learners with the 

compositional elements and they do not offer practice in controlled and guided composition. 

However, it can be remarked that although the materials relate the writing activities with the 
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vocabulary and language features practiced orally, it is limited, in some cases, on presenting 

topics related to learners’ environment and interest. This result is similar to what Eli Hinkel 

(1999) exposes in his research in which was concluded that the material evaluated did not 

provide elements to foster knowledge and practices of intercultural competences and also the 

textbook displays components of stereotypes and generalization. 

To finish, the majority of the materials seem to be acceptable in terms of quality of the 

design and publishing as well as in price considering that the series of Way to Go! and English 

please Fast Track are provided by the National Ministry of Education. In the case of the 

Touchstone, they can be expensive for learners taking into account the economical budget of the 

learners.
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Conclusion 

 

This part of the document, intends to show the reader a synthesis of the key points of this 

study, as well as to highlight the importance of this research for the areas of material design, 

material evaluation and language teaching. To conclude, it can be said that after the analysis and 

triangulation of the data collected in-use materials in the public schools of Cartagena the Indias 

might have an approach to include some elements in order to develop Intercultural 

Communicative Competence in learners. However, these features might not seem sufficient to 

display the whole reality, interests, background and beliefs of learners, as well as they do not 

completely allow the learner to perform in intercultural exchanges though the use of the 

knowledge, attitudes and skills required to do so. 

Additionally, the scrutinized materials do not seem to fulfill completely teachers’ 

expectations in terms of content, activities, support materials, instructions on how to manage 

intercultural content and the evaluation of intercultural component. Thus, it is relevant to 

consider the elements above mentioned for future research in order to offer an approach to close 

the existing gap in the field and to provide teachers and learners with the tools needed for the 

development of ICC. 

Thus, it is of pivotal importance to consider materials not only as an instrument to 

develop language skills, but as mediators that help learners in the process of meaningful 

construction of cultural representations, values, beliefs and patterns of behavior of their own 

culture and other cultures. So, language teaching materials should give learners the necessary 
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tools to develop the knowledge of these cultural elements in real situations and also to promote 

the interaction with people from different backgrounds considering their own and others’ points 

of view as to create negotiation of meaning. 

To finish, with this research we attempted to approach a field of study that has not been 

explored in the context in which it was developed, setting a starting point for further researchers 

interested in the areas of materials and the development of Intercultural Communicative 

Competence in language teaching and creating awareness on the importance of considering 

intercultural features when designing materials and teaching languages. 
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Recommendations 
In this section of the study, we attempt giving an insight of what, in our perspective, 

could be considered to improve these materials that were part of the study, after reviewing 

relevant literature in the field and analyzing the results obtained after the data collection.  

In the first place, it can be suggested to include authentic texts in the design of materials, 

thus considering the benefits these types of text bring to learners in terms of allowing them to see 

the outer world from a real perspective and not just created simulation that might let aside 

important cultural elements, such elements are the ones that provide with the necessary tools to 

face an intercultural encounter. 

Secondly, material designer could consider including images in which learners can see 

reflected. As the literature review in this study suggest, materials should avoid creating 

stereotypes and homogenization. So, it is highly important lo let learners know that that they are 

part of a human group and that they are present in the world with different characteristics that 

makes the particular. 

Thirdly, it should be considered having materials that permit the learners to identify 

cultural stress situation, exposing to such and guide them in the process of how to face cultural 

stress successfully. Similarly, it is important to consider including the management of nonverbal 

communication across speakers of different cultural background, as well as helping learners 

develop skills to communicate with speakers of different ages and backgrounds. 

Fourthly, it is important to remark the need to develop criteria for the assessment of 

intercultural communicative skills, the construction of such, not only implies an elaborated 
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design of material in terms of authentic intercultural content but a deep study of how to promote 

in learners the development of intercultural communicative competence. 

To finish, it can be suggested for material designers to readjust those elements presented 

in the materials as to open a window for students not only to observe and compare elements of 

other cultures but also, to analyze their own realities, allowing them to see themselves reflected 

in the textbooks there are using by involving components such as their food, their local 

traditions, their people, their music, their behavior and the whole idiosyncrasy not just by 

including images and texts related, but guiding the learner to think about who they are and to 

praise their roots and heritage. 
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Appendices 

Appendix 1. Instrument 1: Interviews. 
El objetivo de esta entrevista es identificar las expectativas de los docentes hacia los materiales utilizados 
para la enseñanza del inglés desde el punto de vista de la competencia comunicativa intercultural. 
 

Docente entrevistado: (Si el docente lo permite. No se va utilizar dentro de la investigación) 

Institucion: 

Privada ___ Pública ___                       Localidad:    

Barrio:                                                     Fecha:                                        Hora: 
 

 ¿Cuál es su formación académica? 

 ¿Cuantos años de experiencia tiene como docente de inglés?  

 ¿En qué grados enseña inglés?  

 ¿Cuáles son las edades de los estudiantes a quienes usted les enseña inglés? (Rango de 
edad) 

 ¿Considera usted que se le debe dar más o menos énfasis al desarrollo de la competencia 
intercultural en los materiales utilizados para la enseñanza de lenguas extranjeras? ¿Por qué? 
¿Cuáles serían los beneficios potenciales de esto? 

 ¿Qué tanta importancia le da usted a la presencia de aspectos culturales en los contenidos 
de gramática, vocabulario y actividades para el desarrollo de las cuatro habilidades del 
idioma en los materiales para la enseñanza del inglés? ¿Por qué? 

 ¿Qué herramientas de apoyo, adicionales al libro texto desea usted que los materiales 
ofrezcan para el desarrollo de la competencia comunicativa intercultural en sus estudiantes? 

 ¿Qué aspectos de la cultura considera usted deben estar presentes en los materiales de 
enseñanza del inglés? ¿Por qué? 

 ¿De qué forma considera usted que los materiales deben crear espacios u oportunidades 
para que el estudiante desarrolle y experiencie otras culturas?  

 ¿Considera usted que los materiales deben tener en cuenta el aspecto intercultural al 
momento evaluar el proceso de sus estudiantes? ¿Por qué?  

 ¿Qué materiales usa usted para enseñar inglés? Como profesor, ¿considera usted que 
estos materiales incluyen aspectos que desarrollen la competencia comunicativa intercultural 
en los estudiantes? ¿Cómo? Explique 

 ¿Proporcionan los materiales información, instrucciones o sugerencias sobre cómo se 
puede utilizar el libro y cómo se puede manejar el contenido cultural en diferentes 
contextos? Podría explicar de qué forma? 

 ¿Considera usted que los materiales que utiliza en sus clases contemplan aspectos 
culturales propios y extranjeros que ayuden al estudiante a comunicarse satisfactoriamente 
en situaciones donde se vea expuesto a diferencias culturales? ¿De qué forma? ¿Podría 
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darnos ejemplos? 

 ¿La institución tomó en cuenta el aspecto de la competencia comunicativa intercultural al 
momento de adquirir el material que se está utilizando en este momento? ¿considera usted 
importante que se tome en cuenta este aspecto? 

 ¿Cómo docente, qué espera usted que el material aporte en términos de habilidades 
interculturales y contenido intercultural a sus estudiantes?  

 

Appendix 2. I.E. Madre Laura’s Checklist 
Institution: I.E. Madre Laura Salle Private ( ) Public (X ) 

Locality: Histórica y del Caribe Norte Grade:   6th grade Date of evaluation: March 24th 

Circle the type of materials evaluated: 
Title: Way to go! 1 6th Grade Student 
book. 

  
Author(s): Pilar Barrera Wey; Luis Darío 
Paredes 

Category 1 
Price: Free 

Student book / Teacher’s book / Work book/ 
Date of publication: 2016 

Category 2 
Publisher: Richmond 

Audio Cassete / Audio CD / Video 
# of pages: 180 

Category 3 

# of units: 4 Modules, each module has 3 
Units, Review, Project and evaluation. At 
the end of the book it has a page for 
communcative activities, one for grammar 
charts and a page for vocabulary lists. 
Unit evaluated : Module 4 Unit 2 

Flashcards/ Posters/ games 
# of lessons (X unit): 3 lesson and a check 
your progress section 

Evaluate the materials selected using the following scale 5: Excellent 4: Good: 3: Adequate 2: Poor 1: very limited 0: Totally lacking 
N/A: not applicable 

Intercultural communicative competence and materials development 

Dimension of ICC 

Descriptors of the activities 

5 4 3 2 1 0 N/A This material allows to… 

SKILLS 

Demonstrate flexibility when interacting with people from 
different cultural backgrounds.       X       

Understand different models of behaviors within cultures.       x       

Contrast the host culture with his/her own culture.     x         

Share opinions regarding cultural aspects.   x           

Interact appropriately in a variety of situations.       x       
Comments:  

KNOWLEDGE 

Know the essential norms and taboos (greetings, dress, 
behavior, etc.) of his/her own culture.   x           
Know the essential norms and taboos (greetings, dress, 
behavior, etc.) of the host culture.    x         
Recognize signs of cultural stress.           X   
Recognize his/her own behaviors in various domains (e.g., 
social interaction, time orientation, relation to the environment, 
etc.)   x           
Recognize the host’s behaviors in various domains (e.g., social 
interaction, time orientation, relation to the environment, etc.)     x         
Articulate the general history and some socio-political factors 
which have shaped his/her own culture.           X   

Articulate the general history and some socio-political factors           X   
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which have shaped the host culture 

Comments: 

PROFICIENCY 

Communicate on concrete topics regarding intercultural 
aspects.   X           
Communicate using non-verbal language.           X   

Communicate ideas in different ways.         X     
Comments: 

GENERAL 

Takes into account current methods of ESL/EFL teaching X             

Gives guidance in the presentation of language items     X         
Relates content to the learners’ mother tongue, culture and 
environment X             

Comments: 

SPEECH 

Suggests ways of demonstrating and practicing speech items   x           
Includes speech situations relevant to the pupils’ background X            
Allows for variation in the accents of non-native speakers of 
English             X 

Comments: 

GRAMMAR 

Stresses communicative competence in teaching structural 
items         X     

Provides adequate models featuring the structures to be taught         X     
Shows clearly the kinds of responses required in drills (e.g. 
substitution)         X     

Comments: 

VOCABULARY 

Selects vocabulary on the basis of frequency, functional load, 
etc. X             
Distinguishes between receptive and productive skills in 
vocabulary teaching           X   
Presents vocabulary in appropriate contexts and situations X             

Focuses on vocabulary use related to social background X             
Uses cognates to introduce new vocabulary           X   

Comments: 

READING 

Offers exercises for understanding of plain sense and implied 
meaning     X         
Relates reading passages to the learners' background   x           
Selects types of text (poems, tales, letters, e.g.) within the level 
range of pupils   x           
Selects passages reflecting a variety of styles of contemporary 
English   x           

Comments: 
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WRITING 

Relates written work to structures and vocabulary practiced 
orally   x           
Gives practice in controlled and guided composition in the 
early stages       x       
Relates written work to the pupils' age, interests and 
environment   X           
Demonstrates techniques for handling aspects of composition           X   

Comments: 

TECHNICAL 

Is up-to-date in the technical aspects of textbook production 
and design X             
Shows quality in editing and publishing (cover, typeface, 
illustrations, etc.) X             
Is datable and affordable X             

Has authenticity in language and style of writing       x       
Comments: 

Appendix 3. I.E. Hermano Antonio Ramos de la Salle´s Checklist 
Institution: I.E. Hermano Antonio Ramos de la Salle Salle Private ( ) Public (X ) 

Locality: 1 Historica y del Caribe Grade: 9° Date of evaluation: Feb 18th/2019 

Circle the type of materials evaluated: 
Title: Touchstone 1 
Workbook 

 

Author(s): Michael McCarthy, 
 Jeanne McCarten 
 Helen Sandiford 

Category 1 
Price: 80000 

Student book / Teacher’s book / Work book/ 
Date of publication: 2005 

Category 2 
Publisher: Cambridge 
University Press 

Audio Cassete / Audio CD / Video 
# of pages: 97 

Category 3 
# of units:12 Unit evaluated : 4 

Flashcards/ Posters/ games 
# of lessons (X unit): 4 

Evaluate the materials selected using the following scale 5: Excellent 4: Good: 3: Adequate 2: Poor 1: very limited 0: Totally 
lacking N/A: not applicable 

Intercultural communicative competence and materials development 

Dimension of 

ICC 

Descriptors of the activities 

5 4 3 2 1 0 N/A This material allows students to… 

SKILLS 

Demonstrate flexibility when interacting with people from different cultural 
backgrounds.           x   

Understand different models of behaviors within cultures.           x   

Contrast the host culture with his/her own culture.           x   

Share opinions regarding cultural aspects.           x   

Interact appropriately in a variety of situations.           x   
Comments: This unit of this textbook may seem what Aliakbary categorizes as neutral cultural material. The activities do 
not propose communicative interactions in pairs or groups of students with a setting to practices intercultural 
communication,.The communication is developed in a uninversity or school setting.Even though, thera are formal and 
informal ways of communication, they are not explicitely presented. 

KNOWLEDGE 
Know the essential norms and taboos (greetings, dress, behavior, etc.) of 
his/her own culture.           x   
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Know the essential norms and taboos (greetings, dress, behavior, etc.) of the 
host culture.     x         

Recognize signs of cultural stress.           x   
Recognize his/her own behaviors in various domains (e.g., social interaction, 
time orientation, relation to the environment, etc.)           x   
Recognize the host’s behaviors in various domains (e.g., social interaction, 
time orientation, relation to the environment, etc.)       x       
Articulate the general history and some socio-political factors which have 
shaped his/her own culture.           x   
Articulate the general history and some socio-political factors which have 
shaped the host culture           x   

Comments:  It is only presented the essential norms for greeting, most of them in informal ways. This could be for most of 
the interactions are among young people. 

PROFICIENCY 

Communicate on concrete topics regarding intercultural aspects.           x   

Communicate using non-verbal language.   x           

Communicate ideas in different ways.     x         
Comments: 

GENERAL 

Takes into account current methods of ESL/EFL teaching x             

Gives guidance in the presentation of language items x             

Relates content to the learners’ mother tongue, culture and environment           x   
Comments: Use the communicative aproach since the emphasis is on functional communication and the structure of the 
language is presented according to the communicave context presented, 

SPEECH 

Suggests ways of demonstrating and practicing speech items           x   

Includes speech situations relevant to the pupils’ background   x           

Allows for variation in the accents of non-native speakers of English           x   
Comments: 

GRAMMAR 

Stresses communicative competence in teaching structural items x             

Provides adequate models featuring the structures to be taught     x         

Shows clearly the kinds of responses required in drills (e.g. substitution)     x         
Comments: 

VOCABULARY 

Selects vocabulary on the basis of frequency, functional load, etc.           X   

Distinguishes between receptive and productive skills in vocabulary teaching     x         

Presents vocabulary in appropriate contexts and situations   x           

Focuses on vocabulary use related to social background   x           

Uses cognates to introduce new vocabulary           x   
Comments: 

READING 

Offers exercises for understanding of plain sense and implied meaning           X   

Relates reading passages to the learners' background           X   
Selects types of text (poems, tales, letters, e.g.) within the level range of 
pupils           X   
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Selects passages reflecting a variety of styles of contemporary English           X   
Comments: 

WRITING 

Relates written work to structures and vocabulary practiced orally   X           

Gives practice in controlled and guided composition in the early stages X             

Relates written work to the pupils' age, interests and environment X             

Demonstrates techniques for handling aspects of composition           X   
Comments: 

TECHNICAL 

Is up-to-date in the technical aspects of textbook production and design   X           

Shows quality in editing and publishing (cover, typeface, illustrations, etc.)   X           

Is datable and affordable           X   

Has authenticity in language and style of writing X             
Comments: 

 

Appendix 4. I.E. Luis Carlos Galán Sarmiento´s Checklist 
Institution: I.E. Luis Carlos Galán Sarmiento Private ( ) Public ( X) 

Locality:  2 De la virgen y 
Turistica 

Grade:     9° Date of evaluation: Feb 18th/2019 

Circle the type of materials evaluated: 
Title: Touchstone 1 Student Book 

  

Author(s): Michael McCarthy, 
Jeanne McCarten 
Helen Sandiford 

Category 1 
Price: 120000 

Student book / Teacher’s book / Work book/ 
Date of publication: 2005 

Category 2 
Publisher: Cambridge University 
Press 

Audio Cassete / Audio CD / Video 
# of pages: 97 

Category 3 
# of units:12                   Unit 
evaluated: 7 

Flashcards/ Posters/ games 
# of lessons (X unit): 4 

Evaluate the materials selected using the following scale 5: Excellent 4: Good: 3: Adequate 2: Poor 1: very limited 0: Totally 
lacking N/A: not applicable 

Intercultural communicative competence and materials development 

Dimension of ICC 

Descriptors of the activities 

5 4 3 2 1 0 N/A This material allows students to… 

SKILLS 

Demonstrate flexibility when interacting with people from different 
cultural backgrounds.           X   

Understand different models of behaviors within cultures.           X   

Contrast the host culture with his/her own culture.           X   

Share opinions regarding cultural aspects.           X   

Interact appropriately in a variety of situations.         X     
Comments: The material seems to be very neutral in term of cultural features, it does not go deep in terms of showing 
cultural backgrounds or behaviors, etc.  

KNOWLEDGE 
Know the essential norms and taboos (greetings, dress, behavior, etc.) 
of his/her own culture.           X   
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Know the essential norms and taboos (greetings, dress, behavior, etc.) 
of the host culture.   X           

Recognize signs of cultural stress.           X   
Recognize his/her own behaviors in various domains (e.g., social 
interaction, time orientation, relation to the environment, etc.)           X   
Recognize the host’s behaviors in various domains (e.g., social 
interaction, time orientation, relation to the environment, etc.)   X           
Articulate the general history and some socio-political factors which 
have shaped his/her own culture.           X   
Articulate the general history and some socio-political factors which 
have shaped the host culture           X   

Comments: The text barely focuses on the develpment of knowledge about  cultural elements. 

PROFICIENCY 

Communicate on concrete topics regarding intercultural aspects.         X     

Communicate using non-verbal language.           X   

Communicate ideas in different ways.       X       
Comments: 

GENERAL 

Takes into account current methods of ESL/EFL teaching X             

Gives guidance in the presentation of language items X             

Relates content to the learners’ mother tongue, culture and environment           X   
Comments: It is a textbook based on the communicative approach, however many of the activities provided are controlled  
and it does not offer many opportunities for the learner to use the language for real task or in real life situations. 

SPEECH 

Suggests ways of demonstrating and practicing speech items   X           

Includes speech situations relevant to the pupils’ background     X         

Allows for variation in the accents of non-native speakers of English           X   
Comments: 

GRAMMAR 

Stresses communicative competence in teaching structural items X             

Provides adequate models featuring the structures to be taught x             
Shows clearly the kinds of responses required in drills (e.g. 
substitution) X             

Comments: 

VOCABULARY 

Selects vocabulary on the basis of frequency, functional load, etc. x             
Distinguishes between receptive and productive skills in vocabulary 
teaching   x           

Presents vocabulary in appropriate contexts and situations   x           

Focuses on vocabulary use related to social background           X   

Uses cognates to introduce new vocabulary           X   
Comments: 

READING 

Offers exercises for understanding of plain sense and implied meaning   x           

Relates reading passages to the learners' background X             
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Selects types of text (poems, tales, letters, e.g.) within the level range of 
pupils   X           

Selects passages reflecting a variety of styles of contemporary English     X         
Comments: It might have variaty f text types, however they are not authentic samples of the language and they barely reflect 
the eral language. 

WRITING 

Relates written work to structures and vocabulary practiced orally   X           
Gives practice in controlled and guided composition in the early stages           X   

Relates written work to the pupils' age, interests and environment     X         

Demonstrates techniques for handling aspects of composition           X   
Comments: 

TECHNICAL 

Is up-to-date in the technical aspects of textbook production and design   X           
Shows quality in editing and publishing (cover, typeface, illustrations, 
etc.)   X           

Is datable and affordable         X     

Has authenticity in language and style of writing           X   
Comments: 

 

Appendix 5. I.E. Maria Auxiliadora’s Checklist 
Institution: IE Maria Auxiliadora Private ( ) Public ( X) 

Locality:  2 De la virgen y 
Turistica 

Grade: 7th Date of evaluation: May 4th 2019 

Circle the type of materials evaluated: 
Title: Way to go! 2 (7th grade) 

  
Author(s): Colombian Ministry of Education 
(Claudia Patricia Aguirre/ Marco Giraldo) 

Category 1 
Price: Free Provided by the Ministry of Education 

Student book / Teacher’s book / Work book/ 
Date of publication: 2016 

Category 2 
Publisher: Richmond 

Audio Cassete / Audio CD / Video 
# of pages: 180 

Category 3 

# of units: Divided in 4 modules. Each module has 
3 unit, review, project and evalatuation Unit 
evaluated:  Module 4 Unit 1 

Flashcards/ Posters/ games 
# of lessons (X unit): Each unit has around 2-4 
lessons 

Evaluate the materials selected using the following scale 5: Excellent 4: Good: 3: Adequate 2: Poor 1: very limited 0: Totally 
lacking N/A: not applicable 

Intercultural communicative competence and materials development 

Dimension of 

ICC 

Descriptors of the activities 

5 4 3 2 1 0 N/A This material allows students to… 

SK
IL

L
S 

Demonstrate flexibility when interacting with people from 
different cultural backgrounds.       x       

Understand different models of behaviors within cultures.       x       

Contrast the host culture with his/her own culture.   x           

Share opinions regarding cultural aspects.   x           

Interact appropriately in a variety of situations.     x         
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 Comments: 

K
N

O
W

L
E

D
G

E
 

Know the essential norms and taboos (greetings, dress, 
behavior, etc.) of his/her own culture.   x           
Know the essential norms and taboos (greetings, dress, 
behavior, etc.) of the host culture.       x       

Recognize signs of cultural stress.           x   
Recognize his/her own behaviors in various domains (e.g., 
social interaction, time orientation, relation to the 
environment, etc.)     x         
Recognize the host’s behaviors in various domains (e.g., 
social interaction, time orientation, relation to the 
environment, etc.)               
Articulate the general history and some socio-political 
factors which have shaped his/her own culture.           x   
Articulate the general history and some socio-political 
factors which have shaped the host culture           x   

Comments: 

PR
O

FI
C

IE
N

C
Y

 

Communicate on concrete topics regarding intercultural 
aspects.   x           

Communicate using non-verbal language.           x   

Communicate ideas in different ways.       x       
Comments: 

G
E

N
E

R
A

L
 

Takes into account current methods of ESL/EFL teaching     x         

Gives guidance in the presentation of language items     x         
Relates content to the learners’ mother tongue, culture and 
environment     x         

Comments: 

SP
E

E
C

H
 Suggests ways of demonstrating and practicing speech 

items   x           
Includes speech situations relevant to the pupils’ 
background   x           
Allows for variation in the accents of non-native speakers 
of English           x   

Comments: 

GRAMMAR 

Stresses communicative competence in teaching structural 
items           x   
Provides adequate models featuring the structures to be 
taught     x         
Shows clearly the kinds of responses required in drills 
(e.g. substitution)         x     

Comments: 

VOCABULARY Selects vocabulary on the basis of frequency, functional   x           
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load, etc. 

Distinguishes between receptive and productive skills in 
vocabulary teaching           x   

Presents vocabulary in appropriate contexts and situations   x           

Focuses on vocabulary use related to social background     x         

Uses cognates to introduce new vocabulary           x   
Comments: 

READING 

Offers exercises for understanding of plain sense and 
implied meaning       x       

Relates reading passages to the learners' background   x           
Selects types of text (poems, tales, letters, e.g.) within the 
level range of pupils   x           
Selects passages reflecting a variety of styles of 
contemporary English   x           

Comments: 

WRITING 

Relates written work to structures and vocabulary 
practiced orally   x           
Gives practice in controlled and guided composition in the 
early stages           x   
Relates written work to the pupils' age, interests and 
environment   x           
Demonstrates techniques for handling aspects of 
composition           x   

Comments: 

TECHNICAL 

Is up-to-date in the technical aspects of textbook 
production and design   x           
Shows quality in editing and publishing (cover, typeface, 
illustrations, etc.)   x           

Is datable and affordable     x         

Has authenticity in language and style of writing         x     
Comments: 

 

Appendix 6. I.E. José Manuel Rodríguez Torices’s Checklist 
Institution: Institución Educativa José Manuel Rodríguez (INEM) Private ( ) Public ( X) 

Locality: 3 Industrial y de la Bahia Grade: 11th Date of evaluation: May 8th 2019 

Circle the type of materials evaluated: 
Title: English, Please! Student's 
book 3 Fast Track 

  

Author(s): Pat Chappell, María 
Isabel Gutiérrez, Thomas 
Hadland, Andrea Langton, Alastair 
Lane, Luz Rincón, 
Larissa Tatiana Rico & Paola 
Andrea Urueña Martínez 

Category 1 
Price: Free provided by the Ministry 
of Education. 

Student book / Teacher’s book / Work book/ 
Date of publication: 2016 

Category 2 
Publisher: Richmond 
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Audio Cassete / Audio CD / Video 
# of pages: 161 

Category 3 

# of units: 4 modules (3 units pre 
module)     Unit evaluated : Module 
1 Unit 1 

Flashcards/ Posters/ games 

# of lessons (X unit): 3 and a self 
assessment at the end of every 
module 

Evaluate the materials selected using the following scale 5: Excellent 4: Good: 3: Adequate 2: Poor 1: very limited 0: Totally 
lacking N/A: not applicable 

Intercultural communicative competence and materials development 

Dimension of 

ICC 

Descriptors of the activities 

5 4 3 2 1 0 N/A This material allows students to… 

SKILLS 

Demonstrate flexibility when interacting with people from different 
cultural backgrounds.           X   

Understand different models of behaviors within cultures.           X   

Contrast the host culture with his/her own culture.           X   

Share opinions regarding cultural aspects.           X   

Interact appropriately in a variety of situations.           X   
Comments: It presents a ver y standard English that seem to be British. It is very standar in term of culture, There is one 
sample of a text writen by teens from Bogota which denotes contextualization, but it in not present trhoughtout the unit. 

KNOWLEDGE 

Know the essential norms and taboos (greetings, dress, behavior, etc.) of 
his/her own culture.     x         
Know the essential norms and taboos (greetings, dress, behavior, etc.) of 
the host culture.         x     

Recognize signs of cultural stress.           X   
Recognize his/her own behaviors in various domains (e.g., social 
interaction, time orientation, relation to the environment, etc.)     x         
Recognize the host’s behaviors in various domains (e.g., social 
interaction, time orientation, relation to the environment, etc.)           X   
Articulate the general history and some socio-political factors which 
have shaped his/her own culture.           X   
Articulate the general history and some socio-political factors which 
have shaped the host culture           X   

Comments: 

PROFICIENC
Y 

Communicate on concrete topics regarding intercultural aspects.           X   

Communicate using non-verbal language.           X   

Communicate ideas in different ways.   X           
Comments: It provide some samples of differents expressions students can use to express their ideas. 

GENERAL 

Takes into account current methods of ESL/EFL teaching   X           

Gives guidance in the presentation of language items       X       

Relates content to the learners’ mother tongue, culture and environment       X       
Comments: The presentation of language items should provide more scaffolding for a better comprehension from the 
students. The realtions of the topics with srtudents native language and context in not very evident. 

SPEECH 

Suggests ways of demonstrating and practicing speech items       X       

Includes speech situations relevant to the pupils’ background   X           

Allows for variation in the accents of non-native speakers of English            X 
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Comments: The demonstration of how to use the language sample is very limited. The accent is limited to British English. 

GRAMMAR 

Stresses communicative competence in teaching structural items      X       

Provides adequate models featuring the structures to be taught         X     

Shows clearly the kinds of responses required in drills (e.g. substitution)         X     
Comments: The samples provided do not permit the learner to achieve mastery by himself. it  does not contain drilling 
exercise for practicing. 

VOCABULAR
Y 

Selects vocabulary on the basis of frequency, functional load, etc. X             
Distinguishes between receptive and productive skills in vocabulary 
teaching           X   

Presents vocabulary in appropriate contexts and situations       X       

Focuses on vocabulary use related to social background     X         

Uses cognates to introduce new vocabulary           X   
Comments: 

READING 

Offers exercises for understanding of plain sense and implied meaning       X       

Relates reading passages to the learners' background   X           
Selects types of text (poems, tales, letters, e.g.) within the level range of 
pupils   X           

Selects passages reflecting a variety of styles of contemporary English       X       
Comments: 

WRITING 

Relates written work to structures and vocabulary practiced orally X             

Gives practice in controlled and guided composition in the early stages           X   

Relates written work to the pupils' age, interests and environment     x         

Demonstrates techniques for handling aspects of composition           X   
Comments: 

TECHNICAL 

Is up-to-date in the technical aspects of textbook production and design     X         
Shows quality in editing and publishing (cover, typeface, illustrations, 
etc.)     X         

Is datable and affordable X             

Has authenticity in language and style of writing           X   
Comments: 

 

Appendix 7. I.E. Bertha Gedeón de Baladí’s Checklist 
Institución : Institución Educativa Bertha Gedeón 
de Baladí 

Private ( ) Public ( X) 

Locality: 3 Industrial y de la 
Bahia 

Grade: 10th Date of evaluation: May 8th 2019 

Circle the type of materials evaluated: 
Title: English, Please! 
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Student's book 2 Fast 
Track 

  

Author(s): Pat Chappell, 
María Isabel Gutiérrez, 
Thomas 
Hadland, Andrea Langton, 
Alastair Lane, Luz Rincón, 
Larissa Tatiana Rico & Paola 
Andrea Urueña Martínez 

Category 1 
Price: Free 

Student book / Teacher’s book / Work book/ 
Date of publication: 2016 

Category 2 
Publisher: Richmond 

Audio Cassete / Audio CD / Video 
# of pages: 162 

Category 3 

# of units: 4 modules (3 units 
per module)     Unit evaluated 
: Module 3 Unit 1 

Flashcards/ Posters/ games 

# of lessons (X unit): 3 and a 
self assessment at the end of 
every module 

Evaluate the materials selected using the following scale 5: Excellent 4: Good: 3: Adequate 2: Poor 1: very limited 0: Totally lacking 
N/A: not applicable 

Intercultural communicative competence and materials development 

Dimension of 

ICC 

Descriptors of the activities 

5 4 3 2 1 0 N/A This material allows students to… 

SKILLS 

Demonstrate flexibility when interacting with people from different cultural 
backgrounds. X             

Understand different models of behaviors within cultures. X             

Contrast the host culture with his/her own culture. X             

Share opinions regarding cultural aspects. X             

Interact appropriately in a variety of situations. X             
Comments: This unit shows sample of different cultural elements throughout its developent. It also requires the students to 
contrasts their own cuture with other cultres and not just the host culture. 

KNOWLEDGE 

Know the essential norms and taboos (greetings, dress, behavior, etc.) of his/her 
own culture. X             
Know the essential norms and taboos (greetings, dress, behavior, etc.) of the host 
culture. X             

Recognize signs of cultural stress.           X   
Recognize his/her own behaviors in various domains (e.g., social interaction, 
time orientation, relation to the environment, etc.) X             
Recognize the host’s behaviors in various domains (e.g., social interaction, time 
orientation, relation to the environment, etc.) X             
Articulate the general history and some socio-political factors which have 
shaped his/her own culture.           X   
Articulate the general history and some socio-political factors which have 
shaped the host culture           X   

Comments: Since the unit s about divesity, it permit le learners to contrats their culture with other cultures in terms of  
beauty, celebrations and behaviors. 

PROFICIENCY 

Communicate on concrete topics regarding intercultural aspects. X             

Communicate using non-verbal language.           X   
Communicate ideas in different ways. X             

Comments: In some cases it provides models on how the learners can express their ideas. 

GENERAL Takes into account current methods of ESL/EFL teaching X             
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Gives guidance in the presentation of language items   X           

Relates content to the learners’ mother tongue, culture and environment   X           
Comments: 

SPEECH 

Suggests ways of demonstrating and practicing speech items       X       

Includes speech situations relevant to the pupils’ background   X           
Allows for variation in the accents of non-native speakers of English             X 

Comments: It rpovide practice of the language features taught as well as pertinet converstions for learners. 

GRAMMAR 

Stresses communicative competence in teaching structural items   X           

Provides adequate models featuring the structures to be taught   X           

Shows clearly the kinds of responses required in drills (e.g. substitution)           X   
Comments: The grammar focus is not stressed.  It is resented, hoewever there is not big emphasis on it. 

VOCABULARY 

Selects vocabulary on the basis of frequency, functional load, etc. X             
Distinguishes between receptive and productive skills in vocabulary teaching           X   

Presents vocabulary in appropriate contexts and situations   X           

Focuses on vocabulary use related to social background   X           
Uses cognates to introduce new vocabulary           X   

Comments: 

READING 

Offers exercises for understanding of plain sense and implied meaning       X       

Relates reading passages to the learners' background   X           
Selects types of text (poems, tales, letters, e.g.) within the level range of pupils       X       

Selects passages reflecting a variety of styles of contemporary English       X       
Comments:  Not in all reading activities are rpresent activities to imply meaning. However the topics are realted to learnes 
back ground. Most of the text presented are informative. 

WRITING 

Relates written work to structures and vocabulary practiced orally X             

Gives practice in controlled and guided composition in the early stages           X   
Relates written work to the pupils' age, interests and environment  X           

Demonstrates techniques for handling aspects of composition           X   
Comments: It does not give learners strategies to handle the process of writing. 

TECHNICAL 

Is up-to-date in the technical aspects of textbook production and design     X         

Shows quality in editing and publishing (cover, typeface, illustrations, etc.)     X         
Is datable and affordable X             

Has authenticity in language and style of writing           X   
Comments: It is updated in terms of topics and pictures. It is affordable for students since it is provided by the Ministry of 
Education, however it does not contain samples of authentics texts (spoken or written). 
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Appendix 8. Lesson A. Touchstone Student Book 1. (2005) 
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Appendix 9. Lesson C and D. Touchstone Student Book 1. (2005) 
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Appendix 10. Session 2. Way to Go! 6th Grade. (2016) 
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Appendix 11. Activities from one to four, Lesson 2. English, please! Student’s book 2. 
(2016) 
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Annexes 

Annex 1. Touchstone Student Book 1 (2005) 
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Annex 2. Touchstone Workbook 1 (2005) 
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Annex 3. Way to Go! 6th Grade (2016) 
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Annex 4. Way to Go! 7th Grade (2016) 

 



196 

 



197 

 



198 

 



199 

 



200 

 



201 

 



202 

 



203 

 



204 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



205 

 

Annex 5. English, please! Student's book 3 Fast Track (2016) 
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Annex 6. English, please! Student's book 2 Fast Track (2016) 
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