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ABSTRACT 

Reading represents one of the most essential means to acquire knowledge and there is a 

close relation between learning in the content areas and the development of students  ́

reading comprehension, which is one of the most common problems students face in 

secondary school, especially in public schools. This paper reports the process of designing, 

partially implementing and evaluating a content-based and genre-oriented syllabus that 

promotes reading strategies to improve learners ‘reading comprehension of Natural Science 

texts. The presentation reports on the needs analysis which was carried out in several steps 

to identify initially general needs and later, more specific wants and lacks of the target 

students regarding the reading skills and the content areas. Data was collected through 

classroom observations, a reading comprehension test and a think-aloud protocol. The 

decision for the selection of the content was supported by the analysis of the school 

programs, surveys about students  ́preferences, interviews and observations of content 

teachers  ́classes. As a result, a four- unit syllabus focused on Natural Science topics was 

designed for 9th graders at Institución Educativa Distrital Jorge N Abello. 
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INTRODUCTION 

 Despite  the fact that reading has always been regarded as an essential skill in 

foreign language learning especially for secondary and tertiary students, the development of 

this ability has been neglected partly because preference is given to oral production  which 

in some context is considered the only communicative skill. However, reading is as 

important as the other language skills because it represents one of the most essential means 

to acquire knowledge and content. According to previous studies, there is a close relation 

between the learning of academic content and the development of students´ reading 

comprehension, a problem that many students from secondary schools face everyday.  

The purpose of this project is to design a theme-based and genre- oriented reading 

course for 9th grade students at InstituciónEducativaDistrital (I.E.D) Jorge NicolásAbello, 

in Barranquilla, Colombia. The reason for the selection of this context is basically that the 

students of ninth grade, according to the results of the evaluations, are having low grades in 

the English exams not only in the ones designed by the school, but also in the ones students 

take in the external institutions (SENA and ITSA) that are articulated to the school. 

Another important reason is that students are having low results in the SABER test. 

The principal objectives of this project are: 

 To identify target needs and learning needs of 9th grade students at I.E.D. 

Jorge NicolásAbello School regarding the development of reading 

competence. 

 To evaluate the results obtained from the application of data collection 

instruments. 

 To design an English course based on the results of the Needs Analysis. 
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 To implement the initial lessons of the course as a pilot study and derive 

implications for further refinement and implementation of the course. 

This paper will be divided into the following chapters: Rationale, Theoretical 

Framework, Proposal, Piloting and Conclusions.  

The rationale will contain the reasons why the topic was chosen as object of 

intervention and its relevance for the society. Besides, it will have the description of the 

context where this intervention was implemented and it will show its relevance and 

pertinence for this specific context. In addition, this part will show the results of the 

instruments applied for the data collection. Finally it will briefly explain the feasibility of 

the implementation of the project. 

In the Theoretical Framework I will discuss the theories, approaches, concepts and 

results of previous research that will serve as support and background for this proposal. 

This part will also show a critical discussion of the conceptual and methodological aspects 

that guide this intervention.  

The Proposal will reflect the main decisions regarding the characteristics of the 

course design and content. Moreover, the description of the proposal entails the definition 

of goals and objectives, type of syllabus, content of the course, strategies and activities 

which are developed through six lesson plans. This section will also talk about the 

strategies to evaluate this proposal.  

The Piloting will show the results, expectations and constraints in the 

implementation of the proposal. There will be a report of the evaluation of the syllabus and 

the lesson plans that were applied in the target context.  
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Finally, the chapter devoted to the conclusions will include the final considerations 

of this project. Also, there will be a reflection about the process of investigation as well as 

the importance of carrying out this kind of interventions in our context and for professional 

improvement. 
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RATIONALE 

The importance of English  

Language, as an important element of identity and it constitutes one of the factors 

that prompts diversity and difference among human beings.  In spite of this diversity, since 

the very beginning the society has always tried to get in contact with the members of other 

communities either to exchange ideas, to learn about culture or to establish any other kind 

of relationships.  Therefore, though language constitutes an element that prompts diversity,  

it may also represent a key factor that can help in the integration of the world´s society.   

The role of teachers in this point is pivotal. Teachers should be conscious and help 

their students understand why learning a new language is so relevant. They should show 

their students the advantages of learning a new language for their development as more 

integral and cognitively advanced human beings. Nowadays, people are interested in 

learning different languages and English represents one of those tools which are currently 

being used as a common bridge of communication.  Due to the fact that this project is 

related to the teaching of English as a foreign language, it will be focused on showing the 

importance of teaching and learning this language for the context in which this project is 

carried out. 

 Because of the spread of English around the world it has been conceived by many 

as an essential part of people´s education. David Crystal (1997) has commented that “there 

has never been a language so widely spread or spoken by so many people as English. There 

are therefore no precedents to help us see what happens to a language when it achieves 

genuine world status”(p.139).  

Teachers should present English as a way to access a world of knowledge and 

opportunities, which is usually unattainable for students of the public sector. Students need 
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to conceive English as a possibility for them to know about what is happening in the world 

even without traveling, which most of the time turns out impossible for them. English is 

then for these students an important instrument that can help them expand their boundaries 

and transform themselves and their reality. With their teachers’ help, students should 

discover new concepts and views of the world through English.  

English should be presented attractively now by focusing on the aspects that 

students consider relevant. For instance, using English in order to understand favorite songs 

or video programs, to follow video game instructions or to communicate with people 

abroad. 

The status of English in Colombia  

The educational system in Colombia is divided in two main sectors: private and 

public. On the one hand, private schools are usually well structured in terms of locations 

and qualified teachers. On the other hand, most public schools have a series of lacks and 

necessities which make them vulnerable when they are compared to private institutions. As 

a matter of fact, this disparity is also found in the field of English teaching which has 

become, due to globalization, one of the areas to be improved in order to satisfy the 

demands of the new world. Students from private schools often have a good level of 

English while students from public schools barely get to know the basics after six years of 

high school. This can be reflected on the results of the SABER test, the national 

standardized examination for school leavers, where lots of public school students reach A2, 

the level expected for primary students according to the Common European Framework 

and the English standards of the Colombian education. 

With the purpose of increasing the level of English among the students of the public 

sector, the Ministerio de Educación Nacional (MEN) has implemented the Programa 
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Nacional de Bilinguismo (PNB) which states that Colombian students should have a high 

level of English and be competent in this language by the  year2019. The PNB gives 

support to the Standards of Competence in a Foreign Language: English. The standards 

propose minimum competence requirements for students in primary and high school. 

Likewise, the standards constitute a tool employed by the MEN in order to encourage the 

learning of this language. 

Another support of the PNB is the Common European Framework for languages 

which serves as a reference to establish the levels of performance to be reached by teachers 

and students.  For eleventh grade students to reach the B1 level by 2019, the MEN has 

begun to develop a number of strategies to improve both the level of language and 

methodology of teachers in order to offer students a better quality in English teaching. The 

government has also offered loans for teachers in the private and public sectors for them to 

study and improve English through ICETEX and recognized institutions such as 

Universidad Del Norte. In addition, teachers have been periodically evaluated with two 

purposes: first, to obtain information for a future design of an improvement plan; second, to 

classify teachers according to the levels of the CEF, because level C1 (proficient teachers) 

should be achieved by teachers by 2019. 

Description of the context 

Due to the fact that English represents an important subject in all the educational 

institutions of the country, both public and private, and taking into account how significant 

this issue will be during the next years, it is essential to describe the status of English in the 

school where this project is carried out. The intervention proposed will take place at 

Institución Educativa Distrital Jorge N Abello, a public school located in the south-western 

part of Barranquilla, Colombia. At this institution we can find students from different social 
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classes, but 90 % of them belong to estratos1, 2 and 3 (Colombian system of classification 

by economic status).  

Until 2009 the school had two academic shifts; one in the morning and the other in 

the afternoon. However, in 2010, a single shift was implemented and students of morning 

and afternoon shifts have to study together from 7:00 a.m. to 3:00 p.m. (students of 10th and 

11th grades have to stay three days a week until 5:00 p.m.).  The school was overcrowded 

and some grades did not have a classroom to stay so their classes had to be outdoors. 

Fortunately, the institution was included in the project (Plan Alcalde) which is supported by 

the Mayor´s office and the Secretary of Education of Barranquilla (SED Barranquilla) 

where many schools are being rebuilt or given a new building in order to expand the 

coverage and improve the service and the quality of education. The construction of the new 

building began in the beginning of 2010 and it was handed in on November 8th 2011. 

Therefore, in the 2012 school year, part of the primary section (from transition to third 

grade) moved and started working on the new building while the secondary stayed in the 

old one. 

Talking about the real conditions of the building in which we are currently working 

at, it can be said that the institution has average physical conditions if we compare it with 

most of the public schools in Barranquilla. The school is divided into two blocks: one for 

primary and the other for secondary school. Likewise, the school is provided with a 

Computer Science room and all the equipments have Internet connection. Moreover, a new 

Technology Room was built at the end of 2010 with the aid of Ministerio de Educación 

Nacional (MEN) and the Computadores para Educar program. In this room, all the 

computers have access to internet too and students learn English based on the Information 

and Communication Technologies (ICT). In order to complement this purpose, in 2011 
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SED Barranquilla provided the school with a smart board which has not been used yet since 

some teachers and students are under a training process.  There is also a room which is 

called Audiovisual Room where students can see movies and teachers can use it for 

pedagogical meetings.  

Although there has been some investment in improving the facilities and there are 

enough available classrooms now, it will be necessary to equip those classrooms and 

provide enough chairs and fans for students to have a better learning environment. The 

administration is working to solve this problem but due to the free education plan offered 

by the government, schools do not manage their own resources until the second period of 

the school year. In addition, it is required to equip the teachers’ room (it was also being 

used as a classroom) for teachers to meet, share their pedagogical impressions and rest 

comfortably in their free time. Likewise, the institution is not provided with a library where 

students can read and make research for their homework.  

In turn, the school P.E.I. (Proyecto Educativo Institucional) has set out as its 

visional plan for 2014 to become leader in the fields of labor competences, commerce, 

technology and English in order to help students to be successful in both the academic and 

job market. The mission of the school is to bring up competent and competitive students 

with a defined life project oriented to be successful in this global world. 

 In addition, the school is deeply committed to the goals of the National 

Bilingualism program in order to raise the level of communicative competence in English 

by the year 2019. That is why several steps have been followed to achieve this purpose. 

First of all, students are divided into levels of performance and learning. After taking a 

placement exam at the beginning of the year, during English classes all the students of the 
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same grade are separated and classified into three levels.  Level 1 has the students with the 

lowest knowledge and management of English, and Level 3 the ones with the highest.  

Secondly, taking into consideration the objectives of the MEN and the 

ProgramaNacional de Bilinguismo, which were mentioned above, all the English teachers 

in secondary and primary school (12 in total), have attended training courses in order to 

improve their level of language and teaching methodology. All the teachers have studied at 

Universidad Del Norte; three of them have already finished the postgraduate course in 

English Teaching and two are also doing a master in English Teaching. The rest of the 

teachers studied at the Instituto de Idiomas under a Uninorte-Icetex agreement. Another 

means of linguistic and methodology improvement for teachers is the presence of an 

American volunteer from  Peace Corps; this organization will be sending volunteers to the 

school for six years in order to co-teach and help teachers and students to enhance their 

level of English.  

   Likewise, in the second semester of 2011 the school was selected among the first 

three public institutions in the District of Barranquilla that will start a bilingualism process. 

In fact, the project started with a diagnosis and the design of the curriculum under the 

guidance of Uninorte. English teachers also took the TDP (Teachers Development 

Program) and the others were encouraged to begin studying the basic language courses. 

This is another program of the Secretary of Education with the assistance of Universidad 

Del Norte. 

Last year, students studied English twice a week with an intensity of two hours (120 

minutes) per class. Besides, as it was mentioned before, the New Technologies subject is 

included in the syllabus since students should receive English classes with the help of 

computers and technical resources as video beam projectors, TVs and DVDs. Additionally, 
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and as a consequence of the introduction of the bilingualism project, in 2012 the schedule 

has varied and students study English six hours a week plus two hours of New 

Technologies, for a total of eight hours of English classes a week.  

Since the current project aims at improving reading comprehension in English at the 

school, I will now discuss the role reading has in the institution and show the importance of 

enhancing this skill. 

The importance of reading 

“There’s no better way to inform and expand your mind on a regular basis than to get into 

the habit of reading . . . You can get into the best minds that are now or that have ever been 

in the world.” – Stephen Covey (2004). 

 There are many reasons why reading should be considered an important skill. For 

many people reading is conceived as a receptive ability; that is an ability that involves 

mental and cognitive processes that cannot be easily observed as in the case of speaking, 

writing or even listening. Besides, many others believe that a language is really mastered 

only when people have the capacity of maintaining a conversation, which involves 

speaking and listening, or conveying ideas through written texts. Due to this, there has been 

the tendency of teaching and reinforcing the other skills and reading has been set aside.    

 However, those who consider that reading is not relevant are definitively wrong. 

Reading is important not only for learning a second language, but also because it is present 

in many other activities that people do in their daily lives. A considerable amount of the 

information foreign language learners receive when learning a new language comes from 

written texts. 

 Furthermore, reading is part of the academic success or frustration of the individuals 

at school, university or even at work. According to this, skilled readers have more 
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opportunities to be successful in life while struggling readers are practically condemned to 

fail. Pretorius (2000) states that there is a “strong correlation between reading proficiency 

and academic success at all ages, from the primary school right through to university level: 

students who read a lot and who understand what they read usually attain good grades" (p. 

35). In the labor market reading is also necessary; this skill is fundamental in finding a 

good job and is also part of the performance of any successful worker who has to read and 

respond to reports, dossiers, or memos.  

 Finally, among other advantages of developing good reading skills, I can mention 

the acquisition of new vocabulary and concepts.  As students read, they receive new input 

that can be used later on in any other situations where necessary. Reading helps people to 

develop other skills; since the knowledge of general culture becomes higher, students with 

a good background can easily engage in a conversation (speaking). Besides, they develop 

abilities to organize their ideas more properly, and they can also produce written texts by 

following the pattern of the texts they read.  Isaac (2007) states that among individuals can 

develop many advantages when reading such as the improvement of vocabulary, 

concentration, focus, memory and creativity, as well as the development of mental 

associations, reasoning skills, cultural background and even discipline.  

The status of reading at the Jorge N. Abello School 

 As it commonly occurs in many public schools, English was a neglected subject at 

the institution until the government trained one of the teachers with the ICELT (In-service 

certificate for English language teaching) course. Once this teacher graduated, she started 

the organization of the English department with the objective of implementing a project in 

the school. The school began with the introduction of the project called It´s English Time 

since 2007 when new teachers arrived in order to support the process and the new changes 
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that were about to come. Among these changes I can mention the intensification of English 

classes and the inclusion of New Technologies as a complement of the English subject, as 

well as the use of a textbook as a methodological support for the first time.  

 In 2008 students were divided into levels of performance to facilitate the teaching 

and learning of the foreign language. During this period, classes were oriented to develop 

speaking skills under the concept of integration of skills.  

 It was in 2010 that reading skill became an object of study that began to gain 

importance among the English teachers. One research project was carried out by one of the 

educators who saw the deficiency in the reading process. This project was focused on 

analyzing the relationship between the linguistic characteristics of the English written texts 

that facilitate or hinder the reading comprehension of the students (Lobo & Rincon, 2010).  

In spite of the fact the reading ability was taken into consideration, there was little 

intervention to overcome the reading comprehension difficulties students had. All the 

efforts were concentrated on assessing the characteristics of the texts that influenced the 

students’ comprehension. In the meantime, learners’ comprehension problems were 

increasing and that was evident in the low results in the SABER test and other institutional 

exams.  

  It was not until the implementation of the present study in 2011 that the school 

began to take actions in order to give a relevant status to reading and to help students 

overcome their obstacles in reading comprehension. Some decisions have been taken so far 

as partial outcomes of this project; as for example, the integration of skills in all the grades, 

but with an emphasis on the reading skill in the upper levels (tenth and eleventh). Also, the 

idea of teaching a variety of reading strategies that students can use as a tool to facilitate 

their comprehension. 
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 In addition, from the results of Lobo and Rincon’s (2010) research on the features of 

the texts, it was concluded that the reading passages in the book used in the school can 

facilitate the comprehension if there is an appropriate intervention and mediation of the 

teachers. In turn, the researchers recommended the teachers to select the appropriate 

reading materials for students to develop their capacity of comprehension.  This can include 

the selection of authentic materials that provide students with consistent background and 

help them acquire knowledge related to other specialized areas. This recommendation 

positions the idea of using content materials in order to gain input as well as developing 

language skills. Content Based Instruction (CBI) will be then a suitable approach to 

teaching language.   

 Likewise, Lobo and Rincon (2010) also recommended the inclusion of classroom 

research to design and apply activities that help students know and make use of reading 

strategies that facilitate their reading comprehension. I decided to design and evaluate an 

intervention in order to complement their study.   

On the other hand, as part of the educational system of Colombia, students of 

eleventh grade must take the SABER test. This exam has been designed to measure the 

abilities students have in the different subjects of the syllabus and is totally based on 

reading. Although this test is applied to eleventh graders, students of ninth and tenth grade 

tend to be worried about it and usually focus their attention on the fact that they have 

problems with reading.   

Likewise, the institution developed a project in order to articulate its curriculum 

with the one of the InstitutoTecnológico de Soledad (ITSA) and Servicio Nacional de 

Aprendizaje (SENA).  At ITSA 10th graders have to take a test every three months to check 

their progress in all the areas, including English. In the case of English, this test basically 
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consists of evaluating grammar and vocabulary with reading comprehension exercises. The 

same occurs with SENA where students should take a reading comprehension paper-based 

exam. Students mostly complain about having problems while reading texts in English and 

also have difficulties with the exams. This is clearly shown in the bad results a good 

number of them obtain. Also, some of them show rejection and, in some way, lack of 

interest in the readings proposed in the classes by SENA.  

I will present a description of the SABER results of the last four years, from 2008 to 

2011. I will contrast and analyze these statistics with the purpose of demonstrating the 

importance and appropriateness of my project for the institution. I selected this period for 

the analysis because, as it was already mentioned, it is the time when the project “It´s 

English Time” was implemented. 

To begin with, in 2008, 135 students took the SABER-ICFES test. 58 students were 

placed in level A- which represents 43% of the total. 57 students got level A1 which 

represents 42%. 18 students were classified as level A2 (13%) and 2 students reached level 

B1 representing 1% of the total. No one was ranked B+. Regarding 2009, 131 students took 

the State exam with the following results: 49 students (37%) got the level A-; 53 students 

(40%) were classified as level A1; 11 students (8%)  got the level A2; 16 students (12%)  

reached level B1 and for the first time 2 students (2%)were classified B+. 

With regard to 2010, 133 students took the exam. This time, 51 students (38%) 

classified for level A-; 47 students (35%) got level A1 and 23 (17%)  level A2. 7 students 

(5%) were classified as B1  and 5 (4%) as B+. Finally, last year 83 students took the 

SABER-ICFES test. 26 students (30, 5%) were classified as A-, 48 (58, 5%) were classified 

as level A1 and 8 (9, 8%). as level A2 Only 1 student got the level B1 (1, 2%) and again 

after two years, no one was ranked in level B+. Although it is evident that the number of A- 
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students has decreased, there is no evident increase in the amount of students who reach 

A2, B1, or B+. This information can be observed more clearly in the following graph:  

 

 

 

 

Figure1. 2008-2011 SABER Test Comparative Results 

It is clear that students at IED Jorge NicolásAbello are having problems in the 

SABER-ICFES test. This exam basically requires reading comprehension since the seven 

parts it consists of are devoted to response to comprehension questions or grammar 

questions that involve reading comprehension. Even though they showed improvement in 
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the Common European Framework. It should also be taken into consideration that the level 

that MEN demands from students is B1, a level that in 2011 just one student reached.  

The SABER results are not the only support for demonstrating how important and 

necessary it is for the institution to implement a project that tackles students  ́reading 

comprehension problems. Next I will show the results of the instruments I applied for the 

data collection of this intervention. Before, I have to specify that this project is partially the 

outcome of a previous one that I carried out during my studies of Postgraduate Diploma at 

Universidad del Norte.  That is why the data collection process of this current intervention 

has two moments: One moment was developed in 2010 with the ESP needs analysis and the 

other moment was developed in 2011, when I decided to carry out the current intervention.   

Needs Analysis: First Moment 

For the needs analysis in the target context during the Diploma course I 

implemented some instruments such as questionnaire, interviews and class observation. The 

questionnaire was applied to students while the interviews were applied to teachers and 

coordinators. For the purpose of this intervention, I will only show the relevant information 

gathered from the application of a questionnaire. 

The questionnaire was designed taking into consideration students’ needs. This 

instrument consisted of twenty-one questions about the students’ expectations and beliefs 

on the English learning process. Also, the questionnaire intended to determine if the 

necessities and interests of the ninth graders at I.E.D. Jorge N. Abello were related to the 

improvement of their reading skills, their use of strategies for reading, and to the 

enhancement of their results in the forthcoming SABER text. After a piloting of the 

questionnaire, it became clear that students were specifically interested in reading. The 

following are the results of the questionnaire: 



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

26 

 

Questionnaire Results 

 As mentioned before, the questionnaire was part of the needs analysis carried out in 

2010, which explored target needs and learning needs (Hutchinson & Waters, 1987) in 

general, and a number of specific questions about reading that were asked after the 

instrument showed that students were specifically interested in reading. This analysis 

explored what students thought they needed English for and how they wanted to learn it. 

The questionnaire was answered by thirty-one students.  

Target Needs Questions 

Questions 1, 4 and 17 are related to target needs; from these questions it s clear that 

students want to use English for having access to new knowledge. Also, they want to learn 

English in order to know more about other cultures meet new people and communicate with 

friends. Besides, they want to use English to increase their knowledge about different topics 

as well as to get good results at the ICFES test. 

Table 1: Target need question 1 

Question 

N.1 

Aprender inglés me servirá para: N. S P % 

1 Acceder a nuevosconocimientos 12 38,7 

2 Mifuturacarrerauniversitaria 9 29 

3 Viajar a otro país 6 19,3 

4 Leer textos de mi agrado en inglés 2 6,4 

5 Ver televisión en inglés 1 3,2 

6 Ganar el año escolar 1 3,2 
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Table 2: Target need question 4 

Question 

N.4 

A través del inglés puedo: N. S P % 

1 Comunicarme con otras personas (Extranjeros) 14 45,1 

2 Conocer otras culturas 7 22,5 

3 Leer textos que me interesan 6 19,3 

4 Escuchar y entender la música que me gusta 3 9,6 

5 Entender mis programas favoritos 1 3,2 

 

Table 3: Target needquestion 17 

Question 

N.17 

Leer en inglés es importante porque: N. S P % 

1 Quiero obtener conocimientos de diversos temas 12 38,7 

2 Me ayudará a obtener un buen resultado en el ICFES 11 35,4 

3 Quiero obtener buenas notas 5 16,1 

4 Quiero estar informado 3 9,6 

Learning Needs Questions 

Questions 5 to 13 are related to learning needs. From these questions it is noted that 

students feel more comfortable with reading and speaking exercises, but there is a tendency 

to the integration of the skills. It is also possible to see that students prefer to work in group 

and in less degree in pairs and individually. Likewise, the questionnaire shows that students 

do not prefer traditional listening exercises but working with songs. Also, it can be noted 
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that students like the book they are using because they like to do the exercises on it. 

Something remarkable is that students like classes both in English and Spanish. 

Table 4: Learning needs question 5 

Question 

N.5 

Me siento más cómodo con el inglés cuando: N. S P % 

1 Lo leo 7 22,5 

2 Lo hablo lo leo, lo escribo, lo escucho 6 19,3 

3 Lo hablo 4 12,9 

4 Lo hablo y lo escucho 4 12,9 

5 Lo leo y lo escribo 4 12,9 

6 Lo escucho 2 6,4 

 

Table 5: Learning needs question 6 

Question 

N.6 

Me agrada más cuando el profesor: N. S P % 

1 Hace actividades entretenidas 14 45,1 

2 Nos hace trabajar las lecturas del libro 5 16,1 

3 Nos hace realizar los ejercicios del libro 5 16,1 

4 Realiza preguntas sobre el tema tratado 5 16,1 

5 Hace explicaciones en el tablero 2 6,4 

 

Table 6: Learning needs question 7 

Question Me siento más interesado cuando el profesor realiza ejercicios N. S P % 
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N.7 de:  

1 Lectura  10 32,2 

2 Habla 7 22,5 

3 Escritura 7 22,5 

4 Escucha 4 12,9 

5 Gramática 3 9,6 

 

Table 7: Learning needs question 8 

Question 

N.8 

Me gusta más cuando el profesor realiza ejercicios en los que: N. S P % 

1 Hablo en inglés con mis compañeros 10 32,2 

2 Escucho canciones 7 22,5 

3 Completo los ejercicios del libro 5 16,5 

4 Escribo cartas, menajes, opiniones en inglés 4 12,3 

5 Leo artículos, mensajes, cartas en inglés 3 9,6 

6 Escucho los ejercicios del libro 2 6,4 

 

Table 8: Learning needs question 9 

Question 

N.9 

Me gusta más cuando trabajo: N. S P % 

1 En grupo 18 58 

2 En pareja 6 19 

3 Individualmente 5 16,1 
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4 No respondieron 2 6,4 

 

Table 9: Learning needs question 10 

Question 

N.10 

Me agrada que las tareas asignadas sean relacionadas con:  

 

N. S P % 

1 Ejercicios del libro 12 38,7 

2 Lecturas del libro 7 22,5 

3 Lecturas de textos diferentes a los del libro 7 22,5 

4 Composición de textos escritos 3 9,6 

5 Realización de role plays, dramas y presentaciones orales 2 6,4 

 

Table 10: Learning needs question 11 

Question 

N.11 

Me gusta que el profesor de inglés hable: N. S P % 

1 50% en inglés y 50% en español  21 67% 

2 Todo el tiempo en inglés 7 22,5 

3 Todo el tiempo en español 2 6,4 

4 Me es indiferente 1 3,2 

 

Table 11: Learning needs question 12 

Question 

N.12 

Cuando el profesor explica yo comprendo: N. S P % 

1 Casi todo 21 67,7 
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2 Nada 6 19,3 

3 Todo 4 12,9 

 

Table 12: Learning needs question 13 

 

Reading Questions 

Questions 15 to 21 are related to reading and they show that students use reading 

strategies such as predictions, interpretation of visual aids and subtitles, anticipation and 

use of dictionaries. Likewise, students prefer to read texts from articles, books, newspapers 

and comics; also, most of them prefer reading activities in the middle of the class and they 

consider these activities interesting and necessary. 

Table 13: Reading question 15 

Question 

N.13 

Cuando no entiendo las explicaciones del profesor yo le 

pregunto: 

N. S P % 

1 Al mismo profesor 23 74,1 

2 A un compañero 5 16,1 

3 Espero que se acabe la clase y le pregunto a otro profesor 1 3,2 

4 Uso un traductor virtual al llegar a casa 1 3,2 

5 No pregunto 1 3,2 

Question 

N.15 

Antes de iniciar una lectura generalmente: N. S P % 

1 Me fijo en las imágenes del texto (si las hay) 12 38,7 
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Table 14: Reading question 16 

 

Table 15: Reading question 18 

Question 

N.18 

Qué prefieres leer: N. S P % 

1 Artículos 12 38,7 

2 Libros 12 38,7 

3 Tiras Cómicas  4 12,9 

2 Leo el título y los subtítulos (si los hay) 10 32,2 

3 Me imagino de qué va a tratar el texto de acuerdo con su 

título 

6 19,3 

4 Leo algunos párrafos y el título 1 3,2 

5 Leo las primeras líneas de todos los párrafos 1 3,2 

6 Leo el primer y el último párrafo del texto 1 3,2 

Question 

N.16 

Mientras estoy leyendo: N. S P% 

1 Busco las palabras desconocidas en el diccionario 12 38,7 

2 Voy haciendo predicciones de lo que va a pasar 9 29 

3 Resalto lo que me parece importante 4 12,9 

4 Escribo notas a un lado de la hoja 3 9,6 

5 Escribo lo que me parece importante con mis propias 

palabras 

3 9,6 
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4 Periódicos 3 9,6 

 

Table 16: Reading question 19  

 

Table 17: Reading question 21 

Question 

N.20 

Las actividades de lectura que realiza el profesor me parecen: N. S P % 

1 Interesantes 13 41,9 

2 Necesarias 13 41,9 

3 Aburridas 4 12,9 

4 Innecesarias 1 3,2 

 

After the analysis of the questionnaire, as well as of the other instruments applied in 

2010, I could determine the target needs, the learning needs and other important aspects for 

the development of my project.  

 

 

Question 

N.19 

Me gusta que las actividades de lectura se hagan para: N. S P % 

1 Desarrollarse en la mitad de lo que dura la clase 17 54,4 

2 Iniciar la clase 7 22,5 

3 Finalizar la clase 5 16,1 

4 No se hagan en clase 2 6,4 
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Target Needs 

 Students in this school think that English will be useful for their future; therefore 

they conceive English as an important tool for acquiring knowledge as well as for their 

university careers. Another important aspect is that English is seen as an important factor if 

they want to travel abroad. 

 English as a social factor is also found in the questionnaire since students believe 

that they can use English in order to meet new people and also new cultures.  

Finally, and the most important consideration for my intervention, students believe that 

reading in English is important to them because they want to be informed of a variety of 

topics and also because reading will be helpful for them to obtain a good grade in the 

SABER test. 

Learning Needs 

 Students are more comfortable with English when they read and also when they use 

it by integrating the four skills. In the results we can see that the four skills have similar 

percentages; however, reading and speaking are the ones with the highest rank. They like 

when the teacher proposes entertaining activities. Also, they like when the teacher explains 

the topic and he makes them do the exercises of the book. They prefer to do the exercises 

related to reading, writing and listening that are found in the book. 

 Students also like listening activities with songs and reading activities either the 

ones in the book or different from the ones in it. Students like exercises in which they speak 

in English with their classmates but they do not prefer dramas or role plays. Learners prefer 

to work in group and in a smaller percentage they prefer to work in pairs. 
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Other Important Aspects 

Most of the students feel interested and motivated in the English class, just few students 

feel bored. A lot of students think that English is necessary and important for them and 

their future. Just few see English as an obligation. Most of them participate in the English 

class almost always. Some of them participate sometimes and few participate always and 

never. 

A good number of students prefer when the teacher speaks all the time in English. 

However, a remarkable aspect is that most of the students prefer when the teacher speaks 

alternatively in English and Spanish. They like 50% in English and 50 % in Spanish. 

Almost all the students understand almost everything when the teacher explains in English. 

Some of them understand everything and some do not understand anything. When the 

students do not understand something in class, they ask the teacher. Other students prefer to 

ask a classmate. 

Concerning the reading skill and strategies which is the central topic of this project, the 

results are: 

 Before beginning reading, most of the students said that they see the images the text 

presents if any. Likewise a great number of students expressed that they read the titles and 

the subtitles of the texts. Some of them stated that they predict what the text is going to be 

about from the title of the text. While the students are reading, as expressed in the 

questionnaire, most of them look the unknown words up in the dictionary. Many of them 

make predictions of what will happen and some of them write notes about the aspects they 

consider important. According to these results concerning reading skill, students use a 

variety of strategies; however, this could not be shown in the think aloud protocol that was 
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applied in 2011. Possibly, students just expressed that they used reading strategies but they 

do not really use them or know them. 

On the other hand, most of the students prefer to read both articles and books. 

Others prefer to read comics and newspapers. A lot of students prefer to do reading 

activities in the middle of the class. Some of them prefer the readings to begin the class and 

just few do not like the reading activities. Most of them think that the reading activities are 

necessary and interesting. Some of them consider readings are boring and just few think 

readings are not necessary. Next, I will show how these results and considerations are 

connected to the results of the instruments applied in 2011. 

Needs Analysis: Second Moment  

 In 2011 the instruments that were applied for the collection of data in the 

development of this project were a reading proficiency test, a think aloud protocol and 

content teachers class observation. These instruments confirmed the results of the needs 

analysis carried out in 2010 and showed the necessity to make and intervention in the target 

context by developing a reading program. I will describe these instruments and the most 

relevant considerations I could get from each of them.  

Reading Proficiency Test 

 This test was designed and applied in order to assess the target group´s level of 

proficiency in reading comprehension. The test consists of ten questions; six of them 

tackled the literal level while four tackled the inferential one. The students were given a 

SABER type text related to Science in which they had to read three short texts in order to 

complete the test. The exam was taken by 35 students and before beginning to read and 

answer, with the intention of reducing their anxiety, they were warned that it was not an 

evaluation for their regular course. 
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 Once students completed the test, the data was analyzed and the information was 

organized in tables (see appendix). After this analysis the results were expressed in 

statistical graphs: 
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Figure 2.  Reading Test Results 

 If this test were evaluated in the usual way tests are evaluated at school, students 

with five correct answers would have passed the exam. In this case, only fourteen students 

out of thirty-five passed the exam, which reveals that their level of comprehension is not 

very good taking into consideration that the level of difficulty of the text was low. 

However, it is necessary to make a distinction between the levels of competence required to 

answer each question. The text had six questions to test the literal level and four questions 

to test the inferential level. For the questions that tested literal reading, that is 1, 2, 3, 4, 9, 

and 10, to be considered excellent, 5 correct answers were necessary, to be good , 4 correct 



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

38 

 

answers were required, competent -3 correct answers,  and 2 correct answers or less was 

considered low. On the other hand, for the questions that tested the inferential level, 4 

correct answers was considered excellent, 3 correct answers was good,  and 2 correct 

answers or less was low. The results of this instrument are expressed on the following 

graph:  
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Figure 3. Literal Level  
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Figure 4. Inferential Level 
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 Even though the results were not outstanding, it is clear that students are more 

proficient in the literal level than in the inferential one. However, if we analyzed the results 

independently, 65, 7% of the students have low proficiency in the literal level and 88, 5% 

has the same low proficiency in the inferential level. Results are clear and they suggest that 

students are having big problems in reading and hence they have to improve their level of 

comprehension. Maybe these baffling results are due to the fact that students are not using 

or have not been taught to use reading strategies; that is why, another instrument was 

applied to find out the strategies that learners use before, during, and after reading.  

Think- Aloud Protocol 

 Think-aloud protocols involve participants thinking aloud as they are performing a 

set of specified tasks.  With this technique, individuals are asked to say whatever they are 

looking at, thinking, doing and feeling as they go about their task. This instrument allows 

the observer to see at first-hand the process of task completion (Lewis, 1982). This 

instrument was appropriate for my project because it allowed to me observe my students  ́

use of reading strategies while reading a text in English. For this technique, three students 

were selected; a low-, a medium- or average- and a high-performance student. They read 

the same text applied for determining the level of reading proficiency and were asked some 

questions that were prepared beforehand. These questions were asked while students were 

reading the text in order to infer some of their reading processes. It is necessary to mention 

that the students were selected taken into account the level of language they were classified 

in after the placement test they took at the beginning of the school year (Low, intermediate 

and advanced). 

 Regarding the strategies students used in the reading process, they all employed 

strategies such as using images in the text for predicting what the text is going to be about, 
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as well as for confirming the information they are reading. They also used the titles and the 

subtitles to preview the text content. On the other hand, the student with the highest score 

in the exam seemed to be the more strategic while doing the exercise. This student used 

different strategies that helped him understand the text, as for example, relating the passage 

with their background knowledge and connecting the text with his own world. He also 

mentioned the use of the context as one way to guess the meaning of unknown words and 

the use of connectors to understand the text and its organization. 

 In turn, the intermediate student expressed that his background knowledge and his 

knowledge of English usually help him when reading in the target language. This student 

finished reading the text faster than the other two but took more time to answer the 

questions. Meanwhile, the student with the lowest level was not self-confident and did not 

use many strategies for the comprehension of the passage. This was the only student that 

used the knowledge of his mother tongue as a strategy to understand the vocabulary or the 

meaning of words. The results of this student were among the lowest of the whole group 

and taking into account that most of the students were ranked with a low score, it is pivotal 

to include reading strategy teaching in their syllabus.  

Survey on Content 

 This instrument was applied with the aim of selecting the topics for the reading texts 

to be used in the course design. This survey was taken into consideration because of the 

decision to construct a content-based syllabus. The survey was designed as a checklist in 

which students had to tick the two topics that they most preferred for reading in the English 

classes. The topics were selected from the syllabus of the other school subjects such as 

Science, Social Studies, Arts, and Ethics (See appendix 2).  
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 Students chose the topics of Science, Social Studies, and Arts as the ones they 

preferred the most. For Science, the topic that ranked the most was the Animal Kingdom as 

well as The Solar System and The Great Artists in Social Studies and Arts respectively. 

The topic that got the highest score of the three was The Great Artists, followed by the 

Solar System and the classification of animals.  

The data gathered strongly point to the need to improve student’s reading skills 

through contextualized reading activities without neglecting the development of the other 

skills. As a result, after an analytical observation of the group, it is possible to state that this 

project or intervention will be based on planning, designing and applying a lesson that 

provides students with strategies they can use in order to help them reduce their difficulty 

of comprehension when reading in English, and prepare them to cope with English readings 

in general and with the coming exam in particular.  

 In terms of feasibility, this project can be carried out at the institution because of the 

close contact I have with the context since it is my work place. Therefore, I have a clear 

idea of the lacks and necessities students have, as well as the possible issues that can be 

encountered during the development of the project. In addition, there exists a lot of support 

from the administrative and the other English teachers.  The English department has been 

receptive and willing to cooperate with the project. Besides, the project does not require the 

investment of a lot of money for its development.  
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THEORETICAL FRAMEWORK 

“We were never born to read. Human begins invented reading only a few 

thousand years ago. And with this invention, we rearranged the very 

organization of our brain, which in turn expanded the ways we were able 

to think, which altered the intellectual evolution of our species”  

(Wolf, 2007, p.3 as cited in Grabe, 2009, p.4).    

In language teaching there are different issues that we as teachers should manage 

with our students. Some topics are considered more important than others because they 

seem to be more necessary for their performance in their daily lives. Among these topics 

we can find the improvement of oral skills such as fluency and accuracy and also listening 

and writing. On the other hand, the importance that teachers usually attach to reading skills 

is really little if we compare it to the development of the other abilities. This is a 

contradiction since most of the information individuals in general and students in particular 

are exposed to in order to acquire knowledge or information, usually comes or is given in 

written language. About this, Grabe (2009) comments:  

“We read throughout the day in modern societies because print is all around us, and 

we use it in many more ways than we are aware of. We read magazines during the 

day, whether relaxing or waiting in some office. We read newspapers, flyers, and 

ads. We also read at night before going to sleep. But we read much more than this. 

We read when we look at products while shopping. We read posters, billboards and 

displays when we travel on public transportation. We read forms in order to fill 

them out. We read when we receive and send e-mails and text messages, and when 

we search the Web for information. We read when we browse movie titles in a 



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

43 

 

DVD-rental store. We read when we look at the TV guide to decide what we want 

to watch. We read (and reread) whenever we write” (p.5).    

Although reading has been probably seen as a Cinderella skill when we as L2 

teachers decide to teach and select the program for our students, it is not less important than 

speaking, writing or listening; reading represents a gate which has direct access to the 

world of knowledge, culture and ideologies. When people write, their culture, beliefs, 

conceptions, and traditions are expressed in their words. Therefore, when someone reads, 

he or she is not only reading words but also having contact with the writer´s different 

perspectives and views which are going to help the reader to understand and conceive the 

world more openly.  That is why there have been many authors who have been interested in 

studying reading and who have focused their attention on this ability in general and on 

other particular aspects regarding this subject such as the process of comprehension and the 

strategies used by readers to understand better. This idea is endorsed by  Lee (2010) who 

considers that “reading comprehension has been recognized as one of the most important 

areas in second and foreign language research” (p.222).  

Accordingly, it would be really important to know more about how reading has 

been understood and described throughout history and the conceptions of reading given by 

different authors and researchers of this matter. Understanding how reading has been 

conceived will help me have an idea about how this skill could be taught, learnt, and 

developed in the context of my study.  

A Brief Overview of Reading 

To begin with, reading as a school subject, and by extension, reading 

comprehension has practically existed since the beginning of education and schools. 

However, it was not until the 20th century that reading comprehension became an indicator 
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of reading performance or competence. Before 1975, reading assessment was focused on 

oral reading, retellings, and multiple choice tests. There was also an interest in accuracy 

and oral fluency; thus teachers used manuals with questions in order to guide the 

comprehension of the text, which was usually followed by a final discussion. Likewise, this 

period was characterized by the first attempts to theorize reading. Huey was the first 

scholar in considering reading as a sense- making process and Thorndike regarded reading 

as a complex process related to reasoning. During this time, reading was understood as a 

high cognitive process which marked the glory of the Cognitive Revolution (Pearson, 

2009).  

From 1975 to 1990 reading instruction and comprehension were seen from a 

psychological perspective. Therefore, psychologists began to work with terms such as 

motivation, perception, attention, intention, learning and comprehension; all of them would 

have great influence on reading pedagogy. The most relevant theory that emerged during 

this period was the schema theory. This theory was recognized for conceiving readers as 

active meaning constructors or “builders”. Unlike the previous epoch, the importance was 

focused on the reader rather than on the text; however, the text was never neglected.  

The core of this theory is founded on the concept of schemata which is defined as 

some kind of containers in the memory in which humans deposit all the particular 

experiences they have. These experiences are used in order to understand the world since 

we go back to them every time a new piece of knowledge or experience takes place 

(Pearson, 2009). This theory accounts for the use of previous knowledge for the 

comprehension of texts, which is basically the support of the interaction metaphor. 

According to this metaphor “comprehension occurs at the intersection of reader, text, and 

context” (Pearson, 2009, p.14). 
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There were other metaphors that also appeared during this age such as the “fixer”. 

This metaphor was used in order to explain what is often called metacognition and it 

consists of  recreating a problem solver that can repair comprehension difficulties with a 

toolbox plenty of strategies.  This conception gives the reader the responsibility for his or 

her own reading process and makes us understand the term metacognition as the knowledge 

people have of any cognitive process and how aware they are of this knowledge. 

Metacognition is also understood as the process of knowing when and how to use particular 

strategies for learning and solving problems (Pearson, 2009). Regarding  metacognition in 

reading, Grabe (2009) talks about metacognitive awareness which he defines as the 

attention readers devote to determining if they are comprehending or not. If readers 

encounter any difficulty while reading, they will use “additional resources he may need in 

order to repair any breakdown in comprehension” (p.52). During this period teachers had 

an instructional role since they were the ones in charge of teaching those strategies.  

Even though the schema theory continued being popular until the middle of the 

1990s, this phase was also characterized by the integration of skills. Reading was studied 

among the other language abilities: listening, writing and speaking.  There was also a shift 

of attention “from the individual and the text to the situational context surrounding the act 

of reading” (Pearson 2009, p.20). This turn emerged due to the proliferation of social 

perspectives on reading and learning in general; therefore, the early 1990s were 

distinguished by names such as sociocultural, socio-historical and socio-linguistics. There 

was also an increasing interest in reading strategies.   

The Concept of Reading 

After a brief overview of reading instruction throughout history, the concept of 

reading by different prominent researchers will be discussed. Wall Thonis (1980), for 
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example, conceives the reading process as a developmental task; hence, she compares 

reading to any other ability of growth such as learning to walk. Consequently, reading is 

improved as the person grows and it is also enhanced as the person acquires a good 

background especially in oral language.  

 Nuttall (1982) considers that reading should be understood as the transfer of 

meaning from a writer to a reader as well as the process in which the writer, the message 

and the reader make a contribution for communication to take place. Likewise, this author 

states that the definition of reading depends on the teacher´s understanding of this concept. 

The author mentions three possible definitions teachers can have of reading: reading as a 

process of decoding, deciphering and identifying words and expressions; reading as a 

process of articulation, speaking and pronouncing; and reading as a process of 

understanding or interpreting the meaning or sense of a text.   

 Nuttall (1982) also relates the definition of reading to the reader´s purpose or 

intention when she affirms that readers have different reasons for reading such as getting 

ideas, facts, or simply for enjoyment. Thus, the reader may decide to quickly scan a 

directory to find a name, or pay careful attention to every word of a legal document or read 

aloud a speech or silently a private text.  

 Likewise, Grabe (2009) talks about different academic purposes for reading that in 

turn bring on different types or levels of reading, particularly in academic settings. 

According to the purpose the reader has, the type of reading will be more exigent or 

demanding. Among these academic purposes Grabe (2009) mentions the following list: 

1. Reading to search for information (scanning and skimming) 

2. Reading for quick understanding (skimming) 

3. Reading to learn  
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4. Reading to integrate information 

5. Reading to evaluate, critique, and use information 

6. Reading for general comprehension (in many cases, reading for interest or reading to 

entertain)  

 Grabe (2009) also describes reading as a complex process that, besides involving 

different purposes, entails various sub processes. According to the definition of reading 

depends on the understanding of what people do when they read and how these processes 

work together. For this author, the reading process has ten features. It is rapid, efficient, 

comprehending, interactive, strategic, flexible, purposeful, evaluative, learning and 

linguistic.   

 In turn, Alderson (2000) conceives reading as a process in which the reader has an 

interaction with a text. During the development of this interaction the reader not only 

deciphers the text, gives meaning to every word or gives meaning to the whole text, but 

also  thinks about what he or she  is reading, relates this new meaning to what he or she 

previously knew or read (schemata), and predicts what he or she expects to come. 

According to Alderson (2000), the reader is also thinking about how useful, useless, boring, 

or exciting the text is. Like Grabe (2009), this author visualizes reading as a complex 

process in which there are many things (or sub processes) that happen simultaneously. The 

understanding of this process is also complex and difficult since it commonly takes place 

silently, internally or privately.  

 Besides, Alderson (2000) mentions the two types of models of reading or ways in 

which the reader can approach the text: the top-down and the bottom- up processing models 

or approaches. The former model, which was mostly based on the works by Smith (1971) 

and Goodman (1982), states that readers have prior expectations which arouse by previous 
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knowledge, and which may or may not be confirmed while reading. All this, along with 

their experiences and background, influences the way someone understands a text. 

Alderson (2000) considers that what the reader brings to the text is very important. This 

means that this approach emphasizes the reader´s previous knowledge and the contribution 

he or she gives to the text in order to construct meaning.   

 On the contrary, the latter model proposed among others by Flesch (1955) and 

Gough (1985), suggests that the reader begins with the printed word and extracts the 

meaning from the text itself. Regarding this approach, Alderson (2000) says that the reader 

uses the words from the text to extract the meaning. First, the reader identifies the words, 

decodes them to sound and finally decodes them to meaning.  

 On the other hand, Farrell (2009) based on Stanovich (1980) mentions another 

model of reading that results from the combination of the bottom –up and top- down 

reading approaches which is called interactive processing model. According to him, the two 

processes occur simultaneously when a person reads a text.   

 Farrell (2009) also defines reading as an act that goes beyond decoding since it 

involves complex thinking processes, conscious and unconscious actions, as well as the 

reader´s subjective point of view. Supported on Eskey (2002), Farrell states that “reading is 

a process of obtaining information from a written text that does not involve converting 

written language into spoken language” (p. 14). This author also states that the process of 

reading differs from one person to another according to different aspects such as individual 

differences (literate vs. illiterate people); sociocultural differences (texts are not organized 

in the same way in the different languages, so students should be able to discover this 

organization); and linguistic differences (reading abilities also differ according to the native 

language of the English language learner).  
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 Finally, Wallace (2003) does not agree with the idea of reading as a skill or sets of 

skills but she conceives reading as a “social, critical and interpretative process” (p.4.) 

Reading is a process that is predominantly social in “the sense that readers and writers 

enact their roles as members of communities; social in that it unfolds in a social context, 

both an immediate and wider social context” (p.9). This author counteracts Baynham´s 

(1995) conception of reading which establishes reading as a psychological, cognitive and 

individual process in which “a solitary writer struggles to create meaning which can be 

recreated by a solitary reader” (cited in Wallace, 2003, p. 7). Wallace (2003) insists on the 

idea that reading is a process that has both social and individual characteristics when she 

affirms that “it is a public and social act as much as it is individual and private” (p.5). 

 In addition, for Wallace (2003) reading represents a dynamic relationship 

(interaction) between the writer, the reader and the text itself, where each of them can 

exercise power depending on different variables. It is at this point where Wallace connects 

her work to pedagogy when she sees the teacher as a mediator between the above 

mentioned elements and as the one in charge of showing students how language can be 

used to perpetuate ideologies. 

 Taking into account that reading is conceived as a social and dynamic process, this 

project will be based on learning and language theories and approaches that are supported 

on social foundations.   

Vygotsky´ s Sociocultural Theory  

 Lev Vygotsky was born in a small town called Orsha in Belorussia on November 5, 

1896. He studied law in Moscow but due to the creation of the Soviet Union, he did not 

perform as a lawyer but as a literature and psychology teacher in several public schools.  It 

was in this period where he began to write his works oriented to pedagogy and pedagogical 
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psychology. His masterpiece, which is called the Sociocultural Theory, is developed around 

the theory of human higher mental functioning and the individual´s acquisition of 

knowledge on the social environment. 

The sociocultural theory by Vygotsky is supported on three principles:  

1. The developmental analysis of mental processes 

2. The social origin of human mental processes 

3. The role of sign systems in the development of human higher mental functions. 

The developmental analysis of mental processes 

 Vygotsky mentions four levels of mental development which he identifies as 

phylogenesis, sociocultural history, ontogenesis, and microgenesis.  The phylogenesis level 

is related to the “evolutionary development of humans” or human evolution (Johnson, 2003 

p. 106). This is demonstrated for example in the ability that humans have to use tools, 

which distinguishes them from higher apes. It is also evident in other aspects of learning, as 

for example the capacity humans have to learn from other people´s mistakes. In turn, 

Vygotsky saw a continuation from the sociocultural domain, which is related to the 

development of human cultures, to ontogenesis, which is related to the individual 

development; the former affects the latter because all the processes that are undertaken by 

the society as a whole are reflected at the individual level of human mental development 

(Johnson, 2003). Likewise, the ontogenetic level is understood in terms of two forces: 

natural and cultural. The former is responsible for low level functions such as perception 

and involuntary attention (Johnson, 2003). The latter is responsible for high level functions 

such as voluntary attention, monitoring, and learning. The microgenetic level, on the other 

hand, consists in the investigation of a psychological process that takes place in a particular 

or short period of time. Vygotsky refers to this level as “the development which occurs 
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during the course of a learning session or activity or very rapid change in one psychological 

function” (Shabani, Khatib & Ebani, 2010, p.237). 

The social origin of human mental processes 

 This represents the second tenet of Vygotsky  ́s sociocultural theory. This principle 

suggests that human higher mental functions such as rational thoughts and learning are 

originated in social activities which take place on planes that are external to the individual; 

as for example, the social, the historical or the institutional planes (Johnson, 2003). From 

this idea, I can state the relevance of this theory for my project since, as Lee (2010) states, 

reading “is a social interactional process requiring active construction of meaning among 

readers” (p.226). This means that reading is not a process enclosed inside the brain, but 

rather an ability that human beings can develop with others. Human beings can be expected 

to develop reading abilities as they develop ontogenetically but also because they interact 

with the tools that have been produced by human beings, as for example books, textbooks, 

Internet, graphs, newspapers, tickets, and the progress or difficulty students face can be 

documented at the microgenetic level, every time students interact with a text, every time 

they practice a reading strategy or are given reading instruction. Also the teachers 

themselves become a key mediation. 

 Vygotsky considers that humans internalize the patterns that are performed in these 

social activities (Johnson, 2003). Then again, Vygotsky distinguishes between actual and 

potential level of development. The former represents the ability humans have to perform 

mental activities without help. The latter represents the performing of mental functions with 

the help of more capable ones, as for example teachers or peers. The gap between these two 

levels symbolizes one of Vygotsky  ́s most representative concepts: The zone of proximal 

development. Vygotsky (1978) describes the ZPD as “the distance between the actual 
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development level as determined by independent problem solving and the level of potential 

development as determined through problem solving under adult guidance or in 

collaboration with more capable peer” (p.86, as cietd in Shabani, Katib&Ebadi, 2010, p. 

238). 

 Vygotsky focused his attention on the individual´s potential level of development 

and proclaimed that educational researchers used to neglect it and center their attention 

only on the child´s actual or current level of development. For him, individuals can have 

the same actual level of development but their capacity to solve issues with the assistance 

of others may differ. This is really important because teachers tend to base their teaching 

(planning, methodology, and curriculum) on what students already know, and not on what 

they are able to learn. 

 According to Vygotsky, learning takes place when children interact with other 

people and through their cooperation with the others (interpersonal plane). Moreover, as I 

mentioned before, when children interact, they also internalize models or patterns which are 

then individualized and become independent accomplishments. Turuk (2008) considers that 

“effective learning lies in the nature of the social interaction between two or more people 

with different levels of skills and knowledge” (p.251); this quote confirms that learning 

happens in the interaction and is the result of the appropriation of patterns that already exist 

in a given culture. Likewise, humans use tools that help them appropriate those patterns. 

Vygotsky considers language as one of those most significance tools.  

The role of language in the development of human higher mental functions 

 The third tenet of Vygotsky  ́s sociocultural theory is related to the function of 

language as a means of organizing higher mental activities. Besides its communicative 

purpose, language also serves as a mediator between the intrapersonal and the interpersonal 
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planes. The former is related to the function of speech for oneself (inner speech) while the 

latter is related to the speech for the others (external speech) (Johnson, 2003).  

 External speech represents the materialization and objectification of thoughts into 

words while inner speech is characterized by verbal thought which corresponds to “a silent 

and inaudible dialogue in the mind of the individual” (Johnson, 2003, p.112) that is not lost 

when the child grows or his cognition is developed. One of the characteristics of inner 

speech is that it is composed of two elements: words and thoughts. In turn, words are 

formed by two kinds of meanings. The first meaning of a word, the external meaning, is 

“fixed” and invariable no matter the context or the situation. The second meaning of a word 

is called “the sense” and is given to the word and internalized by the individual according 

to the sociocultural context or situation. That is, the meaning of a word is just one part of its 

multiple senses due to the fact that “a word acquires its sense from the context in which it 

appears; in different contexts, it changes its sense” (Vygotsky, 1986, p. 244-245, as cited in 

Johnson, 2003, p. 115) 

 If we connect the aforementioned ideas to the reading process, which is the object of 

this project, Vygotsky presents an open view of the conception of reading and the process 

of comprehension and meaning making. This conception is totally against the traditional 

reading studies which, according to Lee (2010), consider that “there is a correct or incorrect 

interpretation of meaning and that word meanings are fixed meanings which are traceable 

in dictionaries” (p.223). On the contrary, each individual makes a particular sense of words 

because of the background they have. The sociocultural theory emphasizes “the importance 

of what the learner brings to any learning situation as an active meaning-maker and 

problem- solver” (Turuk, 2008, p.248). 
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 As I mentioned above, words acquire and change sense according to the context, 

and this sense is given of course by the individual that is in charge of interpreting, the 

reader. Once readers decode the meaning of a word or expression, they accommodate the 

new word (or any other learning concept) into their background. With respect to this, Turuk 

(2008), citing Donato (1994), states that individuals “assimilate, internalize and integrate 

the new information with the information they already posses, and thus understand the new 

information better and add personal values to it” (p.255). It is then when learning actually 

occurs since the learner, as well as the reader, is able to transform his world and does not 

conform to it (Turuk, 2008).  In addition, it is important to take into account that “reading is 

not merely a connection between the text and the reader´s brain, but is inherently a social 

behavior” (Lee, 2010, p. 226).  

 As a matter of fact, Vygotsky´s theory is connected to and seems to be support of 

the ideas of another important theorist on which this project is also based, Mikhail Bakhtin. 

This connection can be clearly seen when Lee (2010) states that according to Bakhtin  

“there can be no correct or incorrect interpretations of a text, and that the dialogic process 

involved in reading comprehension is crucial toward the active construction of meaning by 

the reader” (p. 223).  Next, I will explain more about Bakhtin´s notions and conceptions.  

Bakhtin ´s Dialogized Heteroglossia 

 Mikhail Bakhtin was a philosopher of language and literary critic who was born in 

Oryol, Russia in 1895 and died in 1975. His ideas have been really important for the fields 

of human sciences and linguistics, in spite of the fact that his literature was defined as 

complicated and confused.  There are many important principles expressed in his work; 

among these Bakhtin mentions the differentiation between sentence and utterance. In the 

traditional linguistics, the one supported by de Saussure (1959), language was divided into 
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two domains: langue and parole. The former is represented by linguistic forms and 

structures where the unit of study is the sentence. The latter is represented by the usage of 

language in context and its unit of study is the utterance.  

 Unlike de Saussure, Bakhtin viewed language as speech and not as an abstract 

system of structures; that is why he centered his study on the utterance. Bakhtin defined the 

utterance as “an individual act and as a completely free combination of forms of language” 

(Bakhtin, 1986, p. 81, as cited in Johnson, 2003, p. 121). In turn, the Russian philosopher 

disagreed with de Saussure because the French author did not pay attention to the speech 

genres: “In addition to forms of language there are also forms of combinations of these 

forms, that is, he (de Saussure) ignores speech genres” (Bakhtin, 1986, p.81, as cited in 

Johnson, 2003, p. 121).  

 For the purpose of this project, the idea mentioned above is applicable. Bakhtin 

focused his attention on the speech genres to the point that he treated this topic on his work 

The Problem of Speech Genres. Davidson (1993) states that in this work, Bakhtin “provides 

an overview of his primary concerns about language, concerns that will be critical to 

translating his ideas into a theory of reading” (p.11). Since the process of reading is a 

human action, it is then conditioned by language.  Therefore, as part of language, reading 

should also be considered as a process that is “realized in the form of individual concrete 

utterances (oral and written) by participants in various areas of human activity” (Bakhtin, 

1986, p.60, as cited in Davidson, 1993, p. 8). 

 Given its status of unit of speech, Bakhtin provided a complete description of the 

utterance and expressed its three most representative characteristics. The first characteristic 

is that any utterance is immersed in a context and “has its boundaries delineated by a 

change of speaking subjects” (Johnson, 2003, p.120).  The second quality of the utterance is 
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its addressivity and responsiveness; it means there is always an expected response or 

reaction from an addressee to whom the utterance was addressed.  The third characteristic 

shows that even when the addressee is not physical, for example when a person talks to 

himself like in a monologue, there is always an imaginary addressee. Consequently, 

according to Bakhtin monologues do not exist in communication: “There are no 

monologues in speech communication because our utterances are always addressed to 

someone” (Johnson, 2003, p.125).  

 From the latter idea, we can conclude that for Bakhtin people always speak in the 

form of a dialogue and not in the form of a monologue. This dialogue should not be 

understood in terms of a conventional conversation in which there exist “the presence of 

two interlocutors who take turns at producing utterances” (Johnson, 2003, p. 125). From 

this perspective Bakhtin develops the concept of dialogic conversation in which every 

utterance and every voice are related to other utterances and voices in the text.  When 

Bakhtin mentions the word voices he is referring to one of the most important concepts of 

his work: heteroglossia. The name heteroglossia refers to the coexistence of many voices in 

the utterances expressed by a person. For Bakhtin, when a person speaks, he is not speaking 

himself but with him and through him there are many voices speaking because the person is 

not individual but social; thus, “the word in language is half someone else´s” (Johnson, 

2003, p.123).   

 Following Bakhtin´s ideas, the reading comprehension process then should be 

considered as a dialogic process in which there is a confrontation and construction of 

ideologies, the ones from the writer and the ones from the reader. About this, Lee (2010) 

states that: 
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 “Reading comprehension involves active construction of meaning in which 

 meaning, as constructed by readers, is not only literal, but also ideological, political, 

 social, and cultural. Readers construct their own unique meanings based on their 

 personal histories and social and cultural backgrounds. More importantly, the quest 

 for meaning is not merely the decoding of textual cues but a dialogic interaction 

 between the author and the reader”(p. 231).  

 As we can see, the reader not only deciphers the words in the text but also gives 

sense to it according to the socially conformed knowledge and skills he or she brings at the 

moment of reading. Since the nature of the text is already dialogized, the reader also “enters 

into a dialogic relationship with the language of the text” (Davidson, 1993, p. 12).   The 

theory of Bakhtin is crucial to the development of the notion of genre and genre-based 

approaches to the teaching of reading and writing which I am going to expose next. 

Genre and Genre-Based Approach 

 As any other approach to teaching, genre approach looks for the best way to make 

students learn a foreign language. This approach is basically supported on different 

principles whose main pillar is the text.  Considering that students will perform in real 

contexts outside the school, the genre approach suits perfectly for those teachers who think 

of their students as active members of academic, occupational or social contexts or 

communities in which they have to be able to read, write or speak (Hyland, 2007).  

 The concept of genre first appeared with Bakhtin (1973) and his theory of dialogue 

or dialogic principles. In this theory, the author conceives genres as the ways individuals 

conceptualize the world and as the means they use to refer to reality. Soon after, the 

importance of genre was established when Bakhtin (1981) argued that “the ability to see the 

world through the eyes of genre is fundamental in representing a genre in a particular 
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form”(p.134). Since that time, the concept of genre began to be considered in the field of 

cognition and later on in the field of pedagogy when many teacher-researchers started to 

use it in their practice. 

 In this manner, to continue with the subject of genre, Tuan (2011) affirms that genre 

refers “not only to types of literary texts but also to the predictable and recurring patterns of 

everyday, academic and literary texts occurring within a particular culture” (p.1471). In the 

same sense, Miller (1984) refers to genre as “a repeated social action” (p.151, as cited in 

Johns, 1995, p. 196) that maintains the same or similar characteristics and that is 

internalized by individuals as they are able to repeat the patterns.  

Consecutively, some other authors have provided and enriched this term with more 

definitions of the concept, which in turn gives us an idea of the characteristics of genre 

approach. Hyland (2007) defines genre as the “abstract, socially recognized ways of using 

language” (p.149). On the other hand, Swales (1990) explains the following: 

“A genre comprises a class of communicative events, the members of which share 

some set of communicative purposes. These purposes are recognized by the expert 

members of the parent discourse community, and thereby constitute the rationale for 

the genre. This rationale shapes the schematic structure of the discourse and 

influences and constrains choice of content and style. Communicative purpose is 

both a privileged criterion and one that operates to keep the scope of a genre as here 

conceived narrowly focused on comparable rhetorical action. In addition to purpose, 

exemplars of a genre exhibit various patterns of similarity in terms of structure, 

style, content and intended audience. If all high probability expectations are 

realized, the exemplar will be viewed as prototypical by the parent discourse 

community” (p. 58, as cited in Carstens, 2009, p. 4). 
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 In turn, Wu & Dong (2009) also agree with this concept of genre established by 

Swales (1990).  All the aforementioned definitions reveal the most relevant features of 

genre and at the same time draw an outline of genre as an approach to teaching. Osman 

(2004) offers a clear connection between genre and its instructional use: 

 “Basically, GBI (Genre Based Instruction) is teaching language based on results of 

 genre analysis. Genre analysis is the study of how language is used within a 

 particular setting and is concerned with the form of language use in relation to 

 meaning. Genre analysis is a tool to examine the structural organization of 

 texts by identifying the moves and strategies, and to understand how these 

 moves are organized in order to achieve the communicative purpose of the 

 text” (p. 2). 

 Moreover, the genre approach has some other characteristics that shape it as a 

unique instructional model. First, the genre-based approach emphasizes on exploring the 

social and cultural context of language use which determines the purpose of the text. 

Second, this approach underlines the idea that in order to be successful in life, individuals 

must be able to produce texts which fulfill the expectations of possible readers and also 

listeners.  Third, and something remarkable for my project, this approach conceives 

learning, and specifically reading and writing as social activities (Hyland, 2002) 

 The latter idea shows the connection of the genre approach to the Socio-cultural 

Theory proposed by Vygotsky (1978), who states that knowledge is best constructed when 

learners collaborate together and support one another (as cited in Tuan, 2011). In addition, 

since this approach is based on the characteristics of the text, it encourages students to 

conceive the text as a way to communicate with readers, which prompts writer students to 
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always have a purpose in mind and encourages readers to read with an intention: trying to 

get this purpose.  

 On the other hand, Derewianka (1993) explores the concept of genre and describe 

six different kinds of genres and their respective purposes:  

 1. Narratives: To tell stories to entertain readers. 

 2. Recounts: To reconstruct past experiences by retelling events in original  

     sequences; in other words, to tell what happened. 

 3. Instructions/ Procedures: To show how processes and events are achieved or how 

     something is done. 

 4. Explanations: To tell how or why something works or happens. 

 5. Reports: To present factual information about a class of things and their  

     characteristics.  

 6. Arguments/ Expositions: To provide reasons for a state of affairs or a judgement.  

 All these kinds of genres are found everyday and everywhere in different mediums 

such as letters, e- mails, messages, textbooks, newspaper articles, recipes, manuals, songs, 

novels, advertisements, menus, lectures, speeches and all kind of discourses that have to be 

read and understood by students inside and outside the classroom.  

 Conversely, the genre approach has had detractors who have been against its 

methodology; there have been some researchers who have seen negative aspects in the 

application of this approach in the pedagogical practice and have considered that genre 

approach is not suitable for the teaching and learning process of languages. There exists the 

conception that the genre approach promotes the application of formulas, so that it has been 

conceived as a rigid and mechanical model whose purpose is just the automatic 

construction of particular texts. Consequently, the genre approach has been criticized 
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specially by teachers who believe that it limits the imagination of students who are forced 

to follow a pattern.  

 On the other hand, others have defended this approach. The references of 

application of genre in different contexts of research have shown positive results; for 

example, Osman (2004) mentions some studies carried out by Cheung and Lai ( 1997),  

Flowerdew, (2000), and Henry and Roseberry (1998) who have evaluated the effectiveness 

of the genre approach in the improvement of students  ́linguistic skills: “All these studies 

reported positive learning outcomes where students show improvement in their writing 

style and linguistic accuracy; more importantly the studies reported improvement in the 

students’ attitude towards language learning” (p.5).  

 In spite of the difficulties or issues it may have, I consider genre approach is 

suitable for my context and project because it prompts the use of texts as a medium to 

provide input. Considering that my project is based on reading, the use of different kinds of 

written texts is pivotal in order to get my students be familiarized with their structures and 

facilitate them their comprehensibility. This means that the explanation of different genres 

to my students will be used as one of the strategies for improving their comprehension.  

Likewise, this approach is compatible with Content Based Instruction (CBI), which is also 

going to be implemented in my project, since the latter approach also conceives texts as a 

key way to present content to students.  

 Finally, the main point of this project is teaching my students not only for their 

performance in class, but also for their development in different fields outside the 

classrooms. Therefore, if the students are taught to master the different genres used in 

different settings, they will be able to be successful no matter the situation in which they 

are, so they will be prepared for the real world. The purpose is that students develop 
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awareness that different contexts require different types of texts and conventions to achieve 

goals within a specific community.  

As it was mentioned before, the genre approach is connected to CBI, one of the main pillars 

and supports for my study, which determines the type of curriculum I have chosen for my 

proposal. I will describe more this approach and its importance to my project. 

Content-Based Instruction 

 CBI has been defined by some authors as an ideal approach that can meet the lacks 

and needs both learners and instructors have in terms of provision of challenge, interest, 

innovation, motivation and suitability (Snow & Brinton, 1997). In education, CBI 

represents the integration of a specific content with language teaching objectives. Other 

definitions of this approach are given, for instance, by Brinton, Snow, &Wesche, (1989), 

who state that CBI is an approach that “integrates language instruction with content 

instruction, but which allows the content to determine the nature and order of the linguistic 

syllabus” (p.2).  

 Some other authors conceive CBI as the integration of content and language 

learning such as Liaw (2007) for whom CBI is defined as “the integration of content 

learning with language teaching aims whose purpose is to develop students  ́academic 

language skills” (p.52) or  Crandall& Tucker (1990) who conceive CBI as an “approach to 

language instruction that integrates the presentation of topics or tasks from subject matter 

classes (e.g., math, social studies) within the context of teaching a second or foreign 

language” (p.187). 

 The origins of CBI are associated to the creation of the immersion program 

education in Canada by 1965. This program intended to design a complete syllabus for 

those Canadian schools of the English speaking regions who were supposed to learn 
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academic content in French, the other official language in the country. However, it really 

appears as an approach to teaching foreign languages in the mid 80s in the United States 

and Canada where its popularity grew up throughout the 1990s and the initial years of the 

new millennium, when it spread in many different areas for a variety of educational 

projects (Dueñas, 2004). Today, it has also been spread throughout Europe where it is 

known as CLIL (Content and language integrated learning). 

 Many authors have taken CBI as an object of study. Chamot and O´Malley (1986), 

for example, used CBI as the approach to teach academic English to limited English 

proficient students at upper elementary and secondary levels. Their objective was to 

develop a program of content based instruction and learning strategies teaching that could 

serve as a bridge between English as a second language or bilingual program and 

mainstream education. The project showed positive results regarding the development of 

academic language in the target students.  

 Moreover, Chapple and Curtis (2000) carried out a project that intended to assess 

the impact of films as a way to provide content for the students of the Chinese University of 

Hong Kong. They wanted to evaluate the response students had to the films as a source of 

content as well as the students  ́self- confidence with their level of English. This study 

revealed that students increased their interest and showed enthusiasm and motivation 

toward learning the language.  

 More recently, Liaw (2007) carried out a study whose objective was to examine the 

effectiveness of promoting learners’ critical thinking skills and EFL skills with a content-

based approach supported on reading and writing. The study disclosed that critical skills did 

take place when students engaged in the reading and writing activities proposed in the 
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syllabus. It also revealed that students acquired knowledge of content of different subjects 

and used the target language meaningfully.  

 In turn, CBI has been a very controversial subject matter. Researchers have been 

confronted when talking about the essence and purpose of this approach. Dichotomies 

always rise when deciding about content or language as the real focus of CBI. Some writers 

believe that the objective of CBI is to learn content while others think that content is just an 

excuse to facilitate learning language which is its real objective. There are some others who 

prefer a balanced approach and offer the same status to both language and content. One of 

these authors is Dueñas (2004) who affirms that CBI approaches “suggest that optimal 

conditions for learning a second/foreign language occur when both the target language and 

some meaningful content are integrated in the classroom, the language therefore being both 

an immediate object of study in itself, and a medium for learning a particular subject 

matter” (p.74). 

 The CBI dilemma is not only focused on content and language but also on the 

opinions of those who are for or against this approach. For many researchers CBI has many 

advantages as well as disadvantages. On the one hand, CBI is recognized because of its 

flexibility and the adaptability to any context since it is “commonly perceived as a flexible 

operational framework for language instruction, with a heterogeneity of prototype models 

and application options available for different context and pedagogical needs” (Dueñas, 

2004, p. 75). Likewise, taking into account that CBI deals with the fact that language is 

used as a medium to learn the content of any academic subject, it has many benefits for 

those students who believe that learning a new language per se is really difficult.  

 As it was mentioned before, in the case of CBI the target language is viewed as “the 

vehicle through which subject matter content is learned rather than as the immediate object 
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of study" (Brinton et al., 1989, p. 5, as cited in Dueñas, 2004, p.75), which makes students 

feel more comfortable when learning the foreign language.  Another advantage is related to 

the idea of connecting CBI to the encouragement of thinking skills as it was stated by Liaw 

(2007) when arguing that “besides reinforcing school curriculum and serving as a 

foundation for relevance to the overall school programs, content- based instruction 

promotes natural language learning and higher-order thinking skills” (p.54). 

 In addition, CBI has gained its major support from the works of relevant researchers 

in the area of the second language acquisition (SLA), such as Krashen (1985) and Swain 

(1985). Krashen´s Input Theory posits that SLA occurs when learners receive input that is 

meaningful and not when they memorize vocabulary or grammar structures. However, 

input is not the only necessary condition for SLA but also output. Swain´s Output Theory 

then appeared and is seen by some researchers as a complement of Krashen´s when it 

establishes that “in order for learners to develop communicative competence, they most 

also have the opportunity of using the new language productively, both orally and in 

writing” (Dueñas, 2004, p. 77). So it appears that content-based approach provides ample 

opportunity for input and output, which according to second language acquisition theories, 

are beneficial for the acquisition of a language. 

 The features of both theories are present in CBI since its focus of instruction is on 

the subject matter and not on its form, more precisely on “what is being said rather than 

how” (Krashen, 1984, p.62, as cited in Dueñas, 2004, p.77).  Also, proper applications of 

CBI require students to produce in the form of oral and written language “that is 

appropriate in terms of both content and language” (Dueñas, 2004, p. 77).  

 Moreover, those who are skeptical of CBI, argue that this approach may bring about 

some difficulties. For example, since this instruction is not totally focused on language, 
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students can feel they are not improving their language skills. Furthermore, unless it is 

implemented in the highest levels, students will not use the target language but their native 

language to participate and interact in class. Likewise, due to the fact that CBI requires 

authentic resources, it can be difficult to find information and materials which can be easily 

adapted for the students  ́level. Finally, when writing reports or summaries, students may 

copy directly from the original texts if this skill is not reinforced.  

 On the other hand, there are several models of CBI which, according to the 

emphasis on language or on content, vary in terms of characteristics, methodology, and 

context of application. Regarding this matter, Dueñas (2004) states that “prototype models 

of content-based instruction differ in design and implementation depending on a 

multiplicity of factors among which educational setting, level and the nature of instruction 

are of primary relevance” (p.80). Some models of CBI are more applicable in foreign 

language contexts while some others are more used and convenient in second language 

settings.  The following table based on Met (1999) shows the different models of CBI as a 

continuum of content and language integration: 

Table 18: Content- Based Language Teaching. A continuum of content and language 

integration. (Met, 1999, p. 7. As cited in Dueñas, 2004 p. 80) 

Content-Driven                                                                                         Language-Driven 

 

Total 

Immersion 

Partial 

Immersion 

Sheltered 

Courses 

Adjunct 

Model 

Theme 

Based 

Courses 

Language 

Classes with 

Frequent 

Use of 

Content for 

Language 

Practice 
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 In the table we can observe the different applications of CBI and their orientations 

toward content or language according to the emphasis of the course. Total immersion is the 

most content oriented of the models while theme based courses and language classes with 

frequent content use are the most language oriented of CBI models. However, all those 

models integrate both components systematically and without neglecting one or another. In 

order to understand this better, I will briefly explain each of them:  

Immersion Education 

 This program represents, as it was mentioned before, the very origin of CBI. It was 

born in Canada in 1965, when English-speaking children were taught content in French. 

This model looks for the bilingualism of those students whose native language is different 

from that in which they are being instructed.   Variations of this program, which are called 

Partial Immersion, were developed over the years and they differ in the time of application 

and the amount the second or foreign language is used for instruction.  

Sheltered Courses 

 A sheltered content-based course is taught to a group of non-native speaker students 

who have been segregated or sheltered from native speaker learners. This program requires 

awareness of language needs and abilities of the pupils. Even though the purpose of these 

courses is to accelerate the development of language abilities, so students can achieve the 

course goals, the overall objective is facilitating the acquisition of content rather than 

language.  

Adjunct Courses 

 The adjunct courses are a support and an extra help for students who have 

deficiencies in their regular academic classes. This model looks for a balanced integration 

of language and content because “they are not implemented on their own but aim at 
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assisting an existing regular subject -matter class” (Dueñas, 2004, p.83).  Even though this 

model has been mostly implemented at university levels, it has also been implemented in 

high school with successful results.  

Theme –Based Model 

 Theme-based courses represent the most language oriented of all the CBI models. 

Language is the center of the instruction and content is just a medium or an excuse for 

developing language. This model is characterized by autonomy in the selection of the 

topics, the curricular organization and procedural application. Regarding the structure of a 

theme-based course, Dueñas (2004) states that: 

 “A standard theme-based course would consist of a number of subunits focused on 

 different topics which explore more specific aspects or different perspectives of the 

 general theme. In general terms, topics should be arranged to provide maximum 

 coherence for theme unit, and to generate a range of opportunities to explore both 

 content and language. Each course is, in short, a sequence of topics linked together 

 by the assumption of a coherent overall theme” (p.84). 

 Once I have shown the most important features of CBI, I consider this approach is 

suitable for the context in which this project will be carried out. There are several reasons 

why this approach is appropriate. One of these reasons is that CBI prompts the use of 

reading texts as the main resources for giving input to students. As I mentioned before, 

authentic texts are used to present the information to the learners who will use materials 

that were produced for native speakers. 

  Besides, due to the fact that the school which is object of this project is trying to 

turn into a bilingual school as a long term goal, CBI would be then a perfect approach that 

can be used as a reference or starting point. Likewise, CBI matches the pedagogical model 



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

69 

 

that is being implemented in the school. Since the institution states in its P.E.I. (Proyecto 

Educativo Institucional) the application of a socio-critical model which encourages learners 

to think critically, CBI fits in this model because one of its premises is the development of 

critical thinking skills, which students get when they have access to meaningful 

information.  

 In addition, this project is based on the Sociocultural Theory by Vygotsky. This 

theory posits that learning is a social phenomenon and that individuals learn when they 

interact with the others. Therefore, CBI also accompanies this theory because it promotes 

group work for solving meaningful tasks. 

 Regarding the type of content-based syllabus I need to construct, Theme-Based is 

the most appropriate for my context and target group because its characteristics are more 

related to my personal objectives and to my students  ́needs. Since the school P.E.I supports 

the development of communicative skills, the theme-based can be applied because it is the 

most language oriented of all the CBI models, and it will be implemented without 

neglecting the purpose of learning content. 

 Likewise, due to the fact that the school will begin the implementation of 

bilingualism in the primary section, a theme- based course will work as a transitional 

approach for students in secondary school; this will benefit them since they will not adopt 

the bilingualism immediately, but they will take a course that resembles bilingual 

instruction.  

Learning Strategies 

 When readers read a text, they employ different techniques or methods that facilitate 

their reading comprehension. These techniques are also known as strategies. Reading 

strategies are used by readers in order to understand better a text and as a response to 
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internal or external factors that influence their choice. For instance, individuals may choose 

certain strategies and not others because of the purpose they have when reading, the kind of 

text and its characteristics, their relationship with the text, and the context in which they are 

immersed, among others. Due to the fact that reading comprehension and strategies are the 

basis of this project, I will present the point of view of some authors regarding the concepts 

of strategy, reading strategies and metacognition in reading.  

 Carrell, Gajdusek and Wise (1998), define the term strategies as the deliberate 

“actions that readers select and control to achieve desire goals or objectives” (p. 97). Much 

attention is paid to the “deliberate” condition of the strategies. Wellman (1998), on the one 

hand, states that “to be a strategy, the means must be employed deliberately, with some 

awareness, in order to produce or influence the goal” (p.5 as cited in Carrell, Gadjusek & 

Wise, 1998, p. 97). Forrest-Pressley & Elliot-Faust (1998), on the other hand, posit that the 

term strategy is more reflexive than voluntary and that “strategy functioning at its best 

occurs without deliberation” (as cited in Carrell et al, 1998, p. 97).   

 Also, it seems that this “deliberation” has been used by some authors to differentiate 

between strategies and skills. Due to the fuzzy borderline between the two, many people 

tend to confuse these two concepts. About this differentiation Carrell et al (1998), argue 

that “the notion of strategy “emphasizes the reader´s active participation and actual way of 

doing something, or the reader´s performance, whereas the notion of skills may suggest the 

reader´s competence or only passive abilities which are not necessarily activated” (p.97). 

Likewise, Duffy (2009) defines a skill as something people do automatically without 

thinking about it, while his definition of strategy is totally the opposite:  something   people 

have thought of or planned with anticipation and can be modified or adjusted as they go 
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along. From this, Carrell et al (1998) conclude then that “a skill can become a strategy 

when it is used intentionally” (p.98).  

 In addition, Zhi-Liang (2010) presents the definition of learning strategies from the 

perspective of different authors. First, Tarone (1981) conceives learning strategies as the 

“attempts to develop linguistic and sociolinguistic competence in the target language” (p. 

154). Second, Chamot (1987) says that learning strategies are “techniques, approach or 

deliberate actions that students take in order to facilitate the learning, recall of both 

linguistic and content area information” (p. 154). Besides, Oxford (1989) thinks that 

learning strategies are “behaviors or actions that learners use to make language learning 

more successful, self directed and enjoyable” (p. 154). Finally, Ellis (1994) describes a 

learning strategy as a “mental or behavior activity related to some specific stage in the 

overall process of language acquisition or language use” (p.154).  

 Since many authors have tried to provide a definition for learning strategies, it has 

been difficult to establish one single criterion. Therefore, Ellis (1994) organized a list of the 

common characteristic any learning strategy should have. Among these characteristics Ellis 

(1994) mentions that strategies: 

1. Refer to both general approaches and specific actions or techniques used to learn a 

language. 

2. Are problem-oriented and employed to overcome some particular learning problem. 

3. Can be performed in language learning. 

4. Involve linguistic behavior. 

5. Can be behavioral or mental. Thus, some of them can be observable while some others 

can not.  
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 Another characteristic that Ellis (1994) gives to learning strategies is that learners 

are usually aware or conscious of their use and know why they are using them. It is exactly 

in this point where strategies are directly related to metacognition, more specifically, 

metacognitive strategies.  The use of strategies can not be easily separated from 

metacognition, since one implies the other. Metacognitive strategies refer to thinking about 

thinking; that is, thinking about and reflecting on the learning process.  In the case of 

reading, metacognitive strategies help students plan before and during reading, monitor 

comprehension while reading, and evaluate comprehension and learning after reading. This 

makes evident how important metacognition is for reading comprehension. About this, 

Carrell et al (1998) state that “if learners are not aware of when comprehension is breaking 

down and what they can do about it, strategies introduced by the teacher will fail” (p.100) 

 Due to the fact that metacognition represents the knowledge that is over the level of 

cognition, teachers should take into account that this supra level includes two main factors 

of human cognition: knowledge of cognition and regulation of cognition.  The first factor 

includes three components which are declarative, procedural and conditional. The second 

factor includes the conjunction of different cognitive skills. I will present now how 

important those aspects of metacognition are for the training in reading comprehension and 

strategies.  

The knowing factor of metacognition 

 As I mentioned above, the knowing factor of metacognition includes three 

subcomponents which are classified as declarative, procedural and conditional. The 

declarative knowledge is related to knowing what and it implies that “a learner may know 

what a given reading strategy is” (Carrell et al, 1998. p. 101). The procedural knowledge is 

related to how to use that strategy and how to perform with it. In turn, the conditional 
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knowledge refers to why to use that strategy or why not to use it. Making this idea coherent 

for the school environment, the teacher should teach the concept of the reading strategy in 

use, give the students clear steps on how to use it and explain why the strategy is 

appropriate for that case or not and if they can use a different one. Thus, if the teacher is 

going to explain inferences as a reading strategy, he or she should teach the students what 

an inference is, how it works, how it can be applied, and why it is appropriate.  

 Carrell et al (1998) present a table that explains this matter clearly and what is 

advisable for a teacher to teach in order to improve reading comprehension with the use of 

strategies.  

Declarative Knowledge Procedural Knowledge Conditional Knowledge 

What the strategy is  How to use the strategy When and where to use         

        the strategy 

Why the strategy should     How to evaluate its 

be learned       effectiveness  

 In their study, Carrell et al (1998) emphasize on this aspect when they present a 

detailed report that shows how students from different schools are trained in strategy use. 

They show the specific aspects (declarative, procedural or conditional) that teachers tackle 

when teaching metacognitive strategies for reading comprehension. In this research they 

conclude that both declarative and procedural knowledge are the ones that teachers tend to 

teach more often. However, they also say that students are likely to show more 

comprehension in those studies in which teachers taught all the aspects of the component of 

knowledge or at least those in which they were focused on the conditional component.  
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Reading Strategies 

 “To read without reflecting is like eating without digesting” (Edmund Burke)  

 Reading is not only a question of decoding and pronouncing a text. As it has been 

mentioned before, reading relies more on the active process of comprehension. From this 

point of view, there exist two kinds of readers: Effective readers and struggling readers. 

Effective readers are those who read smoothly and easily comprehend the main ideas of a 

text. These kinds of readers are able to recall the information they read and also use that 

knowledge in their daily lives. On the contrary, struggling readers are those who have 

difficulties to comprehend a text. It seems that most, if not all, effective readers use 

strategies as a helpful tool to understand what they read (Duke & Pearson, 2002).  

 A reading strategy is usually a cognitive strategy that is used purposely by an 

individual as a tool in order to construct and maintain meaning. Learners use strategies 

before, during and after reading. According to this, strategies can also be classified as 

before, during and after reading strategies (Preszler, 2005). Before reading strategies are 

those used by readers, and also by reading teachers with their students, in order to activate 

their prior knowledge. The purpose of these strategies is to increase the reader´s 

involvement in the text and in the learning process.  

 Meanwhile, during reading strategies are those that help readers to keep track of the 

text, have a progress in the reading process and maintain the comprehension as they read. 

After reading strategies, in turn, are also called interactive strategies since most of the time 

they require students to share ideas and interact with others (Prezzler, 2005).  Some reading 

strategies are specific of one single reading stage (before, during and after) while others can 

be used in two or even the three of them. 
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Before reading strategies 

 Before reading students use prior knowledge to think about the topic, make 

predictions about the probable meaning of the text and preview the text by skimming and 

scanning to get a sense of the overall meaning. Some before reading strategies are: SQ3R, 

KWL, questioning the author, graphic organizers, semantic feature analysis, brainstorming 

prior knowledge, anticipation guide, flow chart of comprehension- monitoring behavior, 

visualizing and analyzing features of a text.  

During reading strategies 

 During reading strategies are used by students when they are in front of the text. 

They can be used by students in order to guarantee comprehension and remember 

vocabulary, specific details or ideas.  Some during reading strategies: skimming and 

scanning, jigsaw readings, read-pair share, insert notes, flow charts, concept definition map, 

graphic organizers, two column notes, story face, and think aloud. 

After reading strategies  

 Readers use after reading strategies in order to think about what they just read. 

These strategies serve as a medium to express and apply the knowledge that was acquired 

with the text. Some after reading strategies are: Two column notes, semantic feature 

analysis, jigsaw reading, two column notes and read-pair share.  

Useful Reading Strategies 

Preszler (2005) defines and explains some useful strategies for the enhancement of 

students  ́reading comprehension. Among these reading strategies it would be important to 

mention: 
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SQ3R:  

 The acronym of this strategy stands for survey, questioning, read, recite, and review. 

With this strategy students preview the text in order to make predictions and anticipated 

questions. During the reading process, students can answer those questions, summarize the 

text and review what they have read.   

KWL: 

 This acronym stands for know, want and learn; this strategy is used in the three 

stages of reading and its purpose is to make learners connect what they know about a topic, 

in this case the topic of the text to be read (before reading), to what they want or expect to 

know about this topic (during reading). Finally, the readers can express the new 

information that they learnt or the new knowledge they acquired which can be 

accommodated into their background (after reading).  

Sticky Notes: 

 With this strategy readers can mark some parts of the text that were remarkable to 

them.  They can identify parts of the passage that they did not understand and need 

clarification or share something they consider important. These stops can generate future 

oral discussions or written dissertations.  

Think-Alouds: 

  This strategy consists of a series of questions readers should ask themselves in 

order to construct meaning while reading. With this strategy students can understand the 

process that good readers have when reconstructing meaning from the text. According to 

Prezzler (2005), Think-Alouds are beneficial for struggling readers because they have the 

following advantages: 
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 They require readers to slow down and to reflect on how they are interpreting and 

understanding the text. 

 They can help students to identify, consolidate, and summarize the meanings they 

make while reading so that the meaning can be used. 

QAR: 

 This strategy is really useful for narrative texts; it is a graphic organizer that allows 

students categorize and organize their thoughts so that they can visualize the most 

important components of the passage in terms of characters, settings, problems, events and 

solutions.    

Two Column Notes:  

 Students should draw a chart with two columns, one labeled main ideas and the 

other labeled details.  While reading and as they take notes, they should write the main 

ideas they encounter in the left column and the respective details in the right column. As 

new topics are discussed or found in the text, readers repeat the same procedure. 

Questioning the Author:   

 This comprehension strategy is based on the assumption that many texts lack 

coherence and do not take into account the readers  ́background. When applying this 

strategy in class, students should be asked to question the author´s style and way of 

bringing out ideas. Students should also try to express the ideas of the passage by using 

their own words. 

Graphic Organizer:  

 Graphic organizers are visual displays that describe relationships between facts, 

terms, ideas and events. This strategy helps the reader to store and recall information which 

he /she can use to facilitate his/her comprehension and understanding of the text. 
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Semantic Feature Analysis: 

SFA strategy uses charts that help students classify keywords from a reading passage. 

Readers can identify meanings, properties and characteristics of words. They are 

representations of how these terms are similar or different. This strategy can be either open 

or close. They are close when the categories are given by the teacher and open when the 

categories are found by students. 

Concept Definition Map:  

 This reading strategy help readers gain a deep understanding of the words. It 

consists of a graphic representation of the attributes, qualities or characteristics of a word. 

Students can use this strategy in order to read unfamiliar concepts, build vocabulary and 

understand the definition of the new words.  

ABC Charts: 

 This is a strategy that is mainly used to brainstorm students’ prior knowledge. It 

consists of a chart that is labeled with the 27 letters of the alphabet. Before reading, 

students should write their predictions or guessing on what the passage is going to be about. 

They create an alphabetical list of terms, ideas, or concepts that they think are connected to 

the topic. The strategy may be used during and after reading once the reader confirms if 

they were right or wrong about the text. 

Anticipation Guide: 

 The main objectives of this strategy are setting a purpose for reading and activate 

students  ́prior knowledge. Students get engaged in the reading process since they have to 

agree or disagree with previous sentences which they confirm or not as they read the 

passage. After reading the passage students will know if their beliefs were right or not 

according to the text. 
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Flow Chart:  

 This is a graphical representation of a process whose main purpose is to organize the 

reader´s thinking process. It can be used to facilitate students  ́comprehension of descriptive 

and narrative texts or any text in which a process or event is explained. 

Insert Notes:  

 This is a during-reading strategy that helps readers to interact with the text since 

they insert their thoughts as they read the passage. The strategy was first applied by 

Vaughan and Estes (1986) who took advantage of the word to develop the acronym that 

stands for Interactive Notation System to Effective Reading and Thinking. The notes can be 

inserted by writing symbols in the texts or simply by using paper strips. The strategy may 

be considered a variation of the sticky notes strategy. The idea is that readers can mark the 

parts that were remarkable for them and later go back for clarification. Some examples of 

insert reminders are:  

I agree =   that’s new = +      I wonder =?   Wow=! 

I disagree = X  that’s important = *     I don't understand =??  

 The jigsaw: This is a reading strategy that derives from cooperative learning lesson 

designs. Each student has a piece of information that should be shared with the others, so 

each one is responsible for teaching that part of the lesson to the rest of the class. Once all 

the pieces are put together the jigsaw is completed.  

Read- pair- share: 

 This is another reading strategy that derives from cooperative learning lessons. The 

strategy consists of having students read the text, go into pairs, and finally share their ideas 

or conclusions. A variation of this strategy prompts students to write their ideas before 

pairing and sharing.  
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Visualizing: 

 As the teacher read a passage or as it is read by students themselves, they visualize 

things that are triggered by the text. Once the reading is completed, students should share 

the concepts or ideas they visualized and have in their minds.  

Analyzing the features of a text: 

  There are different kinds of texts: each of them has a particular organization. The 

strategy consists of the identification and analysis of the characteristics of a reading text. 

Once the readers identify the kind of text they are reading and its features, it is easier for 

them to get the comprehension.  

Skimming and Scanning: 

 Skimming a text refers to reading quickly through a text in order to gain an 

overview of its content. Students read quickly to get the main idea of a paragraph, page, 

chapter, or article, and a few but never all of the details. On the other hand, scanning 

consists on looking for specific information throughout the text. With this, readers can 

locate facts, dates, names or any other detail.  

Table 19: Reading Strategies Organizational Chart 

STRATEGY BEFORE 

READING 

DURING READING AFTER READING 

SQ3R X X X 

KWL X X X 

Sticky Notes  X X 

ThinkAlouds  X  

StoryFace (Narrative)  X X 
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TwoColumn Notes  X X 

QuestioningtheAuthor X X X 

GraphicOrganizers X X X 

SemanticFeatureAnalysis X X X 

Concept DefinitionMap  X X 

 ABC Chart X (X) (X) 

Anticipation Guide X   

Flow Chart with Signal 

Words to Organize 

Thinking 

 X X 

Insert Notes +,?, !, X, *  X X 

The Jigsaw  X X 

Read-Pair-Share  X X 

Visualizing X   

Analyzing the Features 

of a Text 

X   

Skimming and Scanning 

to Preview Text 

 X  
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COURSE DESIGN 

Approaches to Course Design 

 Teachers take a number of decisions, which derive from either their personal 

conceptions or theories, or from established principles and approaches. The institutional 

framework also plays an important part in these decisions.  Identifying and defining these 

approaches is important because it helps to take coherent decisions about how to evaluate, 

what activities to do, what methodology to follow and also what kind of students to raise. 

In the course to be designed for 9th grade at Jorge N. Abello,  theoretical decisions were 

taken regarding the approach to education, to language and language learning.  

Certainly, all approaches have advantages and disadvantages but some of them are 

more suitable to the particularities of each context.  The point is to take just the positive 

elements they offer to education and to the language teaching and learning in order to 

construct a solid class. However, it is important to make good decisions and avoid being 

too ambitious at the moment of selecting the approaches to the course design.  

In turn, as a teacher researcher and as a course designer, it is necessary to have in 

mind the particular conditions of the students, their target needs and the context in which 

they are immersed. It is also important to take into consideration the principles of the 

institution and the kind of students the school intends to form. In the particular case of the 

context in which this project is being carried out, after the application of the instruments 

and the analysis of the results, decisions have to be taken regarding approaches that seem 

suitable for the target context as well as other important aspects such as the goals, the 

objectives and the teaching points which shape this proposal.  

 Because of the general goals of education set in the school, and taking into 

consideration that it is necessary to contribute to the development of individuals who are 
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autonomous, the course embraces a hermeneutic approach to education because this 

proposes autonomy, construction of knowledge and human development as its main 

features. On this approach students are free to construct their own knowledge according to 

their reality. This selection is supported on the fact that it is essential for students to be 

critical and autonomous in the use of reading strategies as well as in many other spheres of 

their lives.  Teachers can present knowledge to their students but these are able to process, 

adapt and internalize that knowledge. Thus, students that are taught under the patterns of 

the hermeneutic approach are autonomous to use knowledge in a critical way and develop 

critical thinking (Boshoff, 2007). The main objective of this approach is to develop in the 

students the ability to be self- creators and to encourage self-formation in the students 

(Rorty, 1989). 

In terms of the approach to language, the course takes distance from a structuralist 

approach which focuses on the language as a set of structures that can be separated from the 

context in which they were produced. Instead it has a functionalist approach which takes 

into consideration language as a social activity immersed in a real context. As it is defined 

in the systemic functional linguistic (SFL), language has variations according to the context 

of situation and the context of culture. This approach takes into consideration the language 

immersed in a real context and not independent from the situation as the structural approach 

states.  Therefore, functionalists claim that “from now on, we shall use the term utterance 

for a unit of language used by somebody in context to do something – to communicate – 

and reserve sentence for grammatically complete units regarded purely formally, in 

isolation from their context and their function”(Cook, 1998, p. 24).   In addition, the 

functionalist approach considers the text as the main focus of analysis and students of this 

course will read and analyze different genres and text types.   
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Regarding this idea, this course design takes into account the concept of genre that 

was previously explained and analyzed in the theoretical framework. This course is based 

on different types of texts that have different kinds of functions. This course design uses 

biographies, classification, process and mechanism texts that are analyzed and 

reconstructed in terms of specific activities which are suitable for each text type. These 

activities are called DARTS (Directed Activities Related to Text) which are designed in 

order to gain knowledge of the structure of the text and which also are really helpful in the 

study of academic content texts    (Lunzer, K., Gardner, K., Davies, F.,& Greene, T., 1984).   

Regarding the approaches to learning, this course design does not have any 

connection to the behaviourist approach. It is framed within the sociocultural approach, 

represented by Vygotsky (1978), which makes more emphasis on the acquisition of 

knowledge through the interaction of the participants (Johnson, 2003). For this approach 

learning is a social process that takes place in the interaction; this means, there is a co-

construction of knowledge as a result of the active sharing of experience among the 

students.  

As it was mentioned before in the theoretical framework of this project, individuals 

can learn when they acquire patterns that they are able to reproduce (Turuk, 2008). This 

idea can actually be supported by Halliday and Hassan (1989) who declare that “knowledge 

is transmitted in social contexts, through relationships, like those of parent and child, or 

teacher and pupil, or classmates, that are defined in the value systems and ideology of the 

culture” (p. 5).  

Goals and Objectives 

 After the application and analysis of all the instruments of data collection and the 

considerations of the theoretical framework, it is important to show the most relevant 
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decisions regarding goals and objectives. The goals are defined in terms of target, learning 

and humanistic goals. This is an important part of the project since it constitutes the outline 

for the design of the whole course. The information is presented in the following table: 

Table 20: Goals and objectives 

GOALS OBJECTIVES 

Students should be able to 

Target: 

Development of reading 

skill 

 

Comprehend texts related to 9th grade science curriculum.  

 

Learning: 

Encouragement of 

reading strategies 

 

Make use of different reading strategies. 

 

Human: 

Encouragement of 

respect and acceptance 

of others  ́opinions 

 

 

Work together, respect and accept their classmates' opinions.  
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Teaching Points 

The following are the teaching points derived from the goals and the general 

objectives.  

1. The vocabulary related to the topics of the 9th grade science curriculum texts 

2. The structure and characteristics of biography, mechanism, process and 

classification texts.  

3. The function of cohesive devices (connectors) 

4. The use of reading strategies (skimming, scanning, inferring, predicting, 

analyzing, organizing and prioritizing ideas) 

5. The selection of the most suitable reading strategies 

6. The acceptance of different ways to work and think 

7. The freedom to express thoughts and feelings properly 

8. The possibility to agree and disagree with others. 

Syllabus Focus 

After having analyzed the approaches to education, language and learning, and having 

made decisions about which approach to be followed in class, it is much easier to select the 

syllabus focus of the course design. For this selection it was relevant to compare the 

advantages and disadvantages each approach has for the purpose of this project. Taking into 

account the main characteristics of each syllabus focus and the appropriateness they may 

have on the target class I decided to choose the content- based approach (CBA). 

This approach is oriented to the study of content as a vehicle to teach the foreign 

language. CBA suits perfectly the context of the school due to the implementation of a 

bilingualism project that is supported by SED Barranquilla. Likewise, CBA encourages 

students to develop critical thinking, one of the institutional policies expressed on the 
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pedagogical model of the school.   Moreover, CBA is focused on the target students’ needs 

since this approach prompts the use of academic reading texts as one of the main sources of 

input. Likewise, CBA has another main characteristic that is relevant for this project: the 

interaction with authentic materials. According to the results of the needs analysis it is 

convenient if students are exposed to authentic materials which help them acquire 

knowledge. 

Another important reason for the selection of content- based approach is related to the 

flexibility it has for assessment. With this approach, teachers can adopt different methods 

of assessment and this is important since it can be adapted to the evaluative system of the 

school. In the target school, students are assessed trough exams, presentations, reports and 

portfolios and CBA suits perfectly this point.  

This content –based course will be theme- based because it encourages the use and 

teaching of content but without neglecting the language which is its most important 

objective. Theme-based approach refers to a course that offers a strong language projection 

and gives flexibility and autonomy in the selection of the content (Dueñas, 2004). Due to 

the fact that the target school is just starting the process to become bilingual (it has just 

begun with an emphasis on English through the intensifications of hours), theme- based 

approach is perfect for the school to begin a transitional or adaptation period in which 

students will work with content but at the same time with language.  

On the other hand, it is important to mention that genre- approach also shapes the 

syllabus of this course design. This approach is suitable because it emphasizes on exploring 

the social and cultural context of language use which determines the purpose of the text. 

The analysis of the text is the focus of this approach. It analyses how language is used 

within a particular context and is related to the form of language use in relation to meaning.  
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In addition, for this approach certain social purposes are accomplished with texts that 

have been already studied and characterized. This is very helpful for teachers to organize 

the pedagogical sequence and for students to recognize repetitive or regular patterns that 

appear in the text they read.  In sum, having the connection between these two approaches, 

this course design will be named a theme-based and genre-oriented reading course. 

Syllabus sequence and structure 

Once I have decided to apply the theme-based and genre-oriented syllabus focus, it 

is time to choose the sequence and structure. The syllabus sequence defines the order in 

which the teaching points will be taught. Hutchinson & Waters (1987) mentioned a number 

of criteria on which a syllabus can be organized. Among the most remarkable they showed 

skill- based syllabus, task based syllabus, situational syllabus, structural syllabus and topic 

based- syllabus. A skill-based syllabus refers to the organization of the teaching points 

according to the four language skills. A task- based syllabus consists of the development of 

activities or tasks while the situational syllabus is related to the organization of the teaching 

points taking into account a specific situation. 

In turn, topic development syllabus consists in organizing the teaching points 

according to the knowledge structure of the subject of study; that is why the opinion of the 

content specialists is pivotal in the decision of the sequence of the topics. This syllabus 

sequence is more usually used in content-based instruction, thus it will be implemented for 

this course this particular course.  

After supporting the decision of the selection of a topic development syllabus as the 

syllabus sequence, it is necessary to select the syllabus structure of this course. Among the 

options of syllabus structure are linear or step by step, spiral or cyclical, matrix, modular, 

storyline, and proportional. The step by step structure is the most frequently used and 
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consists of presenting in detail the teaching points one by one. The spiral syllabus, on the 

other hand, presents teaching points as an interrelation in which a new topic is introduced 

while the previous ones are recycled.  

In turn, the matrix structure can be designed to make emphasis on the most 

important elements to be taught and it is presented as an intersection of columns and rows. 

The modular structure is designed as a list of topics which are selected by students without 

any connection among them. The storyline syllabus is related to the development of the 

units, topics and structures by following the story of one or more characters. Finally, the 

proportional syllabus structure is used when there is a combination of the most 

representative aspects of the other structures. 

With regard to this project, matrix syllabus structure is the most suitable. This 

reasoning is supported on the fact that the matrix shows the connection that exists among 

all the key elements of this course such as the topics, the genres and texts, the reading 

strategies and the linguistic structures. The matrix syllabus structure is also helpful to 

develop the topics by introducing a new one and recycling the ones previously taught. The 

format of this syllabus, as its name suggests, may be visually represented as a matrix or 

table that can be easily read either vertically or horizontally.  

Specific Objectives  

In turn, it is necessary to establish the specific objectives. In order to keep coherence, 

the specific objectives should derive directly from the teaching points previously set. For an 

easier setting of the specific objectives, they are presented in terms of the three most 

relevant aspects tackled in this course design: reading competence, reading strategies and 

content.  
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For unit 1, students should be able to 

Reading Competence: 

 Read and comprehend narrative texts 

 Identify specific information in a biography 

 Analyze and understand the organization of a biography 

 Identify evaluative expressions in a text 

 Understand relationships within a text: Reference, substitution, connectors 

Reading Strategies: 

 Make graphic representations of the information found in a text 

 Understand the gist of a text through skimming 

 Deduce the meaning of unknown vocabulary in a text 

 Find specific information through scanning 

Content: 

 Identify the most representative theorists of animal classification 

 Appreciate the contributions of different people in the development of science 

  For unit 2, students should be able to  

  Reading Competence: 

 Read and comprehend classification texts 

 Analyze and understand the organization of a classification text 

 Identify words that express attributes and qualities: Adjectives 

 Reading Strategies:  

 Make graphic representations of the information found in a text 

 Label the paragraphs of the text to demonstrate general comprehension 

 Reconstruct the information of the text in a hierarchical diagram 
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 Use a concept definition map to organize the information of the text 

 Use KWL Charts to connect previous knowledge to the content of the text 

 Content:  

 Identify criteria for the classification of the animals 

 Classify animals according to different taxonomic categories and 

characteristics 

For unit 3, students should be able to 

 Reading Competence:  

 Read and comprehend mechanism texts 

 Identify the information constituents of mechanism texts 

 Reading Strategy: 

 Analyze the features of a mechanism text  

 Use read-pair share strategy for the comprehension of mechanism texts 

 Complete anticipation guides to preview the information found in a text 

 Use insert notes to express thoughts while reading (Text interaction) 

 Content:  

 Recognize the main organs of different animal respiratory systems 

 Compare different animal respiratory systems 

For unit 4, students should be able to 

 Reading Competence:  

 Read and comprehend process texts 

 Identify the information constituents of process texts 

 Understand the stages and transformations in a process  

 Understand relationships of addition and sequence in a text 
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 Reading strategy: 

 Analyze the features of a process text 

 Use S3QR strategy for the comprehension of a process text 

 Make graphic representations of the process to obtain a product (Flow 

Diagram) 

 Demonstrate their previous knowledge through an ABC chart 

 Content:  

 Observe and understand specific chemical phenomena 

 Identify the steps that are required for the consecution of a product 

Course Methodology 

  The methodology for this course will be basically based on DARTS “Directed 

Activities Related to Text” (Lunzer et al., 1984).  These activities are focused on two main 

aspects: Analysis and reconstruction of the text. For the analysis of the text students will 

mainly do the following activities: Labeling, text marking, tabulating or table construction 

and summarizing. For the reconstruction of the text, on the other hand, students will do 

sequencing and table completion.  

Labeling: 

 With this activity students will recognize the macro- structure of the text and they 

will be able to tag or label the parts of the text according to their genre. This way, students 

will be able to recognize the repetitive or regular patterns that characterize the text that 

belong to the same type.  
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Text Marking:  

 Through this activity, students will be able to identify specific information on the 

text. They will focus on dates, characters, attributes, etc. students will also identify 

remarkable information that can be relevant for the comprehension.  

Tabulation: 

 With this activity, students will design charts that will help them organize the 

information they find on the text. The main purpose of this activity is to categorize relevant 

information.  

Summarizing:  

 The summarizing activity will let students synthesize the information they will find 

in the text and will make them able to demonstrate that there is real comprehension of the 

content.  

Sequencing: 

 Since the intention of this activity is to reconstruct the text, students will be able to 

organize the sequence of the text (narration, process, etc.). In the case of narrative texts or 

biographies, students will have to organize the text in chronological order.  

Table Completion: 

 This activity will help students reconstruct the text by completing a table provided 

by the teacher. Unlike the tabulating activity, in this activity students are given the chart 

after the reading of the text.  

 Furthermore, students will do a series of interactive reading activities such as peer 

reading and jigsaw. These activities tackle the sociocultural theory that is a fundamental 

support of this project.  
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Peer Reading:  

 In the peer reading activity, students will be sitting in pairs but read individually. As 

they read they share their thoughts and make comments on important aspects of the texts. If 

any misunderstanding or disagreement arises, they will discuss in order to reach a good 

comprehension.  

Jigsaw Reading:  

 For jigsaw reading students will work in pairs or groups. Each of the students will 

have part of the information that is contained in the whole text. They will read this specific 

part and then will provide this information to their peers or group, who in turn, will provide 

them with the missing information.  

Teacher´s Role 

 The role of the teacher in a course design depends on the selection of methodology 

and syllabus focus. Since my syllabus is theme-based and genre oriented, the teacher will 

be a provider of content and knowledge who helps students and offer them the tools to 

facilitate their learning process. The teacher will also provide students with opportunities to 

interact and use the language with a purpose. For this, the teacher will be creator of 

meaningful activities which include the use of collaborative work. 

 Likewise, the teacher will be a mediator who will permeate between the language 

and content and the students. This role is very important in this course design since the 

access students may have to the text will be mediated by the intervention of the teacher who 

will facilitate the comprehension.   

 Besides, in this course the teacher should be a scaffolder who will help students 

improve their learning, in this case their reading comprehension. The teacher will control 

the process at the beginning by providing strong support to their students. Then gradually, 
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he or she will withdraw this support and students will be increasingly mastering the process 

and activities. The teacher will supply students with models of what they have to do in class 

so that they will be able to do it by themselves progressively.  

 In addition, the teacher of this course will be a planner. The teacher will plan the 

class and he or she will include the most appropriate materials and activities that help 

students reach the objectives. The teacher will organize the lesson plans in a flexible way so 

that it can be adapted to any outer circumstances which may be out of the teacher´s control.  

Learners´ Role 

 Since the teacher is viewed as a mediator, planner, scaffolder, and provider of 

knowledge, then the students should be dynamic participants and users of the language. 

Students should be active users of the language in different contexts and situations; these 

situations will be given by the type of texts they will read. In addition, in this course 

students will be builders of knowledge both cooperatively and individually and they will 

also be active readers and self- users of reading strategies. 

 Moreover, the role of the students will be interactive in different aspects. For 

instance, students will interact with their teachers, their peers and the material; they will 

learn in the interaction which is one of the main tenets of the sociocultural theory. At the 

same time, students will interact with the texts in two forms. They will be able to bring 

their knowledge and activate their prior knowledge which corresponds to the top-down 

model of reading. On the other hand, students will be able to take relevant information from 

the text, which is related to the bottom-up model of reading. The combination of these two 

approaches to the text will result in the interactive model of reading.  

Evaluation 
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 Evaluation is a process that involves assessing the strengths and weaknesses of a 

program. In the case of education and particularly of a course, evaluation includes the 

collection and analysis of the data needed to make decisions, changes or adjustments that 

permit the improvement of the teaching learning practice. Through evaluation it is possible 

to observe different aspects that are important when taking those decisions. For instance, 

the achievement of the course goals previously set and the efficacy and effectiveness of the 

course (Johnson & Christensen, 2008). 

 Evaluation should be addressed to all the participants of the course: students, 

teachers, materials, context, results, and the procedure itself. All this can be experimented 

from two perspectives: qualitative and quantitative (Johnson & Christensen, 2008). Since 

evaluation should be considered as process oriented it must not be left for the end but it 

should be cyclical, from the beginning to end, which is viewed as an on-going process 

Students  ́Assessment  

 It is important to include a pivotal aspect of evaluation: assessment.  Assessment 

refers to testing students  ́performance and defines how well my students are learning. It 

also measures the appropriateness of the content and the effectiveness of methods and 

techniques used in the classroom. The evaluation of this course will be both summative and 

formative. It will be summative since taking into account the school polices it is necessary 

to grade students’ performance in order to provide a final mark that will assess an outcome 

at the end (Bhola,1990). However, the most important part will be how students will 

develop the activities and the process they will carry out; from this perspective it will also 

be formative (Bhola,1990). 

 Assessment involves the design of instruments that are useful for examining the 

learners  ́progress. With regard to this project, the instruments that were designed for the 
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assessment are reading comprehension tests (SABER kind), SABER type questionnaires, 

checklists and portfolios (See appendix). As part of the institutional assessment, students 

should take SABER kind exams and questionnaires that help them be familiarized with the 

national test. In addition, students will manage a portfolio which is basically a collection of 

students  ́work   in which they will include all their works and analysis of the texts. In this 

portfolio students will be able to see their progress on their performance in class and in 

reading comprehension as well.  

  Finally, while assessment refers to the analysis of data in order to make judgments 

about students  ́performance, evaluation refers to the analysis of data in order to make 

decisions about improvements in teaching and learning. Both parts are important in the 

development of this course design and they will contribute to their success.  

Materials 

One of the factors that influence the success of a course is the selection or creation 

of the appropriate activities and materials. They should satisfy not only the course goals 

and objectives, but also the students’ necessities. Therefore, materials design constitutes an 

important process in which the teacher- researcher and designer creates, adapts, and 

transforms materials according to the students’ needs. Dudley-Evans and St. John (1998) 

state that good teachers have to be good providers of materials with the ability to create 

modify and supplement extra activities. 

 In the case of inexperienced teachers, materials represent a model to follow since 

they serve “as a form of teacher training – they provide ideas on how to plan and teach 

lessons as well as formats that teachers can use” (Richards, 2001, p.251). In some cases, 

materials represent the only contact these teachers have with a syllabus due to the fact that 
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most teachers take materials and activities as a representation of the course structure in 

which learning objectives and course goals are reflected. 

Moreover, materials can be classified into printed materials such as books, articles, 

and magazines; non-print materials such as videos, tapes and computer based materials; and 

materials that comprise both print and non-print sources as for example the ones found on 

internet (Richards, 2001). Likewise, materials can also be classified into created and 

authentic. Created materials refer especially to textbooks that were designed in order to 

satisfy an educational purpose. On the other hand, authentic materials refer to those that 

were not created for satisfying an instructional or educational objective, for instance subject 

books, newspapers, magazines, photographs, etc. Authentic materials represent a direct 

contact between students and real language what contrasts to the scripted texts “which 

generally distort the language in some way” (Nunan, 1998, p. 6; cited in Howard & Major, 

2005). 

The role of the teacher designer and evaluator is to make either printable or non 

printable, created or authentic materials suitable to his specific group of learners. According 

to Tomlinson (1998) one way to achieve this is by selecting materials that make learners 

feel comfortable, provide them with opportunities for purposeful communication, generate 

interest and cause impact because of their reliability and variety. Other important factors to 

consider when selecting or designing materials besides the context and the learners are the 

topics, the functionality, the encouragement of learning skills and strategies, the 

attractiveness, the use of clear language, and the flexibility (Tomlinson, 1998).  

With regard to reading, the skill that is the purpose of this project, the role of the 

teacher designer lies on the selection of the appropriate texts and the creation of the 

activities that encourage the development of reading skill. Once again, the selection of the 
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text should be based on the students’ needs, but at the same time, the designer should take 

into account different aspects. Wallace (1992) proposes some criteria for choosing texts:  

1. The text as a vehicle for teaching language structure and vocabulary. 

2. The text should teach language through reading. 

3. The text should have interesting content. 

4. The text should be authentic for students to have contact with real language. 

5. The text should promote reading strategies. 

6. The text should be exploitable in the classroom and allow the creation of different 

activities. 

  The job of a good materials designer is to develop reading communicatively and 

use reading texts as a trigger of the other language skills. Good materials designer should 

evaluate every aspect that may have direct effects on the success of the materials; for 

example, the needs, the context and the constraints.  This will assure the creation of 

materials that support creativity, flexibility and innovation.  

Once the context was evaluated and the necessities of students were established, 

the selection of the appropriate materials took place. In the case of this project, the 

most important materials to be selected were the texts to be read. Texts were selected 

in terms of content and features. In spite of the fact that students use a book in their 

general English classes, the readings on this book are not related to the topic to be 

taught: Taxonomy. Due to this, there was a selection of materials from content books 

as well as from Internet. 
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 For this particular project, the texts were selected according to their suitability for 

the fulfillment of the goals and objectives. The selection of the texts was based on the genre 

that was to be studied during the unit. The content was also important for this selection. 

The idea was that the text had some particular characteristics in terms of both genre and 

content that were visible in the whole structure of the text.  

The reading texts for unit one were biographies of taxonomists. For the 

selection of these biographies, the teacher researcher took into account the name of the 

main taxonomists students were going to study in their science class. After this, there 

was a careful selection of the readings from different websites. These readings should 

have the common features of a biography in terms of text structures: Introduction with 

the information of family, origins and childhood; body with information about the 

person´s contributions, travels and studies; and conclusion with the information about 

the latter days of the character.  

For unit two, texts were related to animal classification. For this unit, the texts 

were selected from science articles found on Internet. These texts also were chosen 

taken into account the similarity they have in terms of structure. Both kind of texts 

(biographies and classifications) were chosen after the objectives to be achieved. 

Therefore, specific information such as details, examples, dates, etc, played a key role .  

Beside the texts, there were other resources I used in the implementation of this 

project. For example, power point presentations, videos, flash cards with images and 

worksheets. These resources were selected and created according to the activity to be 

developed. For example, Power Point presentations were suitable for the explanation of 

the reading strategies and the features and structure of the text. Flash cards with 
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images were more appropriate for the activation of students´ schemata and for group 

activities. Videos, in turn, were useful to help students acquire knowledge, as well as 

reinforcing the acquiring of this knowledge, regarding the content that was object of 

study. Once again, the process of evaluation and selection of materials is really 

important for the success of the proposal. All the decisions regarding material selection 

should be really coherent with the goals and objectives of the course.  
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 The Syllabus 

  The following is the graphic representation of the syllabus and six of the lesson 

plans of the first two units of the course:  

IED JORGE NICOLÁS ABELLO 

9TH GRADE ENGLISH PROGRAM 

CBI AND TEXT BASED READING COURSE TO ENHANCE READING COMPREHENSION 

SKILLS AND STRATEGIES 

NAME OF THE COURSE: READING PROGRAM 1                  GRADE: 9TH                                                

NUMBER OF UNITS: 4 

GOALS:  

Target Goal: Development of Reading Skill 

Learning Goal: Encouragement of Reading Strategies 

Human Goal: Encouragement of  Respect and Accepting of Opinions 
General Theme of the Course: Taxonomy 

Unit 1: 

People of Science: Taxonomists 

 

Objectives: Students should be able to… 

Reading Competence:  

 Read and comprehend narrative texts 

 Identify specific information in a biography 

 Analyze and understand the organization of a biography 

 Identify evaluative expressions in a text 

 Understand relationships within a text: Reference, substitution, connectors 

Strategy Training 

 Make graphic representations (flow chart) of the information found in a text 

 Use skimming for understanding the main idea of sections of a biography 

 Deduce the meaning of unknown vocabulary in a text 

 Find specific information through scanning 

 Content:  

 Identify the most representative theorists of animal classification 
Recognize the most relevant achievements of taxonomy theorists 

Topic  

 

Genre and 

Text 

Linguistic 

features 

Strategies Evaluation 

 

LogrosInstitucionales 

 

 

 

 
 

People of 

Science: 

Taxonomists 

 

Biographies 

 

A Man of 
Science 

(Charles 

Darwin) 

 

Simple Past 

Tense 

 

Time 
Expressions 

 

Connectors 

of sequence 

Analysis of  

the features 

of a text 

 
 

Skimming 

and 

Scanning to 

Ongoing 

Process 

 

Summative/ 
Formative 

 

Peer 

Evaluation 

Identifico las 

características más 

importantes de un 

texto narrativo de tipo 
biográfico 

 

Utilizo gráficos que 

me ayudan a organizar 
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A Religious 

Scientist 

(John Ray) 

 

 

 

The First 
Taxonomists 

(Andrea 

Cesalpino) 

 

 

The Father of 

Modern 

Taxonomy 

(Charles 

Linneus) 
 

 

 

Evaluative 

expressions 

 

Moves in 

biographies 

 

 

preview a 

text 

 

 

Scanning 

the text for 

specific 

information 
 

 

Flow Chart 

to represent 

a sequence 

 

Self 

Evaluation 

 

Questionnaire 

 

Quiz 

 
Portfolio 

la información 

presente en un texto 

 

Empleo “Skimming y 

Scanning” como 

estrategias para la 

comprensión de un 

texto 
 

 

Identifico a Charles 

Darwin, John Ray y 

Andrea Cesalpino 

como los científicos 

más reconocidos en la 

historia de la 

taxonomía. 

 
Reconozco los 

principales logros de 

Charles Darwin, John 

Ray y Andrea 

Cesalpino en el campo 

de la clasificación de 

las especies. 

 

Unit 2: The Animal Kingdom: Classification of Species 

Objectives: Students should be able to… 

Reading Competence:  

 Read and comprehend classification texts 

 Analyze and understand the organization of a classification text 

 Identify words that express attributes and qualities: Adjectives 

Strategy Training:  

 Make graphic representations of the information found in a text 

 Label the paragraphs of the texts to demonstrate general comprehension 

 Use KWL Charts to connect previous knowledge to the content of the text 

 Reconstruct the information of the text in a hierarchical diagram 

 Use a concept definition map to organize the information of the text 

 Content:  

 Identify criteria for the classification of the animals 

 Classify animals according to different taxonomic categories and characteristics 

 

Topic 

 

Genre and 

Text 

Linguistic 

features 

Strategies Evaluation LogrosInstitucionales 

   Analysis of Ongoing Comprendo textos 
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The Animal 

Kingdom: 

Classification 

of Species 

Classification 

 

 

Invertebrates 

 

 

Arthropods 

 
 

 

Vertebrates 

 

 

 

 

 

 

Simple 

Present Tense 

 

Adjectives  

Features of 

classification 

texts  

 

the features 

of a text 

 

Concept 

Definition 

Map 

 

KWL Chart 
 

 

Labeling 

the 

paragraphs 

 

Hierarchical 

Tree 

 

 
 

Process 

 

Summative/ 

Formative 

 

Peer 

Evaluation 

 
Self 

Evaluation 

 

Questionnaire 

 

Quiz 

 

Portfolio 

descriptivos e 

identifico sus 

características más 

comunes 

 

Elaboro gráficos y 

mapas conceptuales 

para organizar la 
información presente 

en un texto y 

comprenderlos mejor 

 

Identifico criterios de 

clasificación animal 

 

Clasifico seres vivos 

teniendo en cuenta las 

diferentes categorías 
taxonómicas 

Unit 3: The Respiratory System 

 

Objectives: Students should be able to… 

Reading Competence:  

 Read and comprehend mechanism texts 

 Identify the information constituents of mechanism texts 

Reading Strategy: 

 Use reading strategies for the comprehension of a mechanism text 

 Complete anticipation guides to preview the information found in a text 

 Use insert notes to express thoughts while reading (Text interaction) 

   Content:  

 Recognize the main organs of different animal respiratory systems 

 Compare different animal respiratory systems 
 

Topic 

 

Genre and 

Text 

Linguistic 

features 

Strategies Evaluation LogrosInstitucionales 

 

The 

Respiratory 

System 

 

Mechanism 

 

Cutaneous 

Respiration 
 

 

Branchial 

Respiration 

 

 

Simple 

Present tense 

 

Features of a 
mechanism 

text 

 

Functions 

 

Analyzing 

the Features 

of a Text 

 

Read- Pair 
Share (Peer 

Reading) 

 

Anticipation 

Guide 

Ongoing 

Process 

 

Summative/ 

Formative 
 

Peer 

Evaluation 

 

Self 

Comprendo textos en 

los que se presentan 

funciones de un 

sistema 

 
Utilizo la inserción de 

notas y la anticipación 

como estrategias que 

me ayudan en la 

comprensión de un 
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Pulmonar 

Respiration 

 

 

 

 

 

Insert Notes 

Evaluation 

 

Questionnaire 

 

Quiz 

 

Portfolio 

texto escrito 

 

Me apoyo en el 

conocimiento de mi 

compañero para la 

comprensión de un 

texto 

 
Identifico los órganos 

más importantes del 

sistema respiratorio de 

diferentes animales 

 

Comparo las 

características de 

diferentes sistemas 

respiratorios 

 
 

 

 

 

 

 

 

Unit 4: Precious Products 

Objectives: Students should be able to… 

Reading Competence:  

 Read and comprehend process texts 

 Identify the information constituents of process texts 

 Understand the stages and transformations in a process  

 Understand relationships of addition and sequence in a text 

Reading strategy: 

 Use reading strategies for the comprehension of a text 

 Make graphic representations of the process to obtain a product (Flow Diagram) 

 Demonstrate their previous knowledge through an ABC chart 

 Content:  

 Observe and understand specific phenomena 

 Identify the steps that are required for the consecution of a product 

Topic 

 

Genre and 

Text 

Linguistic 

features 

Strategies Evaluation LogrosInstitucionales 

 

Precious 

Products 

 

Process 

 

Sweet Honey 

 

Connectors 

of Addition 

 

 

Analyzing 

the Features 

of a Text 

Ongoing 

Process 

 

Summative/ 

Comprendo textos en 

los que se describe un 

proceso 
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Say Cheese 

 

 

Greasy Oil 

 

 
 

 

Connectors 

of sequence 

Adverbial 

Phrases or 

Conjunctions: 

While, 

during, after, 

before  
 

Features of 

process texts 

 

 

 

Flow 

Diagram 

 

 

ABC Charts 

 
 

Jigsaw 

Reading 

Formative 

 

Peer 

Evaluation 

 

Self 

Evaluation 

 
Questionnaire 

 

Quiz 

 

Portfolio 

Utilizo gráficos para 

organizar la 

información contenida 

en un texto 

 

Me apoyo en el 

conocimiento de mis 

compañeros para la 
comprensión de un 

texto 

 

Identifico los pasos 

necesarios para la 

obtención de un 

producto 
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The Lesson Plans 

Masters of Arts in the Teaching of English 

Universidad Del Norte 

 

Unit 1- Lesson Plan 1 

Name of the teacher:  Fabián Padilla De La Cerda 

Class / grade:  9º    level 2 

Number of students:   32   Average ages of Students:  14-15 

Unit Number:  1. Scientists    Level of students:    Low  

Time: 120 minutes 

 

Objectives: Students should be able to… 

 

Reading Competence:  

 Read and comprehend  narrative texts 

 Analyze and understand the organization of a biography 

 Identify evaluative expressions in a text 
 

Reading Strategy: 

 Use skimming as reading strategy for the comprehension of a text 

 Identify specific information in a text 

 Analyze the features of a biography 

 Make graphic representation of the information found in a text 

Content: 

 Recognize  a representative theorist of animal classification 

 Appreciate some contributions of Charles Darwin in the development of Taxonomy 
 

Class Stage Objective 

 

Teacher and students´ 

actions 

Teacher´s  

Questions or 

Expressions 

Materials 

 

Time and 

Interaction 

 

 

 

 

 

 

Initial 

Activity 

 

 

Activate 

Students  ́

Schemata 

 

 

 

 

 

Identify Sts 
prior 

knowledge  

The teacher (T) will 

show the students (Sts) 

some representative 

symbols of England 

such as a map, touristic 

places, soccer teams 

and famous people for 

them to be 

contextualized. Then, T 

will show Sts images 

that are related to 
Darwin  ́s work 

(Evolution of man, 

classification of 

species).  

Where are this 

map and this flag 

from? 

 

Do you recognize 

these places? 

 

What soccer team 

is this? 

 

Who is he? 
(David Beckham, 

William of 

Edinburgh) 

What does he do? 

Images of 

Touristic 

places 

 

Images of 

famous English 

people  

 

Map and flag 

of The United 

Kingdom 
 

 

 

Images of 

 

 

 

 

 

 

15 min 

 

T- Sts 
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Sts will be asked for 

what they know about 

all those images and the 

importance of this topic 

for Science.  

 

What all these 

symbols have in 

common? 

 

Do you know this 

image? What 

does it show? 
Describe it, 

please. Do you 

know its author?  

(Charles Darwin) 

Do you know 

why he is famous 

for? 

 

Darwin´s work 

 

 

 

 

 

 

 

 

 

 

 

Presentation 

 

 

Understand 

and apply 

skimming as 

a reading 
strategy for 

establishing 

the text type 

and getting 

the gist of a 

passage 

T will teach Sts the use 

of one reading strategy: 

Skimming. With the aid 

of a Power Point 

Presentation, he will 

explain to them the 
importance of this 

strategy, what it is 

about and when and 

how to use it. T will ask 

questions to check the 

understanding of the 

strategy. Then, T will 

provide Sts with some 

paragraphs which they 

will skim taking into 

account the suggestions 
on the presentation and 

then say what the 

paragraphs refer to. 

Once Sts have 

understood how to use 

skimming, T will give 

them the text to be used 

in class and will ask 

them to apply the 

strategy in the text and 
elicit from them the 

type of passage they 

will be reading: A 

biography, they will 

Have you heard 

about skimming? 

 

Once T has 

explained the 

strategy:  
What is the name 

of the technique 

we have just 

learnt? 

 

What do we use it 

for? 

 

When and how 

do we use it? 

 
What do these 

paragraphs talk 

about? 

 

What type of 

passage is this? 

 

If they did not 

answer 

previously: 
What do you 

know about 

Charles Darwin? 

 

 

Reading Text 

 

 

 
Power Point 

Presentation 

 

 

Video 

Projector 

 

 

 

 

 

 

 
 

 

 

15 min 

T- Sts 
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also say who they will 

be reading about: 

Charles Darwin. 

 

 

 

 

 

 

 

 

 

 

 

 

Presentation 

 

 

Analyze the 

structure of a 

biography 

and identify 

its most 

common 

features 
 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

T will ask Sts about the 

knowledge they have of 

biographies regarding 

information it contains, 

purpose, structure, etc. 

He will write Sts  ́ideas 

on the board and use 

them to construct a 

single definition of this 
genre. After this, with 

the help of a video 

projector T will show 

them the common 

features of a biography: 

 Identification=Personal 

Information and 

origins; Body= Main 

aspects and events of 

the person´s life from 
childhood to maturity; 

conclusion or end= The 

last period and events 

of the person´s life and 

evaluation of the writer. 

Taking advantage of the 

fact that Sts read about 

Antonio Bandera’s  ́

life, he will use the 

biography of this actor 

in order to exemplify 
the parts of a biography 

previously taught.  

 

What do you 

know about 

biographies? 

 

What type of 

information does 

it contain? 

 
What is the 

purpose of a 

biography? 

 

Does it have any 

particular 

structure? Which 

one? 

 

After collecting 
all the ideas… 

Then what is a 

biography? 

 

 

 

 

 

Video 

Projector 

 

Reading Text: 

A man of 
Science 

Biography of 

Charles Darwin 

30 min 

 

 

 

 

 

 

T- Sts 

 
 

 

 

 

 

 

 

 

 

 
 

 

 

15 min 

 

 

T- Sts 

 

 

 

Practice 

 

 
Read and 

comprehend 

the text 

 

 

 

 

 

 

 

T will read the text 
about Darwin with the 

help of some Sts; the 

rest of the class will 

follow the reading. As 

the whole class read, T 

will ask questions with 

a double purpose, help 

Sts understand the text 

and check how well 

When was 

Charles Darwin 
born? 

 

Was his family 

poor? 

 

What did his 

grandfathers do? 

 

Where did he 

 

 
 

Reading text: 

A man of 

Science 

Biography of 

Charles Darwin 

(See Appendix 

8) 

25 min 

 
 

 

T- Sts 

 

Sts- Sts 
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Use labels to 

identify the 

structure of 
the text 

 

 

 

 

 

 

 

 

 
Identify 

specific 

information 

in the text 

 

 

 

they comprehend it. 

Once T realizes Sts 

have a better idea of the 

content, he will ask the 

class to confirm if the 

elements taught are 

present in the 

biography. Sts will be 
asked to label each part 

of the text with the 

main features: 

Introduction, body and 

end. Sts will identify 

the aspects that 

characterize each part, 

as for example family 

members for the 

introduction, relevant 
events for the body, and 

writer´s appraisal for 

the conclusion. To 

underline each feature, 

they will use a different 

color: Red for family, 

origins, and childhood 

information; green for 

events, yellow for 

places, and blue for 

appraisal.  
 

plan to study? 

What? 

 

What was the 

conception of 

people of that 

time regarding 

the creation? 
 

Where did he 

travel to? What 

did he do there? 

 

What did he say 

about animals? 

 

How long did he 

work on his 
theory? 

 

What is the name 

of his most 

important work? 

 

Why was he so 

controversial? 

 

Who was the 

principal attacker 
of Darwin  ́s 

theory? 

 

Do you identify 

the biography 

features in this 

text? 

 

Label the text in 

order to identify 
these features? 

 

 

How do you 

identify the 

introduction, the 

body or the 

conclusion?  
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Underline the 

elements that 

characterize each 

part of the 

biography? 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

Identify 

specific 

information 

in the text 
 

 

 

 

 

 

 

 

Recognize 

and 
appreciate the 

contributions 

of Charles 

Darwin in 

science 

Likewise, Sts will read 

the text again and this 

time T will ask Sts to 

focus their attention on 

the dates. Sts will make 
a list of the dates and 

then will identify 

Darwin´s actions in 

order to recognize his 

contributions to 

science. They will 

complete a table with 

this information. This 

table will help them 

differentiate general 
events from real 

contributions. Next, T 

will ask Sts to form 

groups of three. He will 

give each group some 

stripes with information 

about Darwin´s life 

whichSts will organize 

chronologically.  

 

Identify  the dates 

in the text 

 

What does each 
refer to? 

 

Which events are 

representative of 

each date? 

 

Which events 

refer to the 

contributions of 

Darwin to 
science? 

 

Where this 

contributions 

important for 

science? 

 

 

Reading Text 

 

 
Table 

 

 

Stripes for the 

organization of 

events (See 

Appendix 15) 

 

Evaluation Evaluate the 

effectiveness 

of the class 

 

 

Check the 
whole 

process of 

comprehensi

on of the text 

 

Use of the portfolio for 

evaluation 

  

 

Portfolio: 

Sts will be 

asked to put all 

the text 
analysis and 

the table with 

the events and 

contributions in 

the portfolio 

that will be 

evaluated by 

the teacher in 

terms of 

20 min 

 

 

T- Sts 
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completeness 

and taking into 

account that 

the whole 

process of 

correction is 

observable. 
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Masters of Arts in the Teaching of English 

Universidad Del Norte 

Unit 1- Lesson Plan 2 

Name of the teacher:  Fabián Padilla De La Cerda 

Class / grade:  9º    level 2 

Number of students:   32   Average ages of Students:  14-15 

Unit Number:  1. Scientists    Level of students:    Low  

Time: 120 minutes 

 

Objectives: Students should be able to… 

 

Reading Competence:  

 Read and comprehend narrative texts 

 Understand chronological sequences in a biography 

Reading strategies: 

 Use skimming for the comprehension of a text 

 Identify specific information in a text through scanning 

 Make graphic representations of the information found in a text 

Content:  

 Recognize a representative theorist of animal classification 

 Appreciate some contributions of John Ray in the development of Taxonomy 

 
 

Class Stage Objective 

 

Teacher and students´ 

actions 

Teacher´s  

Questions or 

Expressions 

Materials 

 

Time and 

Interaction 

Initial 

Activity 

Reinforce the 

knowledge 

acquired in 

the previous 

class 

Teacher (T) will ask 

students (Sts) about 

what they learnt last 

class: Life and 

contributions of an 
important taxonomist, 

Charles Darwin.  Sts 

will use their notes to 

remember and 

participate. T will ask 

Sts the reason why 

Darwin was important 

for science.  

Do you 

remember what 

we studied last 

class? 

 
What specific 

topics did we 

learn? 

 

What activities 

did we do? Do 

you remember 

their names? 

 

Why do you 
think Darwin was 

important for 

Science? 

Students  ́s 

notes 

 

10 min 

 

 

T- Sts 
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Presentation Introduce the 

topic and the 

text to be 

read 

T will give Sts the text 

to be read and he will 

ask them to skim it. Sts 

should be able to 

identify the type of 

passage they will read 

and who the biography 

will be about: John Ray 

Can you skim the 

text, please? 

 

What kind of text 

is it? 

 

Who is the text 

about? 
 

Do you know 

him? 

 

What did he do? 

Reading Text 

A Religious 

Scientist 

Biography of 

John Ray (See 

Appendix 10) 

5 min 

 

T- Sts 

Practice  

 

 

Identify the 

main ideas of 

the 

paragraphs  

 

 
 

 

 

 

 

 

 

 

 

 

 
 

 

Identify the 

main events 

in Ray´s life 

 

 

 

 

 
Review the 

use of past 

tense to 

express past 

Sts will read the text 

silently and 

individually. Once they 

have read, they will go 

into pairs and T will ask 

them if they recognize 

paragraphs and also 

will ask them to number 

each paragraph of the 
text. Once Sts have 

identified the number of 

paragraphs in the 

biography, T will give 

them some stripes with 

subtitles that contain 

the main idea of each 

paragraph for students 

to classify them with a 

label. T will also ask 

them to explain how 
they could recognize 

the topic 

(Metacognitive 

Strategies) 

 

 

After this, T will ask 

Sts to underline the 

central events in John 

Ray´s life. Taking 
advantage of the fact 

that Sts are studying 

past tense of regular 

and irregular verbs in 

 

Can you identify 

the paragraphs in 

a text?  

 

Why do writers 

use paragraphs? 

 

Can you tell me 
how many 

paragraphs there 

are in the text? 

 

Can you number 

each paragraph of 

the reading text? 

 

Use these titles to 

name each 

paragraph. Match 
them 

 

Using red pencil, 

underline the 

verbs that 

indicate material 

processes? Verbs 

of doing? 

 

Which of these 
actions are 

related to Ray´s 

contributions to 

science? 

 

 

Reading Text 

(Biography of 

John Ray) 

 

 

 

Sentences 
strips (See 

Appendix 16) 

 

 

 

 

Color pencils 

Sts- Sts 

 

30 min 
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actions 

 

 

Recognize 

the 

contributions 

made by Ray 

to science 

their general English 

classes, T will ask them 

to focus on the verbs 

that represent material 

actions: processes of 

doing. These verbs will 

help Sts recognize 

important events in 
Ray´s life as well as 

some of his most 

relevant contributions 

to science.  

Practice  

Check some 

vocabulary 

deducing 

strategies 

 

 

 

 

 
 

 

 

 

 

 

 

Identify 

relationships 

in a text = 

reference 
 

 

 

 

Identify and 

use 

connectors of 

sequence 

 

 
 

 

 

 

Later, T will ask Sts to 

focus on the words 

blacksmith, lame, and 

scholarship and will 

ask to deduce the 

meaning of these 

words. T will 

emphasize on the fact 

that is not necessary to 

understand every word 
for having a good 

comprehension of it, as 

well as the importance 

of using the context to 

deduce the meaning of 

the words. 

Then, T will ask Sts to 

read some words in 

order to recognize to 

whom or what these 

words refer to. After 
this, T will explain the 

use of connectors of 

sequence. He will use 

some sentences strips to 

teach Sts the most 

common of these 

connectors. They will 

identify this kind of 

connectors in the 

biography. Then, T will 
provide Sts with a 

sequenced flow chart in 

which they will write 

the main events in John 

Can you deduce 

the meaning of 

these words? 

 

Do you know the 

meaning of these 

words? 

 

What did you do 

in order to 
understand the 

meaning? 

 

What do these 

words refer to? 

 

Do you recognize 

these words? 

(Connectors) 

 

Why do we use 
them?  

Can you identify 

the connectors in 

the text? 

 

Can you write the 

events you 

identify in your 

flow charts? 

Please, follow the 
sequence 

(Chronological 

order) 

 

Reading Text 

(Biography of 

John Ray) 

 

 

 

 

 

Sequenced 

Flow Chart 
(See Appendix 

17) 

30 min 

 

T- Sts 

 

 

 

 

 

30 min 

 
T- Sts 

 

 

 

Sts- Sts 
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Organize 

ideas in a 

flow chart 

Ray´s life they 

previously identified 

and underlined. 

Students will write 

these ideas in terms of 

sentences. 

 

Evaluation Summarize 

information 

 

 

 

 
 

 

Reinforce 

past tense 

and negative 

structure. 

 

 

 

 
 

 

 

 

 

 

 

Check the 

effectiveness 

of the process 

Sts will write a 

summary paragraph by 

using the sentences they 

constructed in the flow 

chart and the 

corresponding 
connectors of sequence. 

Then, as an oral 

exercise to practice 

negative form of past 

tense, Sts will write 

false information about 

Ray and then read the 

information aloud. The 

others make negative 

sentences and correct 
the info. 

Likewise, T will 

provide Sts a quiz to 

check comprehension. 

Can you write a 

paragraph using 

your ideas of the 

flow chart? Do 

not forget to use 

the connectors of 
sequence. 

 

Could you write 

false sentences 

about Ray´s life? 

 

Read the 

sentences aloud 

and identify the 

false information. 
Correct what 

your classmate 

read by writing 

negative 

sentences and 

making the 

expressions true.  

 

How did your 

classmate do the 

activity? Check 
his / her portfolio 

Portfolio: 

These two 

products will 

be included in 

the portfolio 

for evaluation. 
Sts will by 

checking if 

their 

classmates  ́

portfolios are 

complete and if 

the paragraphs, 

which are the 

products of the 

lesson, contain 
the main events 

as well as the 

connectors. 

 

 

 

 

 

Comprehensio

n Quiz  

15 min 

 

Sts- Sts 

 

 

15 min 
 

T- Sts 
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Masters of Arts in the Teaching of English 

Universidad Del Norte 

Unit 1- Lesson Plan 3 

Name of the teacher: Fabián Padilla De La Cerda 

Class / grade:  9º    level 2 

Number of students:   32           Average ages of Students: 14-15 

Unit Number:  1. Scientists     Level of students:  Low 

Time:  120 minutes 

 

Objectives: Students should be able to… 

Reading Competence: 

 Read and comprehend narrative texts 

 Identify time expressions of past events 

 Classify specific information 

Reading Strategies: 

 Find specific information through scanning 

 Use tables to classify information 

Content:  

 Recognize a representative theorist of animal classification 

 Appreciate the contributions of Carl Linnaeus in the development of Taxonomy 

 

 

Class Stage Objective 

 

Teacher and students´ 

actions 

Teacher´s  

Questions or 

Expressions 

Materials 

 

Time and 

Interaction 

Initial 

Activity 

Activate 

students  ́

schemata  

 

 

 
 

Reinforce the 

structure of 

past tense 

The teacher (T) will ask 

students (Sts) to go into 

groups of four. He will 

distribute pages of old 

versioned newspapers. 

Sts will be asked to 
focus on the actions that 

happened and to write a 

single sentence that 

summarizes the whole 

content of the news. T 

will use the leads in 

order to make students 

realize that the actions 

happened at a specific 

time in the past. Sts will 
identify when they 

happened. 

Read the 

newspaper  

 

What happened? 

 

When did the 
actions happen? 

 

Write a sentence 

to summarize the 

news 

 

 

 

 

 
 

 

 

 

 

Newspapers 

 

15 min 

 

 

T- Sts 

 

Sts- Sts 
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Presentation 

 

 

Introduce the 

topic 

 

 

 

 
 

Recognize 

expressions 

that indicate 

past events 

 

 

 

Once Sts have 

identified when the 

events of the newspaper 

happened (Monday, 

Tuesday, last night, 

yesterday, last year) 

they will mention this 

and T will write the 
expressions on the 

board. T will elicit from 

students that those 

expressions represent 

time. Then, with the 

help of a video 

projector he will show 

students the most 

common expressions 

that are used with past 
tense to indicate time: 

“last, on…, in 1986, 

yesterday, last week, 

etc. Sts will compare 

them to what the 

teacher wrote on the 

board. Teacher will 

show these expressions 

in context from extracts 

of books, magazines, 

newspapers, letters, etc.  

 

What do these 

expressions 

represent? 

 

When do we use 

it and why? 

 
What are the most 

common 

expressions of 

past tense? 

 

 

Video 

Projector 

 

Newspapers, 

Magazines, 

books, email 

scans.  

 
Power Point 

Presentation 

 

30 min 

 

 

T- Sts 

 

Practice Recognize 

scanning as a 

reading 

strategy to 
identify 

specific 

information 

After this, T will teach 

Sts scanning as a 

reading strategy for the 

identification of 
specific information. 

He will teach the 

definition and the most 

representative 

characteristics of the 

strategy (Power Point 

Presentation). He will 

use the example of 

looking up a phone 

book and an English 
dictionary. Actually, he 

will bring them to class 

for Sts to practice the 

strategy.  

 

After the 

explanation of the 

strategy… 
 

What is scanning? 

 

When do we use 

it? 

 

What do we use it 

for? 

 

Scan the 
dictionary and 

look up the 

words: Swing, 

curtain, jar, etc.  

Dictionaries 

 

Telephone 

book 

15 min 

 

T- Sts 
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Practice Use scanning 

to identify 

past tense 

expressions 

and events in 

the text 

 

 
 

Classify 

information 

Later, T will give Sts a 

text: The Biography of 

taxonomist Carl 

Linnaeus. He will ask 

Sts to apply the strategy 

previously taught to 

identify the time 

expressions used in the 
text, as well as the past 

events (They should 

underline the 

expressions). T will ask 

Sts to classify this 

information on a table; 

they will write the past 

expressions in a column 

and the corresponding 

event in another 
column. Then, Sts will 

identify the events that 

are related to Linnaeus  ́

contribution to science.  

Who is the 

biography about?  

 

Who was Carl 

Linnaeus? 

 

What expressions 

of past tense do 
you recognize? 

 

Classify this 

information on a 

table. Write in 

one column the 

expression of past 

and in the other 

the corresponding 

event.  
 

Which events are 

Linnaeus 

´contributions? 

 

Reading Text: 

The father of 

classification. 

Biography of 

Carl Linnaeus 

(See Appendix 

9) 

 

30 min 

 

T- Sts 

Evaluation Reinforce 

comprehensi

on 

 

Evaluate the 

process and 

provide 

feedback to a 

classmate 

Sts will read again the 

text in pairs. They will 

discuss their ideas with 

their classmates in 

order to clarify doubts 

and they will reinforce 

comprehension. 

Include your text 

analysis in the 

portfolio 

 

Form pairs and 

check your peer 

portfolio. 

Compare your 

peer´s work with 

yours. Provide 
your classmate 

with a 

constructive 

comment 

Portfolio: 

Sts will be 

asked to 

include in the 

portfolio 

evidences of 

the whole 

reading 

process: Time 

expressions, 
events, and 

contributions 

by Carl 

Linnaeus. Sts 

will do peer 

checking. 

30 min 

 

T- Sts 

 

Sts- Sts 
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Masters of Arts in the Teaching of English 

Universidad Del Norte 

Unit 2- Lesson Plan 1 

Name of the teacher: Fabián Padilla De La Cerda 

Class / grade:  9º    level 2 

Number of students:   32           Average ages of Students: 14-15 

Unit Number:  2. The Animal Kingdom   Level of students:  Low  

Time:  120 minutes 

 

Objectives: Students should be able to… 

Reading Competence:  

 Read and comprehend a classification text 

 Analyze and understand the organization of a classification text 

 Identify the information constituents of classification texts 

Reading Strategies: 

 Use a KWL chart as a reading strategy for the comprehension of a text 

 Label the paragraphs of the text to demonstrate general comprehension 

Content:  

 Identify categories for the classification of invertebrates 

 Recognize the characteristics of invertebrates 

 

 

Class Stage Objective 

 

Teacher and students´ 

actions 

Teacher´s 

questions and 

Expressions 

Materials 

 

Time and 

Interaction 

Initial 

Activity 

Activate 

Students  ́

schemata 

 

 

Recognize 

students  ́

previous 

knowledge 

Teacher (T) will take to 

class a CD player and 

he will play the track of 

different animal sounds 

for students (Sts) to 

recognize and identify. 

They will be asked to 

talk about what they 

know of each animal in 

terms of characteristics 
(Physical features), 

habitat, and eating 

habits.   

Do you recognize 

these sounds? 

 

What animals do 

you recognize? 

 

What are they 

like? 

 

Where do they 

live? What do 

they eat?  

CD Player 

 

CD 

 

10 min 

 

 

T- Sts 

Presentation Use KWL as 

a strategy to 

preview and 

comprehend 

T will write on the 

board the word 

Invertebrates; as soon 

as Sts read the word, T 

What does the 

word 

invertebrates 

mean? 

A KWL Chart 

worksheet (See 

Appendix 18)  

 

20min 

 

 

T- Sts 
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a text  

 

 

will draw a KWL chart 

whichSts will receive in 

copies.  Once T has 

established with Sts 

what each letter of the 

chart stand for, he will 

explain to them that this 

is a reading strategy 
used for developing 

better reading 

comprehension skills. T 

will ask them to 

complete the two first 

columns of the chart 

(K, W). Each student 

will go to the board and 

write their notes on 

each column. He will 
explain to them that the 

L column will be 

completed at the end of 

the lesson.  

 

What comes to 
your mind when 

you hear the word 

invertebrates? 

 

Complete the  

K, W, L chart 

with your own 

ideas. 

 

The L column 

will be completed 

at the end of the 

class 

 

 

 

Practice  

Read and 

comprehend 

a text by 

analyzing its 

parts 

 

 

 

 

Identify the 

classification 

of 

invertebrates 

 

 

 

 

After this, T will have 

Sts read the text for the 

first time in groups of 

three. Sts will be asked 

to label each paragraph 

or group of paragraphs 

with a tag that 

represents what they 

think the paragraph is 

about. Once Sts have 

labeled the paragraphs, 
T will ask three or four 

volunteers to write on 

the board the 

organization of the text 

in terms of labels. T and 

Sts will compare the 

three or four 

organizations in order 

to observe things in 

common. 
Comprehension 

questions on each 

paragraph regarding the 

classification of 

Read the text and 

answer: What is 

each paragraph 

about? 

 

Label each 

paragraph of the 

text to give a 

representative 

general title 

 

Compare your 

tags with those of 

your friends 

 

How many 

groups of 

invertebrates are 

there? 

How are 

invertebrates 

classified? 

 

Reading Text 

Invertebrates 

(See Appendix 

12) 

 

 

 

 

30 min 

 

 

T- Sts 

 

 

Sts- Sts 
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invertebrates will be 

asked in the middle of 

this activity.  

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

 

Analyzing 

the structure 

of a 

classification 

text 

 

 

 

 

 

 

 

 

Recognize 

the 

characteristic

s of 

invertebrates 

 

 

 

 Later, T will elicit from 

Sts the purpose of the 

text: Classify 

information and 

describe. Next, he will 

show and explain a 

common organization 

of a classification text. 

For this he will use a 
video beam in which he 

will project an image of 

the text and in the first 

paragraph he will 

underline each type of 

insect and draw lines 

from each type of insect 

to the beginning of each 

paragraph. T will 

emphasize on the 
importance of the first 

paragraph to understand 

the whole structure of 

the text because it 

shapes its organization 

and what each 

paragraph is about.  

This will be a model for 

students to analyze the 

structure of future 

classification texts in 
the following lessons. 

 

In addition, T will teach 

Sts some usual 

expressions that are 

commonly used to 

express classification or 

definition such as 

consist of, comprises, is 

a type of, entails, is 
defined as, etc., for Sts 

to  familiarize with 

these expressions.  

 

What kind of text 

is this? 

 

What is the 

purpose of the 

text? 

Look at the 

analysis of the 

text in the video 

projector. Look at 

the underlined 

words: What do 

they refer to?  

Look at the 

arrows that come 

from each 

underlined word: 

Where do they go 

to? 

What is each 

paragraph about? 

 

Recognize the 

features of 

classification text 

in the reading 

passage 

 

What are the main 

characteristics of 

invertebrates? 

 

Video 

projector 

 

Scan of the 

text 

 

Power Point 
Presentation of 

Invertebrates 

classification 

30 min 

 

 

T- Sts 
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 T will take advantage 

of this organization to 

project to Sts the 

classification of 

Invertebrates and their 

characteristics, in order 

to reinforce 

comprehension and 
acquisition of content 

Evaluation Assess 

comprehensi

on and 
acquisition of 

content 

 

 

 

 Evaluate the 

process 

 

 

T will ask Sts to 

provide the 

classification and 
definition of each type 

of insect orally. He will 

also ask them some 

questions about the 

reading text. Sts will be 

asked to use the 

expressions previously 

taught. After that, Sts 

will fill in the L column 

of the KWL chart with 
the things they learnt 

about the topic.  

Complete the 

exercises of the 

worksheet 

 

Complete the L 

column of the 

chart and share 

with your 

classmates 

 

 

 

Portfolio: 

Sts will 

include these 

worksheets as 

well as their 

analysis of the 

text in their 

portfolios for 

the assessment. 

30 min 

 

 
T- Sts 
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Masters of Arts in the Teaching of English 

Universidad Del Norte 

 

Unit 2- Lesson Plan 2 

Name of the teacher: Fabián Padilla De La Cerda 

Class / grade:  9º    level 2 

Number of students:   32           Average ages of Students: 14-15 

Unit Number:  2. The Animal Kingdom   Level of students:  Low  

Time:  120 minutes 

 

Objectives: Students should be able to… 

Reading Competence:  

 Read and comprehend a classification text 

 Identify Present Simple Tense in a text  

 Recognize words that express characteristics and qualities (Attributes) 

Reading strategy: 

 Organize and reconstruct the information of the text in a hierarchical diagram 

Content:  

 Identify categories for the classification of arthropods 

 Recognize the characteristics of arthropods 
 

 

 

Class Stage Objective 

 

Teacher and students´ 

actions 

Teacher´s 

questions and 

Expressions 

Materials 

 

Time and 

Interaction 

 

 

 

 

 

Initial 

Activity 

Activate 

students  ́

schemata 

 

Recycle and 

evaluate 
concepts 

previously 

taught 

The teacher (T) will ask 

students (Sts) about 

arthropods, which they 

studied in a previous 

class (Invertebrates). He 

will write the word on 

the board and students 
will go and write all the 

ideas, words and 

expressions they 

remember about this 

animal group from the 

previous reading.   

Do you 

remember what 

an arthropod is? 

 

What are the 

characteristics of 

arthropods? 

 

What other 

words can you 

relate to 

arthropods? 

 

Family 

Diagram 

20 min 

 

 

T- Sts 

 

 

 

 

 

Presentation 

 

Introduce the 

topic 

 

Recycle and 

T will give Sts the text 

about arthropods; he 

will ask students to scan 

the text and analyze its 

structure as they were 

taught in the previous 

Read the text and 

analyze its 

structure as you 

were taught last 

class. After you 

underlined the 

Reading Text 

Arthropods 

(See Appendix 

13)  

 

20 min 

 

T- Sts 
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evaluate 

reading 

strategies 

previously 

taught 

 

class. 

Then, T will draw a 

family diagram on the 

board and ask Sts to 

complete it with the 

name of the insects they 

underlined for the 

analysis of the text.   

examples of 

arthropods, 

complete the 

family diagram. 

 

Family 

Diagram 

 

 

 

 

 

Presentation 

 

 

Model the 
use of 

hierarchical 

trees to 

organize 

information  

After this, T will explain 

to Sts the use of 

hierarchical tree 

diagrams for the 
organization and 

reconstruction of the 

information in 

classification texts. He 

will use the text about 

invertebrates Sts read 

the previous class in 

order to teach them how 

to use it and apply it on 

the text they are 
currently reading. For 

this exemplification, T 

will use a poster and 

sticky strips.  

Read the text 

about 

invertebrates 

again and help 
me classify the 

information 

 

Let´s form 

categories and 

subcategories 

 

 

Hierarchical 

Diagram 

 

Reading text 

Arthropods 

20 min 

 

 

T- Sts 
 

 

Sts- Sts 

 

 

 

 

Practice 

 

 

 

Use 

hierarchical 
diagrams to 

reconstruct 

information 

exposed on a 

text 

T will ask Sts to read the 
text in pairs and apply 

the just taught strategy 

to the reading passage. 

They will share their 

diagrams with other 

couples and later there 

will be a common 

construction on the 

board. Sts will have time 

to compare with the 
diagram they made. T 

will use the diagram on 

the board to confirm 

comprehension of the 

text.  

Use the model of 
hierarchical 

diagram to 

classify and 

categorize  the 

information on 

the text about 

arthropods 

 

Compare your 
diagram with 

those of your 

friends. Is there 

any difference? 

Hierarchical 

Diagram 

 

Reading Text 

Arthropods 

20 min 
 

 

T- Sts 

 

Sts - Sts 

 

 

 

 

 

 

 

Reinforce the 

Next, T will reinforce 

the use of Present Tense 

for expressing routines 

and states. For this, T 

 

What do 

arthropods do? 

 

Reading Text 

Arthropods 

20 min 

 

T- Sts 
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Practice 

use of Simple 

Present Tense 

 

 

 

 

 

 

 

will ask Sts to identify 

in the text the actions 

that characterize each 

animal by asking 

questions such as What 

do arthropods do?  And 

What do they look like? 

Sts will write in their 
notebooks these 

sentences. Once they 

have done this, T will 

ask Sts to write some 

examples on the board 

and he will highlight the 

structure of Present 

Tense. T will ask Sts to 

write the sentences they 

identified in negative 
form as well as ask 

unreal questions such as 

Do insects have six 

legs? Do arthropods 

have sectioned body?  

He will also ask students 

to answer negatively and 

then correct them.  

What do they 

look like?  

 

Write your 

answers on your 

notebooks 

 

Do arthropods 

have six legs? 

 

Do arthropods 

have sectioned 

body? 

Evaluation Check 

comprehensi

on and 

acquisition of 

content 

 

 

Evaluate the 

process and 

provide peer 

feedback 

T will give Sts a quiz 

based on the reading 

passage, in order to 

check comprehension 

and acquisition of 

content. Sts will check 

their classmates  ́
quizzes.  

Organize the 

content of your 

portfolios 

 

Check your 

classmates  ́work 
and provide 

feedback 

Quiz 

 

 

Portfolio: 

Hierarchical 
Diagrams, 

questions and 

sentences in 

present tense, 

as well as 

quizzes will be 

included in the 

portfolio for 

evaluation of 

the process. 

20 min 

 

 

T- Sts 

 

 

 
Sts- Sts 
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Masters of Arts in the Teaching of English 

Universidad Del Norte 

 

Unit 2- Lesson Plan 3 

Name of the teacher: Fabián Padilla De La Cerda 

Class / grade:  9º    level 2 

Number of students:   32           Average ages of Students: 14-15 

Unit Number:  2. The Animal Kingdom   Level of students:  Low 

Time:  120 minutes 

 

Objectives: Students should be able to… 

 

Reading Competence:  

 Read and comprehend a classification text 

 Understand the use of adjectives for giving attributes to nouns 

Reading Strategy: 

 Use a concept definition map as a reading strategy to organize the information 
found in a text 

Content:  

 Identify criteria for the classification of vertebrates 

 Recognize the characteristics of vertebrates  

 

 

Class Stage Objective 

 

Teacher and students´ 

actions 

Teacher´s 

questions and 

Expressions 

Materials 

 

Time and 

Interaction 

Initial 

Activity 

Activate 

students  ́

schemata 

 

Previously, Teacher (T) 

asked Students (Sts) to 
bring color pencils to 

class. To begin with, T 

will divide the class in 

four. He will ask Sts 

from lines 1, 2, 3, and 4 

to draw and color 

animals with fur, 

feathers, scales, and 

fins respectively. 

Take out your 

colors 

 

Let´s form four 

groups. Each line 

is a group 

 

Draw animals 

with fur, feathers, 

scales, and fins 

Sheets 

 

Color Pencils 

 

 

20 min 

 
T- Sts 

Presentation Introduce the 

topic 

 

 

 

Use 

adjectives to 

T will ask Sts to label 

their animals with 

characteristics such as 

big, small, dangerous, 

domestic, wild, etc.  Sts 

will share their 

drawingss with the rest 

of class and he will give 

Tag your animals 

with 

characteristics 

(attributes) 

 

 

 

Sheets 

 

Reading text 

Vertebrates 

(See Appendix 

14) 

30 min 

 

T- Sts 
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qualify nouns 

 

 

 

 

Elicit the 

topic and the 

content to be 

treated 

a reinforcement 

explanation of the use 

of adjectives for giving 

attributes to nouns. Sts 

will be asked to write 

complete sentences to 

describe the animals on 

their pictures, such as 
The shark has big fins, 

Lions have a long 

mane, etc. Then, T will 

ask Sts what these 

animals have in 

common. He will elicit 

the fact that all of them 

have backbone. Later, 

he will give Sts a 

reading text about 
Vertebrates. He will ask 

Sts to skim the text and 

identify the kind of 

passage they will read: 

Classification.  

 

Share your draws 

with the rest of 

the class 

 

Write complete 

sentences using 

the tags on your 
draws to describe 

the animals 

 

What do they 

have in common? 

 

Skim the text and 

tell me what it is 
about. Is it a 

biography? A 

classification? 

 

 

Practice Read and 

comprehend 

a 

classification 

text 

 

Organize 

information 
in a concept 

map 

T will ask Sts to be in 

pairs and read the text 

silently; they will make 

comments of each 

paragraphs (peer 

reading). T will ask 

questions in order to 

check general 

comprehension. Then, 
before they read the text 

for a second time, T 

will give Sts a concept 

definition map. He will 

explain them the 

purpose of using this 

graphic as a reading 

strategy. In fact, he will 

construct with Sts the 

concept definition map 
of vertebrates.   

 

Read the text in 

pairs. Be sure of 

making comments 

after you finish 

reading each 

paragraph 

 

Answer the 
following 

comprehension 

questions…(quest

ions should be 

provided) 

 

Let´s organize the 

text in this 

concept definition 

map 

 

 

 

Reading Text 

Vertebrates 

 

Concept 

Definition 

Map  

20 min 

 

T- Sts 
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 Use CDM as 

a reading 

strategy  

Later, using the same 

groups established for 

the drawings, T will ask 

Sts to complete the 

concept definition map 

of amphibians, birds, 

fish and mammals. One 

representative of each 
group will present their 

concept definition maps 

to the rest of the class. 

Create your own 

definition map of 

the given group  

 

Share your 

concept definition 

maps with the rest 

of the class 

Concept 

Definition 

Map 

20 min 

T- Sts 

Evaluation Evaluate the 

process 

Sts will include their 
drawings and CDM in 

their portfolios. They 

will share portfolios 

with classmates who 

will provide feedback 

along with the T. 

Include your 
worksheets as 

well as your 

concept definition 

maps in the 

portfolio. Share 

them with a 

classmate and 

make comments 

about them 

Portfolio: 

Sts will 

include this in 

the portfolio 

for the 

evaluation. 

30 min 
 

T- Sts 
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PILOTING 

 I piloted four hours of the unit one of my course design. This represents the 

application of two of the three lesson plans I prepared for this unit. The purpose of this 

piloting was to analyze and evaluate the implementation of my proposal. After the piloting 

of the first lesson I introduced some changes in my instruments as well as in the planning of 

my second lesson which I will describe.  

 The instruments I designed in order to measure the effectiveness of the class, 

methodology and activities proposed, were a checklist for students, a self evaluation form 

and an observation guideline.  

Checklist for Students 

 The check list for students consisted of a Likert scale (See Appendix 19) through 

which students demonstrated their satisfaction or discomfort with the class as well as their 

opinion about the activities, the way they were proposed, the material used by the teacher, 

and also how this proposal helped them to improve their reading comprehension. This 

instrument was applied at the end of each lesson and it was meant to be answered in pairs. 

The purpose was to encourage students’ tolerance and respect for the others  ́opinion, one 

of the institutional goals as well as one of the goals of this course design; the humanistic 

goal to be more precise.  

 On the other hand, as a result of the piloting of the first lesson plan, this instrument 

was improved. It was originally designed with questions that asked mainly about the 

teacher´s actions rather than about the effectiveness of the lesson plan. Even though this 

initial instrument was helpful, it was restructured and adapted for students to provide more 

information about their experience in the class and the effectiveness of the activities and 

materials provided.   
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 Regarding the results that were obtained from this instrument and once it was 

improved for the second piloting, students stated that the methodology used by the teacher 

was appropriate; all of them were satisfied with the development of the class and the way 

teacher managed it. Likewise, they considered that the methodology used by the teacher 

was a key factor that helped them comprehend the content in spite of the fact that the 

reading text was in English. It is clear that the role of the teacher as a mediator between the 

students and the text was pivotal. Another important aspect related to methodology was the 

amount of Spanish during the class. While some students affirmed that the teacher did not 

use much Spanish in class, half of the students expressed that they would like the teacher to 

use more Spanish for them to understand better. Moreover, some students expressed in 

separate notes that they would like to listen to the teacher use more English in class.  

 Concerning the materials, students revealed that the teacher used different resources 

but this conception was more remarkable in the first piloting because there was more use of 

visual and technology aids. The second lesson plan was more focused on the use of the text 

itself as the main resource.  About the text many students stated that it was interesting for 

them and also relevant for their regular studies in ninth grade; however, some students 

consider that the text was irrelevant and they think that the first reading passage was more 

interesting and important for them. This may have happened because the first biography 

was about life and contributions of a recognized taxonomist, Charles Darwin, someone they 

know so well because of what they have learned at school as well as for their general 

knowledge. In addition, most of the students stated that the text was appropriate for their 

level of English and all of them considered it suitable for them to acquire new knowledge.  

 On the other hand, the activities proposed by the teacher were oriented to help 

students with reading comprehension, which is the main purpose of this project. The 
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instrument revealed that students, in general terms, were satisfied with the activities and the 

sequence in which they were proposed. They considered that they had the opportunity to 

participate in all the activities. This aspect was a weak point that was exposed by the 

instrument in the first piloting. So this time actions were taken for encouraging students 

participate more and have the same opportunity to take part in the class. Likewise, students 

stated that the activities were meaningful and helped them with the comprehension of the 

text, as well as to access the content of the reading passage.  

 The activities were basically about the use of reading strategies and DARTS 

(Directed Activities Related to Text) that facilitate students  ́comprehension. Among the 

activities proposed, students considered that the most useful for them to comprehend the 

text were the ones associated to the identification of general ideas as well as of specific 

information. According to the students, these two activities helped them achieve the goals 

of the class in terms of language and content. Other activities that students considered 

really useful for the comprehension were the ones related to deduction of meaning as well 

as the organization of the information through the connectors of sequence and a flow chart. 

On the one hand, with the deduction activity, students were able to confirm that it is not 

necessary to know every single word of the text in order to understand it. Students could 

realize that the context and the words surrounding the unknown word are important tools 

that help the reader deduce the meaning. 

 On the other hand, for students it was really useful to write the information they 

considered important with the help of the chart. This may be an implication for a future 

development of a writing project that complements students  ́abilities in reading with 

writing production. Most of the students asked for more practice on activities for the 
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recognition of main ideas and specific information but some of them considered that they 

do not need more exercises as the flow chart.  

 In general terms students were satisfied with the proposal because they considered 

that the activities were organized in a good sequence that progressively helped them with 

the comprehension of the text. In addition, students believed that the class was relevant for 

the understanding of authentic texts in the foreign language which they were not 

accustomed to read.    

Observation Guideline  

 This instrument was given to a colleague for giving her opinion on the development 

of the class and the effectiveness of the methodology and activities proposed by the teacher 

researcher (See Appendix 20). The instrument consisted of seven questions that were 

designed in order to get the peer’s opinion on the planning of the whole process, the stages 

of the class, students’ commitment and participation, the methodology used by the teacher 

and the weaknesses of the lesson.  

 The instrument provided important information regarding the participation of the 

students in the activities proposed. The tool made the teacher researcher realize of the fact 

that low achievers were not participating and only students with high level were interested 

in the class. As an outcome of this suggestion, students were organized in a different way 

for the application of the second lesson plan. Two low achievers were seated next to a more 

capable peer who encouraged them to participate and who assisted them and supported 

them in the development of the activities. Therefore, there was more participation of low 

achievers in the second class because they could interact first with their classmates and they 

felt more confident to answer the questions that the teacher asked.  
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 For the second observation, the previously mentioned item, as well as the other 

aspects of the instrument, were considered well managed by the observer. The person 

expressed that the objectives were achieved and that there was a coherent sequence in the 

lesson plan that was flexibly followed by the teacher-researcher.  The observer considered 

that the teacher used clear language that permitted students to understand both the 

instructions and the content of the texts. Likewise, the intervention of the teacher was 

relevant for catching students’ attention and keeping it throughout the whole class.  

 Besides, the observer established that the teacher- researcher provided effective 

feedback to students. In addition, she stated that in the second piloting the problem of low 

participation from students had considerably improved. Students participated more and the 

strategy of sitting them next to a more capable peer had worked. The observer also 

highlighted the way the teacher- researcher used questions in order to activate students’ 

schemata and elicit their previous knowledge. In general terms, the observer recognized 

that the class objectives were achieved and that the teacher followed all the stages of the 

class and developed the activities previously set in the lesson plan (she was provided with a 

copy of the lesson plan) 

Self -reflection 

 This is an instrument that was designed in order to have a better insight of what the 

teacher-researcher believed regarding the development of the class and the effectiveness of 

his proposal (See Appendix 21). The instrument consisted of four questions that tackled 

aspects such as the teacher´s impressions regarding positive and negative aspects of the 

proposal, things to be improved, things to be totally changed and useful aspects in terms of 

methodology.  



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

135 

 

 There are several conclusions from this instrument. First of all, I believe that I could 

achieve the purpose of the class. I think students could learn about a topic, in this case 

Darwin´s life and his contributions to science, through English. All of the stages took more 

than the time I had planned, but it was because of external factors such as interruptions 

(Classes were developed in the New Technologies Room, and this is a place where teachers 

should look for resources) but this was not a big problem; I could manage it and this did not 

make students lose their concentration. Regarding the internal causes, most of the students 

were committed to the class to the point that they wanted to participate a lot (in Spanish, 

though) and this made me take more time developing each stage.  

 With regard to the presentation of the strategy taught and the structure of a 

biography, students did not have any problem, basically because the information was 

provided in Spanish. Students could practice the strategy with the examples and the 

exercises I gave them. Students understood the content because they could answer the 

questions I asked them as they were developing the activity. They could also do the 

exercise about the chronological organization of the events.  

 For the second lesson plan, students were more used to the methodology I was 

implementing, so they could follow the thread of the class much better. It was easier for 

them to access the text because they could apply the strategy that there had been previously 

taught: skimming. This helped them understand the text better and have strong basis to 

continue with the rest of activities I proposed. Also, students were more related and 

comfortable with the structure of the text. For the second reading text students already 

knew how to identify the parts of a biography which gave them a plus when reading and 

comprehending the general idea of the whole passage.  
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 Likewise, the activities I proposed were appropriate for students because they 

clearly understood what they were required to do and also these activities facilitated them 

the comprehension of the text. In addition, I considered that the activities were challenging 

for students but at the same time they were doable so students felt they were gaining 

confidence as well as they were learning new content and language.  

 On the other hand, I could reinforce the weaknesses students had had before. For 

instance, I identified some weak points in which students failed the first class in terms of 

vocabulary; so I tried to tackle this aspect by providing more activities related to getting the 

meaning of words. However, I considered that I needed to include more activities like these 

or make more emphasis on this aspect. I not only reinforced my students  ́weaknesses but 

also my own weaknesses. I realized that in the previous lesson not all the students had 

participated and this was partly my fault because I just focused on those students who were 

actively participating and engaged with the class; so for the second lesson plan I decided to 

pay more attention to those pupils who needed more commitment or who were really shy to 

participate.    

 Regarding things to be improved, I think I would spend less time in the initial 

activity because I believe that it took much more time than that I had previously planned.  

In addition, I would like to have more control over the time I assigned to each activity 

because it always took me longer to develop them. This is maybe because I also had to deal 

with class management, interruptions, etc. However, the activity was successful because I 

could get students  ́attention. Students did not recognize the pictures of Darwin when he 

was young or adult and this gave them a lot of expectation because they wanted to reveal 

the mystery as the class was being developed.  
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 I would also like to change the organization of the space because students seemed to 

be crowded but this is because of the large number of students and the small size of the 

Technology Room 2. Next time I would give them the vocabulary in advance. I would do 

previous activities with the key vocabulary so that students will have a better idea of the 

meanings of the words. This would facilitate the activity and I would not have to take much 

time dealing with vocabulary when reading the text. Anyway, the manner I did the exercise 

with students had good results.  

 For the second lesson plan, I took the decision of changing an activity or making a 

little variation on it before applying the lesson. I had considered the possibility to explain 

the connectors of sequence by using a poster with sticky stripes which I was going to place 

on a poster while I explained the topic. However, I decided to make a Power Point 

presentation instead because it was less time consuming, more practical, and I could use a 

variety of images that would help students understand better. I think this was a good 

decision because students loved the way I introduced the topic since I used images, 

highlighted words and different kind of font in order to illustrate the use of the connectors.  

 Finally, as it was mentioned above, I think after the first piloting and for the 

application of my second lesson plan (second piloting), I engaged more those students who 

did not participate. I organized the classroom before beginning the class and distributed the 

place where they should sit. Then I sat a student whose participation is low with one whose 

participation is high or average so they could serve as a support for the others. I could also 

make them participate more because I had previously identified the ones who were not 

committed to the class. I encouraged my pupils to participate and give their opinion even in 

Spanish for them to feel more confident. Students who always participate continued with 

the same attitude.  
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Reflection on the design and selection of materials and activities 

Being a material designer has been a very enriching experience. As an English 

educator, I have had the opportunity to design and create materials for my students. 

However, something I have realized and experimented through this project is the 

importance of focusing my attention in the creation of materials that suit my students  ́

needs and expectations. The success of the materials may lie on how creative and varied 

they are as well as on the constant evaluation the teacher designer should have of them.  

With regard to the piloting of the materials and the activities I prepared for this 

project, I can say that it allowed me to see weaknesses and strengths and helped me 

redesign my materials or activities and make some adjustments.  During the piloting 

process I recognized that my students were more comfortable with some materials than 

with some others. For example, the students were really engaged with the materials that 

were more visual like the Power Point presentations projected with video beam.  These 

visual aids, in turn, were more attractive for students if they were more interactive, like 

when I asked questions or provided my students with exercises to be completed in the 

projected presentation.  

Other materials that attracted my students  ́attention were the texts. Students liked 

the texts, although some students manifested not to be interested in them. However, the 

general perspective was that texts were really appropriate for their level of English, for their 

level of knowledge, as well as for their academic life. Concerning the worksheets, all of 

them were related to table completion and flow charts. In order to make them attractive for 

students, I had to make some modifications specially giving them more color or distributing 

better the space. I realized learners participated more and were so eager to complete the 

worksheets. 
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On the other hand, during the piloting I had to deal with a problem I had anticipated. 

There was a failure in the new technologies room due to a half and hour black out. This 

situation happened when I was applying one of the checklists I designed for the evaluation 

of the class, Even though students supposed to complete this instrument in pairs and then 

send it via e-mail, they had to do it on paper because I had prepared a hard copy of the 

checklist. 

In general, after the piloting I made some decisions regarding activities and 

materials. I decided to make some changes like using more Power Point projections than 

posters and make them more interactive. Likewise, I was more careful with activities since 

the class was given in the laboratory and there was not entire freedom to move. I had to 

previously think of the way of reorganizing the class in order to avoid chaos. Therefore, I 

organized the class in pairs for the activities at the computer and in trios for the other 

activities. I could also take decisions regarding the positions of students since I sat low 

achievers next to advantaged students who could reinforce them and encourage them to 

participate.  
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CONCLUSION 

During the development of this project I have dealt with different concepts and 

aspects that enriched my experience as teacher researcher. Among those concepts I can 

mention data collection techniques as for example observation, interviews, surveys, and 

questionnaires. Through these techniques, I realized the importance of constantly 

monitoring my pedagogical practice and making adjustments and improvements derived 

from the results of the application of those instruments. Also, being a researcher made me 

aware of some difficulties that I could not see before, such as ignoring my students’ 

opinions and not centering my class on their necessities.  

The development of this project helped me understand the importance of previously 

analyzing the target context and all the characteristics of the target group. Once I had 

enough information about the class, it was possible for me to design a course with suitable 

materials and activities for my students to reach the goals proposed.  Likewise, I learnt 

more about some theories such as the sociocultural approach, genre based syllabus, content 

based curriculum, and I could identify and apply the characteristics of the theories in my 

own teaching-learning process.    

With regard to the experience I gained with this classroom project, I had the 

opportunity to go to the classroom and see it from different perspectives. This time, I 

approached the classroom as a researcher without leaving behind my role as a teacher. I 

could understand the importance of doing research inside the classroom by just asking 

myself questions about what happens with my students in their daily learning process. 

Another important factor of this project was the opportunity I had to share my experience 

as a teacher researcher with my colleagues and school coworkers. This was crucial because 

I enhanced my knowledge and background with the ideas and particular situations that were 
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commented and discussed in group and analyzed with a critical point of view. Something I 

consider relevant is the fact that I received their suggestions and constructive reviews.  

However, during the process I found some constraints and difficulties. The school 

was facing some changes in its internal structure such as the implementation of a new 

schedule (JornadaÚnica) and the construction of new classrooms which disturbed the 

environment. From those upheavals I also got a positive experience in which I learnt how to 

design an action plan and how to be more flexible when developing any project. 

Also, I understood that being a researcher does not mean to be recognized because 

of writing a book or having years and years of investigation. Being a teacher- researcher 

means to be aware of our surroundings and of the necessities students have. Whenever 

there exists a need to be supplied or a problem to be solved or a question to be answered, 

and of course the awareness of these aspects, there will be a research.  

Moreover, having analyzed the results of this project and evaluated its 

appropriateness and effectiveness, I can suggest that the Jorge N Abello School needs to 

emphasize on the reading skill. Maybe reading has been neglected because it is viewed as a 

passive skill which does not demonstrate mastering the language as speaking or writing do. 

Then, it is relevant to teach reading strategies in order to improve reading comprehension 

of the students from the lower to the higher grades in primary and high school.  Students 

should be guided to increase their reading habits and one way to do this is by having them 

read not only in English but mainly in their native language. Finally, I would like to state 

that this project just represents the beginning of forthcoming ones that will be held in order 

to help the students supply their necessities. This project just tackled the development of 

reading skill, but it is the first step to start going deeper on the encouragement of the other 

abilities.  
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APPENDICES 

Appendix 1 

COLEGIO JORGE NICOLÁS ABELLO DIAGNOSTIC READING TEST 

1. The diet of the panda bear is represented by: (Literal) 

a. Fish  b. Penguins  c. Bamboo 

 

2. The expression “They are the smallest birds that exist” in the third paragraph 

means that: (Literal) 

a. There are other birds that are bigger than humming birds 

b. There are no other birds that are smallest than humming birds 

c. Only some humming birds are small 

 

3. The word “cubs” in the first paragraph refers to: (Literal) 

a. Adult bears  b. Female bears  c. Baby bears 

 

4. A synonym for the word “hibernate” in the first paragraph is: (Literal) 

a. Sleep during the winter b. Eat during the winter  c. Hunt during the winter 

 

5. In the first paragraph the word “Although” is used to: (Inferential) 

a. Introduce a new idea b. Introduce an example c. Offer a contrast to the main  

sentence 

6. The text talks about: (Inferential) 

a. The behavior of bears, frogs and humming birds 

b. The characteristics of bears, frogs and humming birds 
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c. A description of the bears’, frogs’, toads’ and humming birds’ habitat.  

 

7. Based on the text, it can be said that (Inferential) 

a. All bears share the same characteristics 

b. Bears have remarkable differences 

c. Bears live in the same environment 

 

8. The intention of the text is to: (Inferential) 

a. Contrast the way of living of the three animals 

b. Describe the main attributes of the three animals 

c. Explain the life cycle of the three animals 

 

9. According to the text a frog and a toad: (Inferential) 

a. Are the same  b. Look very similar  c. Eat the same food 

 

10. Which of the animals live in both water and land? (Literal) 

a. Humming birds  b. Bears  c. Frogs and Toads 
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Appendix 2 

READING STRATEGIES TEST 

1. ¿Qué fue lo primero que hiciste al empezar a leer el texto para tratar de comprenderlo? 

2. ¿Te has hecho una idea general de lo que trata el texto? ¿Cómo? 

3. ¿Qué fue lo primero que hiciste al leer el título del texto? ¿En qué te ayudó el título del 

texto? 

4. ¿Qué estás haciendo en estos momentos cuando empiezas a leer el texto? 

5. ¿Qué haces  para saber de qué se trata la lectura? 

6. ¿Qué partes del texto te han parecido más difíciles? 

7. ¿Qué haces cuando no entiendes alguna palabra? ¿Cómo haces para comprenderla? 

8. ¿Qué es lo que más te ha ayudado a comprender esta lectura? 

9. Si yo te mandara a estudiar las palabras desconocidas de este texto  ¿Cómo lo harías? 

DURING THE READING 

Ahora que estás frente al texto, ¿Qué estás haciendo? 

¿Qué pregunta te pareció más difícil? ¿Por qué crees que fue difícil?  

Ahora que vas por la mitad del texto, ¿Qué es lo primero que se te viene a la mente? 

Antes de terminar ¿Qué estás haciendo mentalmente?  

Ahora que has terminado el texto, ¿Qué proceso mental estás realizando? 

¿Este texto lo leíste como siempre, o usaste una técnica o táctica especial? 

¿Cuál crees que es la mejor manera de leer un texto? 

¿Qué cosas ayudan a comprender mejor un texto? 
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Appendix 3 

INTERESTING ANIMALS (READING TEXT) 

BEARS  

It is a fact that bears are the biggest and strongest animals in the forest. There are 

eight different species of bears. Some live in very cold areas like the polar bears. Others live in warmer areas 

like the grizzly bear or the panda bear. They can be found in the Americas, Europe and Asia. Most of them 

are carnivorous but some, like the panda bear only eat bamboo. Many bears can be trained and are able to 

work in a circus. Bears hibernate each year during the winter. In other words they sleep through the winter. 

Most of them live in caves and choose to live near a body of water so they can drink water and eat fish. 

Although they are big and heavy, they are excellent swimmers, climbers, and runners. They are normally 

solitary animals, except when the mother bear has cubs. Both the mother bear and the father bear take 

good care of their cubs. 

FROG- TOAD 

 Do you know the difference between a frog and a toad? Many people have no idea what the 

difference is. They think it is just another way of calling them. Of course they are similar in many ways but 

there are big differences. Both lay their eggs in the water and their babies are called tadpoles but frogs have 

a smooth sticky skin whereas the toads have a dry and bumpy skin. Their legs are also different. Toads’ legs 

are shorter and they use them to hop. Frog’ legs are longer and they use them to leap. The frogs are most 

noticeable for their call which can be widely heard during the night. These animals are amphibians.  

HUMMING BIRDS 

Humming birds are amazing little birds. They are the smallest birds that exist. 

Originally they come from Colombia but are found in many countries. Although they are so small, they can 

move their wings over eighty times in one second. They are also very colorful and something very important 

and unique is that they can fly backwards; no other bird can do that. They can stand in one place just 

flipping their wings as much as possible. Their long thin bill helps them to feed upon nectar deep within 

flowers. These little birds love sugar. 
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Appendix 4 

COLEGIO JORGE NICOLÁS ABELLO  

LISTA DE COTEJO 

Objetivo: Identificar las preferencias de temas y contenidos en las lecturas de los estudiantes de 9° 

En la siguiente lista marca con una (X) los dos temas sobre los cuales te gustaría que trataran las lecturas 

presentadas en clase de inglés. 

TEMA (X) 

CIENCIAS NATURALES  

Factores Hereditarios (Genética)  

Mutaciones  

Características y Funciones del Sistema Nervioso  

Origen y Evolución de las Especies  

Taxonomía (Clasificación del  Reino Animal)  

CIENCIAS SOCIALES  

El Sistema Solar  

El Departamento del Atlántico  

Regiones Naturales y Políticas de Colombia  

Historia de Colombia  

ARTES  

Historia del Arte  

Estilos   

Artistas Clásicos  

ETICA Y VALORES  

El Respeto  

La Autonomía  

La Responsabilidad   
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Appendix 5 

Reading Strategy Think Aloud Protocol 1 

Student´s Name: Daniel Baldovino Grade: 9°  Level of English: Advanced 

 

Interviewer: ¿Qué estás haciendo ahí en estos momentos? 

Student: I´m Reading 

I: Sí, pero mentalmente ¿qué estás haciendo ahora? 

S: Mmmm, when I read mentally the sound of each word sounds in my mind and it is when I 

imagine someone telling me something and he says what is in the text.  

I: You can also speak in Spanish if you want.  

S: OK. 

I: Why are you laughing now? What happened? 

S: Because Carlos is pushing me. 

I: ¿Cuando empezaste a leer el texto qué fue lo primero que hiciste? 

S: Ahhhh, mmmm, ehhh  

I: Respóndeme en español. 

S: Las palabras del texto empezaron a rondar en mi mente, entonces empieza como si fuera un 

video a reproducirse. 

I: Y entonces para empezar a comprenderlo ¿Qué hiciste? 

S: Lo primero que hice a medida que iba escuchando ese video es reproducir imágenes en mi 

cabeza, como por ejemplo: los osos viven en África entonces yo me imagino a un oso, el mapa de 

África y la gente en África y el paisaje. 

I: Ahh OK y ¿Qué más además de eso te ayuda a comprenderlo? Apenas empiezas a leer ¿Qué 

más? 

S: Los conectores, los conectores me ayudan 

I: ¿Encontraste? 

S: Sí y me ayudan a organizar 

I: OK, continúa 
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… 

I: ¿Por qué miraste hacia arriba? ¿Quéhicisteahí? 

S: Because the title of the often tells me the main idea of the text or the paragraph… Hay una 

pregunta: que si conozco la diferencia entre rana que es frog y toad que no se qué es.  Como no se 

muy bien por eso mire al título otra vez. 

I: ¿Con qué propósito? 

S: Para cerciorarme. Siempre me cercioro de que el título esté acorde al contenido. 

I: OK. Sigue 

… 

S: Ya terminé 

I: OK… ¿Qué fue lo primero que hiciste al terminar? 

S: Cuando las palabras ya se están terminando eso le dice a uno que ya está terminando de leer 

entonces empiezo a tener imágenes en mi cabeza. 

I: Bueno entonces responde el cuestionario. 

S: ¿Con plumero? 

I: Sí claro. 

… 

I: ¿Cómo sabes que esa es la respuesta? 

S: Cómo sé el significado de las palabras y las imágenes me ayudan a responder, las del texto y las 

que yo me hago en mi cabeza. Como mi cerebro tiene como un capo y las imágenes que tengo 

enseguida se proyectan en mi cabeza. Entonces como en la pregunta veo la palabra bambú y como 

leí la palabra bambú esa palabra se viene a mi cabeza. Y veo al panda comiendo bambú. Y la 

pregunta habla de la diet of the panda que es la comida que ellos comen, entonces la respuesta es 

bambú.  

I: ¿Cómo sabes que ahí esa es la respuesta? 

S: Le voy a poner la analogía de la carpeta. En mi cerebro hay una carpeta que se llama significados 

de diccionario. Entonces cada vez que voy a buscar una palabra porque no se, voy a la base de 

datos y la busco si no la encuentro voy a lectura y la registro en la base de datos. El problema es 

cuando hay palabras que son opuestas porque a veces las confundo, como cóncavo y convexo. 

Hubo una vez que supe cómo era convexo y cómo era cóncavo, pero ya se me olvidó porque yo 

confundo los dos términos. Ahora con respecto a eso la busco en el diccionario si no se me graba y 



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

158 

 

trato de meterla en el disco duro. Ahora hay libros de inglés que traen las letras en negrita. 

Entonces esas letras yo las busco en el diccionario para saber qué son. 

I: O sea que esas letras que están en negritas te llaman la atención. 

S: A veces. O por ejemplo hay otros libros que son de un nivel más básico y ellos traen la imagen y 

la palabra y eso también me ayuda.  

I: OK continúa respondiendo 

… 

S: Ya terminé  

I: ¿Esta pregunta cómo hiciste para responderla? 

S: Aquí me preguntaban sobre cuál de estos tres animales vivían en agua y en tierra, esos son los 

anfibios, porque eso está guardado en otra carpeta de mi cerebro, sí. 

I: Ajá 

S: Entonces como… ehh ahh las ranas y los toads sapos, bueno esas son anfibios porque eso 

también está guardado en mi cerebro, pero los colibríes y los osos no son anfibios y nunca he visto 

a un colibrí nadando o un colibrí en el piso y no he visto un oso en el agua sino en cuevas. 

Entonces los osos viven más bien en tierra pero no en agua porque yo no los he visto ni en libros ni 

en nada… y los colibríes se las pasan volando y aletean varias veces por segundo.  

I: Bueno ahora yo te voy a hacer unas preguntas con respecto a la lectura… ehh el texto tu lo leíste 

como siempre lees un texto o utilizaste una táctica especial… Una técnica, una táctica, un tip o 

algo para leer este texto en particular o lo leíste como normalmente lees un texto.  

S: Lo empecé a leer normal: después cuando me fue interesando ya utilicé esos tips. 

I: ¿Qué tips?  

S: Lo de las imágenes, que se me vienen a la cabeza y también lo del video.  

I: El video mental que se te viene a la cabeza. 

S: Ajá… pero cuando ya un texto no me está interesando ese video se pierde y las imágenes 

también. 

I: ¿Por qué? 

S: Porque el texto está aburrido. Entonces el texto tiene que interesarme para que puedan salir las 

imágenes. 

I: OK. ¿Qué partes del texto te parecieron más difíciles? 
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S: Partes como las palabras desconocidas. Porque si no sé el significado no sé cómo voy a lograr la 

imagen. Y si no veo la imagen no voy a comprender qué es. Entonces esa fue la parte más difícil.  

I: Y hablando del texto en general ¿Qué parte te pareció más difícil? 

S: Yo pienso que lo de frogs and toads.  

I: ¿Por qué? 

S: Porque además de haber varias palabras desconocidas como frogs and toads, que ahí dicen que 

son bastante parecidas pero tienen diferencias y fueron enumerando cuáles eran esas diferencias.  

I: ¿Cuando no entiendes una palabra qué haces para lograr comprenderla? 

S: Trato de deducir. Por ejemplo, hibernate, yo nunca había oído esa palabra pero comienza por 

hiber, tiene que ver algo con hibernar; entonces hago.. ehh.. siempre comparo el significado que 

tiene en inglés según la etimología y lo comparo con el significado en español y lo convierto. Ahora 

hay unos que son falsos amigos y esos me pueden engañar porque pueden ser lo contrario.  

I: ¿Qué pregunta te pareció muy difícil? 

S: Cuando me preguntaron por el significado de la palabra although por eso me la volé y la dejé de 

último. Pero me acordé que en la clase de inglés vi que había palabras que se usan para poner 

ejemplos o sea for example; y hay otras que son para poner ideas contrarias y para eso está 

however  y nevertheless, entonces hago la técnica de descartar. 

I: ¿Si yo te mandara a estudiar las palabras desconocidas del texto cómo lo harías? 

S: Primero tendría que ver la oración en la que está para ver el contexto… y también está el 

diccionario. Yo uso el contexto para aprendérmelas. 

I: Pero para aprenderlas… 

S: Primero trato de saber su significado y trato de leer bien… si leo y leo se me queda pero si no lo 

leo bien no se me queda.  Tengo que leerlo varias veces.  

I: Bueno muchas gracias.  
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Appendix 6 

Reading Strategy Think Aloud Protocol 2 

Student´s Name:EmiroLópez Grade: 9°  Level of English: Intermediate 

Interviewer: ¿Qué fue lo primero que hiciste al empezar a leer el texto? 

Student: Ver las imágenes 

I: ¿Y luego de ver las imágenes qué hiciste? 

S: Comenzar a leer el texto. 

I: ¿Enseguida? 

S: Sí 

I: ¿Antes de empezar a leer las letras del texto en sí no viste el título? 

S: No, yo enseguida empiezo a leer. 

I: ¿Y por qué no lo viste? 

S: Porque yo voy enseguida al texto para saber de qué se trata. 

I: OK, continúa 

… 

I: ¿Qué se está pasando por la mente? ¿Qué estás haciendo ahora? 

S: Estoy analizando el texto y… y sacando la idea principal y… 

I: ¿Y cómo haces para sacar las ideas principales? 

S: Cojo lo más importante del texto y… lo pongo por orden de ideas 

… 

I: ¿Ya sabes de qué se trata? 

S: Sí 

I: ¿Cómo haces para saber de qué se trata? 

S: Leyendo el texto, voy recorriendo y eso me hace saber. 

I: ¿Qué más te ayuda a saber de qué trata el texto? 

S: Lo que he aprendido en las clases de inglés. 
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I: OK. Sigue 

… 

I: ¿Qué estás haciendo ahora ahí? 

S: Estoy leyendo la segunda parte. 

I: ¿Qué se te vino a la mente ahí? 

S: En la mente tengo ahora mismo lo que se me quedó de la primera parte y ahora estoy 

procesando la segunda. 

I: Ah OK, Sigue 

… 

I: ¿Qué estás pensando ahora? 

S: Estoy interactuando mentalmente con el texto, estoy leyendo lo que me han pedido y 

terminando el texto. 

… 

I: ¿Ya terminaste? 

S: Sí 

I: OK entonces vamos a responder las preguntas. 

S: OK 

I: ¿Cómo haces para saber que esa es la respuesta? 

S: Este… de lo que leí del texto que se me quedó en la cabeza, así puedo responder. 

I: OK, sigue 

S: No entiendo aquí. 

I: Responde las preguntas como si yo no estuviera aquí. ¿Qué haces entonces para responder esa 

pregunta que no entiendes? 

S: Recuerdo, recuerdo lo que he leído, lo que he visto en el texto.  

… 

I: ¿Ahí que hiciste para responder eso? 

S; Leí la pregunta 



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

162 

 

I: ¿Y como hiciste para escoger? 

S: O sea fui a la lectura y vi si en ella aparecía lo que me estaban pidiendo aquí  

… 

I: Listo bueno yo te voy a hacer unas preguntas aca… ehh… ¿Tu no leíste el titulo del texto para 

nada entonces? 

S: No 

I: ¿Pero por que no lo leíste? 

S: Porque no me fije… no me di cuenta del titulo y enseguida fui a la lectura 

I: ¿Pero normalmente lees los títulos? 

S: Si, si los leo. 

I: ¿Entonces el titulo no te ayudo en nada para comprender el texto? 

S: Bueno a lo ultimo si porque lo compare con lo que estaba leyendo que es sobre los animales 

I: OK. ¿Que partes del texto te parecieron más difíciles? 

S: La segunda 

I: La segunda, ¿por que? 

S: Porque no logre entender casi bien lo que el texto decía 

I: ¿Y como hiciste para lograr entender mas o menos? 

S: Lo que entendí ahí lo trataba de… o sea no es que adivinara, pero trataba de buscar el 

significado 

I: ¿Y cómo hacías? ¿Adivinabas o que? 

S: O sea adivinar, adivinar, no, pero es que yo leía y cuando veía las partecitas que no entendía, 

pues mas o menos… veía lo que entendía, eso me ayudaba 

I: ¿Si yo te mandara a estudiar esas palabras desconocidas del texto como lo harías? 

S: Con el diccionario 

I: Es la única forma… entonces yo te digo apréndete las palabras y tu tomas el diccionario…. Y para 

recordarlas, ¿como harías? 

S: Leerlas primero, investigarlas a ver de que tratan 
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I: ¿El texto lo leíste como siempre o utilizaste algo especial para tratar de comprenderlo? ¿Una 

técnica, una táctica? 

S: Lo que yo sabia, yo sabia algunos significados. Entonces había palabritas que yo no sabía pero 

había otras que si y entonces más o menos. 

I: ¿Y cual crees tu que es la mejor manera de leer un texto? 

S: Que uno lo lea con calma, que no sea rápido porque después si lo lees rápido no se te queda 

nada.  

I: ¿Y que cosas te ayudan a comprender mejor? 

S: Cuando el tema me interesa, eso me ayuda a saber y a comprender mejor.  

I: OK, Muchas gracias.  
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Appendix 7 

Reading Strategy Think Aloud Protocol 3 

Student´s Name: Alejandro Pinillos Grade: 9°  Level of English: Low 

Interviewer: ¿Qué estás hacienda ahora? 

Student: Estoy leyendo 

I: ¿Sí pero al leer qué haces? 

S: Poder identificar las palabras 

I: ¿Y qué haces para identificarlas?  

S: Pues primero que todo no las entiendo, pues… hay algunas. No las entiendo pero hay unas que 

sí.  

I: ¿Y cómo haces para entender las que no conoces? 

S: Pues… hay algunas que se parecen al español pero otras no, pero en cambio hay algunas que sí 

las conozco. 

… 

I: Ya que has llegado a esta parte ¿Ya sabes de qué se trata? 

S: Sí ya sé 

I: ¿Cómo hiciste para saber de qué se trataba? 

S: Pues… primero por la imagen, segundo porque veo que habla de los diferentes animales. 

I: ¿Cómo sabes tu que concuerda lo que dice el texto con las imágenes? 

S: Porque habla de las comidas, de lo que comen los animales que están en la imagen. Ehhh… el 

oso polar, pues y veo que comen bambú, que están en América, Europa y África.  

I: ¿Y qué más te ayudó a comprender el texto? 

S: Las palabras que están… que no están, es decir las palabras que me sé en español. 

I: OK. Continúa 

… 

I: ¿Ya vas por la mitad del texto? 

S: Sí ya voy por ahí 
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I: ¿Y qué se te viene a la mente ahora? 

S: Bueno, que la primera parte habla de los osos pero no la entendí de un todo. 

I: ¿Y qué te hizo falta para entenderla toda? 

S: Ehhh ¿Qué me hizo falta?.. ehhh saber qué significado tienen las palabras que usaban allí.  

… 

S: Ya esta parte sí la entiendo menos… Este, no sé si la imagen concuerda con lo que está en el 

texto, si me están engañando o no.  

I: ¿Por qué no lo sabes? 

S: Porque aquí ya no puedo decir que yo sepa qué significa. 

I: ¿Pero de qué crees que se trata? 

S: Según dice la imagen de la rana, pero no sé si será verdad. 

I: OK, sigue. 

… 

I: ¿Qué estás haciendo ahora? 

S: estoy leyendo la tercera parte 

I: ¿Y qué se te viene a la mente? 

S: Pues aquí sí puedo decir que el texto concuerda con la imagen. 

I: ¿Por qué? 

S: Porque hay unas que otras palabras que sí conozco y concuerdan con lo que yo pienso. O sea el 

significado. Entonces al ver la imagen concuerda que están hablando como se dice vulgarmente 

del picaflor. Entonces aquí dicen una que otra características del picaflor, entonces… para mí que 

sí. 

I: OK. Sigue 

S: ¿Contesto? 

I: Sí… Contesta 

… 

I: ¿Qué estás haciendo ahí para contestar la pregunta? 
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S: Interpretando. O sea las palabras en inglés. 

I: ¿Pero entiendes la pregunta que te están haciendo? 

S: Sí… La mayoría de las palabras, sí la entiendo. 

I: ¿Y cómo haces para responder teniendo en cuenta el texto? ¿Te acuerdas de lo que leíste? 

S: Sí… sí. 

I: ¿Eso lo encuentras en el texto? 

S: Esto sí, sí está. 

I: ¿Qué pasa allí?  

S: Bueno que esta parte de las preguntas no la entiendo. La segunda pregunta no la entiendo. 

I: ¿Pero no entiendes la pregunta o no te acuerdas de lo que leíste? 

S: No entiendo el enunciado porque no conozco las palabras.  

I: ¿Y qué estás haciendo ahora? 

S: Estoy tratando de contestar porque aquí la pregunta con lo que medio me acuerdo de acá… si 

porque aquí la respuesta dice algo de lo que me acuerdo de acá. 

I: ¿Pero ahí sí entiendes la pregunta? 

S: … Realmente no… no entiendo la pregunta 

… 

S: Aquí sí entiendo en esta pero lo último, el pedacito más importante no lo entiendo, que son dos 

palabras y por esas dos palabras no… este no logro deducir.  

I: ¿Y son esas las dos palabras más importantes? 

S: Exacto. Son las dos últimas palabras.  

… 

I: ¿Cómo haces para responder esa? 

S: Porque… la idea de la pregunta, este lo sé interpretar. 

I: ¿Y qué te están  pidiendo? 
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S: Que cuál es la intención… del texto; entonces yo en lo que entendí es que están describiendo los 

atributos de los animales. .. Y en esta, me pasa lo mismo que me pasa en las otras, bueno que no 

puedo entender palabras.  

I: ¿Y ni si quiera tienes idea de qué te piden? 

S: No… nada 

I: ¿Ni si quiera por las respuestas que te dan? 

S: No, nada tampoco.  

I: Bueno ahora te voy a hacer unas preguntas con respecto al proceso de lectura. ¿Qué fue lo 

primero que hiciste al empezar a leer el texto para poder comprenderlo? 

S: Tratar  de acordarme de las palabras que yo he visto antes, o sea el significado de ellas.  

I: ¿Entonces apenas te dan el texto tu ves las palabras? 

S: No 

I: ¿Entonces? 

S: Mirar las imágenes 

I: ¿Y para hacerte una idea general del texto cómo lo haces? 

S: Empiezo a ver las imágenes 

I: ¿Al ver el texto tú no vas al título? 

S: … Sí 

I: ¿Ajá y qué fue lo primero que hiciste? 

S: Este que supe aún más aún de qué trataba sobre los animales. 

I: O sea que primero las imágenes y después el título. 

S: Ajá 

I: Ahora ¿Qué partes del título te parecieron más difíciles? 

S: Las palabras del texto 

I: Pero del texto en general 

S: Lo de las ranas 

I: ¿Por qué? 
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S: Porque no entendía el vocabulario.  

I: ¿Y cuando no entiendes esas palabras qué haces para tratar de entenderlas? 

S: Pues trato de acordarme de unas palabras. De unas que otras 

I: ¿Cómo así? 

S: O sea de las palabras que conozco.  

I: ¿Qué fue lo que más te ayudó para comprender la lectura? 

S: Las imágenes y las palabras que conozco. 

I: ¿Si yo te mandara a estudiar el vocabulario del texto cómo lo harías? 

S: Primero buscar el significado, segundo buscar bien la pronunciación 

I: Ahora ¿Tú leíste este texto como lees cualquier texto o usaste algo especial? 

S: Nooo, yo lo leí normal. Como leo los otros textos. 

I: ¿Y cómo lees tu normalmente un texto? 

S: Este… yo voy llevándolo en la mente... Comprender en sí de qué se trata para ver si lo que dice 

encaja. Ehh por que hay textos que vienen y primero hablan de una cosa y luego te hablan sobre 

otra. Entoncesss, pero hay veces no.  

I: ¿Cuál crees tu que es la mejor forma de leer un texto? 

S: Para leer un texto…  Colocarse el tema en la mente. 

I: ¿Cómo así? 

S: Ehh si tú estás hablando sobre el interés animal entonces tu primero piensas sobre los animales. 

Empiezas a ver la lectura y ya es como diferente. 

I: OK, muchas gracias.  
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Appendix 8     

A Man of Science 

Charles Darwin (1809-1882) 

Charles Robert Darwin was born on 12 February 1809 in Shrewsbury, Shropshire into a 

wealthy and well-connected family. His maternal grandfather was china manufacturer 

Josiah Wedgwood, while his paternal grandfather was Erasmus Darwin, one of the leading 

intellectuals of 18th century England. 

Darwin himself initially planned to follow a medical career, and studied at Edinburgh 

University but later switched to divinity at Cambridge. In 1831, he joined a five year 

scientific expedition on the survey ship HMS Beagle. At this time, most Europeans 

believed that the world was created by God in seven days as described in The Bible. On the 

voyage, Darwin read Lyell's 'Principles of Geology' which suggested that the fossils found 

in rocks were actually evidence of animals that had lived many thousands or millions of 

years ago. Lyell's argument was reinforced in Darwin's own mind by the rich variety of 

animal life and the geological features he saw during his voyage. The breakthrough in his 
ideas came in the Galapagos Islands, 500 miles west of South America. Darwin noticed that 

each island supported its own form of finch which were closely related but differed in 

important ways.  

On his return to England in 1836, Darwin tried to solve the riddles of these observations 

and the puzzle of how species evolve. Influenced by the ideas of Malthus, he proposed a 
theory of evolution occurring by the process of natural selection. The animals (or plants) 

best suited to their environment are more likely to survive and reproduce, passing on the 

characteristics which helped them survive to their offspring. Gradually, the species changes 

over time.  

Darwin worked on his theory for 20 years. After learning that another naturalist, Alfred 
Russell Wallace, had developed similar ideas, the two made a joint announcement of their 

discovery in 1858. In 1859 Darwin published 'On the Origin of Species by Means of 

Natural Selection'. 

The book was extremely controversial, because the logical extension of Darwin's theory 
was that homo sapiens was simply another form of animal. It made it seem possible that 

even people might just have evolved - quite possibly from apes - and destroyed the 

prevailing orthodoxy on how the world was created. Darwin was vehemently attacked, 

particularly by the Church. However, his ideas soon gained currency and have become the 

new orthodoxy. Darwin was a British scientist who laid the foundations of the theory of 

evolution and transformed the way we think about the natural world. Darwin was a British 

scientist who laid the foundations of the theory of evolution and transformed the way we 

think about the natural world. Darwin died on 19 April 1882 and was buried in 

Westminster Abbey. 
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Appendix 9 

The Father of Classification 

Carl Linnaeus (1707 - 1778)  

Carl Linnaeus was born on May 23, 1707, in Råshult, Sweden, the eldest of Nils and 

Christina Linnaeus's five children. Two years after his birth his father became the minister 

at Stenbrohult, Sweden. It was there that his father, who was a lover of flowers, introduced 

botany (the study of plants) to Carl at a young age. And at the age of five Carl had his own 

garden, which he later said, "inflamed my soul with an unquenchable love of plants." Carl 
was more interested in plants than in his studies while in grammar school. His mother 

hoped he would become a minister, but he showed no interest in that career. Johan 

Rothman, a master at the high school, encouraged Carl's interests in science and suggested 

that he study medicine. Nils Linnaeus agreed, and Rothman tutored Carl for a year.  

In 1727 Linnaeus entered the University of Lund. The science and medical instruction was 
very weak there, and after a year he transferred to Uppsala University, where things were 

not much better. Fortunately he attracted the interest of Olof Celsius, a religion professor 

who was interested in the plants of Sweden. Celsius gave Linnaeus free room and board 

and encouraged his study. The most important development in botany at the time was the 

study of the sexuality of plants. Linnaeus wrote an essay on the subject, which Celsius 

showed to one of the professors of medicine, Olof Rudbeck. Rudbeck was so impressed 

with Linnaeus that he appointed him lecturer in botany and tutor of his sons.  

From 1732 to 1735 Linnaeus traveled throughout Sweden on behalf of the government to 

study the country's natural resources. Linnaeus then went to Holland to obtain a medical 

degree. In 1735, after a week at the University of Harderwijk, Linnaeus took the 

examinations, defended his thesis (a written statement containing original research and 

supporting a specific idea) on the cause of intermittent (not continuous) fever, and received 

his degree. He spent most of the next three years in Holland but also traveled in Germany, 

France, and England. He had many of his scientific papers published with the support of 

other naturalists and the wealthy banker George Clifford. Linnaeus concluded that in three 
years he had "written more, discovered more, and made a greater reform in botany than 

anybody before had done in an entire lifetime."  

Linnaeus returned to practice medicine in Stockholm, Sweden, and he was very successful. 

In 1739 he married Sara Lisa Moraea, with whom he would have six children. Linnaeus 

became professor of botany at Uppsala University in 1741. He taught botany, zoology (the 
study of animals), natural history, and other subjects, and he was very popular with his 

students. The love of his students and the value of his work ensured his widespread 

influence and brought him many honors. He was appointed chief royal physician in 1747 

and was knighted in 1758; he then took the name Carl von Linné. He retired in 1776 and 

died in Uppsala, Sweden, on January 10, 1778.  
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Appendix 10 

A Religious Scientist 

John Ray (1627- 1705) 

First, John Ray was born in a smithy at Black Notley near Braintree, Essex, England, on 
November 29, 1627. His father was the village blacksmith. Derham reports that Ray’s 

mother "was a very religious and good woman, and of great use... particularly to her 

neighbours that were lame or sick, among whom she did great good", through her skill in 

the use of medicinal plants. 

Second, Ray’s gifts were recognized at his school in Braintree, and he won a scholarship 
to Cambridge University. He graduated from Trinity College and became a minor Fellow in 

1649, later gaining appointments as Lecturer in Greek, Mathematics and Humanities.  

After this, in 1650 he began studying plants in his spare time. He explored the county of 

Cambridge shire on ‘sampling’ expeditions and established specimens in his garden. In 

1660 his Cambridge Catalogue was published, the first county Flora. In the 1650s he began 
using his summer vacations for longer expeditions around Britain with friends. His main 

colleague was Sir Francis Willoughby, whose interest in animals complemented Ray’s in 

plants. In 1660 they formed a plan for a complete catalogue of the plants and animals of 

Britain. 

Next, Ray studied to become a minister in the Church of England. While a lecturer he 
preached regularly at chapel in Cambridge, but his ordination was delayed until 1660 by the 

disruption of the Civil War 

After the early death of Sir Francis Willoughby in 1672, Ray fulfilled his duty as trustee of 

the education of Willoughby’s children by living at Middleton Hall in Derbyshire as their 

tutor. He also worked on the posthumous publication of Willoughby’s notes on birds, 
adding much himself, but ascribing the book to Willoughby’s name only. A small pension 

from Willoughby’s will enabled Ray to spend the rest of his life working as a scientist and 

theological writer, rather than seeking fresh posts as an itinerant tutor working at various 

country estates.  

After 1685 John Ray suffered from leg sores, probably caused by lack of winter heating, 
and travelled less as he grew older. Ray's theological writings, including Wisdom of God 

were published during this period. His field work turned to insects, of which he found a 

great variety within a few miles of his home. He kept in contact with the scientific 

community by letter, and received many specimens by post. Samuel Dale, a local man, 

helped Ray with cataloguing and was inspired to become a biologist. Finally, Ray died on 

January 17, 1705, and was buried at the church in Black Notley. 

 

 

http://www.jri.org.uk/ray/wisdom/index.htm
http://www.jri.org.uk/ray/img/dalecut.jpg
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Appendix 11 

INVERTEBRATES 

Of the million or more animal species in the world, more than 98% are invertebrates. 

Invertebrates don't have an internal skeleton made of bone. Many invertebrates have a 

fluid-filled, hydrostatic skeleton, like the jelly fish or worm. Others have a hard outer shell, 

like insects and crustaceans. There are many types of invertebrates. The most common 

invertebrates include the protozoa, annelids, echinoderms, mollusks and arthropods. 

Protozoa are simple, single-celled animals. They are the smallest of all animals. Most 
protozoa are microscopic in size, and can only be seen under a microscope. However, they 

do breathe, move and reproduce like multi-celled animals. There are several types of 

protozoa. The amoebas are clear, shapeless cells. Flagellates have a body shape looking like 

a hair.  

Although we can't see them, protozoa do a lot for us. Protozoa play a useful role in the food 

chain as a source of food for fish and other animals. Some protozoa are helpful to humans 

by eating dangerous bacteria. Unfortunately, other protozoa are parasites and can be 

harmful to humans by transmitting disease. 

Protozoa eat tiny algae and bacteria. Some protozoa absorb food through their cell 

membrane. Others surround and engulf their food or have openings to collect food. They 

digest their food in stomach-like compartments called vacuoles. Protozoa take in oxygen 

and give off carbon dioxide through the cell membrane. They reproduces by splitting in 

half. 

There are about 9,000 species of Annelids known today, including worms and leeches. 

They can be found almost anywhere in the world. Annelids have existed on Earth for over 

120 million years. 

Annelids have bodies that are divided into segments. They have very well-developed 
internal organs. One common characteristic of annelids is that they don't have any limbs. 

Some annelids may have long bristles. Others have shorter bristles and seem smooth, like 

the earthworm shown here. 

There are many types of worms. Commonly known worms include earthworms, 

roundworms and flatworms. Most worms are small, measuring fractions of an inch to 

several inches long. Other worms, such as the ribbon worm, can grow up to 100 feet in 

length. Some worms are considered parasites, in that they live inside the human body. 
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Mollusks were among the first inhabitants of the Earth. Fossils of mollusks have been 

found in rocks and date back over 500 million years. Mollusk fossils are usually well 

preserved because of their hard shell.  

Most mollusks have a soft, skin-like organ covered with a hard outside shell. Some 

mollusks live on land, such as the snail and slug. Other mollusks live in water, such as the 

oyster, mussel, clam, squid and octopus.  

Land living mollusks, like the snail, move slowly on a flat sole called a foot. Ocean living 

mollusks move or swim by jet propulsion. They propel themselves by ejecting water from 

their body. For example, the squid ejects water from a cavity within its body, and the 

scallop ejects water to move by clamping its shell closed. Other ocean living mollusks, like 

the oyster, attach themselves to rocks or other surfaces, and can't move. They feed by 

filtering small food particles from water that flows through them. 

 

Echinoderms are marine animals that live in the ocean. Common echinoderms include the 
sea star, sea urchin, sand dollar and sea cucumber. Most echinoderms have arms or spines 

that radiate from the center of their body. The central body contains their organs, and their 

mouth for feeding. Sea stars, commonly known as the starfish, have 5 or more arms 

attached to their body. 

On the bottom of the Starfish are small tube feet to help with movement and feeding. The 

starfish's mouth is underneath, and is capable of eating other sea life such as clams and 

mussels. Another type of echinoderm is the sea urchin. Sea urchins have many spines 

connected to their body. These spines help to protect them from predators. 

 

Arthropods make up over 75% of the world's animal species. Arthropods include animals 

such as insects, crustaceans and arachnids. Arthropods have limbs with joints that allow 

them to move. They also have an exoskeleton, which is a hard, external skeleton. Their 
body cavity contains the nervous system, circulatory system, reproductive system and 

digestive system. 

The largest group of Arthropods are the insects. The next largest group is the crustaceans, 

including lobsters and crabs. The arachnids include spiders and ticks. Other Arthropods 

include centipedes and millipedes. 

 

 

 

http://www.kidport.com/reflib/science/animals/Insects.htm
http://www.kidport.com/reflib/science/animals/Crustaceans.htm
http://www.kidport.com/reflib/science/animals/Arachnids.htm
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Appendix 12 

ARTHROPODS 

The arthropods constitute over 90% of the animal kingdom and are classified in the phylum 
Arthropoda. They are distinguished from other animals by: an exoskeleton (a skeleton on 

the outside of the body); a body divided into distinct parts; jointed legs and appendages and 

bilateral symmetry (both sides of the body are the same). The main groups of arthropods 

are crustaceans, arachnids and insects. 

Crustaceans are a type of Arthropod. The name may not sound familiar, but you probably 
know them. You may even have eaten one. Crustaceans live mostly in the ocean or other 

waters. Most commonly known crustaceans are the crab, lobster and barnacle. 

They have a hard, external shell which protects their body. Crustaceans have a head and 

abdomen. The head has antennae which are part of their sensory system. The abdomen 

includes the heart, digestive system and reproductive system. The abdomen also has 
appendages, such as legs, for crawling and swimming. Many crustaceans also have claws 

that help with crawling and eating. 

 

Arachnids are a type of arthropod. You know many of them as spiders. Common arachnids 

are spiders, scorpions, ticks and mites. Like other arthropods, the arachnids have a hard 

exoskeleton and jointed appendages for walking. Most arachnids have 4 pairs of legs. In 

some, the first pair of legs may be used for holding their prey and feeding. Unlike other 

arthropods, arachnids do not have antennae.  

Spiders are easily recognized with their 8 legs. All legs are used for walking. The first pair 

of legs is also used for holding prey and feeding. The second pair of legs may also be used 

for holding and killing their prey. Most spiders have 8 eyes. Spiders have fangs that are 

used to inject poison to paralyze or kill their prey. Many spiders can produce silk threads to 

spin webs for catching prey, and for building an egg sack to hold and protect their eggs. 

Scorpions are large arachnids, some reaching over 8 inches in length. They have 4 pairs of 

legs, and a pair of pincers for catching and holding their prey. Scorpions also have a sharp 

stinger at the end of their tail that is used to paralyze or kill insects and small animals. 

Mites and ticks are small arachnids that are parasites living on the blood and tissue fluid of 

other animals. They can occasionally transmit disease. 

 

Insects are the largest group of arthropods. There are over 800,000 different types of 

insects. Insects are very adaptable, living almost everywhere in the world. Common insects 

include the fly, beetle, butterfly, moth, dragonfly, bee, wasp and praying mantis. Insects 

http://www.kidport.com/reflib/science/animals/Arthropods.htm
http://www.kidport.com/reflib/science/ScienceGlossary.htm#Exoskeleton
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have an exoskeleton that covers their entire body. An insect's body consists of 3 parts: the 

head, thorax and abdomen. 

The insect's head has a pair of antennae, and a pair of compound eyes. Compound eyes are 

different from human eyes which have a single lens for each eye. Compound eyes have 

many lenses for each eye. For example, the fly has about 4,000 lenses in a single eye. This 

provides them with very good eyesight. 

The thorax contains the legs for walking, swimming, jumping or digging. The thorax may 

also have wings for flying. The abdomen contains many body organs, such as the heart, 

respiratory system, digestive system and reproductive system. 

The insect's hard, exoskeleton makes it difficult for the insect to grow and get larger. This 

is because the exoskeleton can't grow and get larger. Many insects must molt in order to 

grow. Molting is the process where an insect sheds it outer skeleton. It wriggles out of this 

old skin, and a new, larger exoskeleton develops. 
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Appendix 13 

VERTEBRATES 

Animals with an internal skeleton made of bone are called vertebrates. Vertebrates include 
fish, amphibians, reptiles, birds, and mammals. Although vertebrates represent only a very 

small percentage of all animals, their size and mobility often allow them to dominate their 

environment. 

Almost three-fourths of the world's surface is covered in water. This water is home to over 

20,000 different species of fish. The earliest fossils of fish date back over 400 million years. 

There are a wide variety of fish — from the goby which is less than one half an inch long, 

to the whale shark which can be over 60 feet long. 

Most fish breathe through gills. Gills perform the gas exchange between the water and the 
fish's blood. They allow the fish to breathe oxygen in the water. Fishes are vertebrates that 

have a skeleton made of either bone or cartilage. About 95% of fishes have skeletons made 

of bone. These bony fishes have a swim bladder, a gas-filled sac that they can inflate or 

deflate allowing them to float in the water even when not swimming. Fishes with a cartilage 

skeleton tend to be heavier than water and sink. They must swim to keep afloat. 

Cartilaginous (cartilage) fish include the ray and the shark. 

Most fish swim using a tail fin. Muscles in the tail fin move it from side to side, forcing 

water backward, and propeling the fish forward. Other fins help the fish change direction 

and stop. Pectoral fins on their side help them swim up and down. Dorsal and anal fins on 

the top and bottom keep the fish upright. Pelvic fins on the underside help steer left and 

right. Many fish eat plants, while others such as the shark eat other fish. 

Amphibians lay their eggs in water, and young amphibians tend to resemble small fish. The 

tadpole, or newborn frog, is born and lives in water. It has a tail that allows it to swim like a 

fish. It also has gills so that it can breathe under water. As the tadpole grow into a frog, it 

loses its gills and tail, and develops legs for moving on land. Most amphibians can both 

walk and swim in water. 

Depending on the species of amphibian, breathing can take place in gills, lungs, the lining 

of the mouth, the skin, or some combination of these. Amphibians’ body temperature 

changes with its environment. In cold climates, amphibians hibernate during the winter. 

Reptiles have been around for 300 million years, even during the dinosaur age. The most 
common reptiles include alligators, crocodiles, lizards, snakes, tortoises and turtles. 

Reptiles are air-breathing animals, although many live not only on land but in water. The 

most noticeable features of reptiles are the scales that cover their body. The majority of 

reptiles lay eggs to give birth to their young. 

Although reptiles breathe through lungs, some reptiles can also absorb oxygen in water 
through membranes in their mouth. Reptiles are often called cold-blooded because they 
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can't regulate their own body temperature. Their body temperature depends on the external 

temperature. They will lay in the sun to heat their body, or hide in the ground, under a rock 

or in water to cool their body. 

Crocodiles and alligators are large reptiles that spend much of their time on land and in 

water. They can walk on land using their webbed feet. They can also use their long tail to 

swim in water. Crocodiles feed on large animals they catch on land or in water. They have 

powerful jaws and teeth to tear apart their prey. 

Lizards and snakes are the largest group of reptiles. Lizards are four legged animals with a 

long tail. Many lizards can shed their tail to escape from predators. They can then grow a 

new tail. Some lizards, such as the chameleon, can change colors to blend into their 

environment. This camouflage helps to protect them from predators. 

Snakes don't have limbs. They move by slithering along the ground. Some snakes are 

poisonous, or venomous, such as the rattle snake, cobra, and eastern green mamba. They 

have fangs which bite into their prey and inject poison into the victim. Other snakes, such 

as the boa constrictor and the python kill their prey by crushing it. Most snakes can 

dislocate their jaw, allowing them to swallow prey much larger than themselves. 

There are over 8,000 species of birds. Birds have 3 major differentiating characteristics: 

wings for flight, feathers, and a beak rather than teeth. Birds have adapted their vertebrate 

skeleton for flight. Their bones and skull are very thin, making their bodies extremely light. 

To support flight also required other changes to their skeleton. Obvious changes are the 

addition of wings. Other changes are less obvious. The claws and muscles of a bird's foot 

are designed to lock and hold onto a perch even while the bird is sleeping.A bird's 

respiratory system is also adapted to make it easier to breathe at high elevations, where air 

is thinner. 

Mammals have several unique characteristics that differentiate them from other animals. 

Most mammals have hair, or fur, covering their body. They are also capable of regulating 

their body temperature. The mammals’ metabolism controls heat production, and the sweat 

glands help cool the body. These allow the mammal to maintain a constant body 

temperature, regardless of the environmental temperature. One other difference is that 

mammals give birth to fully formed babies, and the female mammals produce milk to feed 

their young. 

Most mammals walk on 4 legs, with only the humans walking upright on 2 legs. Aquatic 

mammals have flippers, or fins, for swimming rather than legs. Common mammals include: 

primates, such humans and monkeys; marsupials; rodents; whales; dolphins; and, seals.  
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Appendix 14  

Organize the events chronologically 

(   ) Charles started an expedition 

 (   ) He died in 1882 

(   ) He proposed his theory of evolution 

(   ) He studied at Edinburgh University 

(   ) Later he was judged by many people 

(   ) Next he published his book of natural selection 

(   ) Darwin was born in England 

(   ) The scientist traveled to the Galapagos Islands 

(   ) Then he changed to study in Cambridge  

(   ) He changed the opinion of people of his epoch  
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Appendix 15 

Write in the parentheses the number of the paragraph that can be labeled 

with the following sentences 

 

(   ) His activities after his friend´s death 

(   ) His career as a church minister 

(   ) Family 

(   ) Final years 

(   ) Beginning of his career 

(   ) How Ray started his study of plants 

 

Write in the parentheses the number of the paragraph that can be labeled 

with the following sentences 

 

(   ) His activities after his friend´s death 

(   ) His career as a church minister 

(   ) Family 

(   ) Final years 

(   ) Beginning of his career 

(   ) How Ray started his study of plants 
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Appendix 16           

Sequenced Flow Chart 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

First 

Second 

Then 

Next 

Finally 
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Appendix 17 

KWL CHART 

K 

(What I know) 

W 

What I want to know) 

L 

(What I learned) 
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Appendix 18 
 

COLEGIO JORGE N. ABELLO 

LISTA DE COTEJO PARA EVALUACIÓN DE UNA CLASE 

 

Grado: 9°      Nivel: Bajo (A2) 

 

Clase a evaluar: Biografía de John Ray 

Para mantener la objetividad de este instrumento, no es necesario que escriba su nombre  

 

1. Propósito Formativo: Evaluar la efectividad de la clase presentada por el docente.  

 

2. Aspectos a Evaluar: Efectividad en la escogencia de diferentes elementos de la clase tales como 

metodología, contenidos, actividades y materiales.   

 

3. Instrucciones: Primero, lee cuidadosamente junto con tu compañero los aspectos que aparecen 

en la columna titulada “ASPECTOS A EVALUAR”. Luego decide con tu compañero colocar una 

equis en las columnas del 1 al 4, donde 1 expresa: TOTALMENTE EN DESACUERDO, 2: EN 

DESACUERDO, 3: DE ACUERDO, 4: TOTALMENTE DE ACUERDO. 

4. Por favor recuerda que la honestidad es importante en la realización de esta actividad 

pedagógica. Además, por ser una actividad en parejas, la tolerancia y el respeto a las 

opiniones del otro son fundamentales.  

 

 

ASPECTOS A EVALUAR 1 2 3 4 

1. La forma como el profesor manejó la clase fue apropiada 

 

    

2. A pesar de que el contenido del texto usado en clase estaba en inglés, logré 

comprenderlo gracias a la metodología del docente 

    

3. El docente utilizó diversidad de materiales     

4. Las actividades propuestas por el docente fueron significativas y me ayudaron en 

la comprensión del contenido de la clase 

    

5. Tuve la oportunidad de participar en las actividades     

6. Mis errores fueron corregidos     

7.  El texto que leí en esta clase es interesante      

8.  El texto que leí tiene información relevante para mis estudios de noveno  grado     

9.   El texto tiene un grado de dificultad apropiado para mi nivel de inglés     

10.  El texto me permitió aprender cosas nuevas.     

11.  La actividad de identificar los temas de los párrafos me  pareció útil     para 

comprender mejor el texto 

    

12. La actividad de identificar las acciones realizadas por Ray me permitió entender 

mejor su contribución a la ciencia 

    

13. Las estrategias de deducción de significados me ayudan a comprender los textos 

más fácilmente. 
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ASPECTOS A EVALUAR 1 2 3 4 

14. Necesito más práctica en estrategias de deducción de significado     

15. Necesito más práctica en identificar ideas principales     

16. La actividad de hacer un diagrama de flujos (Flow Chart) me es útil para 

organizar la información de un texto. 

    

17. Necesito realizar más practicar más  la realización de diagramas de flujo (Flow 

Chart) 

    

18.  Puedo escribir párrafos cortos utilizando conectores de secuencia     

19. Necesito más práctica para escribir párrafos cortos utilizando conectores de 

secuencia 

    

20. La actividad oral de identificar información incorrecta me pareció útil para 

practicar escucha y las formas negativas 

    

21.  La secuencia de actividades de la clase me pareció adecuada.     

22.   El profesor usó demasiado español en la clase     

23. El profesor debería usar más español en la clase     

24. En general, siento que estoy aprendiendo a leer textos auténticos     

25. Me siento satisfecho con la clase     

 

Encierra en un círculo las opciones que consideres apropiadas 

 

26. ¿Cuál estrategia necesitas reforzar (puedes escoger varias):  

A. Vocabulario   B. Identificación de ideas principales   C. Identificación de información específica 

(acciones).   D. Otras (¿Cuáles?) 

_______________________________________________________________ 

 

27. ¿Cuál estrategia me parece útil para comprender textos (puedes escoger varias):  

A. Subrayar algunas partes    B. Identificar ideas principales   C.  Organizar la información 

desordenada   D. Deducir significado de palabras desconocidas   

E.   Hacer un flow chart     F. escribir párrafos   
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Appendix 19 

OBSERVATION GUIDELINE  

Observer’s Comments 
To be completed by the observer during or immediately after the teaching session.  Attach 

additional pages if necessary. The breakdown of each category (in italics) is a guide to the 

observer as to aspects for comment and discussion.  They are not intended to be 

comprehensive or that each has to be covered in every case.  Different disciplines 

may have additional aspects to consider. 

The objectives of the class were: 

Objectives: Students should be able to… 

 

Language:  

 

 Read and comprehend  narrative texts 

 Analyze and understand the organization of a biography 

 Use skimming as reading strategy for the comprehension of a text 

 Identify specific information in a text 

Content:  

 

 Recognize a representative theorist of animal classification 

 Appreciate some contributions of Charles Darwin in the subject of Taxonomy 

 

Teaching characteristics – Comments 

1. Planning and start of session 

Appropriateness of aims and outcomes (where it is possible to evaluate this).  Communication of these to 
students. Continuity with other sessions and students’ prior knowledge made explicit.  Coping with any 
unexpected occurrences, e.g. latecomers, missing equipment. 
 

 Teacher begins class at time and in an organized way, with clear explanations and 

instructions. Clear aims and  appropriated language. 

 

2. Presentation 

Structure.  Relevance and organisation of content.  Attitude to subject matter.  Clarity of presentation.  

Emphasis of key points.  Pace of session (time management).  Tone, volume, clarity of speech.  Links made to 
other aspects of course (e.g. lectures, seminars or tutorials).  Summary (end and/or interim).   
 

Well organized content. The presentation was clear and he uses appropriated language. Students 
understand directions end they were interesting. Teacher captured attention of the students. Tone and 
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volume of his voice were clear.  He used references to connect topic presentation. 

 

3. Student participation 

Question and answer technique.  Exercises/activities.  Class management (appropriate level of control and 
authority).  Instructions to students.  General class atmosphere.  Level of participation between students 
(excessive? lacking?).  Attention and interest.  Attitude to students.  Awareness of individual needs.  Student-

teacher rapport. 

 

Instructions to the students were clear; excellent control and authority. Students were 

interesting and with a high level of participation in the class.  The teacher uses a good 

questions and answer techniques they were interesting  and it was o good atmosphere. 

4. Methods and approaches 

Choice/variety of teaching/learning methods.  Use and design of instructional materials (OHP, handouts etc.)  
Use of appropriate reinforcement.  Examples and analogies.  References and links to research, other 
resources.  Dealing with problems/disruptions. 

.  

         Questions techniques were well done. He used a good material, with relevant topic for the students, he 

reinforce appropriately giving feedback immediately .  He used many of references to illustrated knowledge abot 

real life. 

. 

He Showed  attention and respect of students, practices effective classroom management ;Used active, 

hands-on student learning.; He used variety of instructional techniques. Teacher exalts answers and 

participation of the students 

5. General 

Were the aims and outcomes achieved?  Appropriateness of teaching/learning methods.  Was effective 
communication achieved?  Awareness of needs of learners and differences in approach.   
 

The aims and outcome were developed. He creates a  good class environment and the student 
feel comfortable and selfconfident to speak. He  stopped to check student understanding and 
engageme.  Feedback was focused to assess and improve learning. 

6. Aspects to improve 

Comment in terms of both teaching style and content (if possible).  In particular, refer back to the areas 
identified for focus by the teacher on the bottom of page 1 of this form. 

The participation was good and the majority of the students were interesting but You should try to  

improve participation of the whole class because there were students didn´t participated. 
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Appendix 20 

Your reflections 

Please complete this section after your teaching session.  Attach additional pages if 

necessary. 

What did you feel went well in this session? 

 

Lesson 1: In general terms, I consider that I achieved my purpose in the class. I think students could 

learn about a topic, in this case Darwin´s life and contributions to science, through English. If I have 

to be more specific and talk about each stage of the class, I can say that all of the stages took more 

than the time I had planned, but it was because of external factors such as interruptions (we were in 
the New Technologies Room, and this is a place were teachers should look for resources) but this 

was not a big problem, I could manage it and this did not make my students lose their concentration. 

Regarding the internal causes, I can mention that most of the students were committed to the class 

to the point that they wanted to participate a lot (in Spanish, though) and this made me take more 

time developing each stage.  

With regard to the presentation of the strategy taught and the structure of a biography, students did 

not have any problem, basically because the information was provided in Spanish. Sts could 

practice the strategy with the examples and the exercises I gave them. I think they understood the 

content because they could answer the questions I asked them as we were developing the activity. 

They could also do the exercise I planned for the chronological organization of the events.  

 
Lesson 2: Although lesson 1 was good, I consider that lesson two went better than lesson 1for 

many reasons. First, because students were more used to the methodology I am implementing in the 

class. For them it was easier to access the text because they could apply the strategy that I had 

previously taught: skimming. This helped them understand the text better and have strong basis to 

continue with the rest of activities I proposed. Second, because students were more related and 

comfortable with the structure of the text. For the second reading text students already knew how to 

identify the parts of a biography which gave them a plus when reading and comprehending the 

general idea of the whole passage.  

 

Likewise, I consider that the activities I proposed were appropriate for students because they clearly 
understood what they were required to do and also they facilitated them the comprehension of the 

text. In addition, the activities were challenging for them but at the same time they were doable so 

students felt they were gaining confidence as well as they were learning new content and language.  

On the other hand, I could reinforce the weaknesses students had had before. For instance, I 

identified some weak points in which students failed last class in terms of vocabulary; so I tried to 

tackle this aspect by providing more activities related to getting the meaning of words. However, I 

consider I need to include more activities like these or make more emphasis on this aspect.  

I not only reinforced my students  ́weaknesses but also mine. I realized that in the last lesson not all 

my students participated and this was partly my fault because I just focused on those students who 

were actively participating and engaged with the class; so this time I decided to pay more attention 

to those pupils who need more commitment or that were really shy to participate.    
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What would you like to change about this session if you had to teach it again? 

 

Lesson 1: Maybe I would spend less time in the initial activity because I think it took much more 

time than that I had planned; however, the activity was successful because I could get students  ́

attention. Students did not recognize the pictures of Darwin when he was young or adult and this 

gave them a lot of expectation because they wanted to reveal the mystery as the class was being 

developed.  
I would also like to change the organization of the space because students seemed to be crowded 

but this is because of the large number of students and the small size of the Technology Room 2. 

Maybe next time I would give them the vocabulary in advance. I would do previous activities with 

the key vocabulary so that students will have a better idea of the meanings of the words. This would 

facilitate the activity and I would not have to take much time dealing with vocabulary when reading 

the text. Anyway, the manner I did the exercise with students had good results.  

I would also try to focus on those students who did not participate or whose participation was little. 

I think I would do more individual exercises in order to check or confirm if each of them really 

understood.  

 
Lesson 2: I took the decision to change an activity or make a little variation on it before applying 

the lesson. I had considered the possibility to explain the connectors of sequence by using a poster 

with sticky stripes which I was going to place on the poster while I explained the topic. However, I 

decided to make a Power Point presentation instead because it was less time consuming, more 

practical, and I could use a variety of images that would help students understand better. I think it 

was a good decision because students loved the way I introduced the topic since I used images, 

highlighted words and different kind of font in order to illustrate the use of the connectors.  

Moreover, I would like to have more control over the time I assign to each activity because it 

always takes me longer to develop them. This is maybe because I also have to deal with class 

management, interruptions, etc.  

 

In the light of the observer’s comments, what aspects of your teaching approach will you look 

at changing in the future?  How will you go about doing this? 

 
Lesson 1: As I mentioned above, I think I would engage more those students who did not 

participate. I would try to organize the classroom before beginning the class and distribute the place 

where they should sit. Then I would sit a student whose participation is low with one whose 

participation is high or average so they can serve as a support for the others. I can make this 

distribution in advance; therefore, I will not forget to make these students participate.   

 

Lesson 2: I definitively paid attention to these suggestions and I organized my students in such a 

way that they could benefit from a more capable one. I could also make them participate more 

because I had identified before the ones who were not committed to the class. I encouraged my 

pupils to participate and give their opinion even in Spanish for them to feel more confident. 

Students who always participate continued with the same attitude.  

 



 

                                                             A Theme-Based and Genre-Oriented Reading Course  

188 

 

 

 

 

 

 

 

 

 

What have you found useful/not so useful about the observation process? 

 

Lesson 1: A process of observation will always be useful if we take into account that its purpose is 

to improve our teaching process. The observer made me realize that some students were not 

participating and that I did not pay attention to them and just focused on those who were interested 

in the class. Now I know that I don not have to forget those students who are the ones who really 

need help.  
Lesson 2: This time I would like to talk about how useful the class was. I think it was really useful 

for my students. They felt that they could understand the text in spite of the fact that it used 

academic language and scientific expressions.  

The class was also useful because the activities were organized in order to demand a bit more effort 

from the part of students each time.  


