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Abstract 

The purpose of this study is to analyze the influence of the implementation of an Adapted 

Model of a Balanced Critical Literacy Approach on students’ perceptions about reading and 

the development of criticality in a group of tenth graders from a non-bilingual public school 

in Colombia. The methodology combined the teaching of reading strategies with the 

awareness of the power that a written text can hold. To carry out this project, three lessons 

were planned, each one with a topic to enhance the critical part of the approach: 

discrimination, bullying and inequality. An action research design was used, which involved 

surveys, observations, teacher/researcher’s journal and document review. After the 

implementation of this research project, the main findings suggested that the Adapted Model 

helped most students to change their perceptions towards reading in English. The results also 

demonstrated that by learning reading strategies students felt that they improved their reading 

comprehension skills. In addition, it was found that students developed critical skills and they 

could share their opinions, relate the topic to their personal experiences, challenge social 

realities, judge and evaluate behaviors, propose solutions and express personal behavioral 

change. Finally, it was noticed that the perceptions towards the Adapted Model of Balanced 

Critical Literacy were mostly positive and also contributed to enhancing students’ confidence 

and reduced the level of frustration that some students felt towards reading in English. 

 

Keywords: balanced literacy, critical literacy, students’ perceptions, reading.  
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Chapter 1. Introduction 

 Nowadays, learning English has become necessary in different fields, such as 

education, research, business, traveling, and many occupations. Considering that English is 

one of the most spoken languages in the world, it can be considered as an advantage for 

people who are able to master this language. One of the most remarkable advantages of 

speaking English is the added value that a bilingual professional represents for workplaces 

that is usually rewarded with a better salary. Another advantage of mastering English is that it 

can widen the perception of other cultures and even increase the value of your own culture 

(Mahu, 2012). This last advantage might lead to motivating people to travel, experience other 

cultures, and communicate. 

 The Colombian government has been trying to increase the motivation for learning 

English based on the importance it represents for the development and prosperity of the 

country. The National Ministry of Education (MEN) has implemented several programs in 

order to improve the learning and teaching of English in Colombian schools. In 2004, the 

MEN launched the National Bilingual Program which had three main objectives. The first 

one is to provide bilingual education to the indigenous communities and to promote that those 

communities adopt Spanish as their second language. The second objective of this program is 

to unify criteria in terms of the methodology used to teach English and the third one, is to 

improve the levels of communicative competence by implementing and adapting the 

Common European Framework of Reference for Languages. This National Bilingual 

Program was expected to have an impact on the improvement of the English level of 

Colombian students and ensure that 11 graders achieved a B1 level by the year 2019. 

However, the implementation of this program did not meet the expected results. 

 Currently, the MEN is implementing the program called Colombia Bilingüe which 

aims to strengthen the teaching and learning process of English. This current program 



11 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

establishes that 8% of the students will achieve a B1 level in 11th grade. The aforementioned 

programs have emerged based on the results obtained in the SABER 11 test which mainly 

evaluates grammar and reading skills in the English section. This means that there is a strong 

necessity to reinforce the teaching of reading in English to obtain better results in the SABER 

11 tests. In order to strengthen the reading skill, it is essential to teach students how to read in 

a meaningful way and the use of reading strategies to improve their reading comprehension 

skills.  

According to the National Reading Panel (2000), there are five fundamental 

components of reading that are related to each other to gain meaning from text which is the 

essence of reading. These critical components of reading include (a) phonological 

awareness/phonemic awareness, (b) word study/phonics, (c) vocabulary, (d) fluency, and (e) 

comprehension (As cited in Tindal & Nisbet, 2010). Based on the results obtained from the 

needs analysis carried out in the school in which this study was conducted, we concluded that 

the implementation of an improvement project focused on reading is needed. Consequently, 

this study intends to implement a Balanced and Critical Literacy approach combined and 

adapted to the context as a method to improve reading skills. The effectiveness of the 

implementation of these approaches may depend on the early exposure of the aforementioned 

approaches. 

 The Balanced Literacy and Critical Literacy approaches have been implemented in 

EFL context and have proven to be effective separately. In the research of these approaches, 

some similarities were found which can be used to complement each other. In Colombia, 

there are no studies that explore the implementation of these theories combined which allows 

us to investigate the impact that the implementation of these approaches may have in our 

context, which will be described. 
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 This research project is intended to be applied in a public school located on the 

Caribbean coast of Colombia. In this school, students usually do not have the English level 

expected (B1) when they present the SABER test in eleventh grade. Considering that this test 

is based on reading comprehension and grammar, it makes sense to focus on this skill and to 

look for methodologies or approaches that would help to reinforce it. Hence, this project aims 

to answer the following research questions:  

• How does the implementation of an adapted model of the Balanced Critical Literacy 

approach influence students’ perception of reading in the context of a non-bilingual 

public school in Colombia?  

• How does the implementation of an adapted model of the Balanced Critical Literacy 

approach help to develop students’ critical literacy skills?  

To carry out this study, an action research design was implemented and data were collected 

through observations, researcher/teacher’s journal, document analysis, and surveys.  

 This research project is organized in the following order. Chapter one has given an 

introduction to the project and highlighted the importance of reading to improve students’ 

English level in a public school in Colombia. Chapter two presents the theoretical framework 

that provides key concepts to support our Adapted Model of Balanced Critical Literacy. In 

addition, it introduces the results and procedures of similar studies that have been conducted 

in the same field. Chapter three contains the methodological foundations to carry out this 

study. It describes the paradigm, the type of study, the context and participants, data 

collection procedures, the pedagogical strategy implemented and ethical considerations that 

framed this study. Chapter four describes the main results of this study. Chapter five 

discusses those findings and results. Finally, chapter six draws some conclusions and 

synthesizes how the research questions are addressed. It also highlights the significance of the 
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study for the Colombian context and finishes by providing some suggestions for future 

research in the field.  

 

Chapter 2. Theoretical Framework 

Over the years, there have been many theories and debates about how to teach reading 

in a successful way. Reading can be seen as one of the fundamental skills to master when 

learning a language, especially in the acquisition of a second language since it benefits this 

learning process (Krashen & Terrel, 1983, as cited in Mart, 2012).  When referring to 

reading, one of the most interesting controversies emerges with two basic views of reading:  

the skills-based approach (focused on the use of phonics) and the meaning-based approach 

(emphasized on reading comprehension). The term Balanced Literacy combines both views 

of reading, the skills-based approach with the meaning-based approach and it shows that 

there is a close relationship between them and they complement each other instead of 

detracting importance between them. 

 In addition, another approach to reading that has been researched during the last 

years is the Critical Literacy Approach which is based on the premise that “language 

represents the world and reflects the social construction” (Ali, 2011).  These approaches 

provide benefits to the practice of reading. Therefore, the purpose of this study is to analyze 

the influence of the implementation of an adapted model of a Balanced Literacy Approach 

combined with a Critical Literacy Approach on students’ perception about reading and the 

development of their criticality. In this chapter, the different definitions of reading will be 

presented first. Second, some theories about teaching reading will be discussed. Then, the 

origin of balanced literacy and the definition of its components will be described. Finally, we 

are going to provide a background of critical literacy and its implications in the reading 

process. 
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Reading 

Reading is an important skill within a learning process and especially in the 

acquisition of a foreign language.  According to Nation (2008), reading is not only a great 

source of knowledge but also of enjoyment. From this perspective, it is seen as a way to 

establish and improve any previous knowledge such as vocabulary and grammar. In addition, 

it encourages students to embark on a deeper learning process and the discovery of new 

knowledge of the world. Grabe (2014) defined reading as a  

Complex ability to extract, or build, meaning from a text. However, this definition, by 

itself, is not very informative. The most commonly accepted way for researchers to 

explain the above definition is to identify the key component abilities and skills that 

allow reading comprehension to emerge. (p.8) 

This means that reading comprehension might be deeper than it seems. It involves 

certain abilities to understand a written text such as word recognition, cognitive skills, 

interpretation, among others. Moreover, Graesser (2007) mentioned that reading can be 

perceived as an extraordinary achievement taking into consideration the process a reader does 

in order to comprehend a text. He highlighted the importance of learning reading strategies 

with the purpose of improving some aspects of comprehension. In other words, reading 

strategies may help the reader understand a text better.  

Not only is reading good by itself, as a skill, but it also contributes to the development 

of other skills. According to Krashen in his theory of the Natural Approach, reading provides 

excellent input in learning a second language. “Reading may contribute significantly to 

competence in a second language. There is good reason, in fact, to hypothesize that reading 

makes a contribution to overall competence, to all four skills” (Krashen & Terrel, 1983, as 

cited in Mart, 2012, p. 92). This statement suggests that reading might be considered as an 

important foundation in the development of listening, speaking, and writing skills. 
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Nagy, Herman, and Anderson (1985) used the term ‘incidental vocabulary learning’ 

to state that L2 students can acquire vocabulary through reading. They also suggested the 

implementation of extensive reading in the classroom to promote vocabulary growth. 

Moreover, Pulido (2004) mentioned that this process of learning vocabulary from reading is 

more complicated than it seems. This process involves linguistic and extralinguistic 

knowledge when the learner tries to infer meaning from context. She also said that depending 

on the relevance that the unknown word has to the comprehension of the text, it might affect 

the acquisition level of vocabulary. This means that the more relevant the lexical item is on a 

text, the deeper processing of the word would be.  

An important factor to consider in the reading process is the language the writer uses 

and how it influences the reader’s comprehension. Kucer (2014) stated, “the relationship 

between the reader’s language and the writer’s language influences the ease with which a text 

can be processed. Potentially, shared language systems can more easily produce shared 

understandings'' (p.171). This means that the author of a reading aims at a particular audience 

and therefore implements certain specific lexis which might make the reading easy for the 

purposed reader or difficult if the reader is not used to the vocabulary implemented. 

Teaching reading 

Nation (2008) states some principles of teaching reading that can be used to design 

and implement any reading course or program. (a). Reading as a meaning-focused input. It is 

practiced and done based on a set of varied purposes, for instance, reading to search for 

information and this includes reading strategies such as skimming and scanning. Also, 

reading to learn, reading for fun, reading to integrate information, reading to critique texts, 

and reading to write. Each purpose is explicitly stated. It is essential to use the appropriate 

language proficiency level in each reading, so learners develop their skills through the 

process of reading. Nation (2008) adds that learners should be involved in reading exercises 
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with the knowledge and understanding of most of the words, so they can learn the unknown 

words by implementing contextual clues to guess the meaning. (b). Meaning-focused Output. 

This suggests that other language skills should be considered to implement any reading, for 

example, listening, speaking, and writing. All of them may be guided to be related to the 

reading process. (c). Language-focused Learning. It suggests that training and practice are 

mandatory to develop any required reader’s skill and knowledge such as phonemic awareness 

activities, phonics, and spelling practice, just to name a few. (d). Fluency Development. 

Fluency is taught through practice and training. There are certain types of exercises that help 

to push learners to reach fluency in reading, for example, speed reading, repeated reading, 

paired reading, scanning, and skimming. All these activities should be implemented with 

appealing topics to the learners, so they find them interesting and challenging. 

All these principles can be simplified or found in the following concepts: Intensive 

reading and extensive reading. (1). Intensive reading: Learners’ knowledge of language 

features and reading strategies can be increased through intensive study of reading. Also, 

comprehension skills may be improved since this practice is evidence of the principle of 

language-focused learning. According to Mart (2015), the main purpose of intensive reading 

is to achieve accuracy rather than focus on fluency. Savas (2009) also stated that the aim of 

this type of teaching reading is to merely construct meaning from a text, which is often short 

and scaffolded by the teacher. Savas affirms that the implementation of an intensive reading 

approach is improbable to be sustained in the long-term since when students finish high 

school, they are then responsible for their own learning and reading process.  

Nation (2008) argues that intensive reading must be applied correctly by placing the 

main focus on the language features that may appear in a wide variety of texts and the 

strategies that learners may use with most of those texts. Besides, teachers and learners 

should ignore or quickly deal with occasional language features and teachers should make 
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sure that all frequent language features and strategies are practiced in different contexts and 

texts. Generally, working on intensive reading requires participants to focus on a set of 

aspects such as comprehension, regular and irregular sound-spelling relations, vocabulary, 

grammar, cohesion, information structure, genre features, and strategies (Nation, 2008).  All 

of these aspects need to be explained in the target language, although the use of the first 

language makes the whole process much easier. In a more practical view, a well-prepared 

intensive reading exercise may lead learners to obtain new knowledge that will help them to 

comprehend any other text. Involving students in this type of reading may help them to deal 

with language and think over the language features themselves. These reading exercises 

should be easy to prepare and apply. Applying these easy materials allows students to 

develop fluency while they are reading and this is supported by extensive reading. 

According to Muchtar (2019), (2.) The extensive reading purpose is to read widely 

and to actually find pleasurable the act of reading. This moves students or learners to focus 

on what the story is about rather than the language features that they need to learn. Umam 

(2013) mentions that for a reading to be considered as extensive, the student or reader must 

have a certain speed and level of comprehension.  Nation (2008) categorized Extensive 

Reading as the meaning-focused input and fluency development element of a reading course 

or classroom. This development slightly depends on the level of difficulty that is established 

in the books that the students read. Teachers need to choose each book carefully, so learners 

do not find many unknown words and, in this way, conditions for fluency development are 

provided in the extensive reading exercises. Bamford and Day (2004) claimed that through 

extensive reading, L2 learners not only get more confident as readers, but they can also 

improve in listening, writing, and speaking. This means that reading is a key factor in the 

process of learning a foreign language.  
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Balanced Literacy 

Balanced literacy is an approach for reading and writing that combines phonics and 

whole-language instruction. This means that students not only receive instructions to learn 

the sounds of letters and how those sounds join to form words but also, they learn reading 

with the use of context, experience, and the necessity to create meaning of what they read 

(Costello, 2012). The term balanced literacy was used for the first time in California in 1996. 

It was designed as a new curriculum for California public schools to respond to students’ low 

reading performance on a national examination (California Department of Education, 1996, 

as cited in Harrison, 2017). This approach seeks a balance between the explicit instruction 

that takes place in phonics teaching and the implicit comprehension instruction in the whole 

language teaching. Stratton (2018) stated that in phonics-based teaching, there is a focus on 

precision and following “the rules” of reading. On the contrary, a whole-language teaching 

system focuses more on text comprehension and appreciation, ignoring irrelevant errors as 

long as they do not interfere with comprehension of what is being read.  

Balanced literacy is a philosophical orientation that was originated through years of 

research about reading and writing instruction. Thus, as it was stated before, its premise is 

that phonics and whole-language teaching cannot be separated. In this approach, it is more 

balanced to provide both types of instruction to the students to develop all the necessary skills 

they need for the literacy process. In addition, it is important to acknowledge that this 

approach was influenced by different learning theories. One of them was the sociocultural 

learning theory, which from the 1980s to the 1990s changed the conception of reading 

instruction. It brought the idea that learning is more group-oriented rather than individual, 

and there was more emphasis on learner’s experiences and the recognition that a single 

correct interpretation was not appropriate since interpretations would differ based on prior 

knowledge (Alexander & Fox, 2004). In this respect, the social and cultural environment of 
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the learners became more relevant, which draws to one of the characteristics of balanced 

literacy: the importance of considering students’ needs, experiences, prior knowledge, 

context, age, and preferences at the moment of selecting the material they will read. In this 

way, as Bingham and Hall-Kenyon (2011) affirmed, teachers cannot only focus on teaching 

the sounds of letters, instead they have to provide both the skill of reading related to phonics 

and the meaning of what is being read.  

All these premises of balanced literacy encompass Vygotsky’s (1978) social-cultural 

theory. He asserted that students increase their learning success through interactions and that 

their socio-cultural experiences contribute to their cognitive development. Also, his theory of 

the Zone of Proximal Development (ZPD) and the concept of scaffolding are supported 

through the balanced literacy framework (Shaw & Hurst, 2012). Vygotsky (1978) defined the 

ZPD as “the distance between the actual development as determined through problem-solving 

and the level of potential development as determined through problem-solving under adult 

guidance or in collaboration with more capable peers” (p. 86). The ZPD in a balanced literacy 

approach takes place during guided reading, shared reading, and independent reading. In 

these stages, learning is stimulated at the learner’s instructional level, and the level of rigor is 

being gradually increased while providing appropriate support (Harrison, 2017). Besides, 

during these stages of the balanced literacy approach, scaffolding is also evident at the 

moment that the teacher models and guides the student. 

 O’Day (2009) mentioned that balanced literacy is a combination of interactive 

strategies with explicit and scaffolded instruction. In this sense, as learners demonstrate 

mastery of reading and writing skills, the amount of scaffolding is adjusted, and the teacher 

gradually releases responsibility to the students. This process ends with the independent 

reading stage of the balanced literacy framework, in which the student can autonomously 

implement the strategies learned to comprehend a new text. In balanced literacy, students are 
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guided through a variety of instructional components beginning with read-aloud and finishing 

with independent reading. The progression of these components depends on the learner’s 

mastery of them since the goal is to prepare independent readers and to increase their reading 

achievement gradually.  

We have already mentioned that this approach has different components, but it is 

necessary to describe each one since they play an important role in the whole framework.  

Word Study 

It is a valuable component of balanced literacy. It is based on the study of phonics and 

vocabulary which includes the learning of sight words, decoding, spelling patterns, and word 

meaning to allow students to formulate meaning and communicate (Wood, Harmon, & 

Taylor, 2011). Vocabulary acquisition is important and has a strong correlation with reading 

comprehension. In this sense, the more the student is interested in word study the higher their 

reading achievement is (Wood et al., 2011). So, the development of this practice will help 

students to get a better comprehension of a more complex text.  

Read Aloud 

It is the most teacher-directed component of the balanced literacy framework. In this 

stage, the teacher introduces and models the reading strategy for the students. During the read 

aloud the teacher selects a piece of text that is usually challenging for the students’ level to 

model the strategies. In this way, the teacher makes students deepen their understanding of 

what is being read and students develop strategies to apply later in reading (Lennox, 2013). 

Also, the teacher reads to the whole class and stops at strategic points to ask questions that 

elicit student interaction. Read aloud has four purposes that are included across the other 

components of the balanced literacy framework: “(1) To build book and print awareness... (2) 

To develop phonological and phonemic awareness... (3) To model reading accuracy and 

fluency for all students... and (4) To develop all students’ listening and reading 
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comprehension skills by asking questions and leading discussions about the books…” (Teach 

for America, 2011, p. 144). These purposes may vary according to the grade or level of the 

students as well as the type of book. The text should be selected taking into account students’ 

interests, it should be attractive for them. In the case of little children, nursery rhyme books 

or books with a lot of pictures may work. 

Shared Reading 

It is a whole group instructional component in which the teacher and the students read 

the same text together. Different types of decoding and comprehension strategies are used 

during this process while the text is being read. The teacher should be responsible for 

building meaning and structure to make students understand the meaning of the text (Fountas 

& Pinnell, 2009, as cited by Harrison, 2017). In this stage, the teacher uses either a big book 

or students can have individual samples of the text so that they can follow the reading. The 

responsibility of reading is shared by the teacher and the students, although the teacher 

should read most of the text to continue reinforcing the reading strategies implementation. 

Shared reading also has four purposes that are across the components of the whole 

framework, which are: “(1) to build book and print awareness... (2) to build phonics skills... 

(3) to increase reading accuracy and fluency... and (4) to advance reading comprehension 

strategies…” (Teach for America, 2011, p.147). Furthermore, during shared reading, one of 

the most used strategies is choral reading, it allows students who are less fluent to listen and 

follow the voices of the teacher and their peers who are more fluent readers. This works as 

scaffolding for them.  

Guided reading 

It is the stage of the balanced literacy framework in which students meet in small 

groups (usually no more than 6) to read. These groups are conformed by students who have a 

similar reading level or students that need to reinforce a specific reading strategy. It means 
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that the teacher needs to select a book that has an appropriate level for the students and that 

allows them to practice a strategy that will address a pre-identified need (Teach for America, 

2011). Each student has a copy of the book or text and reads it quietly while the teacher 

monitors and supports their reading. In this way, the teacher can listen and identify the 

individual needs of the students and provide the appropriate scaffolding. Laquinta (2006) 

stated that the purpose of guided reading is to build up a self-expanding system of reading 

that empowers the reader to inquire more about the reading process while reading. 

Throughout this process, the central elements of accuracy, speed, and fluency are enhanced 

and over time these processes become progressively automatic for the reader. According to 

Teach for America (2011) guided reading also serves to build book and print awareness, to 

develop phonics skills, to improve reading accuracy and fluency, and to develop reading 

comprehension skills. In conclusion, guided reading provides the perfect opportunity for the 

teachers to closely observe their students and identify their strengths and weaknesses in 

reading in order to plan and provide effective scaffolding according to their needs. 

Independent reading 

Harrison (2017) explained that it is the stage in which students are expected to 

implement the decoding and comprehension strategies while they read books that are selected 

by themselves, and which are more attractive for them. The teacher’s role in independent 

reading is to monitor each student’s progress, encourage them to use strategies, discuss 

different aspects of the readings, and learn about each student. Independent reading, as well 

as the other components of balanced literacy, share a variety of purposes such as increasing 

book and print awareness, improving phonics instruction by making students decode words in 

a book on their own, building reading accuracy and fluency by repeating readings, and 

increasing reading comprehension by making students think and write about their reading and 

exposing them to new vocabulary (Teach for America, 2011). Through independent reading, 
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students can create a love for reading as they are more confident to select the books they want 

to read, they also enhance their reading skills and enjoy while getting new knowledge from 

the texts. 

Critical Literacy 

 The origins of critical literacy are based on the critical theory which was first studied 

in the Frankfurt School in the 1920s. Luke and Dooley (2011) described critical literacy as 

the use of written material as a means of analysis and transformation of cultural, social, and 

political relations of power. This means that, through critical literacy, the reader aims not 

only to understand what the text is about but also to go beyond and relate what is written to 

actual facts of the reader’s society. Moreover, Farralelli (2009) mentioned that, in order to 

apply a critical approach to reading, it is important to comprehend that the author’s point of 

view is personal, and it is based on his or her experience and research. But a good critical 

reader is aware of the fact that there are many other interpretations. Based on this premise, it 

is necessary to build awareness among students about being unbiased and open to respect 

different perspectives.  

Another awareness that needs to be developed is the student’s critical consciousness 

on global issues. According to Yoon (2016) “The goal is to ensure that students see how 

actions and choices in their personal lives and local settings might directly or indirectly affect 

others in the national and international contexts.” (p. 47). In this sense, teachers can promote 

a global citizen perspective in which students can realize the impact that their decisions and 

actions have on a globalized world. Also, Yoon highlights the importance of not only 

teaching global awareness to the students but also to demonstrate its connection to their lives. 

Consequently, to implement a critical approach in the classroom teachers should carefully 

select the reading samples and prepare the activities to create the appropriate links between 

the reading, the students’ personal experiences, and their contexts. Moreover, questions that 



24 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

raise critical thinking must not be asked to look for straightforward answers, instead, the 

teacher should question students to make them reflect on their role as global citizens. 

 Comber (2015) affirmed that critical literacy teaching is supported by theories of 

social justice. This is a wide topic that can be branched into subtopics such as politics, 

inequality, pollution, among others, that can be used as subjects of discussion in the 

classroom. By implementing topics as the ones mentioned above, it is sought that students not 

only get information about them but also to become active participants and for them to take 

action about these global issues. Moreover, Yoon (2016) reinforces this idea and states that in 

order to completely develop students’ global awareness, it is necessary to promote social and 

political action for global issues. In this way, it would be more meaningful for the students if 

they can participate actively and try to help from their personal settings to a globalized world. 

Additionally, Farralelli (2009) stated that the acquisition of critical thinking skills 

needs to be developed step by step and constantly. This means that the consistent preparation 

of students is essential in order for them to become culturally critical. Furthermore, Harrigan 

and Vincenti (2004) asserted that students usually have preconceived ideas that are 

constructed through their life experiences, and those assumptions have a close relationship 

with their attitudes towards teaching and learning practices. Similarly, Farralelli (2009) noted 

that “Getting students –and teachers- to critically reflect upon their taken-for-granted 

assumptions is one of the first steps towards the development of effective and functional 

critical thinking skills” (p. 27). This can provide us an insight into the significance of 

students’ and teachers’ experiences in the class and how those experiences may influence 

their assumptions. Moreover, according to Luke (2004), the Critical Literacy Approach does 

not follow a specific framework, which allows the practitioner of this approach to several 

possibilities depending on the need faced in his/her context. Based on this idea, we consider 

that this theory can be used as a suitable complement for the Balanced Literacy Framework 
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since it would allow students to go beyond the text and use what they have read to take 

action. 

In conclusion, both theories, Balanced and Critical Literacy are approaches that seek 

to use reading as a means to develop students’ competencies in the English language. There 

are some similarities between these theories. One of the remarkable similarities lies in the 

teacher’s role. According to O’Day (2009), the teacher’s role in a Balanced Literacy 

Approach is to provide guidance to students throughout the process of becoming independent 

readers. Similarly, Yoon (2016) mentions that the teacher’s role in a Critical Literacy 

Approach is to assist students and facilitate the interpretation of the language and texts by 

taking into account their experiences, cultural identities, and contexts. Another similarity 

between Balanced and Critical literacy is the students’ role. According to Hebzynskin (2017) 

in a Balanced Literacy Approach, the role of the student is mostly active, however, the level 

of participation and interaction during the class will depend on the stage of the framework 

(word study, read aloud, shared reading, guided reading, and independent reading). Likewise, 

students’ role in a Critical Literacy Approach is active, described by Yoon (2016) as active 

participants who are able to build their own ideas based on meaningful interactions with the 

class participants.  

Critical Literacy was considered as a valuable approach for this study since by not 

having any specific framework to follow students can think critically when reading and it 

may break the monotony of following the balanced literacy framework. Moreover, Critical 

Literacy expands the benefits of Balanced Literacy in that it takes students beyond the text 

level and towards making a change in their worldview, and in their immediate contexts.  

Literature Review 

In second language settings, reading is as important as the other three skills. It can be 

seen as a resource to gain input. For this reason, EFL teachers are constantly investigating the 
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different approaches to properly teach reading using the target language. During this process, 

they may face some difficulties selecting the approach that best suits their contexts. 

Consequently, some approaches to teach reading such as balanced literacy have been adapted 

by a number of researchers and teachers to be applied in EFL contexts (O’day, 2009; 

Damianou, 2016; Wildsmith-Cromarty and Gouden, 2016). The balanced literacy approach is 

a process formed by different stages that allows students to learn reading strategies to 

enhance reading comprehension by using them. One of the stages of this balanced literacy 

approach is the discussion of the topics that have been read. By combining a balanced literacy 

with a critical approach, the learning process could be more meaningful for the students.  

The purpose of this section is to present some studies that have been carried out in the 

fields of balanced literacy and critical literacy implementation. First, we are going to explore 

the implementation of a balanced literacy approach. Second, the impact of Balanced literacy 

instruction on English learners and English proficiency learners will be discussed. Third, we 

will examine the application of balanced literacy in EFL contexts. Then, we are going to 

analyze the connection between balanced literacy and critical literacy in EFL classrooms. 

Finally, the challenges of implementing a critical approach in EFL contexts will be 

considered.  

Implementation of a Balanced Literacy Approach 

Some studies have demonstrated the benefits of implementing a balanced literacy 

approach to improve the reading level of students. Some of these benefits are writing 

improvement which also helped to develop reading comprehension and the use of questioning 

and discussions as a strategy to promote the meaning-making of a text. (Bitter et al. 2009) It 

means that by implementing the balanced literacy approach, the students will not only 

improve their reading skills but also, they will practice and enhance their writing, speaking 
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and listening skills. So, it is an integrated approach that uses reading as a vehicle to 

strengthen other language skills. 

In addition, it was found that there are some important factors that need to be 

considered when implementing a balanced literacy approach, such as, modeling effective 

reading strategies and teacher-direct instruction (Bitter et al. 2009; Frey et al. 2005). It is even 

more important to take into account these factors when students have poor writing and 

reading skills. The teacher modeling of reading strategies can enhance students’ 

understanding of the text and the teacher guidance throughout the process could make 

students feel more confident about their learning. 

The Impact of Balanced Literacy Instruction on English Learners and English Proficiency 

Learners 

 The balanced literacy approach was originally developed to be implemented in 

English-speaking contexts to improve their reading and writing skills. However, over the 

years it has also been implemented in English learners trying to obtain the enhancement that 

this approach has provided to the native English speakers. Some researchers have 

demonstrated that the implementation of this approach is beneficial for both types of learners 

(O’day 2009; Lombardi and Berman 2016; August, D., McCardle, P. and Shanahan, T. 

2014). 

 According to O’day (2009), the use of balanced literacy instruction with English 

learners and English proficiency learners showed positive results in both cases but for the 

English learners1,  it was not at the same degree as for fluent English speakers. Similarly, 

Lombardi and Berman (2016) conducted a study to measure the effectiveness of a balanced 

 
1 O’day (2009) defines English proficiency learners as…..; on the other hand, English learners are…. 



28 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

literacy program implemented for thirty students with low reading performance.  This group 

of learners was formed with English learners and English proficiency learners. It was found 

that the whole group improved considerably over those who did not take the course. 

However, the English proficiency learners obtained better results than the English learners. 

Moreover, August et al. (2014) highlighted that the implementation of a balanced literacy 

program can be helpful for second language learners, specifically for explicit instruction in 

phonological awareness, phonics, vocabulary, oral reading fluency, reading comprehension, 

and writing. However, they also emphasized that for this balanced literacy instruction to be 

effective, it is necessary to make adaptations to meet the special needs of second language 

learners. Furthermore, Bingham and Hall-Kenyon (2013) found that it is important to adjust 

the instructional practices according to the students’ level of literacy. From the previous 

studies, we can conclude that in order for a balanced literacy to be effective and beneficial for 

any type of learner (English learners and English proficiency learners) it is necessary to 

differentiate instructions taking into account students’ needs. 

Balanced Literacy Approach in EFL Contexts 

Previously, it was established that balanced literacy instruction is beneficial for native 

English speakers and English learners. Now, we are going to explore some studies in which 

this approach has been implemented in non-English speaking countries to analyze how this 

type of instruction worked in those contexts. 

Damianou (2016) conducted a qualitative study to explore the ways in which nineteen 

beginner readers of English from a third-grade primary school in a Greek context reacted to a 

balanced literacy class focused on the whole language approach and phonics. The outcome of 

this study was that both phonics and the whole language approach seem to contribute to the 

enhancement of young learners’ early reading skills. In addition, they concluded that learners 
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not only improved in reading but also felt very positive towards it. The aforementioned study 

showed us that balanced literacy is a suitable methodology to use in EFL contexts and it can 

provide positive results when it is implemented with young learners. (Elley, 1991, as cited in 

August et al. 2014) an increased exposure to English text also had positive effects on the 

word reading of young ELLs.  

Equally, in an ethnographic study carried out by Wildsmith-Cromarty and Gouden 

(2016) with six children in a multicultural urban school in KwaZulu-Natal in South Africa, 

they found that the balanced reading program helped to build self-confidence and cognitive 

growth for English as an additional language learner. Also, allowing students to use their L1 

to understand story content and respond to literature discussion enhanced their self-

confidence and supported the pride of their language and culture. This research helps us to 

dimension the impact of the culture and the L1 when learning a second language. When 

implementing a balanced literacy approach in an EFL context these cultural factors need to be 

considered as students are surrounded by them outside the classroom. Teachers should take 

advantage of students’ culture and include it in the classroom work so that students can feel 

confident and classes can be more meaningful for them. 

Connecting Balanced and Critical Literacy in EFL Classrooms 

 Balanced Literacy is a complete approach because it is composed of different 

instructional stages, in which students are first instructed for reading strategies with the 

teacher’s full guidance. Then, the teacher starts releasing responsibility to students so they 

can put into practice what they have learned. Interestingly, in this autonomous stage, the 

students are able to analyze and produce, and sometimes provide their point of view about the 

topic they have read. Focusing on this part, we want to explore deeper on the critical 
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approach and how it can complement and contribute to improving the implementation of a 

balanced literacy class. 

 Taking into account that criticality is an ability that needs to be gradually developed, 

this process might be more difficult in EFL classrooms since students may have not mastered 

all the skills in the second language and they have to deal with producing critical opinions 

and arguments. Huang (2001) carried out a study to explore how critical literacy and 

conventional literacy can be simultaneously promoted in an EFL reading and writing course 

in Taiwan. This study showed that EFL students’ learning can benefit from simultaneous 

emphasis on both critical and conventional literacy, although EFL students may have 

difficulty applying critical literacy in situations where they feel less at ease with the language. 

Despite the fact that the mentioned study stated that EFL learners may experience constraints 

when using a critical approach in the classroom, it also highlights that by combining the 

balanced and critical instructions, students improved their reading comprehension skills and 

writing production. Moreover, the students’ perspective towards reading and writing changed 

as they went deeper into the text which allowed them to be more confident about what they 

wanted to write.   

 Similarly, Lau (2016) conducted a research project in Canada to study the application 

of a critical and balanced literacy approach with EFL students. The findings indicated that the 

students gained not only linguistic skills but also a sense of their own voice. Also, the 

researcher stated that to acquire critical thinking, it is necessary for the learners to make it 

part of their social and cultural practices. This study shows the importance of having a safe 

environment in the classroom where students can express their opinions and create a culture 

of respect in which critical thinking is seen as a pedagogical reflexive practice that hopefully 

will be used in their daily life. Huh (2016) conducted a piece of research, in a university in 
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Korea, to explore the general patterns of interactions when a conventional skill-based reading 

and critical literacy are incorporated in an EFL classroom. Findings showed that in order to 

successfully combine the conventional skill-based reading and the critical literacy practices in 

the classroom, it is essential for the teacher to provide explicit instruction, step by step, while 

they get used to these instructional practices. Huh (2016) reaffirms what Lau (2016) 

mentioned in her research about how learners are acculturated through the use of critical 

practices in the classroom. However, there are some challenges when combining both, a 

balanced literacy and a critical approach, which will be discussed in the following section. 

Challenges of Implementing a Critical Approach in EFL Context 

Some authors have mentioned that there are some constraints when applying a critical 

approach in EFL settings. Some of these constraints are related to what Gutiérrez (2015) 

mentioned in his study carried out in a public university in Medellín-Colombia. He studied 

the beliefs, attitudes, and reflections of three student-teachers from a foreign language 

teaching program. It was found from the participants’ reflections that there is a need to 

implement a critical approach to education in Colombia. However, it might be difficult to 

direct education into this practice. Furthermore, another finding showed that the students’ 

context and culture could interfere with the implementation of a critical approach. For this 

reason, it is necessary to be careful with the selection of the reading materials and topics to be 

used in the class. Two of the three participants of this study decided not to implement this 

approach since they considered that it was not suitable for their students’ English proficiency 

level. In contrast, Ko (2013) found that the students’ English level is not a barrier to use a 

critical approach but it is essential to select the material that suits students’ needs and 

language level. She also mentioned that the use of the target language and first language 

could be beneficial to develop language and critical skills. These studies demonstrated that it 
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is necessary for the teacher to know the students’ needs, context, and English level to choose 

the appropriate resources and to know how to address students when applying this approach. 

In addition, Batista-Morales, Salmerón, and DeJulio (2019) conducted a study with 

three bilingual second graders who collaborated with 2 pre-service teachers to enact social 

change through critical literacy tutorials. They found that the support that the families 

provided to the students was important since they were the motor that motivated or inspired 

the students’ decisions in the action-taking practice. Also, they found that they focused their 

action taking based on the main problems they have experienced. This study helps us 

measure the kind of impact the implementation of a critical literacy program may have on 

students, even though, clearly, results may vary according to the students’ context. 

In conclusion, both approaches, balanced and critical literacy, can be implemented in 

EFL contexts as long as the appropriate adaptations regarding the learners’ context and 

English language level are taken into account. Special attention should be given to the 

application of these approaches in EFL classrooms since there cannot be an abrupt change in 

the classroom methodology. Students should acquire the awareness of the importance of 

critical thinking and teachers should provide the necessary support in the adoption of these 

practices in the classroom. From the previous studies, we have confirmed that both 

approaches have been implemented in EFL contexts. However, we need to further investigate 

to what extent these approaches can be combined and adapted to be applied in our context, 

taking into account that currently in Colombia there are no studies that have covered the 

mixture, adaptation, and application of balanced literacy and critical literacy approaches. 

In this chapter, we have presented the main definitions of reading, balanced literacy, 

and critical literacy. Those concepts are relevant to our study since they provide a foundation 

of these theories that need to be clear and concrete to implement this research. Furthermore, 
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we provided some significant studies that have been carried out in the field of balanced and 

critical literacy in order to demonstrate the benefits that these approaches may bring to an 

EFL setting. Considering the findings in the literature, it is possible to make adaptations of 

these theories according to the context in which they are meant to be applied. Hence, we 

pretend to combine and adjust these approaches of literacy taking into account the needs of a 

public school in Colombia. In the next chapter, we will present the methodology 

implemented to carry out this research project. The paradigm, approach, type of study, the 

instruments used to analyze the data, the description of the participants, their context and the 

informed consent process followed to the application of this project will be covered.  
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Chapter 3. Methodology 

This chapter presents the type of study, the data collection techniques, a description of 

the context and participants that contributed to this research. The purpose of defining the 

methodology process is to ultimately answer the research questions of this dissertation: 

How does the implementation of an adapted model of the Balanced Critical Literacy 

approach influence students’ perception of reading in the context of a non-bilingual public 

school in Colombia? 

How does the implementation of an adapted model of the Balanced Critical Literacy 

approach help to develop students’ critical literacy skills? 

Critical paradigm 

 This research is framed within the critical paradigm which highlights the need to 

understand the lived experiences of real people in their context. This paradigm supports the 

building of awareness of multiple realities and allows diverse voices in the learning process. 

Taylor and Medina (2013) stated that “The researcher’s role is one of advocacy, a change 

agent who argues for and leads the way towards a more equitable, fair and sustainable 

society.” (p.6). Therefore, in the critical paradigm, the researcher looks for a better society, so 

it becomes a facilitator that works for a change. Hence, in this research project, we are 

seeking to implement an approach that not only focuses on the teaching of reading strategies 

but also on the development of criticality.  

Our investigation has a component of criticality which is based on the Critical 

Literacy Approach which looks for transformation. In this approach, the role of the student is 

to go beyond, look for a change and take action about any specific situation that is affecting 

his or her context. To do this, with the Balanced Literacy Approach, we will be using 
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readings to analyze social matters that later students will reflect on their own lives and 

context.  Then, they will need to implement a solution for those situations and in that way 

students will become active participants in their society by promoting transformation and 

change which is the purpose of the critical theory. Cohen, Manion and Morrison (2005) stated 

that the critical paradigm in education examines and interrogates the relationship between the 

school and society, the social construction of knowledge and curricula, how power is created 

and recreated through education. So, reflecting on social issues in the classroom helps to 

inform and educate students about what is happening in the world and give them the option to 

act towards those problems. Also, critical theory has a strong practical methodology, it does 

not remain in the theory (Eagleton, 2014). This practical characteristic is articulated with 

action research which is the type of research that we will be using in this project. 

Action Research 

 In this project, the research method implemented was action research. Action research 

can be defined as “research undertaken by practitioners in order that they may improve their 

practices” (Corey, 1954. p. 1). Also, according to Cohen, Manion, and Morrison (2007), 

action research is the connection between the theory learned by teachers in their training and 

the real practice in their context. Moreover, Mills (2014) defined action research as the 

systematic inquiry process done by teachers or any educational professionals to gather 

information and use it to develop reflective practice with the purpose of improving students’ 

outcomes. In other words, through action research, teachers collect enough data about a 

specific issue to identify the needs and then design a plan for improvement.  

 One of the main characteristics of action research is that it focuses on the study of 

local practices, in other words, it is considered context-specific (Creswell, 2012). We 

consider that this type of research is suitable for working in our setting, since due to the 
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COVID-19 pandemic, we are facing a change in our context and adapting all the material for 

virtual sessions.  

 According to Mills (2014), all action researchers should be committed to a critical 

approach in order to analyze their teaching practices and the effect that those practices have 

on students. This means that, as researchers, we must be open to criticism since it leads to a 

plan to improve any issue we might encounter in the classroom. There are several action 

research frameworks but they generally follow a similar cyclical process. However, we 

considered it accurate to adopt the model described by Henning, Stone and James (2009) in 

which they involved a cyclical process: plan, collect data, analyze and reflect. According to 

Henning, Stone and James (2009), firstly, planning is related to defining a clear purpose and 

objectives, state the research questions to lead the study, select the participants of the research 

and also choose the data collection method. Secondly, collecting data refers to the action 

taking process, which includes the use of different teaching strategies and collecting data 

from it. In this phase, observation, surveys and interviews are common to be applied. Thirdly, 

analyzing the data collected in the previous phase. According to Henning, Stone and James 

(2009), this is a two-step process, the first step is to construct an objective description of the 

students and their performance. This description should be detailed, unadulterated, and as 

distant as possible from being judgmental since it would improve the analysis and 

interpretation process. The second step is to examine data from different perspectives. They 

encourage the researcher to expand the interpretation by comparing and contrasting and also 

by viewing data from different conceptual lenses. Finally, we have the reflection phase in 

which they stated there are three steps. The first one is to interpret and explain the 

observations made.  Henning, Stone and James (2009) suggested the importance of 

generating as many believable explanations as possible. The second step on the reflecting 

phase is to develop new teaching strategies which usually are the result of: “your past 
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experience, data from your study, techniques shared by other teachers, or the educational 

literature.” (p.10) Finally, the last step when reflecting is to justify the new teaching strategies 

with a thorough rationale based on data, literature review and past experience.  

By implementing action research, we can test if the proposed combination of balanced 

literacy and critical literacy approach would be effective to cope with the observed necessity 

students have in their reading competence. Action research allows us to apply our adapted 

methodology, analyze the outcomes, and evaluate if this theory works or if further research is 

needed.  Action research suggests the use of data collection techniques such as observation, 

document review, and interviews taking into account the advantage of being immersed in the 

same setting where the investigation takes place. Through these techniques, we intend to 

collect enough information to analyze and reflect upon the implementation of the balanced 

literacy approach as a strategy to improve the reading skills of 10th-grade students at a public 

school in Colombia.  

Context of the research 

 The school in which this research is developed is a public, catholic and female 

institution located in Sabanagrande, Atlántico. This school has around two thousand students 

who live in the surrounding municipalities such as Santo Tomás, Malambo, Ponedera, etc. It 

is an institution with a pedagogical focus that prepares students to become teachers if they 

decide to continue the 12th and 13th grades. The chosen group to develop this research 

project was tenth grade which is composed of forty-seven students but only thirty of them 

agreed to participate in this project. Most of them have a low level of English proficiency. 

The chosen students enjoy dynamic activities in the classroom as a means to learn English. 

Due to the pandemic for COVID-19 classes were carried out virtually.  

The English Department of the school is staffed by 6 English teachers, three of these 

teachers have a bachelor’s degree in English and the remaining teachers have a degree in 
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Modern Languages. The English level of the teachers who have a degree in modern 

languages is basic compared to the level of the teachers with a bachelor’s degree in English. 

Usually, the English hours per week in high school are four hours but, due to the pandemic, 

the allotted hours were reduced to three hours of synchronous sessions per week. The English 

department does not count with an established methodology to carry out the classes which 

might cause confusion to the students when they move to another teacher. Currently, this 

school is part of a project of the Ministry of Education called School to School which aims to 

improve the teaching and learning process through collaborative work. Each Normal Superior 

chosen for this project has to design a bilingual education model to be implemented in a ten-

year period. This year, 2021, is the first year working in the development of the Bilingual 

educational model for the institution. This model seeks to reorganize the curriculum of the 

school to specify the approaches, methodologies, paradigms, evaluation criteria and resources 

to reach the goal which is to become one of the first public bilingual schools with a 

pedagogical emphasis in Colombia. After applying this research project, we expect to assess 

the suitability of the Balanced Critical Literacy for our context, so that the English 

department of the school can decide on a specific methodology that can help to align all 

teachers' classroom practices. 

 Regarding the school academic resources, the English books that are used in high 

school are the ones created by the Ministry of Education, “Way to Go” for the grades 6th, 

7th, and 8th, and “English Please!” for 9th, 10th and 11th. These books are free and can be 

downloaded from the ministry of education website or they can also be used physically at the 

school. But the current and last year, the books were replaced with English learning guides as 

an adaptation for virtual classes which prioritize relevant content considering each level of 

difficulty and based on the English Suggested Curriculum. 
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Participants 

The participants of this study are students from tenth grade in a public school located 

in Sabanagrande. The number of students who agreed to participate in the development of 

this research were 30. The students’ ages range between fifteen and seventeen years old. 

According to a survey conducted for the needs analysis, all the students answered that 

English is a fundamental subject to learn. Most of them consider English necessary because it 

has become a universal language and because it widens educational and job opportunities. 

They prefer a communicative approach for the English classes in which authentic materials 

are used. The English proficiency level of these students is varied. In Colombia, the Ministry 

of Education has presented an adapted framework based on the Common European 

Framework of Reference for Languages. According to this framework, students in 10th grade 

are supposed to have a B1 level (MEN, 2006). 

The school proposed a private preparation course for students in tenth and eleventh 

grade to improve their performance on the Saber 11° test, which requested a diagnostic test 

for all students to take. The results of the chosen group of this study were the following: 

26,47% of students have an English level below basic (A-) 35,29% are located in the most 

basic level, which is A1. 23,52% of the students were in A2, 8,82% of them were placed in 

B1 and only 5,88% reached a B+ level. According to these results, we can notice that there is 

a strong necessity to improve the level of English of the students since most of them are 

below the expected level for tenth grade. In conclusion, most of the participants of this study 

are distant from their expected level, however, they seem aware of the importance of 

improving their performance in English. 

Data collection procedures 
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For this research, we used four data collection instruments: observations, document 

review, surveys and researcher/teacher’s journals. The observations were carried out in the 

virtual classes via Google Meet which were recorded but for those classes that could not be 

recorded the teacher wrote notes on journals. The survey was applied at the beginning and at 

the end of the project implementation and the document review was carried out throughout 

the process to analyze the students’ written opinions given in the class forums. In the next 

section, more details about each of the chosen instruments is presented, as well as a 

description of the procedure for data collection in each case. 

Observation 

Observation can be defined as “the watching of behavioral patterns of people in 

certain situations to obtain information about the phenomenon of interest” (Johnson & 

Christensen, 2008, p. 211). Moreover, Cohen, Manion and Morrison (2007) stated that 

through observation researchers can collect data naturally and directly from what is taking 

place.  

For this study, observation has been chosen as a data collection procedure, first, 

considering the advantage of gathering detailed information about what was happening in the 

classes and second, since at the implementation of this research project classes were taken 

virtually due to the pandemic situation of COVID-19. To carry out this observational process, 

the classes were given via Meet and the classes were recorded with the consent of parents and 

students involved in this study. We expected to evidence the class’ interaction, their critical 

opinions and see the reaction of students to the Adapted Model. The purpose of analyzing 

class recordings is to evidence if students’ participation in the classes demonstrated some 

level of criticality and also to demonstrate that the stages of the Adapted Model of Balanced 

Critical Literacy Approach took place during the virtual classes. Therefore, it was necessary 

to transcribe the interactions that were more relevant to take some excerpts. Then, the 
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excerpts were labeled into recurrent categories which later were analyzed for the results 

section. 

Researcher’s Journal  

Thomas described researcher’s journals as “a form of reflective writing which 

researchers engage in during a project and through which they document their personal 

experience of the research process.” (As cited in Borg, 2001, p. 157). Therefore, with a 

researcher’s journal the teacher-researcher can document their reflections based on the 

experiences they have during the research process. This can be helpful when the researcher is 

not able to record some of the observations or when the researcher needs to note details that 

cannot be easily evidenced through the observation’s transcripts. That is why we used a 

researcher’s journal to document the class moments that could not be recorded, such as the 

interactions in the breakout rooms, because with the platform that we used for the virtual 

classes Google Meet was difficult to record all the break out rooms at the same time as it 

could affect the internet speed and therefore the quality of the meetings. Hence, the 

researcher took notes of the most important aspects that took place during those classes and 

those notes were saved to be compared and contrasted with other instruments to complement 

the information in case that they were needed (Appendix E). 

Document review 

 Bowen (2009) defined document analysis as a “systematic procedure for reviewing or 

evaluating documents - both printed and electronic (computer-based and Internet-transmitted) 

material” (p. 27). This data collection procedure is usually combined with other qualitative 

methods such as interviews and observations to corroborate findings and consequently avoid 

potential bias in the research. In this project, the document review involves students’ 

production in the lessons planned with the combination of Balanced and Critical literacy. 

These documents are electronic since the classes were done virtually. Some of the documents 
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are students’ responses to critical questions, students’ opinions, students’ production, and 

reflections. The purpose of using document review as a technique in this research is to 

analyze students’ production and their reflections. 

Survey 

Walston, Redford, and Bhatt (2017) stated that surveys are important in educational 

research because they can allow us to obtain quantitative descriptions of the characteristics, 

behaviors, and attitudes of the population under investigation. In addition, surveys can 

provide accurate data to support informed decisions in the context in which the research is 

taking place. In this study, the surveys were used before and after the implementation of the 

project. The initial survey was intended to collect information about the students’ perceptions 

of their foreign language learning process, activities, preferences for skills, and their 

preferences when reading. The final survey collected information about how students felt 

with the reading strategies and activities implemented by the teachers in the lessons taught 

using the Adapted Model of Balanced Critical Literacy approach. By comparing the students' 

responses given in the initial and final survey, we will have an insight into the changes in 

students’ self-perception of their reading skill development, as well as the influence caused 

by the project on the students’ perceptions of reading strategies and their critical literacy in 

the EFL classes. 

Data Analysis 

Since we could notice that students’ oral production had similar traits with their 

written productions for the critical component of the Adapted Model, after transcribing the 

class recordings and the students’ written comments in the forums that were done during the 

lesson about the topics discussed, they were put into tables in which we could identify and 

point out in the oral interactions/written comments the following categories: The most 

recurrent one was expressing personal opinions. This category was identified in those 
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moments in which students decided to share their personal opinions with their teacher and 

partners. During the classes when reading or when talking about the topic addressed in the 

lesson the teacher used critical questions to elicit students’ critical responses. The second 

category was relating the topic to their personal lives/experiences. This category includes the 

moments in which students used their life experiences to exemplify, reflect about and relate 

to the topic or question in discussion. The third category was Challenging social realities. It 

was identified when students showed a higher level of criticality when answering questions 

orally and in writing by challenging those social constructs generated by social interaction 

and often imposed. The fourth category was judging or evaluating behavior. This one was 

identified since there were moments in which students made judgments and evaluated the 

behavior of people and the society in general. Through those judgments and evaluations 

students were able to demonstrate that they could reflect and express their thoughts about 

what they considered as wrong or appropriate behavior in certain situations. The next 

category was proposing a solution. This one was recognized when students went beyond 

reflecting and determining responsible people of the problems discussed and provided 

solutions that they consider appropriate from their perspective. Finally, the last category was 

Personal Behavioral change. It was distinguished when students were able to reflect about 

situations and behaviors of their lives considered as negative and they shared how they 

decided to transform their actions. 

In addition, two surveys were applied to gain insights from students’ perspectives 

about their own reading skills in English. One was applied before the implementation of the 

Adapted Model of Balanced Critical Literacy and the second one was applied after the 

implementation of the Adapted Model to contrast students' perspectives. As the surveys were 

applied online using Google Forms, we obtained the results from the platform and to carry 

out the analysis process, we selected the same questions from both surveys and we compared 
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the graphs per each question to evaluate the changes and draw conclusions. For the second 

survey, an additional analysis was done, as it had three open questions, we read each answer 

and draw conclusions based on the most recurrent answers from students.  

Ethical Considerations 

According to Cohen, Manion and Morrison (2018), there are ethical issues to be 

considered when conducting research. Each stage of the research can break down its own 

ethical problems since that is the nature of the research project itself. Some of the issues 

mentioned were, the type of data collected such as personal information or what is done with 

the data collected, which might cause embarrassment to the participants. In order to dispel 

those issues, it is necessary to make some ethical decisions that are contextually situated 

taking into consideration some aspects, such as social, political, institutional, cultural, and 

personal. Hence, informed consent was a necessary step to follow with the purpose of 

providing the needed information to the participants.  

An informed consent, according to Lodico, Spaulding and Voegtle (2010) means to 

inform the participants about the processes involved in the research study which is voluntary 

and they can withdraw from the study without any consequences. An informed consent 

contains four main elements. The first element is competence, which implies individuals 

having the maturity and responsibility to make a decision based on the information shared. 

The second one is voluntarism, which refers to the disposition of the participants to be part of 

the research. The third element of informed consent is full information. Full information is to 

keep the individuals informed about the development of the research in process. Finally, the 

element of comprehension, which refers to the understanding of the participants of the nature 

of the research project and their role in it. 

To implement this research project in our context, two informed consents were 

written, one for the students and the other one for their parents. Before sending the informed 
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consents to the students and their parents, there was a talk with the principal about the project 

and an email was sent to her with both consents attached. The principal checked both formats 

and approved the implementation of the project at the school. Afterwards, a talk with the 

students and their parents was done as well to inform them about the study and the informed 

consent format was sent via the WhatsApp group. Students and parents printed the document, 

they signed, scanned and sent them back to us to provide their consent to participate in the 

study. In total, thirty students and parents signed the informed consents. 

The Adapted Model 

The purpose of this section is to describe the pedagogical strategy implemented as 

part of the Action Research cycle in this research project. First, we will present the objective, 

then the methodology, a general description of the lessons designed, activities and 

assessment.  

Considering that the Critical Literacy Approach does not follow a specific framework, 

we have used this approach to complement some of the stages in the Balanced Literacy 

Approach. According to Norris et al (2012), Critical Literacy “examines issues of power and 

promotes reflection, transformative change, and action.” (p. 59).  So, the purpose of creating 

this adapted model is to induce students to not only read but to go beyond the text. Another 

reason to create an adaptation and combination of both approaches was to make it more 

suitable for students’ English level.  

Objective 

The purpose of the adaptation is to provide a suitable framework with the elements of 

both approaches that can be complemented to provide a match between an approach that 

teaches students reading strategies and an approach that promotes criticality.  
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Class Methodology 

In this section, each of the stages of our Adapted Model will be presented. In order to 

make it easier to understand, we have designed the following graphic to represent the 

framework.   

Figure 1 

Adapted Model of Balanced and Critical Literacy 

 

Note. Illustration of the adapted framework created to combine the Balance and Critical 

Literacy Approaches. 

 The adapted framework is divided into four stages and each one of them consist of 

different sections. In the first stage, called before reading, takes place at the beginning of 

each lesson. In the first section of this stage, the balanced literacy approach was followed by 

starting with the Word Study. Considering students’ level, in this section, we focus not only 
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on important or relevant words, as it is done in the original approach, but also on unknown 

vocabulary that students might struggle with. When presenting this vocabulary, it is aimed for 

students to use strategies already taught in the previous lessons. The second section of this 

first stage is Reading Strategy. This is a section added to the original Balanced Literacy 

framework, since it was considered that this would help students to learn and practice the 

strategy before doing the reading. In this step, a reading strategy is chosen to be taught. The 

methodology for teaching the strategy might change depending on the level of difficulty of 

the strategy, aiming for students to discover patterns that would allow them to understand it. 

The last section is called Activating Background Knowledge, in which the teacher uses the 

book cover, title, content page, and some pictures of the book to make students guess what 

the reading is about, and then asks some questions to activate background knowledge about 

the topic.  

In the second stage During Reading, there are two sections: the first section is Read 

Aloud in which the teacher starts reading the book and models the reading strategy while 

reading. The original Balanced Literacy Approach includes comprehension questions in this 

section. However, we included critical questions as well to know students’ perceptions of the 

topics selected (discrimination, bullying and inequality). The second section is called Shared 

Reading. The purpose of this section is to engage students in an interactive reading 

experience while being guided and supported by the teacher. In this section, the teacher asks 

for volunteers to participate and read. However, since the implementation of these lessons 

was online, sometimes students do not volunteer for this step. In that case, the teacher calls 

students by name (list order) and motivates them to participate. The student has to read for 

the whole class. Teacher continues asking comprehension and critical questions in this 

section.  
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The third stage of this adapted model is called After Reading which consists of three 

sections. The first one is Critical Reflection. This first section is a modification of the original 

Balanced Literacy Approach in which students share their thoughts about a critical question 

given after the read aloud and shared reading. This critical reflection is usually shared in 

forums or links so students can comment and interact with each other. It is worth mentioning 

that for each of the written or oral critical interactions, students were allowed to use their 

mother tongue for the sake of consistency and to promote interaction, considering their low 

English level.  

Then, in the Guided Reading section, students are divided into virtual breakout groups 

to read a book selected by the teacher. The books of this section are related to the topic of the 

lesson, and the selection is based on students’ language level. The teacher enters in the 

breakout rooms to provide scaffolding if needed. After reading, students discuss in the groups 

some critical questions given by the teacher and when they come back to the main room, they 

share their opinions. Finally, in the Independent Reading section, the teacher provides three 

different readings following the topic of the lesson for students to choose one of them. This is 

an adaptation of the balanced literacy approach, since in the original framework, they would 

have more options to choose, just based on students’ English level and preferences. However, 

we decided to provide three different options considering the number of students, their 

English level and that not all students had access to the internet to look for one they liked or 

that they could struggle to identify the right level of the reading. The reading options 

provided are from the same genre. Students are instructed to use the reading strategy taught in 

each lesson when doing their independent reading.  

The last stage of the adaptation of the Balanced Literacy Approach combined with the 

Critical Literacy Approach is Assessment. This last stage was added to the original 

framework of Balanced Literacy since in the context where this research was carried out 
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students usually participate and work in class if a grade is given. In this stage, there are two 

sections. The first one is Product, in which students are asked to submit a final activity after 

their Independent Reading section. This final activity is aimed to be related to the strategy 

taught in each lesson and critical literacy is included here with the use of questions or 

situations. 

Finally, we had the section called Project. In this section, students are asked to design 

a Reflective Magazine. To develop this project, students are allowed to choose their 

classmates to work with. Each group had autonomy to decide the topic for the critical 

magazine based on the lessons implemented which are discrimination, bullying and 

inequality. This project is carried out following some steps. The first one is to organize the 

groups, choose the issue to be addressed, write the goal of the project and to access the 

platform in which a shared library of magazines are available. In the second step of this 

project, students were asked to get together as groups and brainstorm ideas for the content, 

design and timing to work on. Also, in this stage, students have to investigate, select and 

summarize relevant information useful for their magazine. In stage three, students start 

working on the design of the Reflective Magazine. Students have a very specific document in 

which all the requirements to include in the magazine are specified. 

 According to Anderson and Irvine (1982) critical literacy is “learning to read and 

write as part of the process of becoming conscious of one’s experience as historically 

constructed within specific power relations” (p. 82). Having this concept in mind and aiming 

to inspire students to use critical literacy as a valuable resource, they are requested to read 

information in order to write three informed proposals for implementing and trying to solve 

the problem they have been addressing in the Reflective Magazine as if they were 

participating in a political campaign running for president in the elections of next year. Once 

students finish their Reflective Magazines, they will share them with the educational 
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community. It is expected that these projects will positively impact the students and therefore 

society. 

Lesson Planning 

To carry out the implementation of the Adapted Model of Balance Critical Literacy 

Approach, it was necessary to design three lessons which were structured based on the 

adapted framework. The topics selected for these lessons were: Discrimination, bullying and 

inequality. These topics were selected taking into account the importance that they have had 

for the past and current society, as well as the impact that informing and discussing these 

topics can have on the youth. To have a better understanding of how these lessons were 

structured, a brief description of each of them will be given. 

Lesson 1: Discrimination. This lesson was designed to inform and create 

consciousness about discrimination through the use of biographical books that show students 

characters who were victims of discrimination and who fought against the society of their 

time to achieve great achievements that benefited other people and today's society. This 

lesson has the following learning outcomes: 

1. Students will be able to recognize the use of the reading strategy scanning to look for 

specific information in a text.  

2. Students will be able to design timelines to organize the most important moments of a 

character’s life.  

3. Students will be able to express opinions about discrimination. 

As can be observed in the outcomes, the target reading strategy for this lesson was 

scanning. This strategy was selected to teach students how to find specific information 

quickly in a text. It is a useful strategy, especially for these students who will be taking their 

SABER 11 test next year and they will need to answer questions really quickly. The book 

selected to work the read-aloud and the share reading was Elizabeth Blackwell: America’s 
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First Woman Doctor. This book was selected to exemplify a real-life story of gender 

discrimination in the past. While the book was being read, students were asked some critical 

questions regarding the character’s life and the topic of the lesson. 

For the guided reading students were given the book Clara Barton: The Angel of the 

Battlefield, this book also tells the story of a brave woman who fought against discrimination 

and brought the Red Cross to USA. Finally, for the independent reading students were given 

three book choices related to the same topic, their English level was taken into account, and 

the books had the same genre. The books given were: Katherine Johnson, Malala the brave, 

and Frederick Douglass: forever free. The reason for selecting these biographical books was 

because at the end of the lesson for the assessment part, students were asked to create a 

timeline. This task was designed for students to implement the reading strategy taught in the 

lesson since students need to look for the dates and the most important moments of those 

characters’ lives to create the timeline.  

Lesson 2: Bullying. The main purpose of this lesson was to inform students about the 

different types of bullying and create awareness about this problem. The learning outcomes 

for this lesson were the following: 

1. Students will be able to infer the meaning of a word based on the context.  

2. Students will be able to identify the different types of bullying. 

3. Students will be able to express opinions and personal experiences related to the topic. 

4. Students will be able to report the most important facts of a reading. 

 The reading strategy chosen for this lesson was guessing meaning from context. The 

reason for selecting this strategy was to teach students a way to infer the meaning of 

unknown words without using a dictionary or translator. It is also a really useful strategy for 

students since in the SABER 11 test, they are not allowed to use dictionaries or cellphones to 

look for word meanings. The book selected to work the read-aloud and share reading in this 
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lesson was Luna Has Nothing to Wear. This book is a fable which tells the story of how the 

Moon suffers bullying for not having a perfect body. Through this book students learned the 

consequences of bullying and they also learned how to use the target reading strategy 

throughout the book. While the book was being read, students were asked some critical 

questions regarding the topic of the lesson and the book story. 

For the guided reading students were given the book The Cyberbully. With this book 

they got to know more about this type of bullying and they had the chance to read and discuss 

possible solutions in case they become victims of it. For the independent reading, students 

were given these three book choices: Bullying hurts everyone, The gossip monster and Morty 

Finds It No Laughing Matter. These books were chosen taking into account students’ level 

and because they addressed the same topic of bullying. Students were told to use the reading 

strategies previously taught to better understand the books. For the assessment in this lesson, 

students were told to fill a book report card with the information of the book they chose to 

read.  

Lesson 3: Inequality. The main purpose of this final lesson was to inform students about 

what inequality is, the different types of inequality and inequality in our country Colombia so 

that students can be aware of this social matter. For this lesson, we set the following learning 

outcomes: 

1. Students will be able to identify the main idea and author’s purpose.  

2. Students will be able to understand the concept of inequality. 

3. Students will be able to identify the causes of inequality in Colombia. 

4. Students will be able to discuss and share their opinions about inequality and provide 

proposals to stop it. 

 For this lesson the reading strategy chosen was identifying the main idea and author's 

purpose. This strategy was taught to help students understand better any type of informational 
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text. During this lesson, students were given tips about how to find the main idea and author's 

purpose easily in a text. The book selected in this lesson for read-aloud and share reading was 

Hungry right here? This book presented students with the supplementary food programs that 

exist in the USA. While the book was being read, students were asked some critical questions 

regarding the topic of the lesson and the information given in the book. After reading the 

book, students were told to investigate the different governmental programs created in 

Colombia for low-income people and prepare a short presentation for their partners in which 

they had to explain what the program was about and suggest ways to improve it based on 

their experiences and knowledge of it. Also, a rubric was used to assess students' 

presentations.  

For the guided reading students were given the book Robin Hood and the King. The 

idea of using this book was to provide students with an example of a fictional character who 

fights against the inequality of kingdoms and looks for a way to steal from the rich people to 

give money to the poor. After reading this book, students were told to participate in a Padlet 

in which they were asked to provide their opinion regarding corruption in Colombia. For the 

independent reading students were given three articles to choose: 3 aspects of inequality in 

Colombia, 6 facts about hunger in Colombia, Why Colombia? These articles were chosen 

taking into account students’ level and because they helped to contextualize more the topic. 

Students were told to apply the reading strategies taught to better comprehend the chosen 

article. After reading, students had to complete a graphic organizer in which they had to look 

for the main idea, author’s purpose, key vocabulary, three important facts from the reading, 

important people, the topic and this graphic organizer includes an I wonder section for them 

to reflect after reading the article chosen. To see the complete version of these three lesson 

plans, go to appendix A. 
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Chapter 4. Results 

 This section is focused on the findings of the data analysis collected throughout the 

implementation of an Adapted Model of Balanced Critical Literacy Approach in a public 

school in Colombia consisting of three lessons. First, twelve classes were recorded, 

transcribed and analyzed. Second, the results of two surveys were compared and interpreted. 

Finally, students’ artifacts were categorized to find common traits to draw conclusions. The 

results of the analysis were written, compared and then triangulated to get to the general 

conclusion.  

Observation and Artifact Analysis 

 The purpose of analyzing class observations and students’ artifacts was to evidence if 

students developed some level of criticality and with the observation transcripts confirm that 

the adapted model was followed as it was described in the methodology section. During the 

observation process, twelve lessons were recorded, transcribed, analyzed and entered into 

tables (See Appendix D). After analyzing the observations, we divided the tables into two 

columns: (1) Balanced Literacy and (2) Critical Literacy. The column of Balanced Literacy 

was used to point out the class moments in which the stages of the adapted model and the 

reading strategies were evidenced, and the column of Critical Literacy was used to indicate 

the moments of the class in which the categories were evident.  

 To analyze Critical Literacy development, evidence from observation transcripts and 

students’ artifacts were combined since the categories implemented to carry out the analysis 

process were the same. These categories were: Expressing personal opinion, Relating the 

topic to their personal lives/experiences, Challenging social realities, Judging or evaluating 

behavior, Proposing a solution, Personal Behavioral change. Some of these categories were 

evidenced in both instruments, but others were only evidenced in one of them. Each category 
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will be described and supported with excerpts from students’ oral production (observation 

transcript) and written production (students’ artifacts). 

Expressing personal opinion 

 Students demonstrated that they could express their personal opinion freely when the 

teacher asked any critical question regarding the topics approached in each lesson. However, 

sometimes students shared their opinions even at moments when the teacher did not ask any 

critical questions, when she was just commenting or giving her opinion. It demonstrated that 

students were involved in the topic of the lessons as they decided to freely participate and 

share their thoughts using English or Spanish. In the following excerpt of the class 

observation transcripts, we can evidence a moment in which two students express their 

opinions about a video presented to introduce the topic of discrimination. 

Class Recording [1] 

 Interactions Category 

22 T. It is an experiment of course, as I told you before the video.  But what do you think about 
the children for example? Their attitudes towards the experiment. You can use one of these 
phrases to express your opinion. 

 

23 T: yes, Camila?  

24 S: I think these kids are so smart because if I were a kid and they gave me the bigger one, I 
was like... like the last kid, oh My God I’m so lucky but they were like… we are equal, gave 
them the exact same size of cupcake and that’s so cool. 

Expressing 
personal 
opinion 

25 T: Thanks Camila, very good. So, why do you think the kids or the children answered that 
way? Most of them, if you see the video, were in shock and said: this is unfair. They 
mentioned that it was not fair. Que no era justo, era algo injusto. Why?  
 

 

26 S: In my opinion, ‘cause they’ve been raised by so good parents and les enseñaron que todos 
deberían tener lo mismo no solo… no... un cupcake más grande que el otro, o sea, las cosas 
en general. Especially because it was like Asian kids and white kids and boys and girls and 
you know, it was like racism, sexism and stuff like that.  
[Translation: …and they were taught that everyone had to have the same, not only a 
cupcake bigger than the other one, I mean, things in general…] 

Expressing 
personal 
opinion 

 

 Students also expressed their personal opinions in writing through forums created in 

Padlets and Jamboards. This allowed students who did not want to participate orally, to also 

share their viewpoints in writing. These written opinions also led to oral discussions since the 

teacher usually asked the students to participate in the Jamboards/Padlets and then she read 
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and commented on some of the students' answers. In this way, students could also make 

comments about their classmate's written opinions. This demonstrates that students were 

interested in the topic and that they cared about what their classmates said. In the following 

excerpt from the class observation transcripts, we can evidence this situation in which the 

teacher read a written answer on a Jamboard forum and their partners expressed their 

opinions about it. 

Class recording [4] 

 Interactions Category 

57 (After some time, the teacher reads students answers on the Jamboard and make some 
comments about them) 
 
T: (teacher reading a comment) Yes, I have intervened on some occasions in others I 
have, on others I have simply not given importance to it and I prefer not to do anything. 
So, how do you choose the situation? I don’t know who wrote this but how do you choose 
when to help and when not? 
Como sabemos cuándo ayudar y cuando no. O sea, ¿cómo que… qué hace un bullying 
más fuerte que otro? 
 
[Translation: How do we know when we can help or when not? I mean what makes a 
bullying stronger than another bullying?] 

 

58 S: Podría ser, o sea como que con la agresión en el cual demuestra la persona que está 
haciendo bullying porque puede que tan solo no lo está agrediendo verbalmente, pero hay 
un momento donde hasta su expresión corporal nos dice que es peligroso que va a atacar, 
y ya entonces como que uno se alerta.   
[Translation: It could be, I mean, like with aggression in which the person shows that is 
bullying because it can be that the person is only verbally attacking, but there is a 
moment when the body expression shows that it is dangerous and that the person is going 
to attack, then we become aware of it] 

Expressing 
personal opinion 

59 T: So, you mean like physical bullying? That's  what you mean.  

60 S: Yes, o sea todo inicia pues con el verbal, pero puede llegar al punto que ya puede ser 
físico.  
[Translation: Yes, I mean, everything starts with verbal but it can reach a point in which 
it becomes physical] 

Expressing 
personal opinion 

 

Also, in the students' written productions we could find different comments in which 

students were able to express their personal opinions regarding the different topics addressed 

in the lessons. In these comments students shared their thoughts, reflections and aspects that 

they considered important regarding these social matters. The following extracts are some of 

the students' written productions in which they could provide their personal opinions. 

Artifact [1] 
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13 In my opinion, self-esteem is necessary so that someone else's comments do not affect 
you, because a person with self-esteem sees himself as fantastic, someone very 
beautiful, having self-esteem is not easy, it means that those people become strong with 
Over time, if we take the example of someone who suffered from bullying, who has 
self-esteem means that he is strong and that he has already overcome everything they 
said to him and he realized that he was a very beautiful person 

Expressing personal 
opinion 

 
Artifact [2] 

7 Yes, this topic is very interesting because it informs us about this problem that is very 
common nowadays, in addition to the physical and psychological health consequences 
that bullying causes to victims. Knowing this, people become aware of their actions and 
begin to create strategies to prevent or reduce this worrying and dangerous situation. It 
was a great idea to include these anti-bullying programs and lessons because it helps to 
detect these violent behaviors and stop normalizing them. 

Expressing personal 
opinion 
 
 

 
Artifact [3] 

7 1. I believe is because of the avarice of the human, the feeling of the power and the need 
to have more and more, the ambition make them blind  
 
2. I think the solution is in our hands, in the hands of the youngest generation, to change 
this cycle of corruption and rob that have been with us almost decades.  

Expressing personal 
opinion 
 
Proposing a solution  

 

 Relating the topic to their personal lives/experiences 

 We could notice that students tend to rely on their experiences to generate a personal 

opinion when doing oral discussions. We assume that students could relate the topic of each 

lesson to their lives or personal experiences since they considered themselves as members of 

a society in which these social matters discussed are recurrent. This might also mean that 

students need to forge a reading habit so they can also relate the topic to facts. In the 

following excerpt we can observe students relating the topic to their personal experiences.  

Class recording [1] 

 Interactions Category 

 
 
 

28 

T: Now let’s answer this question: (Have you ever felt discriminated?) Please, tell us 
your experiences, if you have been discriminated… because you are short, because 
you’re a girl, because you have your hair different, because you think differently. Have 
you ever felt discriminated? 

Critical question 

 
 

29 

S: Yes, it was stupid, but it was when I was a child and I had like different music taste, 
movies taste and that kind of stuff, and everyone was like… she is weird, let’s not talk to 
her, you know, like she is weird.  

Relating the topic 
or question to a 
personal 
experience 

30 T: And what music was that?  

 
 
 

31 

S: like hearing different types of music, mostly when I was a child, I started listening to 
rock music and music in English in general and everyone was like... that’s weird so we 
should stop talking to her. When I was a child, I didn’t have any friends until I was 11 or 
12 or something. 

Relating the topic 
or question to a 
personal 
experience 



58 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

Challenging social realities 

 Due to the topics chosen to carry out this project, some students were able to question 

certain aspects that the society has established as normal or accepted behavior leaving 

individual perceptions or choices excluded. In the following excerpts, we can evidence that 

students challenged those social constructs in their written responses and oral interventions. 

Artifact [1] 

6 You need to have high self-esteem both for you and for society. If you consent 
to the power you have, no one can tell you otherwise. If you feel capable, no 
one can tell you otherwise. There, a point where your own opinion doesn't 
change even though people try to make it change. 

Expressing 
personal opinion 
Challenging 
social realities 

 
 
Class Recording [1] 

 Interactions Category 

 
 

35 

(T reads the chat.) 
T: Lía, que te hayan mirado raro y te hayan hecho sentir mal por no ponerme ropa de 
niña. Can you share a little bit more about that experience?  
[Translation: Lía, that some people have looked at you in a weird way and that they 
made you feel bad for not wearing girly clothes…] 

Relating the topic 
or question to a 
personal 
experience 
 
Challenging social 
realities 

36 (S writes in the chat) Ropa ancha o pantalones  
[Translation: Baggy clothes or pants] 

 

37 T: Ahh ok, so if you don’t wear a dress…  

38 (S writes in the chat) it was for a wedding  

 
 
Class recording [9] 

 Interactions Category 

25 S: I think that I can share. Thankfully it’s not my mom, it’s my aunt, let’s say I’m kind of 
lazy, so, I tend to skip washing the dishes… washing my clothes, well we have a washer 
but you know, opening them, outside and stuff. and then my aunt always scolded me 
because she was like “oh, well, if you don’t learn how to do these things when you are a 
teen, your husband is going to leave you, your husband wouldn’t like a lazy girl like 
you” and I’m like… I don’t want to be a housewife, I want to work and have a job and if 
my husband doesn’t do these things himself, well I’m sorry but he is also as lazy as me, 
so I just don’t have to learn how to do these things so I can be a housewife and take care 
of my kids and, you know… be at home every day and doing everything for him. I don’t 
want that for my life.  

Relating the topic 
to their personal 
lives/experiences 
 
 
Challenging social 
realities 
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Judging or evaluating a behavior 

This category was evidenced in the students' interactions during the classes and also 

in their written productions. Some students were able to identify the cause of these social 

problems by pointing out who they consider responsible for causing what they perceive as 

bad practices or customs that need to be reevaluated.  In the following excerpts from the class 

observation transcripts and the students' written production, we can see examples of the 

aforementioned situation.  

Class Recording [5] 
 Interactions Category 

133 T: Actually, between siblings, you know brothers or sisters it's really common so if you 
are used to calling names or being mean with your brother, your sister or your cousins. 
Then, probably you will do that to every person because the kid thinks that it is fine 
because it's a "game" que es lo que dice Camila que lo normalizan. Lo ven normal and it's 
not. No podemos normalizar. 
[Translation: …that is what Camila said that it has been normalized. They see it as 
normal and we cannot normalize it.] 

 

134 S: Especially for example if I bully my primo, he is like 5 years old. He is gonna 
internalize the idea that that is normal, and he will do that at school. It's going to be a 
cycle like a triangle and the kid will do that the entire life, if the parents don't correct that 
and if they don't give an example.  

Challenging social 
realities 
 
Judging or 
evaluating 
behavior 

 
Class Recording [9] 

 Interactions Category 

53 T: Yes!!! Thanks for sharing! 
Yes, and it’s not like they are helping us. That’s something that I hate, I mean that word 
“help” I don’t need you to help, I need you to be self-conscious that you are living here 
too and that you have the same responsibilities as I do. So, yes, as you were saying, it is 
probably like a culture we have.   

 

54 S: Miss, and sometimes they get praised for doing the bare minimum and it’s like “I don’t 
have to praise you for this” and sometimes moms are almost feeding their babies, they are 
like twenty years old. They (men) have to learn to do things on their own.  

Judging or 
evaluating 
behavior 

55 T: I totally agree!   

 
Artifact [2] 

3 My opinion about that bullying is a big problem in our society, it 
has always existed and we have come to normalize it, but I think we must put a stop to it, 
because the situation has been worsening with the use of technology, emerging 
cyberbullying. With cyberbullying, this harassment becomes continuous. 

Judging or 
evaluating 
behavior 
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Artifact [3] 

1 I think that this can happen because these people do not have values such as honesty and 
transparency in what they do, the power, money, the material goods they have do not 
satisfy them and they reach the point of wanting more and more, and they choose to steal 
money that it already has other purposes… 

Judging or 
evaluating behavior 
 
 

 

Proposing a solution 

 We could notice that the solutions proposed by some students were varied. We 

assume these solutions proposed are based on students’ lived experiences, their context and 

beliefs after analyzing and discussing the problems in class and maybe considering their 

classmates’ and teacher’s interventions.  

Class Recording [7] 

 Interactions  Category 

69 S: Miss, porqué mejor no aplicamos la ley de que si no tengo nada positivo que decir, 
mejor no digamos nada. 
[Translation: Miss, why not applying the law that if I do not have anything positive to 
say, it’s better not to say anything] 

Proposing a 
solution 

 
70 

T: I agree! A veces ni conocemos a las personas y nos tomamos atribuciones de 
comentar de su personalidad si ni siquiera te has tomado el trabajo de conocer a la 
persona. Thank you very much! 
[Translation: I agree! Sometimes we do not even know people and we have the audacity 
to make comments about their personality but you have not even taken the time to know 
the person…] 

 

 
Class Recording [12] 

 Interactions Category 

78 T: For example, when you were at school and you could eat lunch at school, do you 
remember? What do you think of that program? 

 

79 S: Miss, en mi opinión personal, o sea, es bueno tipo el hecho de que lo hagan. El hecho 
de que exista, ya es algo bueno, es algo… digamos que se tiene en cuenta. Pero siento 
que a veces son como muy descuidados. Ahora mismo se están dando muchos problemas 
con eso, por el tema de que no se dan cuenta que a veces los alimentos vienen vencidos o 
vienen en mal estado o no sé si vio en las noticias que hay unas que parecen rocas las 
galletas, literalmente. Y es algo de que… aunque no muchas personas se dan cuenta, las 
que de verdad pasan necesidades, sufren con eso. Es algo que ya tienen ahí de soporte, 
cuentan con eso y que te den algo, pero que prácticamente no lo tienes porque está en 
mal estado es algo como que… una falla. Entonces yo digo que es algo que es bueno que 
esté, pero que debería haber más cuidado y debería haber un control de calidad.  
[Translation: Miss, in my personal opinion, I mean, it's good that they do it. The fact 
that it exists is already a good thing, it is something ... let's say it is taken into account. 
But I feel like they are kind of careless sometimes. Right now, they are having a lot of 
problems with that, because they do not realize that sometimes food is expired or is in 
bad condition or I do not know if you saw on the news that there were some cookies that 
seem like rocks, literally. And it is something that… Although not many people realize it, 
those who really are in need, suffer with it. It is something that they already have there 
as support, they count on that and that they are given something, but that you practically 
do not have it because it is in bad condition it is something like ... a failure. So, I say that 
it is something that is good that it is, but that they should be more careful and there 

Evaluating 
behavior 
 
Proposing a 
solution 
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should be quality control.] 

 
Artifact [3] 

9 2. I think the right way is for us the people to know how to choose the right person, 
and above all to be informed about who is going to lead us and change that hierarchy 
or that type of government and for me this generation can achieve it, many of us know 
that our voice is important and that we can generate changes for history in Colombia 

 
 
Proposing a 
solution 
 
 

 
15 2. For me the solution to this corruption, would be to work it from the education of 

children to adolescents, since, being children, we do ''corrupt'' behaviors, without 
knowing that in reality it leads us to bad behaviors in the future; for example: to teach 
from a good education, that copying a simple exam is wrong or plagiarizing a text of 
an author and passing it off as yours, since those are also part of corruption and little 
things like these are part of this big problem. Also make awareness campaigns of how 
bad this is, as it hurts us to be corrupt and the problems that bring to society this big 
problem.   

 
 
Proposing a 
solution  

 

Personal Behavioral change 

 Due to the fact that students were constantly discussing and evaluating certain 

situations and behaviors in their lives, a few students were able to reflect and share how they 

took the decision to transform their actions. These students developed self-awareness as 

social individuals which can generate over time a change of behavior that hopefully will 

impact society. This category was only evidenced in the oral interactions but not in the 

students’ written productions. In the following excerpts we can see how students reflected 

about their past behaviors, realizing that their actions could have impacted negatively on 

someone else’s life so they decided to change.  

Class recording [5] 

 Interactions Category 

20 S: But I know, I know and I stopped doing that because I don’t know what the person 
feels. I don’t know if this person is dealing with her weight with an eating disorder and 
the fact that I call her “gordi” o “gorda” it’s gonna affect her about weight. So, I called 
her like amiga, not “gorda” o “flaca” Or something about the physics, you know 

Personal 
Behavioral change 

 

 
 

93 

S: Algo que yo me he dado cuenta, es que los niños pequeños tienden a ser más 
sinceros. Siento como que ellos no te mienten, ellos te dicen la verdad, ¡y como que 
toma! Y son crueles a veces porque no lo hacen con niños de su misma edad. A veces 
están con uno normal, y si uno se pone algo te miran y te dicen "ay no eso te queda feo" 
y yo como que…  
(Student laughs)  

Judging or 
evaluating 
behavior 
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[translation: Something that I have noticed is that young children tend to be 
more sincere. I feel like they don't lie to you, they tell you the truth. And they 
are cruel sometimes because they do not do it with children of the same age 
but. Sometimes if you put something on, they look at you and say "oh no, that 
looks ugly on you" and I’m like…] 
 

94 S:  I think that I was like that but I changed because we should be respectful with 
everyone. 

Personal 
Behavioral change 

Since most of the implementation of this research project was conducted virtually, it 

was challenging to adapt not only the methodology itself, combining Balanced and Critical 

Literacy, but also to adapt this methodology for virtual classes. This short section aims to 

describe how each one of the stages of the Adapted Model was carried out.  

When starting each lesson, the first step carried out was Word Study. In this phase, the 

teacher presented relevant vocabulary considering the lesson topic and the reading chosen for 

the read aloud section. Since these lessons were carried out online, the researchers tried 

different resources to present vocabulary, however, in all three topics, the purpose was to 

elicit students to find out the meaning of potential unknown words as evidenced in the 

following excerpt:  

  Class recording [1] 

 Interactions Category 

 
 
 

40 

T: Ok, let’s continue. Now we are going to start with some vocabulary. I’m going to 
show you first the word, then I’m gonna show you a picture, and you’re gonna try to 
guess what is the meaning of that picture. You might also use Spanish if you don’t know 
how to describe that word in English.  

Before reading 
Word study 

41 T: So, this is the first word. “Tough” and you can see that this picture (a cat looking at 
his reflection on a mirror and seeing a lion instead) is the representation of that word. 
What do you think “tough” means? 

Before reading: 
Word study 

42 (No Ss answer)  

43 T: Have you ever heard that word?   

44 S: ¿Fuerte?  

 
 

45 

T: Yes. (Teacher shows the definition “strong and not afraid”). So if you are a tough 
person, it means that you have a strong personality.   
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 A reading strategy was taught in each lesson. These strategies were chosen having in 

mind that these tenth-grade students will present a standardized test next year which is based 

only on reading comprehension. So, we focused on the following strategies: scanning, 

guessing meaning from context, author’s purpose and main idea considering that these 

strategies would help students when reading a text and not having the resources such as 

dictionaries, translators, or any technological device to use when presenting this test. In the 

following excerpt we can evidence a reading strategy being taught, in this case, guessing 

meaning from context clues. More evidence about the process of teaching and practicing 

reading strategies can be found in the transcript of the lessons recorded (Appendix D) 

 Class recording [6] 

 Interactions Category 

 
 
 
 

2 

So, I’ll continue by showing you the reading strategy. Remember that we are 
developing reading strategies in the lessons. Last reading strategy was scanning as 
you remember, in lesson #1 and this lesson is going to be focused on “Guessing 
meaning from context”. 
(Teacher explains the reading strategy) 
For checking students’ understanding of the strategy, the class was developed on 
Zeetings, so students could select the answers from the option provided. 
Most of the answers were accurate.  

Reading strategy: 
Guessing meaning 
from context. 

 
 
 
 
 

3 

T: Ok, I think you are ready to go. Let’s see your answers. 
Most of you answered “economical”, so, let’s see the sentence:  
“The newlyweds agreed to be very frugal in their shopping because they wanted to 
save enough money to buy a house.”  
So, would anyone like to tell me why did you choose “economical” or why did you 
choose “interested”? 
How did you get the answer? 
 
(No Ss answer.) 

 

4 T: Which ones are keywords in this sentence? 
Which word is the one that helped you know the meaning of “frugal”? 

 

5 S: Safe money? Safe enough money?  

 

 The next step is Activating Background Knowledge. The purpose of this step is to help 

students make connections to the new information. To activate students’ background 

knowledge before reading, the teacher asks students to look at the cover of the reading, 

analyze the picture, the title and also implement some questions that would help students 



64 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

make sense of the reading they are about to start. We can evidence this process done in the 

following excerpt:  

Class Recording [1] 

 Interactions Category 

 
 
 

43 

T: So, now we move on.  
We are going to have a reading, but before we start reading, can you please take a look at 
these images. This is the cover of the reading. Let’s take a look for a while. Check the 
picture, what is this person doing, and look at the title, miren el título.  

Activating 
Background 
Knowledge 

 
 
 
 
 
 
 

44 

T: The cover says: Elizabeth Blackwell: America’s first woman doctor. and this is the cover 
of the book. 
Before we start reading, there are some questions that I wanna know your opinion about 
these questions. 
First question is: Do you consider women capable of studying any career? why? 
Do you consider, ustedes consideran que las mujeres, en general, somos capaces de estudiar 
cualquier carrera?  why? What is your opinion about that statement? 
Do you consider yourself capable of studying anything you want to? 

 

 
 
 

45 

S: I think women can study what they want but myself , personally I don’t think I can study 
whatever, because I’m not good at everything. For example, I’m not good in Math, in 
numbers in general, so I can’t study some career about numbers, you know what I mean? 

 

 
46 

T: Yeah! I’m not good at Math either, so I studied languages hahaha because I don’t like 
numbers. 

 

 

 Next, the Read Aloud stage aims to cover the vocabulary taught in advance, model the 

reading strategy shown before starting reading, asking comprehension questions to check if 

students understand and include critical questions to activate students’ criticality. The teacher 

starts reading, and makes pauses when needed to ask some questions, to review vocabulary or 

if a student interrupts to ask something. In the following excerpt we can appreciate this 

process being done in class: 

Class Recording [2] 
 Interactions Category 

5 (Teacher starts reading) 
So, tough enough. The professor cut on into the dead body… 

Read aloud 

6 (The teacher finished reading the page) 
T: So, this is like the introduction of the whole Elizabeth Blackwell biography. And here 
you can see, I don’t know if you can see the picture very well. What did you understand 
about it? What did you understand? 
So this is like a class. They are in a class, all of them are in a class and Elizabeth is the 
only woman there so… you can see… I don’t know if you can see that she is the only 
woman there. So… I don’t know if you can see here what she is doing, but you can see 
the faces of the guys that they are dizzy and they have nausea. Some of them are laughing 
and some of them are blushed. Do you remember what is blushed? Who remembers? 

Read aloud:  
Reviewing 
vocabulary 
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7 S: Sonrojarse.  

8 T: Yeah, some of them are blushed because of the situation because the professor is 
cutting a dead body. Can you imagine that? So it’s kind of hard especially for someone 
who has never seen something like that so… What was Elizabeth doing to not show any 
emotion? What was she doing? (silence) 

Read aloud (asking 
comprehension 
question) 

 

The next step is Shared Reading, in which students joined in to the read aloud started 

by the teacher in the previous step. The purpose of Shared Reading is for students to 

gradually assume more responsibility for their reading process and this also helps students to 

increase their confidence while reading. In this step, the teacher asks for volunteers to 

continue reading. Since classes were done virtually, it was difficult for the teacher to see 

students’ reaction when asking them to continue. Most of the students did not have their 

camera on, and sometimes there were no volunteers to read. So, the teacher had to choose 

from the meeting participants a student to continue reading. After the student finished 

reading, the teacher usually read again if there were too many pronunciation errors, so they 

can hear the correct pronunciation. On this stage, there were also questions to check 

understanding and to enhance students’ critical literacy. In the following excerpt, we can 

have a glance of how this step was carried out in classes. 

Class Recording [7] 

 Interactions Category 

37 T: So, let's continue reading. Now, I need a volunteer to continue the reading, Shared reading 

38 T: Daniela has her hand up. Go ahead Dani  

39 S: Thanks miss 
Student read the next section of the reading 

Shared reading 

40 T: Thanks Daniela 
Teacher summarizes what the student read to make sure students understood, by using the 
images of the reading as a tool. 

 

41 T: Ok, who continues? Limbania?  

42 S: Yes miss. Me disculpan como pronuncio, pero bueno...  

43 T: Don’t worry about that, go ahead.  

44 Student reads the text Shared reading 
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45 T: Thanks for reading.  
Teacher reads again in order to correct pronunciation and then explains what happened in 
the story with other words to help Ss understand better. 

 

 

The next step to be followed is Guided Reading. In the original framework of 

Balanced Literacy groups are usually made of six students tops, however, in the context in 

which this project was developed there were not enough resources to make students 

download another platform such as zoom in order to be in breakout rooms. So, the class was 

divided into three big groups of fifteen students each. This step could not be recorded since it 

would mean for some students not to be able to be part of the class. Hence, the researcher 

took some notes to keep track of this process (See Appendix E). The main conclusion 

regarding this step, and as can be seen in the researcher’s notes, is that students struggled at 

the beginning of this step but in the last Guided Reading they were eager to read with their 

classmates. The impact of this step can be also evidenced in the results of the survey, in the 

eighth statement, which specifically asks about reading in groups. These results will be 

covered in the survey analysis. 

 The final step is Independent Reading which aims to build habitual and conscious 

readers. In this category students chose one of the three options provided by the teacher to 

read. Since this stage is done by students independently, we cannot evidence if they applied 

the reading strategies taught or followed the instructions given. However, in order to direct 

students to use them, they were assigned some activities to do after they finished reading. The 

activities were chosen according to the reading strategy covered in each lesson.  

Survey Analysis 

 The purpose of applying a survey before the application of this research project was to 

gain insights from students’ perspective about their own reading skills in English. The second 

survey took place after the implementation of the Adapted Model of Balanced Critical 

Literacy Approach. In this second survey, we kept the same questions made in the first one to 
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contrast differences or similarities of both surveys. Moreover, three open questions were 

added in the second survey so students could freely express their perceptions about the 

methodology applied. Both surveys were made in Spanish since we wanted to obtain detailed 

information and we did not want language to be an obstacle for students to communicate. The 

analysis of both surveys will be discussed next. 

Figure 2 

Statement 1. La lectura es una habilidad fundamental al momento de aprender inglés. 

             

   Survey 1      Survey 2 

Note: Illustration of the students’ answers regarding their perception of reading as a 

fundamental skill. 

In this statement, the students were asked if they considered reading as a fundamental 

skill when learning English. The first survey shows a slight inclination towards the awareness 

of the importance of reading in English which can mean that a considerable number of 

students lack motivation in reading. In contrast, the second survey shows that most students 

think that reading is an important skill that needs to be covered. Also, there is a considerable 

reduction in the disagreement options, which may demonstrate that students changed their 

perception of reading after the implementation of this research project. 

Figure 3 

Statement 2: Es importante tener conocimiento previo del tema que voy a leer. 
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Survey 1    Survey 2  

Note: Illustration of the students’ answers about their perception of previous knowledge when 

reading. 

This second statement asked the importance of having background knowledge before 

reading and as we can appreciate in the graph from the first survey a significant number of 

students showed disagreement with this proposition. In the second survey, most of them still 

consider not relevant to have a background knowledge before doing a reading. However, if 

we compare the totally agreed choice, in the first survey was the least voted but in the second 

survey was the second more chosen by students. This means that despite there are still 

students who disagree with the notion that background knowledge is important, there are 

more students now who have realized that having a background knowledge before reading 

may be important.  

Figure 4 

Statement 3. Me siento motivada a leer en inglés para aprender más.   

              

Survey 1                    Survey 2  

Note. Illustration of students’ answers about their motivation for reading in English to learn 

more. 
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In the third statement in which students were asked if they were motivated to read in 

English to learn more, comparing the first and second survey we can observe that the number 

of students who totally disagree with the statement decreased, which can mean that now more 

students may be motivated to read in English. Also, we can see that the option not sure 

increased in the second survey. It may be a signal that those students who were previously in 

disagreement may be doubting whether they are more motivated to read in English or not. In 

addition, if we observe the amount of students who selected agree in the second survey, we 

can notice that now there are more students who consider reading in English motivating for 

them. However, if we see the totally agree bar in the second survey, there is some sort of 

decrease compared to the first one, this could mean that maybe some students who initially 

selected totally agree could have had a change of mind based on the implementation of this 

reading project or maybe they changed their choice to I agree as this bar increased and it is 

now equal to the totally agree. 

Figure 5 

Statement 4. Me aburre leer en inglés. 

            

        Survey 1               Survey 2  

Note. Illustration of students’ answers about if they get bored reading in English. 

In the fourth statement in which students were asked if they get bored reading in 

English, comparing the first and second survey we can notice that students still have almost 

the same beliefs about this statement. Most of the students still disagree with the statement, 
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but there was a small difference in the number of students who selected totally disagree. 

These results demonstrate that students are not indifferent with the reading skill and it’s not 

boring for most of them to practice reading. Although we can see that in the first survey no 

students selected the option I agree, in the second survey we observe that there were a few 

students who considered that reading in English is boring for them. Therefore, this could have 

happened due to the prolonged exposure to readings which may have been discouraging for 

some students.   

Figure 6 

Statement 5. Cuando leo en inglés prefiero que mi profesor/a explique el vocabulario 

desconocido anticipadamente 

             

Survey 1       Survey 2  

Note: Illustration of the answer given by students referring to their preferences about 

knowing the vocabulary before reading. 

 In the fifth statement in which students were asked if they preferred to have the 

unknown vocabulary explained before they start reading. Comparing the two surveys, we can 

see that most of the students totally agree with this idea in both surveys. This could 

demonstrate that the word work in the balanced critical literacy framework is a useful stage 

for these students, considering that one of the purposes of word work is to get students 

familiarized with the vocabulary that could be unknown for them before reading. Also, we 

can notice that the totally disagree decreased which could also mean that the students after 
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implementation of the project have seen the advantage of studying the unknown words 

beforehand. 

Figure 7 

Statement 6. Cuando leo en inglés prefiero leer independientemente e ir subrayando las 

palabras desconocidas para luego buscarlas. 

          

Note: These figures show students’ preferences when doing independent reading. 

 In the sixth statement in which students were asked about their preferences when 

reading independently, we can see that the number of students who selected totally disagree 

in the first survey decreased. This could mean that after implementing this project some 

students could realize that there are more strategies that can be applied when reading 

independently. However, the second survey still shows a great number of students who agree 

that underlining unknown words and looking for their meaning later when reading 

independently is still a useful strategy for them. These results of the second survey also 

confirm that students prefer to read independently, although the results also show that after 

implementing the project there is a great number of students who are not completely sure 

about the statement. This last result could suggest that maybe students needed more time 

using the approach to make a decision regarding independent reading preferences.  
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Figure 8 

Statement 7. Cuando leo en inglés prefiero escuchar primero al docente leer el texto y 

aprender la pronunciación de ciertas palabras. 

             

Survey 1            Survey 2  

Note: These figures illustrate students’ preferences of listening to the teacher read and 

pronounce certain words before they read a text. 

In the seventh statement in which students were asked if they preferred to listen to 

their teacher first reading the text to learn the pronunciation of certain words, we can notice 

that in the first and second survey, the option mostly chosen was the totally agree. This could 

mean that for students the read-aloud stage of the framework can be useful because they had 

the chance to listen to the teacher reading first and the teacher serves as a model for them. In 

this modeling stage, they can listen to the pronunciation, the way the teacher reads, and how 

the teacher models strategies. In addition, if we compare the totally disagree bar in the first 

and second surveys, we can observe that it decreased a lot in the second, which could be a 

result of the implementation of reads-aloud as part of the project and these students could 

have noticed the usefulness of listening to the teacher reading the text before they start 

reading by themselves. However, we can also observe that in the second survey the I disagree 

bar increased somehow, this can be a signal that some students may have different 

preferences regarding listening to the teacher and maybe they prefer to read by themselves 

right away.  
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Figure 9 

Statement 8. Me gusta leer un texto en grupo. 

            

Survey 1               Survey 2  

Note: These figures illustrate students’ preferences of reading in groups. 

In the statement in which students were asked if they like to read in groups, we can 

notice that the totally disagree choice, which was the most voted in the first survey, had a 

great decrease in the second survey and the I disagree had a significant increase. This means 

that most of the students in this focal group still prefer to read alone instead of reading in 

groups. However, if we analyze the graphs, we can also see that in the second survey the 

totally agree increased a lot compared to the first survey and the I agree bar also increased a 

little bit. This could be a positive effect of the project implementation because maybe this 

group of students could notice the benefits of reading together so the stages of shared reading 

and guided reading somehow influenced their preferences. In conclusion, if we analyze the 

number of students who agreed and disagreed with this statement, it is too close so we can 

conclude that their preferences are divided. 
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Figure 10 

Statement 9. Necesito leer en voz alta para poder entender un texto en inglés. 

            

Survey 1       Survey 2  

Note: These figures illustrate students’ preferences of using read-aloud to understand a text. 

 When students were asked if they prefer to read-aloud to understand a text, we could 

find that in both surveys the majority of students disagreed, which means that most of these 

students prefer not to use this reading technique. However, if we contrast these results with 

the ones obtained in the seventh statement in which students were asked about their 

preferences of listening to the teacher’s read aloud before they start reading a text by 

themselves, we can conclude that maybe students prefer not to use read-aloud when they are 

the ones reading, but they prefer their teacher to use this technique to read to them. However, 

we can also notice an increase in the totally agree choice in the second survey which could 

mean that despite the fact that some students do not like to practice reading aloud, there are 

some students who consider it useful.  

Figure 11 

Statement 10. Me gusta escoger yo misma los libros que voy a leer 

                 

                Survey 1                             Survey 2 
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Note: These figures show the rate of agreement and disagreement of students to choose books 

to read by themselves. 

 Both graphics denote major similarities. As can be seen that most of the students 

agreed on their preferences of choosing the readings by themselves. Even after the 

implementation of this project, they still lean towards the option of choosing readings that 

meet their own interests. Moreover, both of the options of disagreement decreased. This 

might mean that some students liked the readings provided by the teacher in the development 

of the lessons.  In conclusion, we can say that even though there are some students that seem 

not to care about who chooses the reading for them, most of the students agreed that they 

prefer selecting their own reading books, based on their likes and interests.  

Figure 12 

Statement 11. Antes de leer un libro, prefiero que la profesora indique una estrategia para 

hacerlo. 

                   

  Survey 1                         Survey 2 

Note: These bar charts show students’ preferences about being instructed with a reading 

strategy by the teacher in the pre-reading stage. 

 In the answers of the first survey, we can see that despite the fact that there is the 

same number of students who totally agreed and totally disagreed that learning a strategy 

before reading is useful, it can also be observed that there is a tendency towards the 

disagreement of receiving a strategy instruction. However, in the results obtained from the 
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second survey applied after the implementation of this project, students’ perceptions of the 

importance of using reading strategies when reading changed. Most of the students consider 

that learning reading strategies might be beneficial for understanding a text better. The 

contrast of both results suggests that due to the implementation of an adapted model of 

Balanced Critical Literacy students understood that it might be beneficial to learn and apply 

reading strategies. 

Figure 13 

Statement 12. Luego de leer, me gusta evaluar lo leído a través de un escrito 

               

 Survey 1                 Survey 2 

Note: These bar charts show students’ answers about assessing their reading by writing. 

 The graphics above denote several similarities. The first similarity is the disagree 

option, which is the highest in both surveys. However, in the second survey applied, this 

option decreased slightly. As can be seen, the most significant difference is the totally agree 

option. In the first results, this was the less selected option, but in the second one, it increased 

considerably. Contrasting both graphics, we can say that there are different perceptions and 

preferences to writing.   
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Figure 14 

Statement 13. Luego de leer, me gusta evaluar lo leído a través de una discusión. 

                 

  Survey 1                 Survey 2 

Note: These graphs illustrate students’ answers about if they prefer to assess what they have 

read through discussions or not. 

 In the results from the first survey most students disagree when given the option to 

assess what they have read by discussing. As can be seen, the option totally agree (the purple 

one) has the lowest percentage. In this first survey, we can conclude that most of the students 

do not like to be assessed through discussions. However, in the results provided by the 

second survey, the perspective changes considerably. In the second graph it is evident that the 

bar of totally agree is now the prominent one, after being the lowest in the first survey. This 

change of students' viewpoint can be attributed to the implementation of this research project 

which included not only comprehension questions but also critical questions in which 

students were exposed to constant discussions and shared opinions based on the reading 

chosen that evidently allowed them to express their ideas, concerns and beliefs about issues 

of social interest which made them change their position regarding discussion as a way to 

assess reading. 
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Figure 15 

Statement 14. Mejorar mi habilidad de lectura puede tener consecuencias positivas en mi 

vida académica. 

                 

             Survey 1                  Survey 2 

Note: These graphics show students’ opinions about the impact of reading skills in their 

academic life. 

 Clearly, this bar chart shows that most students recognized the importance and 

advantages of improving reading skills in their academic performance before and after the 

implementation of this project. The bar of I’m not sure which is the orange one got no 

choices in the first survey applied, however, in the second one, a few students chose this 

option, which might mean that some of the students who opted to disagree with the statement, 

are now not sure, as it can be seen that both options of disagreement disagree and totally 

disagree (the red and the blue ones, respectively) decreased. In conclusion, we can see that 

most of the students are aware of the positive impact reading has before and after the 

implementation of this research project, however, based on the contrast of both surveys, we 

can observe that the number of students who consider that by improving their reading skills 

may positively impact their academic performance increased after applying the adapted 

model of Balanced Critical Literacy Approach. 
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Figure 16 

Statement 15. Mi nivel de lectura en inglés es: 

           

      Survey 1                Survey 2 

Note: These graphs illustrate the students’ perception of their English reading level. 

 As seen in the graphic in the first survey applied, most of the students accept that their 

level of reading English is basic (63,2%). Even though in the second survey those students 

who perceive themselves at a basic level on their reading skills in English are still the 

majority (46,2%), it is interesting to denote that the number of students in the medium 

category (the orange one) increased. These figures may reflect the improvement of their 

reading level in a second language which might directly impact their self-confidence and self-

perception of their reading abilities. 

Figure 17 

Question 16. ¿Con qué frecuencia tu profesora de inglés te ha asignado la lectura de un 

libro? 

 

    Survey 1   Survey 2 
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Note: These figures show students’ answers about how frequently their English teacher 

assigns readings.  

 The results of this question in the first survey showed that students have had a 

variation on the frequency of their reading assignments in English yearly. This is common to 

happen since the English teachers at this school do not always have continuity with the same 

courses year after year. However, the results of the second survey evidently show an increase 

in the frequency of the readings per year. This means that the implementation of this research 

project helped to build a reading habit in English at least three times a year.   

Figure 18 

Question 17. ¿Con qué frecuencia lees un texto en inglés por iniciativa propia? 

            

    Survey 1              Survey 2 

Note: The illustration of both graphs corresponds to the students’ answers about their reading 

frequency in English by their own initiative. 

 In the results of the first survey applied before the implementation of this project, we 

can see that most of the students (71,1%) agreed that they only read sometimes by their own 

initiative, some students said they did it often (15,8%) and a few of them said they never read 

in English for pleasure (7,0%). In contrast, the results from the second survey demonstrate 

some interesting changes. First, the number of students who said that they only read 

sometimes decreased considerably from 71, 1% to 46,2%, and the category often increased by 

almost 23%. This may mean that after the implementation of this project students found some 
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motivation to read in English on their own. However, it can also be perceived that the number 

of students who chose never in the second survey when answering this question, increased by 

3,6%. This might suggest that for a few students, the implementation of this project was 

demotivating that now, they prefer not to read in English for their own initiative at all. In 

general terms, we can conclude that thanks to the application of an adapted model of 

balanced critical literacy, students are now more encouraged to read by themselves more 

often than they did before.  

The second survey applied, as mentioned before, also included three open ended 

questions to better understand students’ perceptions of the implementation of this research 

project. The questions, analysis, evidence and interpretation will be discussed next. 

The first open ended question was about their opinion about the implementation of a 

methodology based on readings in English classes. All of the students who answered this 

question agreed that they liked the methodology used this year for English classes as can be 

seen in the following excerpts:  

Student 1: Me gustó mucho la metodología utilizada este año escolar, considero que 
nos ayuda a reforzar nuestras habilidades lectoras en el idioma y sin duda te deja 
aprendizajes muy significativos. Me gustaría seguir trabajando con esta 
organización, porque trabajamos varios aspectos con una lectura. 
 
Student 1: I really liked the methodology used this school year, I consider that it helps 
us reinforce our reading skills in this language and undoubtedly you have a 
meaningful learning experience.  

 
 

Student 2: Son muy útiles y necesarias 
Student 2: They are useful and necessary. 
 
Student 3: Súper buena me encanta 
Student 3: It’s so good, I love it. 
 
Student 4: En mi opinión me encantó la metodología de este año en inglés 
Student 4: In my opinion, I loved the English class methodology this year. 
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As can be evidenced in the answers shared above, students’ comments are positive 

towards the use of readings as a resource to learn and improve their foreign language 

competences. We can also highlight that some of them mentioned that reading helped them to 

improve their English level, as we can evidence with the following answers: 

 
Student 1: Es muy útil para nuestro aprendizaje y desarrollo de habilidades en el 
inglés. 
Student 1: It’s really useful for our learning process and the development of English 
skills. 
 
Student 2: La lectura ayuda a mejorar nuestro nivel de inglés 
Student 2: Reading helps improve our English level. 
 
In addition, some students mentioned that through this methodology, they learned 

new vocabulary, pronunciation, and it was useful for their learning and development of 

language skills. Also, students highlighted that the teacher used topics that were relevant for 

them. In the following excerpts we evidentiate this.  

Student 1: Ha sido muy buena, además de aprender vocabularios y temas nuevos, la 
profesora nos hizo centrar en temas los cuales son importantes. 
Student 1: It’s been really good. Besides learning vocabulary and new topics, the 
teacher made us focus on topics that are important. 
 
Student 2: Muy buena, ya que aprendí muchas palabras nuevas y logré entender un 
poco más por mi cuenta. 
Student 2: It was good since I learned a lot of new words and managed to understand 
a little more on my own. 
 
Student 3: Excelente porque aprendes nuevas pronunciaciones. 
Student 3: It was excellent because you can learn pronunciation. 
 
Student 4: Es muy útil para nuestro aprendizaje y desarrollo de habilidades en el 
inglés. 
Student 4: It is very useful for our learning and development of English skills. 

 
Thanks to the open-ended questions, we can gain more details about students’ 

preferences. After analyzing students’ answers, we could denote that some of them 
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emphasized in the books that were chosen to be read. They mentioned that the readings were 

interesting for them and motivating to read.  

Student 1: Me ha gustado mucho, Miss Liseth siempre nos motiva, me dan ganas de 
seguir aprendiendo con ella, y el leer, ella no nos trae libros aburridos, sino libros 
interesantes, como el de katherine Johnson 
Student 1: I liked it a lot, Miss Liseth always motivates us, it makes me want to 
continue learning with her, and reading, she does not bring us boring books, but 
interesting books, like the one of Katherine Johnson. 
 
Student 2: Las lecturas son variadas, tratando temas que para mí resultan muy 
interesantes y provechosos. 
Student 2: The readings are varied, dealing with topics that are very interesting and 
useful for me. 
 
Student 3: Muy buenos libros y una metodología fácil de aplicar. 
Student 3: Very good books and an easy-to-apply methodology. 
 

 It was interesting to find out that students could differentiate the stages of the adapted 

model implemented and the importance of learning reading strategies. In some of the 

answers, students wrote about how they liked some of the steps applied in the classes, even 

though we did not ask specifically for that in this question. 

Student 1: me gustó las estrategias utilizadas, me parecieron que facilitaron la 
lectura 
Student 1: I liked the strategies used; I think they made the reading process easier. 
 
Student 2: Me pareció una interesante estrategia de enseñanza que en mi opinión si 
funciona y más por la manera cómo la llevaron a cabo, ya que al poder hacer las 
lecturas en grupo nos hacía sentir un poco más confiadas y no temer equivocarnos. 
Student 2: I found it an interesting teaching strategy that in my opinion works because 
of the way it was carried out, since being able to do the group readings made us feel a 
little more confident and not fear making mistakes. 
 
Student 3: Al principio pensé que sería aburrido, pues leer en inglés lo consideraba 
como algo complicado. Pero la forma como estaban estructuradas las lecciones me 
ayudó mucho, el vocabulario, las estrategias de lectura, leer todas juntas, era como 
primero un ejemplo de cómo se hace, luego todas juntas lo hacíamos, y ya al final nos 
daban una lectura para hacer individualmente. 
Student 3: At first, I thought it would be boring, because reading in English I used to 
consider it as complicated. But the way the lessons were structured helped me a lot, 
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the vocabulary, the reading strategies, reading all together, it was like first an example 
of how to do it, then we all did it together, and at the end they gave us a reading to do 
individually. 
 
Student 4: Cuando íbamos colectivamente leyendo y comprendiendo la lectura… 
Student 4: When we were collectively reading and understanding the reading 
 
We could also find that some students noticed the difference between their previous 

classes and the classes implemented this year. Students highlighted that the classes this year 

were not only focused on reading a book to answer literal questions or to translate words, 

instead they learned strategies that they could use for reading comprehension. Also, they said 

that questions were about personal opinions, topics that they considered interesting and that 

they do not normally address in the classes. Finally, one student mentioned that this 

methodology helped her a lot to improve her reading skill. 

Student 1: Me gustó mucho la metodología, fue diferente a las clases de inglés que 
tenía en años anteriores. En esta se trataban temas más interesantes, de bullying, 
discriminación, temas de equidad, que son problemáticas que han existido desde 
siempre pero que aveces poco se le da el tiempo en las materias del colegio para 
hablar sobre ellas. Me gustó que en inglés pudiéramos discutir acerca de estos temas 
y dar nuestras opiniones y compartir experiencias personales. 
Student 1: I really liked the methodology; it was different from the English classes I 
had in previous years. This one dealt with more interesting topics, bullying, 
discrimination, equity issues, which are problems that have always existed but 
sometimes little time is given in school subjects to talk about them. I liked that in 
English we were able to discuss these topics and give our opinions and share personal 
experiences. 
 
Student 2. La metodología fue muy buena porque no era solo leer el libro y responder 
preguntas literales o traducir. Si no que nos enseñaron estrategias para comprender 
mejor el texto, las preguntas eran sobre nuestra opinión personal. Realmente nunca 
habíamos tenido clases de lectura así. 
Student 2: The methodology was very good because it wasn't just reading the book 
and answering literal questions or translating. We were taught strategies to better 
understand the text, the questions were about our personal opinion. We have never 
had reading classes like this. 
 
Student: 3 En mi opinión, este año he aprendido a leer en inglés gracias a las 
metodologías que nos enseña la seño, está metodología me ha servido mucho para 
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desenvolverme al momento de la lectura en inglés 
Student 3: In my opinion, this year I have learned to read in English thanks to the 
methodologies that the teacher taught us, this methodology has helped me a lot to 
cope when reading in English 
 

 The second question asked students what was the moment of the class they enjoyed 

the most while implementing the Adapted Model of Balanced Critical Literacy. Since the 

question is focused on preferences, it was not as uniform as the last one, however, we could 

denote some similar preferences on some of the stages of this adapted model.  

Some students said that they liked the moment when learning new vocabulary. This 

stage is called word work and despite the fact that students do not know the name of the 

stage, they could notice that this is a stage of the development of English classes when using 

the adapted model. 

Student 1: Cuando explicaba el significado de palabras desconocidas 
Student 1: When the teacher explained the meaning of unknown words. 
 
Student 2: …También cuando la profesora hacía secciones de nuevo vocabulario. 
Student 2: … also when the teacher did sections about new vocabulary. 

 
 Interestingly, most of the students highlighted that they enjoyed the time to discuss 

the readings or when they had to provide their personal opinions. They realized that the 

questions asked during class were not only reading comprehension questions but also critical 

questions which made them think and reflect about the topics chosen. Based on these 

comments, we can say that the use of critical literacy to complement the balanced literacy 

approach was well accepted by the students. 

Student 1: Los debates y las socializaciones 
Student 1: Discussions and socializations 
 
Student 2: Las discusiones que se hacían debido a las lecturas 
Student 2: The discussions that were made due to the readings. 
 
Student 3: Cuando teníamos que escribir nuestra opinión sobre el tema a tratar. 
Student 3: When we had to write our opinion about the topic in question. 
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Student 4: Cuando hacíamos mesa redonda sobre algún tema. 

 Student 4: When we had a round table on a topic. 
 
Student 5: Cuando la seño nos pone actividades, y nos habla de un tema y damos 
nuestra opinión 
Student 5: When the teacher gives us activities, and talks to us about a topic and we 
give our opinion. 
 
Student 6: Me gustaba mucho la parte donde leiamos y discutíamos a través de 
preguntas acerca de las problemáticas que se presentaban en ellas, porque realmente 
eran temas interesantes de los que podíamos hablar 
Student 6: I really liked the part where we read and discussed through questions about 
the problems that were presented in them, because they were really interesting topics 
that we could talk about. 
 
Student 7: Me gustó mucho el tipo de preguntas que se hacían en las discusiones, no 
eran solo preguntas de comprensión, sino preguntas que nos hacían reflexionar, 
como preguntas críticas. 
Student 7: I really liked the type of questions that were asked in the discussions, they 
were not just comprehension questions, but questions that made us reflect, like critical 
questions. 
 
Student 8: El momento en que nos hacían preguntas de nuestra opinión personal o 
preguntas que nos ponían a pensar de las temáticas que estábamos leyendo. 
Student 8: The moment they asked us questions about our personal opinion or 
questions that made us think about the topics we were reading. 

 
 Through this question we could also notice that some students liked the stage in which 

they were taught the reading strategies. One student expressed that these strategies facilitated 

her to better understand the reading despite the fact that she did not know some words. 

Student 1. La explicación de las estrategias. 
Student 1: The explanation of reading strategies. 
 
Student 2. Cuando nos facilitaban estrategias para entender un texto a pesar de que 
no supiéramos el significado de algunas palabras. 
Student 2: When they provided us with strategies to understand a text even though we 
did not know the meaning of some words. 

 
 Finally, one student noticed that the reading and modeling done by the teacher is part 

of the methodology. She refers to the read aloud stage of the adapted model.  
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Student 1: Cuando la profesora leía la lectura 
Student 1: When the teacher did the reading. 
 

Figure 19 

Question 20. ¿Consideras que las estrategias de lectura aprendidas en clase de inglés fueron 

útiles? 

  

Note: This pie chart represents students’ answers when asked if they considered that the 

reading strategies learned in classes were helpful. 

When students were asked if the reading strategies learned in class were useful, all of 

them agreed. In addition, when they were asked to justify their answer, some students 

described the usefulness of some specific strategies and others expressed the positive general 

effects of learning and using the reading strategies. One of the positive effects mentioned was 

the impact that these strategies will have on the SABER 11 test. Some students consider that 

as the test is based on reading, the use of these strategies will help them to better understand 

what they read and therefore get a better score.  The following are some of the students' 

answers to corroborate what was mentioned.   

Student 1: Escanear y rellenar por contexto puede ser extremadamente útil para 
alguien que no tiene un buen dominio en el idioma 
Student 1: Scanning and filling by context can be extremely useful for someone who 
does not have a good level of the language. 
 
Student 2: Si ya que por medio de estas aprendimos distintas estrategias para leer y 
aprendimos nuevos términos en el idioma del inglés. 
Student 2: Yes, because through these we learned different reading strategies and we 
learned new terms in the English language. 
 
Student 3: Si fueron útiles, ya que muchas de ellas me ayudaron a comprender mejor 
el texto. 
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Student 3: Yes, they were useful since many of them helped me to better understand 
the text. 
Student 4: A nivel personal, he notado que se me hace un poco más fácil entender 
textos en inglés, a pesar de que no sepa el significado literal de cada palabra. 
Student 4: On a personal level, I have noticed that it is a bit easier for me to 
understand English texts, even though I don't know the literal meaning of each word. 
 
Student 5: Son muy útiles porque antes cuando veía un libro en inglés me frustraba, o 
si no también leía por leer, pero no comprendía o interesaba lo que leía, ahora siento 
que ya se cómo puedo adivinar el significado de una palabra desconocida del texto 
usando pistas de la misma lectura. También se cómo se encuentra la idea principal 
más fácilmente y cuando leo pienso más críticamente, cómo que ¿qué está queriendo 
decir el autor del libro con esto? Antes no me preguntaba esas cosas, antes leía por 
leer sin prestarle atención a nada y solo traducía para responder y ya. Y Creo que me 
va a servir mucho con las pruebas ICFES porque ya comprendo más lecturas en 
inglés. 
Student 5: They are very useful because before when I saw a book in English I was 
frustrated, or I read just to read and I did not care about what I was reading. Now I 
feel that I already know how I can guess the meaning of an unknown word in the text 
using clues from the same reading. I also know how to find the main idea more easily 
and when I read, I think more critically, what does the author of the book mean by 
this? Before I did not ask myself those things, before I read to read without paying 
attention to anything and only translated to answer and that's it. And I think this will 
help me a lot in the SABER 11 tests because I already understand more readings in 
English. 
 
Student 6: Son estrategias que se pueden aplicar al español, o cualquier idioma. 
También me parece muy útil porque la prueba Saber en inglés son lecturas y con 
estas estrategias, podemos obtener un mejor puntaje. 
Student 6: They are strategies that can be applied to Spanish, or any language. I also 
find it very useful because the English part of the SABER test is mainly readings and 
with these strategies, we can get a better score. 
 

 After analyzing all the results obtained from both surveys applied, we can conclude 

that before the implementation of this project, students perceived differently the use of 

readings when learning a second language, in this case, English. After the adapted model of 

Balanced Critical literacy was applied, most of the students have positive opinions and they 

even compare classes before and after this methodology. This might mean that they prefer the 

use of the adapted model when learning English. An important variable of these preferences 
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might be the use of critical literacy as a complement to Balanced Literacy, since students 

seem to like the relevance of the topics, readings and discussions to reflect about social 

matters that affect their context and hence, the society. Based on the results obtained from 

both surveys, we can affirm that from students’ perspective, the implementation of an 

adapted model of Balanced Critical Literacy was successful. 
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Chapter 6. Discussion 

 After analyzing all the data collected, we could identify some positive effects when 

implementing an Adapted Model of Balanced Critical Literacy approach in an EFL context. 

The main implications will be discussed in this chapter based on the research questions 

established for this study, which are the following:  

1. How does the implementation of an Adapted Model of the Balanced Critical 

Literacy approach influence students’ perception of reading in the context of a non-

bilingual public school in Colombia? 

2. How does the implementation of an adapted model of the Balanced Critical 

Literacy approach help to develop students’ critical literacy skills? 

Students’ perceptions  

Evidently, students’ perception of the reading process in a foreign language changed 

after the implementation of this research project. After analyzing the results obtained from 

class recordings, students’ production, and two surveys, we can highlight the most 

perceptible ones. For instance, one of the stages implemented named Read Aloud in which 

the teacher starts reading the text with the purpose of modeling the pace, intonation, 

pronunciation and reading strategies during the process of reading was perceived by students 

as not necessary before this project. However, when students were asked this same question 

after applying the adapted model their opinion changed considerably. This means that after 

being exposed to this methodology, most students prefer listening to the teacher before they 

start reading. This change of perception can be found in both surveys to denote the difference 

(Figure 8). 

Students’ change of perception does not always imply that it is a positive change. One 

aspect that deserves attention is that a few students admitted that they find reading in English 

as boring after being part of this project (Figure 5). This is a considerable change, taking into 
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account that before the implementation of the adapted model, none of the students agreed that 

reading in English was boring for them. This can be explained by considering two 

hypotheses. The first one is that these students who accepted being bored when reading in 

English did not like the readings chosen throughout the development of the lessons. As 

researchers, we find it difficult to select a reading at the students’ level that meets all 

students’ preferences when reading. The second hypothesis has to do with the resources to 

provide the lessons and the prolonged exposure to readings. Since the application of this 

project was made virtually, this might negatively affect those students who struggle to read 

and that probably prefer to read with the material in hands and not through a screen. Also, 

when students are not used to reading, they might get overwhelmed and reject it. To illustrate 

this argument, we can take a look at the evident difference when students were asked about 

the frequency of the use of readings during English lessons (Figure 17) in which most 

students confirmed that they have been assigned to read at least three times this year. 

Another characteristic found in the results of this study was the remarkable students’ 

preferences when choosing their own reading. Although a few students seem not to care if the 

teacher chooses the reading for them, most of them agreed that they prefer to select the 

reading by themselves before and after the implementation of this project. This might be due 

to the fact that for the application of this adapted model, we only provided three different 

options for students to read. This aspect should be considered for future actions, since by not 

fulfilling students’ interests might affect their motivation to read independently and it would 

not allow them to achieve the final goal of the approach, which is to form independent 

readers. 

The students’ perception about the learning and use of reading strategies was one of 

aspects that changed after the implementation of this research. Before applying this project, 

students did not know the usefulness of the reading strategies. It was evident after the 
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analysis done to the results obtained from the pre and post surveys that now there is a 

tendency on students’ perception to consider that it is beneficial to learn reading strategies 

before reading a book (Figure 12). This idea is also supported by the results obtained in the 

open questions of the survey in which students not only highlighted how useful the reading 

strategies were for them to better understand English texts but also students recognized that 

these strategies can be implemented to texts in Spanish and in any language. This change in 

students’ perceptions is similar to the idea of Bitter et al. (2009) and Frey et al. (2005) who 

highlighted the importance of the teacher modeling and teacher-direct instruction of reading 

strategies to guide students throughout the process of reading and enhance text 

understanding.  In addition, some students noticed that learning and using reading strategies 

might bring another benefit to them which will be to facilitate their understanding of English 

readings in the national standardized test (SABER 11) that students will be taking in 11th 

grade. The aforementioned reflects what Graesser (2007) stated about the important role of 

reading strategies to improve reading comprehension.  

When analyzing the results, we could notice that students are reluctant to select 

writings as a type of reading assessment. Maybe this could be due to the fact that students 

might not be used to writing in English to express their ideas and they may see this skill as 

difficult or tedious for assessment. Another reason could be that despite the teacher provided 

some guidance for the writing activities it was not enough for students considering their low 

level of English and the fact that this project was conducted virtually which may have also 

caused that these students did not receive the same support and scaffolding needed for their 

writings compared to the one they could have received working in face-to-face classes. In this 

sense, maybe face-to-face classes and more teacher direct- assistance could have changed 

students’ perceptions towards the use of writing for assessment purposes. However, not all 

students are reluctant to use writing. After implementing the project there were some students 
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who changed their perspective from negative to positive. Maybe the time was not enough to 

continue working on developing students’ writing skill but with continuous implementation 

of this model their perceptions might change in the future. 

 On the other hand, after the implementation of this project, most of the students 

agreed that they liked to be assessed in reading by using discussions. This was a positive 

result since students changed their perception towards the use of discussions which had a 

crucial role in this project for the development of Critical Literacy. This was also supported 

with the students’ responses in the open question of the survey since many of them expressed 

that they enjoyed the moment of the class in which they shared their opinions about the 

readings and when they discussed using the critical questions regarding the topics of each 

lesson (Appendix B). The fact that students like the discussions suggests that the use of 

Critical Literacy to complement the Balanced Literacy Framework offers students the 

opportunity not only to improve their reading comprehension but also to develop their 

criticality and make classes more interesting for them. Also, a study carried out by Bitter et 

al. (2009) found that by implementing this approach students also benefit on the development 

of other skills through the use of reading. Similarly, in our study students could reinforce 

other skills such as speaking when they participated in the discussions, listening when they 

listened to the teacher or their classmates reading aloud and talking in class, and writing when 

they wrote their productions.  

It was noticed that from students’ perception the implementation of an Adapted 

Model of the Balanced Critical Literacy Approach may have contributed to the improvement 

of students’ development of reading strategies because in this study students recognized that 

the methodology used in the English classes this year was beneficial for them as can be 

evidenced in the survey question 20 represented in Figure 19. Before implementing this 

study, students did not know any of the strategies taught and many of them felt that reading 
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was a difficult skill. By teaching students, the strategies and modeling them before reading, 

students felt less frustrated when facing readings in English and they expressed that they 

could understand texts better (See appendix B question 21). 

Moreover, through the survey answers we could realize that most of the students 

recognized the benefits of learning these strategies as they were able to explain the strategies 

and stages of the framework implemented with their own words although they could not 

recall their exact names. They mentioned that reading strategies improved their reading 

comprehension since they can understand a text now without knowing the literal meaning of 

some words. They can also identify or infer the main idea of texts and think more critically 

when reading by inquiring about the author's purpose and questioning themselves to go 

beyond what is written. Students also realized that these strategies will be useful for the 

national standardized test (SABER 11) and even more for students who do not have a high 

English proficiency level. This last benefit can contribute a lot to the context of non-bilingual 

official schools in Colombia, considering that public schools are always below the national 

average results and SABER 11 only evaluates lexical and grammar knowledge through 

reading (See appendix B question 21).  

Development of Critical Literacy  

Based on the definition provided by Luke and Dooley (2011), who perceive critical 

literacy as the “use of texts to analyze and transform relations of cultural, social and political 

power. It is part of a longstanding normative educational project to address social, economic 

and cultural injustice and inequality.” (P.1), we can affirm that most students evidenced the 

development of critical literacy skills during the implementation of this project. The topics 

and texts chosen to carry out this research were key to help students question and analyze 

what they read and raise awareness on the importance of including topics of social matters 

into the academic context, this reaffirms what Comber (2015) said about Critical Literacy and 
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how it is supported by theories of social justice. Since it is a wide topic, it can be divided into 

subtopics as subjects of discussion in the classroom. By doing so, teachers can help students 

become not only critical readers but also conscious citizens who can measure the impact of 

their individual actions in a society. However, not all students who participated in this project 

developed their critical literacy at the same level. This might have happened due to the 

limitations of their English proficiency level and their limited technological resources.  

The social matters addressed in the lessons allowed some students to challenge social 

constructs imposed by the society. This study proved that after implementing the Adapted 

Model of Balanced Critical Literacy students were able to identify those gender, race, and 

cultural stereotypes to raise their voices and express their discontent towards them. We 

consider this valuable and significant because students can be able to communicate their 

disagreements in other situations outside the classroom and use of the target language to 

defend their ideas and contribute to the society as a global citizen.  

Furthermore, a remarkable aspect from the results obtained was students’ constant use 

of personal experiences when asked about their opinion. This confirms what Yoon (2016) 

stated about the development of students’ critical consciousness and the importance of 

connecting these global issues to their personal lives and contexts to hopefully impact society 

in a positive way. Despite the fact that we consider this as a valuable resource for students to 

make connections and hence internalize the topic, we also think students need to further read 

in order to connect the topic of the class with general information and be aware of different 

realities besides their own.  

Another common trait in the classes was students making judgments and evaluating 

the behavior of other people. Students based those judgments on their social constructs which 

could be formed based on their own values, upbringings, and contexts. This means that some 

students were able to analyze in deep and critique people’s behavior and situations that they 
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considered as wrong practices. This aspect also led some students not only to judge but to 

propose what they considered as possible solutions to those matters. Therefore, students 

proved that they could go beyond the text or the problematic presented to commit and help to 

solve it.  

We consider that the main findings shared in this study may contribute to similar 

contexts since the focus on reading as a means to develop other skills inevitably will build a 

reading habit that nowadays seems to be more needed than ever. By applying this Adapted 

Model of Balanced Critical Literacy students will not only be active readers but also critical 

readers able to reflect, question and evaluate what is being read. Moreover, taking into 

account that the Colombian government requires eleventh grade students to take a national 

standardized test which assesses English mainly through readings, the implementation of an 

approach based on reading to help students learn strategies to improve their reading 

comprehension might be beneficial to obtain better results, especially for public schools 

which are usually behind the expected level. 

Other Contributions of the Study 

 After deeply analyzing the results of this research, we could perceive that other 

contributions have emerged. Based on the results obtained, we can affirm that students’ 

confidence increased when sharing or discussing a topic in English. Evidently, students felt in 

a safe environment to share their personal experiences, their perceptions or beliefs. Some 

students felt comfortable expressing their opinions during class discussions without 

hesitation. However, some of them felt more comfortable writing and displaying their names 

and others preferred to write their comments anonymously. An aspect that might have helped 

to increase students’ confidence when applying the Adapted Model of Balanced Critical 

Literacy was the allowance of L1 during class discussions. This strategy was used since some 

students did not have a basic English level and we did not want to limit their ability to 



97 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

communicate their ideas. This result is very similar to the study conducted by Wildsmith-

Cromarty and Gouden (2016) in which they concluded that permitting students to use their 

mother tongue to be able to respond to literature discussions helped them enhance their self-

confidence and even to build pride in their culture.  

Moreover, a factor that might have helped students to feel confident during the 

sessions was the relevance of the topics chosen and how they were focused to the students’ 

context and culture with the purpose of having a more meaningful learning. Students 

expressed that they liked the applicability of the readings and the moments of the class in 

which they could understand what they have read and relate it to their lives. Interestingly, 

similar results were found in the study carried out by Wildsmith-Cromarty and Gouden 

(2016). They mentioned that by including students’ culture into the classroom work helped 

not only to make students feel confident but also to have more meaningful classes. This 

coincides with the research conducted by Lau (2016) that also combined the critical and 

balanced literacy approaches in an EFL context and found that it was important to have a safe 

environment to make students raise their own voices. This also helped to create a culture of 

respect between students, forming future citizens aware of the importance of being tolerant.  
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Chapter 7. Conclusion 

 This paper has presented a research study, whose objective was to analyze the 

influence of the implementation of an Adapted Model of a Balanced Literacy combined with 

a Critical Literacy Approach on students’ perception about reading and the development of 

their criticality.  After the implementation of this research project, we could notice that most 

of the students changed their perceptions towards reading in English. The findings suggested 

that those perceptions were mostly positive and that the Adapted Model of Balanced Critical 

Literacy also contributed to enhancing students’ confidence and reduced the level of 

frustration that some students felt towards reading in English. Other results demonstrated that 

by learning reading strategies students felt that they improved their reading comprehension 

skills.  

Also, evidence confirms that students recognized and described with their own words 

some stages of this Adapted Model but could not recall their names. This should be taken into 

consideration for a future implementation of this approach since by being more explicit 

students could be able to be aware of the process done in each one of the stages. This could 

be more beneficial in similar contexts, schools that prepare students to become future 

teachers as it should be useful for them to know these methodologies for their future 

pedagogical practices.  

Moreover, we can affirm that the Adapted Model helped students to become more 

critical. Students were able to provide their opinions, mostly based on their personal 

experiences and challenge social realities by judging and evaluating situations and behaviors 

of people/individuals to sometimes bring proposals to resolve the problems addressed. Also, 

when they recognized themselves as part of the problem, they could reflect and transform 

their actions.  
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Furthermore, the fact that most students used their personal experiences to support 

their opinions might suggest that students need to focus more on independent reading to 

expand their knowledge of those social matters and be able to provide a more informed 

argument. Another positive aspect from the application of this approach was that students 

found interesting the topics selected to carry out the lessons. This might mean that students 

feel more comfortable or motivated to participate when they can relate the topics to their 

context.  

Another situation noticed after analyzing the results was the evident limitation in 

students’ oral production in the target language which might have influenced some students 

to hold back their participation in classes. As can be seen in the lesson transcripts (Appendix 

D), when the teacher asked for volunteers to read or answer a critical question, most of the 

students avoided being part of this. This phenomenon was also noticeable in a similar study 

performed by Huang (2021). This study demonstrated that EFL students can benefit from 

focusing the teaching practices on critical and conventional literacy. However, Huang 

mentioned that these students felt less at ease when implementing critical literacy due to the 

use of the target language. This similarity might be caused by the relationship between 

critical literacy and regular discussions or oral production, considering that speaking a second 

language is a slow process that needs to be constantly scaffolded.  

Undoubtedly, the implementation of this research project faced several challenges that 

might have affected the level of effectiveness of the Adapted Model in the context where the 

project was carried out. The main limitation was the forced virtuality as the only way to teach 

due to the pandemic of Covid-19. Since some students had insufficient technological 

resources, it was difficult to keep track of their progress. Also, this virtual methodology 

limited the researchers when following students’ process since they could easily access 

technological tools to provide what was requested, especially the written production, in which 
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some cases the use of translators was evident. Therefore, this limitation might be a suggestion 

for further research and then compare if the application of an Adapted Model of Balanced 

Critical Literacy in a EFL context is more effective when implemented in virtual or face to 

face classes. Another suggestion for further lines of research would be to apply this 

framework in other language subjects like Spanish class to see if it has similar findings.   
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Appendix A: Lesson Plans 

Lesson Plan Format 1 

Teacher: Liseth Jiménez and Deliana Mora  
 

Level: A1-A2 

Date: March, 23rd 2021 Grade: 10°C 
 

 

Student Learning Outcomes For the Lesson 

List of SLOs specific for the level which will be taught and/or assessed, and foster growth in the major 
language skill areas with grammar and pronunciation.  
1. Students will be able to recognize the use of the reading strategy “scanning” to look for specific 
information in a text.  
2. Students will be able to design timelines to organize the most important moments of a 
character’s life. 
3. Students will be able to express opinions about discrimination 

 

Themes & Topics: 
Discrimination 
 

Specific Language Concepts:  
Past tense, past participle 

 

Diagnostic test “scanning”: https://quizizz.com/admin/quiz/6047e5faaa1bea001d05407b  

ELP Lesson Structure 

Warm-Up 

https://www.youtube.com/watch?v=QBWrF-R272s 
 
The teacher will show a video about an experiment on how children react to 
discrimination. After the students watch the video, they will be asked their 
opinion about it and if they have ever felt discriminated.  

Before reading 

Word study: In a PowerPoint presentation, the teacher will present the 
main vocabulary words from the reading. The teacher will provide the 
word, a picture that represents the meaning of the word, and make the 
students guess the meaning. Finally, after some guesses, the teacher will 
show the English definition of the word and students will check if their 
guess is correct or not. 
Activating background knowledge: The teacher shows the cover of the 
reading “Elizabeth Blackwell: America’s first woman doctor.” and ask the 
students to analyze it. The students read the title and they will guess what 
the reading is about. The teacher asks students to focus their attention on 
the pictures of the reading to guess the main topic of it.  
 
Questions to foster discussion before reading: 

https://quizizz.com/admin/quiz/6047e5faaa1bea001d05407b
https://www.youtube.com/watch?v=QBWrF-R272s
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- What do you think about female doctors? 
- Do you consider that women are capable of studying any 

career? why? 
- Do you know who was the first female doctor in Colombia? 

 
Reading strategy: Scanning 
The teacher will first explain the strategy and show some examples. Then, 
the students will practice this strategy with some exercises provided by the 
teacher through Quizziz.  
 

During reading 

Read aloud: Elizabeth Blackwell America’s First Doctor woman.  
The teacher reads aloud (pages 4, 5 and 6). She also models the reading 
strategies. While reading, the teacher asks some questions to check the 
students’ understanding of the reading.  
Shared reading: The teacher asks students to continue reading aloud by 
choosing randomly some of them. The teacher will ask some questions per 
book section to check understanding and to activate their critical thinking. 

- Why was Elizabeth determined not to show any emotion?  
- Do you have any complaints about being treated by male doctors? 
- Do you think that men consider women as equal nowadays? 
- Do you agree with the statement that it was improper for Elizabeth 

to study male anatomy? Why? 
- Do you think that by opening a female hospital Elizabeth was 

discriminating men? 
 

After reading 

 After reading all the book’s sections, some discussion questions will be 
shared with the students. 

- Why didn’t Elizabeth Blackwell ever marry? What does it mean 
that she prized her independence too much”? 

- What does the author mean when he says Elizabeth Blackwell 
“opened the door for all women doctors”? 

- What arguments would you make if someone tells you that you 
can’t study your dream career? 

-  

Independent 
Practice 

Guided reading:  Clara Barton: The Angel of the Battlefield 
For this step, the teacher will provide a different reading passage. Clara 
Barton: The Angel of the Battlefield. 
The class will be divided into 3 groups. Each group will have a student 

leader to guide the reading and to organize turns to read. Since we are 

dealing with virtual classes, the groups will be divided into break-out 

rooms or different meetings through “meet”. The teacher will jump into 

those breakout rooms to monitor their process and provide scaffolding 

when needed and encourage students to discuss the topics of the reading. 
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Then, students will come back to the main room where all of them will be 

together. Each group will provide their opinion about the reading. 

Independent reading: 

The teacher will provide 3 different leveled books related to the same topic 

“discrimination”: (Katherin Johnson, Malala the brave, Frederick 

Douglass: forever free) Each student will choose which one they prefer to 

read independently. The reading process will take place asynchronously. 

The students will be able to implement the reading strategy taught. 

In class, students will provide the most relevant information about the 

reading they choose. The teacher will lead the discussion in the class.  

Assessment 

Students will be asked to design a timeline ( in a poster, infographic, slides, etc) to 

show the most important events about the character’s life. The teacher will explain 

and provide examples of how timelines are done and how the reading strategy 

taught in this lesson will help them to get specific information needed. Then, 

students will answer this question:  

- In your opinion, how did Katherin/Malala/Frederick contribute to the 

current society?  

 

Lesson Plan Format 2 

Teacher: Liseth Jiménez and Deliana Mora  
 

Level: A1-A2 

Date: June, 15th 2021 Grade: 10°C 
 

 

Student Learning Outcomes for the Lesson 

List of SLOs specific for the level which will be taught and/or assessed, and foster growth in the major 
language skill areas with grammar and pronunciation.  
1. Students will be able to infer the meaning of a word based on the context.  
2. Students will be able to identify the different types of bullying. 
3. Students will be able to express opinions and personal experiences. 
4.          Students will be able to report the most important facts of a reading. 

 

Themes & Topics: 
Bullying 
 

Specific Language Concepts:  
Past tense to share experiences 
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ELP Lesson Structure 

Warm-Up 

The teacher will show a comic strip that specifies some types of bullying: 
verbal, social, physical and cyberbullying. Then, the teacher asks the 
students if they have ever been victims of any kind of bullying and to share 
their experiences. 

Before reading 

Word study: In a matching game (Educaplay), the teacher will present the 
main vocabulary words from the reading. The activity will only provide the 
word in English and its matching picture. The students have to match them 
and then, in the main class meeting, the teacher provides the picture that 
represents each word given in the matching exercise. The students have to 
provide the word. Then, the teacher provides the definition of that word. 
https://es.educaplay.com/recursos-educativos/8830088-word_work_luna.html 
 
Activating background knowledge: The teacher shows the cover of the 
reading “Luna has nothing to wear” and asks the students to analyze it. 
The students read the title and they will guess what the reading is about. 
The teacher asks students to focus their attention on the pictures of the 
reading to guess the main topic of the reading.  
 
Questions to foster discussion before reading: (Jamboard) 

- Have you ever seen someone bullying another person? How 
did you react to that situation?  

- What do you think is the best solution for bullying? 
Link: 
https://jamboard.google.com/d/1U2TKybSy6X1HEpAiRNu4r98vd7mHb4
w_c0b8gCoKGU4/edit?usp=sharing   
 
Reading strategy: Guessing meaning from context 
The teacher will first explain the strategy and show some examples. Then, 
the students will practice this strategy with some exercises provided by the 
teacher through “Zeetings”. 
 

During reading 

Read aloud: Luna Has Nothing to Wear 
The teacher reads aloud (pages 4,5 and 6). She also models the reading 
strategy (guessing meaning from context). While reading, the teacher asks 
some questions to check the students’ understanding of the reading. 

- Why can’t Luna’s mother make her a gown?   
- What are Luna’s clothes like?  
- Why is Luna worried about the ball? 

https://es.educaplay.com/recursos-educativos/8830088-word_work_luna.html
https://jamboard.google.com/d/1U2TKybSy6X1HEpAiRNu4r98vd7mHb4w_c0b8gCoKGU4/edit?usp=sharing
https://jamboard.google.com/d/1U2TKybSy6X1HEpAiRNu4r98vd7mHb4w_c0b8gCoKGU4/edit?usp=sharing
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Shared reading: The teacher asks students to continue reading aloud by 
choosing randomly some of them. The teacher will ask some questions 
while reading to check understanding and to activate their critical thinking. 

- Why was Luna blamed for the sun’s falling?  
- Why did the sun use the expression “fatso” to refer to Luna?  
- When you are invited to a party do you choose your clothes because 

you are comfortable with them or because you think the other 
people would like them? 

After reading 

 After reading the book, the students have to participate to provide their 
opinion about these questions: 

- How can you describe Luna’s attitude throughout the book? Did she 
change her attitude?  

- Why do you think the sun was so mean?  
- What do you think is the moral of this story? 

Independent 
Practice 

Guided reading 
For this step, the teacher will provide a different reading passage “The 
Cyberbully” 
The class will be divided into 3 small groups. Each group will have a 

student leader to guide the reading and to organize turns to read. Since we 

are dealing with virtual classes, the groups will be divided into break-out 

rooms or different meetings through “meet”. The teacher will jump into 

those breakout rooms to monitor their process and provide scaffolding 

when needed and encourage students to discuss the topics of the reading. 

Then, students will come back to the main room where all of them will be 

together. Each group will provide their opinion about the reading. Finally, a 

shared reflection about the section “what to do if cyberbullying happens to 

you” (page 15) will be done. 

Independent reading: 

The teacher will provide 3 different leveled books related to the same topic 

“bullying”: (Bullying hurts everyone, The gossip monster and Morty Finds 

It No Laughing Matter) 

Each student will choose which one they prefer to read independently. The 

reading process will take place asynchronously. The students will be able to 

implement the reading strategy taught. 
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In class, students will provide the most relevant information about the 

books they choose to read. The teacher will lead the discussion in the class.  

Assessment 
Students will be asked to fill a book report card about the chosen reading 

and provide their personal opinion about the reading.  

 

Lesson Plan Format 3 

Teacher: Liseth Jiménez and Deliana Mora  
 

Level: A1-A2 

Date: August, 10th 2021 Grade: 10°C 
 

 

Student Learning Outcomes For the Lesson 

List of SLOs specific for the level which will be taught and/or assessed, and foster growth in the 
major language skill areas with grammar and pronunciation.  

1. Students will be able to identify the main idea and author’s purpose.  
2. Students will be able to understand the concept of inequality. 
3. Students will be able to identify the causes of inequality in Colombia. 
4. Students will be able to discuss and share their opinions about inequality and provide 

proposals to stop it. 

 

Themes & Topics : 
Inequality 

Specific Language Concepts:  
Main idea 
Author’s purpose 
Second conditional 

 

ELP Lesson Structure 

Warm-Up 

https://www.youtube.com/watch?v=O5uKJVDFHFw  
Activating background knowledge: The teacher will start the lesson by 
showing a video about inequality.  After the students watch the video, the 
teacher will ask students if they have noticed inequality in their context. 

Before reading 

Word study: In a PowerPoint presentation, the teacher will present the 
main vocabulary words from the reading. The teacher will provide the 
word, a picture that represents the meaning of the word, and make the 
students guess the meaning. Finally, after some guesses, the teacher will 
show the English definition of the word and students will check if their 
guess is correct or not. 

https://www.youtube.com/watch?v=O5uKJVDFHFw


112 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

Then, to practice more of this vocabulary, the students will work in a 
matching activity online, in which they have to drag the vocabulary 
words with their corresponding synonym or definition. 
Link: https://es.liveworksheets.com/3-nz535808mv  
 
Reading strategy: For this lesson, we will teach students how to find 
the author’s purpose and the main idea in a text. After the explanation, 
some exercises will be done in class in order to practice how to get the 
main idea and the author’s purpose in a text and to check the 
understanding of students.  

During reading 

Read aloud: Hungry right here? 
The teacher reads aloud (pages 4 and 5), the first section of the reading. 
After this section, the teacher will use a graphic organizer to collect 
some information about the chapter. The students will participate to fill 
in the information required: title, keywords, topic, important facts, 
important people, author’s purpose, main idea, and “I wonder”.  
Shared reading: The teacher asks students to continue reading aloud by 
choosing randomly some of them. The teacher will ask some questions 
while reading to check understanding and to activate their critical 
thinking. 
Questions:  

- What do you think are the reasons for hunger in Colombia? 
- Do you know any food assistance programs in Colombia? What 

do you think about them? 
- Apart from hunger, what other necessities do people have in 

Colombia? 

After reading 

After reading the book, the students make groups of 4 to prepare a 4 
minutes presentation. Students are going to investigate the different 
social programs and resources that the government provides in 
Colombia. The teacher will provide those social programs our country 
has to help people. Students are going to present in class what the 
program is about and critique or suggest some ideas to improve it, based 
on their experiences and knowledge about it. 
A rubric will be used to assess the speaking task. 

https://es.liveworksheets.com/3-nz535808mv
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Guided Practice 

Guided reading: Robin Hood and the King. 
The teacher will give students another book for them to read in the break 
out rooms. This time the book will be a story of Robin Hood, the idea of 
using this book is to provide students with an example of a fictional 
character who fights against the inequality of kingdoms and looks for 
the way to steal from the rich people to give money to the poor.  
After reading, students will be asked to participate in a padlet to provide 
their opinion about the following questions: 

- Why do some people who rule the country become corrupt? 
- What do you think would be a solution to end corruption in 

Colombia?  
 

They will have to comment on at least one of their partners' opinions. 
https://padlet.com/lisethjimenez1/ii28su4lnskhvx47  

 

Independent 
Practice 

Independent reading: 

The teacher will provide 3 different readings (articles) related to the 

same topic “Inequality”.  

Reading 1: “3 aspects of inequality in Colombia” 
https://borgenproject.org/inequality-in-colombia/ 

Reading 2: “6 facts about hunger in Colombia” 
https://borgenproject.org/facts-about-hunger-in-colombia/ 

Reading 3: “Why Colombia?” 

https://padlet.com/lisethjimenez1/ii28su4lnskhvx47
https://borgenproject.org/inequality-in-colombia/
https://borgenproject.org/facts-about-hunger-in-colombia/
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https://www.childrenchangecolombia.org/en/about-us/why-colombia 

The students will choose the reading they prefer to read and do the 

independent reading asynchronously.  

Assessment 

After reading the articles, students are told to fill a graphic in which they 

have to fill, title, topic, main idea, important people, I wonder, important 

facts. 
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Appendix B: Surveys 

Encuesta Estudiantes Décimo C (I) 
 

(Note: the original surveys were applied online through Google forms) 
 
Objetivo: Este cuestionario hace parte del proceso de investigación de la Maestría en la Enseñanza 
del Inglés. Su objetivo es recoger información con respecto a tus preferencias y necesidades en el 
proceso de lectura. 
 
Responde las siguientes preguntas teniendo en cuenta tu punto de vista. No hay respuestas correctas o 
incorrectas ni constituye calificación. Te pedimos contestar con honestidad. 
 

1. La lectura es una habilidad fundamental al momento de aprender inglés 
2. Es importante tener conocimiento previo del tema que voy a leer 
3. Me siento motivada a leer en inglés para aprender más 
4. Me aburre leer en inglés 
5. Cuando leo en inglés prefiero que mi profesor/a explique el vocabulario desconocido 

anticipadamente 
6. Cuando leo en inglés prefiero leer independientemente e ir subrayando las palabras 

desconocidas para luego buscarlas 
7. Cuando leo en inglés prefiero escuchar primero al docente leer el texto y aprender la 

pronunciación de ciertas palabras 
8. Me gusta leer un texto en grupo 
9. Necesito leer en voz alta para poder entender un texto en inglés 
10. Me gusta escoger yo misma los libros que voy a leer 
11. Antes de leer un libro, prefiero que la profesora me indique la estrategia para leerlo 
12. Luego de leer, me gusta evaluar lo leído a través de un escrito 
13. Luego de leer, me gusta evaluar lo leído a través de una discusión 
14. Luego de leer, me gusta evaluar lo leído a través de una representación gráfica 
15. Mejorar mi habilidad de lectura puede tener consecuencias positivas en mi vida académica 
- Opciones para responder preguntas 1-15 

Totalmente en desacuerdo 
En desacuerdo 
No estoy segura 
De acuerdo 
Totalmente de acuerdo 

 
16. Mi nivel de lectura en inglés es:  

Bajo 
Básico 
Medio 
Alto 

 
17. ¿Con qué frecuencia tu profesora de inglés te ha asignado la lectura de un libro? 

Nunca 
Una vez al año 
Dos veces al año 
Tres o más veces al año 

 
18. ¿Con qué frecuencia lees un texto en inglés por iniciativa propia? 

Nunca 
Algunas veces 
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A menudo 
Todo el tiempo 
 

Encuesta Estudiantes Décimo C (II) 

Objetivo: Este cuestionario hace parte del proceso de investigación de la Maestría en la Enseñanza 
del Inglés. Su objetivo es recoger información con respecto a tus preferencias y necesidades en el 
proceso de lectura. 

Responde las siguientes preguntas teniendo en cuenta tu punto de vista. No hay respuestas correctas o 
incorrectas ni constituye calificación. Te pedimos contestar con honestidad. 

1. La lectura es una habilidad fundamental al momento de aprender inglés 
2. Es importante tener conocimiento previo del tema que voy a leer 
3. Me siento motivada a leer en inglés para aprender más 
4. Me aburre leer en inglés 
5. Cuando leo en inglés prefiero que mi profesor/a explique el vocabulario desconocido 

anticipadamente 
6. Cuando leo en inglés prefiero leer independientemente e ir subrayando las palabras 

desconocidas para luego buscarlas 
7. Cuando leo en inglés prefiero escuchar primero al docente leer el texto y aprender la 

pronunciación de ciertas palabras 
8. Me gusta leer un texto en grupo 
9. Necesito leer en voz alta para poder entender un texto en inglés 
10. Me gusta escoger yo misma los libros que voy a leer 
11. Antes de leer un libro, prefiero que la profesora me indique la estrategia para leerlo 
12. Luego de leer, me gusta evaluar lo leído a través de un escrito 
13. Luego de leer, me gusta evaluar lo leído a través de una discusión 
14. Luego de leer, me gusta evaluar lo leído a través de una representación gráfica 
15. Mejorar mi habilidad de lectura puede tener consecuencias positivas en mi vida académica 
● Opciones para responder preguntas 1-15 

Totalmente en desacuerdo 
En desacuerdo 
No estoy segura 
De acuerdo 
Totalmente de acuerdo 
 

16.    Mi nivel de lectura en inglés es:  
   Bajo 

Básico 
Medio 
Alto 
 

17. ¿Con qué frecuencia tu profesora de inglés te ha asignado la lectura de un libro? 
Nunca 
Una vez al año 
Dos veces al año 
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Tres o más veces al año 
 

18. ¿Con qué frecuencia lees un texto en inglés por iniciativa propia? 
Nunca 
Algunas veces 
A menudo 
Todo el tiempo  

Preguntas Abiertas:  
19. ¿Cuál es tu opinión acerca de la metodología basada en lecturas utilizada este año en las clases de 

inglés? 

20. ¿Qué momento de la clase disfrutabas más? 

21. ¿Consideras que las estrategias de lectura aprendidas en clase de inglés fueron útiles? 

22.  Justifica tu respuesta a la pregunta anterior.  
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Appendix C: Consent and Assent Formats 
 

Información para el participante y formulario de consentimiento informado 
Fecha: Mayo ___ del 2021 

Título del estudio: La implementación de un modelo adaptado de literacidad y criticidad balanceada 
en una escuela pública de Colombia. 
Investigador Principal: Liseth Jiménez y Deliana Mora 
Entidad donde se desarrolla la investigación. 
Universidad del Norte, Instituto de Estudios en Educación. Km. 5 Vía Puerto Colombia. Atlántico / 
Colombia 
 
Naturaleza y Objetivo del estudio. 
Este estudio pretende analizar la implementación de una adaptación de literacidad balanceada 
combinada con un enfoque crítico con la finalidad de promover el uso de lecturas como medio para 
desarrollar pensamiento crítico en una segunda lengua. 
 
Propósito 
Este consentimiento tiene el propósito de solicitar su autorización para que su hijo(a) participe en este 
estudio “La implementación de un modelo adaptado de literacidad y criticidad balanceada en una 
escuela pública de Colombia” que pretende promover el uso de lecturas como medio para desarrollar 
pensamiento crítico en una segunda lengua. 
 
Procedimiento 
Si usted acepta que su hija participe, nos está dando permiso para grabar en video sus interacciones de 
clase, así como algunas conversaciones con sus compañeras. De ser necesario, se harán también 
entrevistas informales a las estudiantes para conocer sus opiniones sobre temas o situaciones que 
ocurran durante la investigación. Toda la información recogida se usará únicamente para este estudio 
y bajo estricta confidencialidad. Los nombres de las estudiantes serán modificados en el reporte de 
resultados. El nombre del colegio tampoco será mencionado en ningún documento de resultados de la 
investigación. 
  
Beneficios de la participación en el estudio 
Participar en el estudio no genera un beneficio directo para su hija en el corto plazo, pero los 
resultados obtenidos permitirán brindar información que puede beneficiar a la escuela y por ende a 
todos los estudiantes en el mediano plazo, dando pautas para establecer programas de mejoramiento 
del ambiente escolar, que partan del uso del lenguaje, así como programas de formación docente para 
aplicación en el aula. 
  
Voluntariedad 
La participación de su hija es voluntaria. Si usted decide no dar la autorización o retirarla del estudio 
en cualquier momento, aun cuando haya iniciado su participación del estudio puede hacerlo sin que 
esto ocasione una sanción o castigo para usted, ni repercusiones de ningún tipo (académico o 
disciplinario) para su hija. 
 
Confidencialidad 
Si usted decide autorizar la participación de su hija, garantizamos que toda la información 
suministrada será manejada con absoluta confidencialidad, sus datos personales no serán publicados 
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ni revelados. La investigadora principal se hace responsable de la custodia y privacidad de los 
mismos. El nombre del colegio también será protegido. 
  
Compartir los resultados 
Los resultados de la investigación se compartirán en tiempos adecuados en publicaciones, revistas, 
conferencias, etc., pero la información personal de los participantes permanecerá bajo la más estricta 
confidencialidad. Además, para proteger el nombre de la institución durante la divulgación, la 
investigadora siempre se referirá a la misma como: una institución pública de la región Caribe 
colombiana. 
  
Conflicto de interés del investigador 
La investigadora no tiene conflicto de interés con los participantes ni con los patrocinadores del 
estudio. 
  
Contactos 
En caso de tener dudas puede comunicarse con las investigadoras principales Deliana Mora y Liseth 
Jiménez teléfono 3103630370 -3166033310, Dirección Km 5 Vía Puerto Colombia (Universidad del 
Norte), correo electrónico delianam@uninorte.edu.co./ plarias@uninorte.edu.co  
Datos del comité de ética en investigación que avala el proyecto: 
Enf. Daniela Díaz Agudelo, presidente. Comité de ética en investigación en el área de la salud 
Universidad del Norte. Kilómetro 5 Vía Puerto Colombia. Bloque F primer piso. Tel 3509509 ext. 
3493. Correo del Comité de Ética en Investigación: comite_eticauninorte@uninorte.edu.co Página 
web del Comité: www.uninorte.edu.co/divisiones/salud/comite_etica 
  
He entendido la información que se expone en este consentimiento y me han respondido las dudas e 
inquietudes surgidas. 
  
Autorización 
Estoy de acuerdo o acepto dar mi autorización para que mi hijo(a) participe en el presente estudio. 
 Para constancia, firmo a los ___ días del mes de __________ del año _____.  
____________________________________ 
Firma y Cédula del padre o madre de familia 
 
Declaración del investigador 
Yo certifico que le he explicado a esta persona la naturaleza y el objetivo de la investigación, y que 
esta persona entiende en qué consiste su participación, los posibles riesgos y beneficios implicados. 
Todas las preguntas que esta persona ha hecho le han sido contestadas en forma adecuada. Así mismo, 
he leído y explicado adecuadamente las partes del consentimiento informado. Hago constar con mi 
firma. 
  
Nombre del investigador: Deliana Mora Silva 
Firma_________________________________________________ 
Fecha (dd/mm/aaaa) ____________________________________ 
  
Nombre del investigador: Liseth Jimenez Arias 
Firma_________________________________________________ 
Fecha (dd/mm/aaaa) ____________________________________ 

mailto:delianam@uninorte.edu.co
mailto:plarias@uninorte.edu.co
http://www.uninorte.edu.co/divisiones/salud/comite_etica
http://www.uninorte.edu.co/divisiones/salud/comite_etica
http://www.uninorte.edu.co/divisiones/salud/comite_etica
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Información para menores de edad / Asentimiento 
Fecha: Mayo ___ del 2021 

 
 
Título del estudio: La implementación de un modelo adaptado de literacidad y criticidad balanceada 
en una escuela pública de Colombia. 
Investigadoras Principales: Liseth Jiménez y Deliana Mora 
Entidad donde se desarrolla la investigación. 
Universidad del Norte, Instituto de Estudios en Educación. Km. 5 Vía Puerto Colombia. Atlántico / 
Colombia 
  
Introducción 
Este documento explica un proceso de investigación en el que te estamos pidiendo participar. Te 
permitirá resolver dudas para que tomes la decisión de si quieres o no participar en la investigación. 
Esta investigación hace parte del programa de maestría de la Universidad del Norte, donde nosotras 
estudiamos. 
  
Explicación 
Nuestros nombres son Deliana Mora y Liseth Jiménez, somos estudiantes de maestría en la 
Universidad del Norte y nuestro trabajo consiste en investigar la implementación de un modelo 
adaptado de literacidad balanceada y crítica, que tiene como finalidad analizar qué tanto puede 
mejorar el pensamiento crítico y las habilidades de lectura en la segunda lengua en ti y tus 
compañeras.   
Te estoy invitando a participar en este estudio de investigación. Puedes elegir si quieres participar o 
no. Hemos discutido esta investigación con tus padres y ellos saben que te estamos preguntando a ti 
también para tu aceptación. Si vas a participar en la investigación, tus padres también podrán 
aceptarlo. Pero si no deseas tomar parte en la investigación, no tienes que hacerlo, aún cuando tus 
padres lo hayan aceptado. 
Puedes discutir cualquier aspecto de este documento con tus padres o amigos(as) o cualquier otro con 
quien te sientas cómodo(a). Puedes decidir participar o no después de haberlo discutido. No tienes que 
decidirlo inmediatamente. 
Puede que haya algunas palabras que no entiendas o cosas que quieras que te las explique mejor 
porque estás interesado(a) o preocupado(a) por ellas. Por favor, puedes pedirme que pare en cualquier 
momento y me tomaré tiempo para explicártelo. 
  
Objetivo: ¿Por qué se está haciendo esta investigación? 
Queremos encontrar nuevos modelos de enseñanza y aprendizaje que se adapten al contexto de las 
escuelas públicas y ayuden a las estudiantes a mejorar sus habilidades lectoras y de pensamiento 
crítico en la segunda lengua. 
  
Elección de participantes: ¿Por qué me pide a mí? 
Queremos hacer esta investigación en un grupo de niñas de bachillerato, pues ustedes son jóvenes que 
están en una etapa de desarrollo de pensamiento autónomo y crítico. Escogimos tu colegio y tu grado 
gracias a que la rectora y la coordinadora se interesaron en esta investigación. Además, porque somos 
las docentes de inglés las que estamos llevando a cabo este proyecto investigativo. 
  
La participación es voluntaria: ¿Tengo que hacer esto? 



121 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

Si no deseas participar en esta investigación, lo puedes decir. Es tu decisión participar o no. Incluso si 
dices que “sí” ahora, puedes cambiar de idea más tarde y estará bien, no pasará nada. 
  
Procedimientos: ¿Qué debo hacer durante la investigación? 
Durante la investigación, yo estaré visitando tus clases. Grabaré en video algunas clases. Es 
importante la participación y compromiso en las clases, siguiendo las instrucciones dadas por las 
docentes. 
  
Riesgos: ¿Es esto malo o peligroso para mí? 
No existe ningún peligro para ti al participar en esta investigación. Puedes actuar naturalmente, como 
normalmente lo haces. La información se utilizará solo para la investigación. Los datos recogidos no 
afectarán tus calificaciones. 
  
Beneficios: ¿Hay algo bueno que vaya a ocurrirme? 
Participar en este estudio no te dará un beneficio inmediato, pero puede ayudarnos a recoger 
información que permitirá que tu salón adquiera una habilidad crítica, lo cual se espera que se refleje 
más adelante a toda la institución.  Podremos desarrollar programas para mejorar el uso de la lengua 
inglesa y formar a tus profesores para que trabajen en eso más adelante en toda la institución. 
  
Confidencialidad: ¿Van a saber todos acerca de esto? 
No diremos a otras personas que estás en esta investigación y no compartiremos información sobre ti 
a nadie que no trabaje en el proyecto. Las conversaciones que grabemos y los resultados que 
obtengamos no serán asociados a tu nombre, se utilizarán nombres falsos para el reporte de dichos 
resultados. Solo la investigadora sabrá esta información y la guardará en un lugar protegido. Tus datos 
personales no serán revelados. 
  
Compartir los resultados: ¿Me informará de los resultados? 
Cuando termine la investigación, mostraremos al colegio los resultados, sin mencionar ningún nombre 
de los estudiantes. Después, informaremos a otras personas a través de artículos en revistas 
académicas y conferencias. 
  
Derecho a Negarse o a Retirarse de la investigación. ¿Puedo elegir no participar en la 
investigación? ¿Puedo cambiar de idea? 
No es obligatorio que participes en esta investigación. Nadie se enfadará o molestará contigo si dices 
que no. Eres libre de tomar la decisión. Puedes pensar en ello y responder más tarde si quieres. Puedes 
decir “sí” ahora y cambiar de idea más tarde y también estará bien. 
  
A quién contactar: ¿Con quién puedo hablar para hacer preguntas? 
Puedes hacerme preguntas ahora o más tarde. Tengo el siguiente número: 3166033310 y este correo 
electrónico: plarias@uninorte.edu.co. donde puedes localizarme. Si quieres hablar con alguien más 
del centro que ha aprobado esta investigación, aquí está el siguiente correo:  
Correo del Comité de Ética en Investigación: comite_eticauninorte@uninorte.edu.co   
 
Entiendo que la investigación consiste en la implementación de una adaptación de literacidad 
balanceada combinada con un enfoque crítico con la finalidad de promover el uso de lecturas como 
medio para desarrollar pensamiento crítico en una segunda lengua (inglés). 



122 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

Entiendo que las investigadoras estarán en mi salón durante un tiempo y grabarán mis clases y 
algunas conversaciones entre compañeras. 
Sé que puedo elegir participar en la investigación o no hacerlo. Sé que puedo retirarme cuando quiera. 
He leído esta información y la entiendo. Me han respondido las preguntas y sé que puedo hacer 
preguntas más tarde si las tengo. Entiendo que cualquier cambio se discutirá conmigo. 
Acepto participar en la investigación. 
  
Nombre de la niña __________________________________ 
 
Firma de la niña __________________________________ 
  
Fecha: __________________________________ 
               Día / mes / año 
  
Yo no deseo participar en la investigación y no he firmado el asentimiento. 
_____________ (Iniciales del (de la) niño(a)) 
  
Fecha: __________________________________ 
               Día / mes / año 
  
Copia dada al participante _____________ (LCD) 
  
El padre/madre/apoderado/ ha firmado un consentimiento informado Si _____ No _____ 
(LCD) 
  
Declaración del investigador 
Yo certifico que le he explicado al menor de edad la naturaleza y el objetivo de la investigación, y que 
esta persona entiende en qué consiste su participación, los posibles riesgos y beneficios implicados. 
Todas las preguntas que el menor de edad ha hecho le han sido contestadas en forma adecuada. Así 
mismo, he leído y explicado adecuadamente las partes del asentimiento. Hago constar con mi firma. 
  
Nombre del investigador: Liseth Jiménez Arias 
Firma_________________________________________________ 
Fecha (dd/mm/aaaa) _____________________________________ 
 
 Nombre del investigador: Deliana Mora Silva 
Firma_________________________________________________ 
Fecha (dd/mm/aaaa) _____________________________________ 
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Appendix D: Observations Categorization 

Ss: Students 

S: Student 

T: Teacher 

(...): ten seconds or more have elapsed 

Italics: These are comments by the observer 

 
Class Recording #1 
Date: March, 23rd 2021 
 

Observation Transcript 1 
 

Lesson 1: Discrimination 

N° Interaction Balanced 
Literacy 

Critical 
Literacy 

1 T: welcomes students to the class and explains that this is the first of three 
lessons that will be covered with a different methodology. 

  

2 T: Before we start, we are going to have a diagnostic test. So, I’m gonna 
ask you to please go to joinmyquiz.com. Let me send you the link through 
the chat.  
(Teacher helps students to join the activity.) 

  

3 T: So, how did you feel doing this short test? Was it difficult? Or was it 
really easy? Was it confusing? What do you think? 

  

4 S: Fácil, supongo   

5 T: Was it easy? Why?    

6 S: For me, at least for me, you know, it was pretty easy. It’s just reading. 
The only thing I thought was difficult was that it was only in 30 seconds 
and I’m not that fast at reading. But the rest of it, was a piece of cake 

 Expressing 
personal opinion 

7 T: Ok, excellent job!   

8 S: Estaba sencilla la actividad.   

9 T: So, Sinaí, why was it easy for you?   

10 S: No se la verdad, leía y como que se me hacía fácil entender.  Expressing 
personal opinion 

11 T: And what did you read first? The picture or the question?   

12 S: First I… Yo leía la pregunta y enseguida leía la imagen   

13 T: Ok, thanks for sharing. 
Lía? Why was it easy for you?  

  

14 S: No se… porque yo leía como las palabras claves. No se…   
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15 T: Very good! That’s a strategy. A very good strategy. 
So, what you did was a diagnostic test, and the strategy is Scanning. 
Hicieron un diagnóstico y esa estrategia que estaban usando se llama 
Scanning. Donde deben buscar información específica rápidamente.  

Before reading: 
Reading strategy 

 

16 T: So, this is the agenda: We are going to learn some phrases to express 
opinion, then we are going to watch a video and we are going to discuss 
the video. Then we have word study. You are going to learn new 
vocabulary and then we are going to have an activity which is Before 
Reading because we are working with readings.  

  

17 T: In my opinion… so, it’s only about what you think, you are clarifying 
that this is your personal opinion. It’s nobody else’s and it’s not like the 
common opinion of a community, just your opinion and you can also say: I 
would say… I would say I liked the activity because it was kind of a game, 
for example   

word study  

18 (Teacher explains some other formal expressions to share opinions and 
provides examples.) 

Word study  

19 T: Ok, so we are going to watch a video and then you are going to use one 
of these phrases to express your opinion. So, I’m gonna play the video and 
then we come back to talk a little bit about the video and I’m gonna show 
you this slide again so you can use them for expressing your opinion.  
https://www.youtube.com/watch?v=QBWrF-R272s  

Before reading: 
Activating 
background 
knowledge 

 

20 T: So, you watched the video, what do you think? What do you think about 
the video? You can use one of these phrases to say your opinion (teacher 
displays the slide with the phrases to express opinions). 

  

21 Ss no responsive   

22 T. It is an experiment of course, as I told you before the video.  But what 
do you think about the children for example? Their attitudes towards the 
experiment. You can use one of these phrases to express your opinion. 

  

23 T: yes, camila?   

24 S: I think these kids are so smart because if I were a kid and they gave me 
the bigger one, I was like..like the last kid, oh My God I’m so lucky but 
they were like… we are equal, gave them the exact same size of cupcake 
and that’s so cool. 

 Expressing 
personal opinion 

25 T: Thanks Camila, very good. So, why do you think the kids or the 
children answered that way? Most of them, if you see the video, were in 
shock and said: this is unfair. They mentioned that it was not fair. Que no 
era justo, era algo injusto. Why?  
 

  

26 S: In my opinion, ‘cause they’ve been raised by so good parents and les 
enseñaron que todos deberían tener lo mismo no solo… no.. un cupcake 
más grande que el otro, o sea, las cosas en general. Especially because it 
was like asian kids and white kids and boys and girls and you know, it was 
like racism, sexism and stuff like that.  

 Expressing 
personal opinion 

 
27 

T: Yeah, thank you very much.You are totally right. I think it has also to 
do with the parents, how they raised their kids, because they inmediately 
noticed discrimination. Any other opinion?... 
No? Ok, that’s fine 

  

 
 
 

28 

T: Now let’s answer this question: (Have you ever felt discriminated?) 
Please, tell us your experiences, if you have been discriminated… because 
you are short, because you’re a girl, because you have your hair different, 
because you think differently. Have you ever felt discriminated? 

  

https://www.youtube.com/watch?v=QBWrF-R272s
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29 

S: Yes, it was stupid, but it was when I was a child and I had like different 
music taste, movies taste and that kind of stuff, and everyone was like… 
she is weird, let’s not talk to her, you know, like she is weird.  

 Relating the topic 
to their personal 
lives/experiences 
 
 

30 T: And what music was that?   

 
 
 

31 

S: like hearing different types of music, mostly when I was a child I started 
listening to rock music and music in English in general and everyone was 
like.. that’s weird so we should stop talking to her. When I was a child, I 
didn’t have any friends until I was 11 or 12 or something. 

  

 
 
 
 
 
 
 
 

32 

T: Wow, that’s discrimination! Thanks for sharing. So, if you wanna share 
some of your experiences but you don’t feel like talking in English, you 
can also share your experiences in Spanish, because the idea is that you tell 
us if you have ever experienced discrimination. Any other comments? 
opinion? experience? 
You know, sometimes we can be discriminated even when being a “good 
person” you know… So, if you are responsible, I don’t know why… you 
can be discriminated too. Does that happen to you sometimes?  
So no discrimination here? What about your family? Your sisters, brothers, 
your mom.. dad. Do you know anything about that kind of experience? 

  

33 S: Mmmm.. we are girls, and I think we all have gone through the same 
thing that is “oh but you’re a girl, you just have to get married and take 
care of children” and that kind of stuff, you know? At least, I’ve been 
through it, my aunts tell me “Why do you want to go to the university? you 
just need to get a husband and have kids. 

 Challenging 
social realities 

 
 
 

34 

T: Wow!!! That’s something that is more about culture, and they have 
been thinking that way since they were born and that’s what their parents 
taught them and that’s what they taught you. Any other experiences you 
wanna share? You can talk in Spanish. Si han experiementado algún tipo 
de discriminación. 

  

 
 

35 

(T reads the chat.) 
T: Lía, que te hayan mirado raro y te hayan hecho sentir mal por no 
ponerme ropa de niña. Can you share a little bit more about that 
experience?  

 Relating the topic 
or question to a 
personal 
experience 
 
Challenging 
social realities 

36 (S writes in the chat) Ropa ancha o pantalones    

37 T: Ahh ok, so if you don’t wear a dress…   

38 (S writes in the chat) it was for a wedding.   

 
39 

T: ahh ok, because it was a wedding and you weren’t wearing a dress. Ahh 
ok, porque no era como lo esperado y las miradas eran como 
discriminatorias. Ok, thanks for sharing. 

  

 
 
 

40 

T: Ok, let’s continue. Now we are going to start with some vocabulary. 
I’m going to show you first the word, then I’m gonna show you a picture, 
and you’re gonna try to guess what is the meaning of that picture. You 
might also use Spanish if you don’t know how to describe that word in 
English.  

Before reading 
Word study 

 

41 T: So, this is the first word. “Tough” and you can see that this picture (a 
cat looking at his reflection on a mirror and seeing a lion instead) is the 
representation of that word. What do you think “tough” means? 

Word study  

42 No Ss answer   
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43 T: Have you ever heard that word?    

44 S: ¿Fuerte?   

 
 

45 

T: Yes. (Teacher shows the definition “strong and not afraid”). So if you 
are a tough person, it means that you have a strong personality.   

  

 
41 

T starts showing the word and a picture of that word. Students 
participated by guessing the meaning. 

Word Study  

 
 

42 

Ok, so we have learned new vocabulary and we are going to practice this 
vocabulary in an asynchronous activity. I’m gonna send you some steps 
for you to sign in on a webpage that is called “Liveworksheets” and you 
have to wait for me to add you in and you are going to do it 
asynchronously, it’s kind of a homework. Cuando terminemos la clase, les 
voy a mandar un instructivo del paso a paso de cómo inscribirse y luego 
ustedes van a poder observar la actividad del vocabulario, de este mismo 
vocabulario que les acabamos de presentar.  

  

 
 
 

43 

T: So, now we move on.  
We are going to have a reading, but before we start reading, can you please 
take a look at these images. This is the cover of the reading. Let’s take a 
look for a while. Check the picture, what is this person doing, and look at 
the title, miren el título.  

Activating 
Background 
Knowledge 

 

 
 
 
 
 
 
 

44 

T: The cover says: Elizabeth Blackwell: America’s first woman doctor. 
and this is the cover of the book. 
Before we start reading, there are some questions that I wanna know your 
opinion about these questions. 
First question is: Do you consider that women are capable of studying any 
career? why? 
Do you consider, ustedes consideran que las mujeres, en general, somos 
capaces de estudiar cualquier carrera?  why? What is your opinion about 
that statement? 
Do you consider yourself capable of studying anything you want to? 

  

 
 
 

45 

S: I think women can study what they want but myself , personally I don’t 
think I can study whatever, because I’m not good at everything. For 
example, I’m not good in Math, in numbers in general, so I can’t study 
some career about numbers, you know what I mean? 

 Relating the topic 
to their personal 
lives/experiences 
 

 
46 

T: Yeah! I’m not good at Math either, so I studied languages hahaha 
because I don’t like numbers. 

  

47 S: Me va a tocar a mi también    

 
 

48 

T: You’re in a good way! But this is because you are not good at math, but 
for example, if you were good at math and you would like to study some 
engineering, for example, like mechatronics, or mechanical engineering, 
would you do it? 

  

 
49 

S: Of course, and not because I like it but because I want to prove that I 
can… 

 Expressing 
personal opinion 

 
 
 
 
 
 

50 

T: Yeah, I get it, because there are some careers that are labeled. Están 
como etiquetadas. This one is more like for girls. This happens, for 
example in Universidad del Atlántico. Everyone who was studying foreign 
languages, which was my career, any male, cualquier figura masculina que 
estuviera estudiando licenciatura en idiomas, they assumed that person was 
gay, just because he was studying languages. and it is not true, I mean, 
some of them were gay, yes, but not all of them. 

  

 
 

S: That happens so much when a man wants to study something about arts 
or design or languages, everyone is like “are you gay?” Are you sure? o al 

  
Challenging 
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51 

contrario, when a woman wants to study something that is not “for 
women” it’s like “Do you like girls? Are you sure you like boys? 

social realities 

 
 
 
 
 
 

52 

T: Yes, it’s the opposite, when women start studying something that is not 
supposed to be for women, then it’s like criticized, a lot! So, what do you 
think about female doctors? Have you ever been to a doctor? I guess yes, 
most of us go to see a doctor, like regularly. In my case, I have been 
treated by women doctors and by men doctors. But what do you think of 
the role of a female doctor?  

  

 
 
 

53 

S1: Miss, en español porque en inglés no me sale. Yo voy al médico y me 
atiende una doctora y siento que es más confiable, no se.. me siento más 
cómoda que sea doctora a que sea un doctor. No se, siento que el doctor 
como que mira raro.  

 Relating the topic 
to their personal 
lives/experiences 
 

54 S2: A mi me pasa, a mi me da pena. Yo prefiero que sea mujer porque una 
experiencia que yo tuve, fue que una vez me iban a hacer un electro y 
usted sabe que uno se tiene que desnudar la parte de arriba, y ahí había un 
doctor y yo no me dejaba porque era hombre y me sentía incómoda, estaba 
roja de la pena y tuvo que llamar una enfermera, porque yo no me dejaba, 
me daba pena y con la enfermera me sentí más cómoda. 

 Relating the topic 
to their personal 
lives/experiences 
 
 

55 T: Yes! I have been in that situation too! Thanks for sharing.   

 
56 

T: So, do you know who was the first female doctor in Colombia?   

 
57 

S: Miss, according to Google hahaha The first female doctor in Colombia 
was Paulina Bereboff in 1925 

  

58 T: Ok, thanks, very good! Can you repeat the date?   

59 S: 1925   

60 T: Ok, thanks!   

 
 
 

61 

T: Ok, now, remember that at the beginning we had like a diagnostic test 
and the strategy that you were supposed to be using in that test was 
Scanning. Es una estrategia de lectura muy famosa. Por su propio nombre, 
podemos identificar que significa Scanning. como cuando vas a escanear 
algo.  

Before reading 
Reading Strategy: 
scanning 

 

62 (T explains what the strategy is about and provides some tips to do it. )   

 
63 

(T shows the diagnostic test again and models how to answer. To first read 
the question first so they know what information they need to look for and 
identify keywords. ) 

  

64 (T ends the class due to technical difficulties.)   
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Class Recording #2 
Date: April 6th, 2021 
 

Observation Transcript 2 

Lesson 1: Discrimination 

N° Interaction Balanced 
Literacy 

Critical Literacy 

1 (The class started with the teacher talking about the last class. 
She told students to remember that she had already presented 
the cover of the book that they will be reading and  she 
explained that in the last class they were giving their opinions 
about some questions.) 

  

2 T: I remember that you checked who was the first female doctor 
in Colombia and we checked this scanning strategy and now we 
get to during reading. 
 

During reading  

3 T: So here we have the sections of this book, of this reading. 
The first one is “tough enough” and I guess that you remember 
the word tough that we were checking on the word work on the 
vocabulary that we showed you. Then we have a new direction, 
“against the odds” that is another expression that we checked in 
the vocabulary. “It is the way to learn.” “Champion for women 
doctors” “Thank you, Dr. Blackwell.” And finally, you will find 
a Glossary with some words different from the other that we 
already gave to you. 

  

4 (The teacher turns to the first page of the book) 
T: So, I’m gonna start reading this section which is tough 
enough and the idea is that I’m gonna... I’m gonna ask someone 
like a volunteer or I can ask someone specifically to continue 
reading. Yeah, so we are gonna read and sometimes we are 
gonna stop just to check that you are understanding. If you have 
any questions, you can ask them. And we're also gonna have 
some questions, some critical questions about your opinion 
about your experiences, ok.  
So, please pay attention and continue the reading while I am 
reading just to make sure that you are on the same page as I am.  

Read aloud  

5 (Teacher starts reading) 
So, tough enough. The professor cut on into the dead body… 

Read aloud  

6 (The teacher finished reading the page) 
T: So, this is like the introduction of the whole Elizabeth 
Blackwell biography. And here you can see, I don’t know if you 
can see the picture very well. What did you understand about it? 
What did you understand? 
So this is like a class. They are in a class, all of them are in a 
class and Elizabeth is the only woman there so… you can see… 
I don’t know if you can see that she is the only woman there. 
So… I don’t know if you can see here what she is doing, but 
you can see the faces of the guys that they are dizzy and they 
have nausea. Some of them are laughing and some of them are 
blushed. Do you remember what is blushed? Who remembers? 
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7 S: Sonrojarse.   

8 T: Yeah, some of them are blushed because of the situation 
because the professor is cutting a dead body. Can you imagine 
that? So it’s kind of hard especially for someone who has never 
seen something like that so… What was Elizabeth doing to not 
show any emotion? What was she doing? (silence) 

Read aloud 
(asking 
comprehension 
question) 

 

9 T: It says that she was pinching her hand as hard as she could. 
Do you know what pinching is? Can you see the picture and can 
you tell what she is doing with her hands? 

  

10 S2: Pellizcar   

11 T: Yeah.. she is like pinching really hard just to not show any 
emotion. Of course, she was scared I guess, she was ah... feeling 
bad because you know seeing someone getting cut is not easy 
but… she was the only female there, she didn’t want to show 
any emotion so she had to be tough enough. Do you remember 
what is tough? so she had to be strong.  
Ok so the question is Why… why was Elizabeth determined not 
to show any emotion? 
And then you have to say if you agree with her decision you can 
answer in Spanish, you can answer in English of course. But if 
all of them were men and men were feeling bad were feeling 
nausea, were feeling sick. Why would Elizabeth… Elizabeth be 
different? Why? (silence) 

 Eliciting with 
critical question 

12 T: I mean, If they... if she wanted to be like the same or have 
like the same education, the same process as men why didn’t 
she show any emotion? If men were showing emotions. Why? 

  

13 S3: I think maybe because she wanted to show them that she 
was tough enough for them for... to handle...the medicine, the 
blood, people because you know in that time... in that time It 
was like women were also fragile and delicate. 

 Expressing 
personal opinion 

14 T: So, Do you think that for example she had to show that she 
was better than men because I mean, they were having sickness. 
Men were having nausea and they were feeling blushed and they 
were feeling bad because they were seeing a dead body being 
cut. So, she wanted to be like superior 

  

15 S3: I think not superior but showing them that she wasn’t that 
delicate at the… at (inaudible) to see her. 

 Judging 
evaluating 
behavior 

16 T: hammm ok, yeah. So do you agree with her decision? I mean 
if you were Elizabeth…have you… have you… I mean, would 
you have done the same thing? 

  

17 S: Eh, If I were right now... in this year. No, I wouldn’t but If I 
were in 18... you know 

 Expressing 
personal opinion 

19 T: It was 49   

20 T: Yeah. Ok thank you Jeimy. Thank you Deliana for recording 
the session I have forgotten. And… Is there any other opinion? 
(silence) 
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21 T: or do you agree with Jeimy? It seems you like it. Maryan you 
have your mic open: Maryan I don’t know if you are talking or 
what. Ok, perfect. Ok let’s continue then.  

  

22 T: Is there any volunteer to start reading the session (silence) 
(the supporting teacher continued reading, until the chapter 
finished, then a question was asked) 

  

23 T: The question is for you, in your experience. Do you have any 
complaints? Do you remember what complaint is right? Can you 
tell me what “complain” means? (short silence) 
or you forgot? Remember that I showed you, we showed you a 
picture about complaining. I'm gonna show you because I don’t 
wanna… This one. (teacher shows a slide with the word 
“complain”, a picture representing the word and the definition) 
So this is a complaint. It says, to say that something is wrong or 
that you are angry about something. Do you remember what a 
complaint is? 

  

24 S1: Queja   

25 T: Quejarse, right. Very good. So the question is this... this one. 
Do you have any complaints about being treated by a male 
doctors? Remember that we were checking here in the reading 
that this lady that was dying, she was complaining about the 
awful treatment that she had received from male doctors and she 
was thinking that if there was any female doctor would 
understand her because she is a woman or she was a woman and 
then she could be treated better. So the question is if you have 
any complaints about being treated by male doctors? 

  

26 S: I think that depends on what I’m being treated. You know 
like... I don’t know how to say ginecologia in English I forgot 
the word 

 Expressing 
personal opinion 

27 T: Gynecologists.   

28 S: Gynecology I’d feel very uncomfortable if I were being 
treated by a male doctor but from the rest of the things no.  

  

29 T: Ahhh ok.   

30 S: (inaudible) of a doctor.    

31 T: Yeah. I think the same actually. hamm, since we are women. 
It’s kind of difficult, like to get comfortable with a man 
checking all your parts so yeah. But any complaints like for 
example. Have you ever gone to a medical appointment like 
from my experience and it happened like 5 years ago. I went to 
a doctor and he was a specialist because I was having some 
problems, an infection and… but the doctor was kind of… 
hamm… how can I say it like hamm flirting with me and I was 
really uncomfortable because he was having a bad behaviour. 
Like he was ahh… like. he wasn’t being like a really good 
doctor, a really good doctor. He was trying to get my number. 
(teacher laughs) He was, I don’t know why. So, that’s my 
complain about male doctors. Like they are thinking about 
flirting sometimes when you are having pain. Do you guys have 
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any other kind of complaints? like they are being rude or 
something like that. (silence) 

32 T: Or just because you are feeling uncomfortable about them 
and that’s it. 

  

33 S: I had a complaint once but I think It was maybe not really his 
fault because he was doing his job. It is just that It hurt me a lot 
when I broke my leg when they try to put hamm the thing in… 
in my leg to… you know to keep it in place. He was like moving 
my leg a lot and it hurt me because my leg was broken and I was 
like can you stop that a little bit because it hurts too much and 
maybe he couldn’t because it was the procedure but I still 
(inaudible) hurt a lot. 

 Relating the topic 
to their personal 
lives/experiences 

34 T: Oh my god. And you didn’t have like any medicine to stop 
the pain or something. 

  

35 S: When I returned home my mom gave me some pills   

36 T: Yeah, it depends. I mean my only complaint is because we 
don’t feel comfortable taking our clothes off in the appointment 
and… also that part that I experienced that I didn’t like it and I 
never came back to that doctor. I changed it. And he was a 
really good doctor. He was kind of... one of the best on that… I 
don’t remember what is the speciality. Like urologia I guess. 
But, I never came back because he made me feel like abused in 
some kind of… like yeah some kind of abuse there.  

  

37 (Teacher changes the slide to the next chapter of the book) 
T: So, now we are gonna continue reading, as you are going to 
continue reading here we have the section “against the odds”. 
Remember that we checked this expression against the odds and 
I showed you this picture of two people boxing. This one…(T 
shows the slide with the description of the word) this is the 
expression against the odds which means despite success being 
very unlikely. So this is against the odds like dijimos que era 
ehhh como fue? against the odds, contra toda perspectiva, contra 
todo pronóstico.  

Shared reading  

38 S: Contra viento y marea   

39 T: contra todo pronóstico va a suceder esa cosa. Despite success 
being very unlikely. O sea a pesar de que el éxito, sea muy, pero 
muy, pero muy… ehhh… How do you say unlikely in spanish? 

  

40 T2: No probable, improbable   

41 T: Sometimes we know the words in English and we don’t know 
the words in Spanish. And sometimes it happens otherwise. So 
this is the reading against the odds. This is the section in which 
we are going to share the reading, we will read together. I will 
start reading and then, you will be taking turns to read. Ok?  

Shared reading  

42 T: Here we have something really important but we are going to 
read first, this and then this. (teacher points at the first 
paragraph of the left page and all the paragraphs of the right 
page) and then we read this part. (teacher points at the blue 
square with extra information on the left page of the book) 
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43 T: Ok, is that right Deliana? Right?   

44 T2: Yes, the.. the blue square is the last one because it has extra 
information. 

  

45 T: Yeah. So, is there any volunteer to start reading against the 
odds? (teacher waited for volunteers, there were no volunteers, 
so she asked one student to read, the student read) 
Lia, Can you start reading Lia? please. 

  

46 S: Que pena… Against the odds, Today it is difficult to 
imagine… 
(the student reads the chapter “Against the odds”)  

  

47 (After the student read the teacher started making comments 
about the chapter and then started to read the extra information 
square and made comments about) 
T: Ok, I guess I have a question here. Do you think that men 
consider women as equal nowadays? So “nowadays” means en 
la actualidad. So currently, Do you think that men consider 
women as equal? What’s your opinion?  

  

48 S: Some mens think we are equal. some not, like the older guys. 
But they think that we are equal but when they talk about 
feminism and stuff like that ehh… abuse and rape. Things that 
don’t affect...eh… that don’t affect men. They are like… What 
you mean? that not exist. If don’t happen to you, don’t mean 
that not exist. 

 Challenging social 
realities 
 

49 T: Yeah   

50 S: Like, it’s almost everything, every hamm… like guys at my 
age think like that. 

 Challenging social 
realities 

51 T: Do you think that anytime soon in the future women could be 
equal as men? 

  

52 S: I think like in... 20 years   

52 T: (teacher laughs) 71 years like the reading that I was showing.   

53 S: First, we have to wait the older generations ehh... die...   Expressing 
personal opinion 
 
Proposing 
solutions 

54 T: (teacher laughs)    

55 S: ‘cause for example, my grandpa he don’t have hope. ok, he 
don’t have hope. he don’t (teacher interrupts) 

  

56 T: he doesn’t, he doesn’t have what?   

57 S: hope, like…   

58 T: hope, aha   
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59 S: like to learn or to understand what is really happening. ahhh 
yeah we have to wait them die.  

  

60 T: (teacher laughs)   

61 S: And we are gonna start again with…   

62 T: Yeah, but…   

63 T: But, for example, yeah. It’s not only the older generation so 
it’s kind of a cultural thing. So, right now men are being raised 
ahh.. like to feel superior than women. For example your 
grandpa, I don’t know if your grandpa had a son and so his son 
probably would or thinks the same as your grandpa, because 
that’s the way he was raised. Like no, this is not a job for men. 
You cannot wash the dishes. That was before, you cannot wash 
the dishes because you can, you know, be gay. Or you can’t 
clean the house because that is the job of a lady. So, that’s the 
problem with the education 

  

64 S: Of course, miss but like that’s how my parents raised me 
because my grandpa. His son is my father and that’s the way 
they raised me but I have to learn like because I’m a woman and 
I live the problem of all women. They don’t have to tell, like 
this happens this happens, not because I’m living it! we have to 
talk with our parents and our important mens in our lives about 
it. It’s so important because they have the power. Actually, men 
have the power, women ehh… mas o menos. 

 Relating the topic 
to their personal 
lives/experiences 
 
Judging or 
evaluating 
behavior 
 
Challenging social 
realities 

65 T: Yeah, not so much. So, yeah I think it depends, it depends 
like here in Colombia it’s really hard to be treated equally 
because of the culture I guess. We have been raised in certain 
ways. and Right now, that you can see that people are struggling 
and women are struggling to get what they deserve. But, for 
example, in another country. Like the United states, and Europe. 
They are like... having a better time for women there. They can 
work the same as a man and they can get the same payment. 
However it’s been a fight over the years, and there is still 
something called discrimination and it is true and it happens. 
But, it also depends on the culture. It depends on the laws. It’s 
actually a big thing. But, yeah. Nowadays I think that men 
consider men as equal as ahh... Camila yeah Camila was saying 
not all men think that women are equal. But it's kind of… I 
mean we are not actually equal. I mean we have the same 
intelligence, capability, we are likely to do the same as a man. 
But we're actually women, we can do it better. (Teacher laughs)  

  

66 T: It depends, of course men are more strong. Like physically 
strong. Hammm but that's the only difference women are more 
capable of doing something that men struggle with. It's like 
when people say that men are good at math and women are 
good at languages for example. And it's really, it was before, 
really hard to find a math professor who was a woman. And that 
has been changing throughout the years. Yeah. 
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67 T: So, we are gonna continue the reading and this one belongs to 
the last part which was, ahhh what! I don't remember (teacher 
went back to the previous chapter) 

  

68 T: Against the odds, so yeah this little extract here is like the 
closure of that section and then we're gonna start here. Someone 
raises her hand or someone….(inaudible) 

  

69 T: So any volunteer to finish this section, (silence) or should Lia 
finish it hahaha... 

  

70 T: Ok Yirley go-ahead. 
(the student continued reading to finish the chapter and then the 
teacher asked for another volunteer to read the following 
chapter, another student read and the teacher made comments 
about what happened in every chapter) 

  

71 T: Thank you very much Maryan, Excellent Job. So, yeah. They 
thought that it was a joke, but then the faculty as it was a… like 
democracy. It has to keep, it has to keep its word. And that’s 
why she became the first woman ever to be accepted into a 
medical college in the United States. So, that’s why she is the 
first America's doctor, woman doctor. So, It mentions that at 
first the professors didn’t want her to attend some courses 
because they thought it was improper. Do you remember what is 
improper? 

  

72 S: Inapropiado   

73 T: Inapropiado, so they thought it was improper. So this is the 
question that I want you to answer. So, do you agree or disagree 
with the statement that it was improper for Elizabeth to study 
male anatomy? and then you tell me why? 
I mean you can see that there were men there, and probably they 
were checking female bodies, so it would be improper too for 
men. But why was it improper for Elizabeth to study male 
anatomy? What do you think? I mean, do you agree or not with 
that statement? (silence) 

  

74 S: I’m not agree because to be a doctor, you have to know basic 
biology and male anatomy is part of that.  

 Expressing 
personal opinion 

75 T: Yeah   

76 S: Like if men were studying female anatomy why women not? 
she is gonna be a doctor and she is gonna have.. ehh.. male 
patients. I don’t know how to say it. 

 Challenging social 
realities 
 

77 T: Yeah, that's the right way.   

78 S2: Why not, she had to to… va a tener que atenderlos y van a 
diagnosticarlos y todo eso. Ajá y si no sabe qué hacer? 

 Challenging social 
realities 

79 T: Exactly. Excellent! 
 
(The teacher continued commenting about the chapter read and 
made a review of the last part of it. Then, she asked another 
student to read the following chapter, then she made comments 
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again and asked the same student to continue reading the next 
chapter) 

80 T: Ok, so let's continue. After reading that section we can 
answer this question. Do you think that by opening a female 
hospital Elizabeth was discriminating men? Why? 

  

81 T: That's your opinion. Remember that she was complaining she 
had a hard time finding a job, finding money, and finally she 
decided... like to establish a small hospital for… run by women 
doctors. So only women doctors could be in the hospital. So, 
what do you think about it? Do you think that it was 
discriminating? (silence) 

  

82 T: What do you think? like the nurses, like the doctors had to be 
women. (silence) 

  

83 T: What do you think? you can answer in Spanish. Remember 
that there is no need to answer… of course it would be better to 
answer in English. But I just want your opinion. I mean the idea 
is that we get critical and that we analyze these things that seem 
to be little. But, Elizabeth always was complaining that people 
discriminated her because she was a woman. And she couldn’t 
attend college. Then, she could, then she had some problems. 
And finally she could get her graduation, her diploma. But, she 
decided to run a hospital, in which only female doctors were 
allowed. Do you think… Do you think that’s discrimination 
too? 

  

84 S5: Miss, I think that she know about her situation, she find a 
work and maybe she think como se dice how you say “brindar” 
en Inglés? 

 Expressing 
personal opinion 

85 T: ¿Cómo se dice que?   

86 S: Brindar   

87 T: Like give?   

88 S: Ok, she maybe give a chance… ahh to others womens who... 
who can work in a hospital and have the chance to… to… be a 
doctors too. So I don’t know maybe it depends. 

 Judging or 
evaluating 
behavior 

89 T: Yeah, Yeah. I mean it's true that it was hard for women to get 
a job. So, she was trying to help that population. To help all 
female doctor or female nurses to work with her and we are also 
having a like a place in which they are equal because I guess, 
I’m sure at that time they didn’t pay ahh... the same women as 
men. No le pagaban lo mismo a los hombres que a las mujeres. 
Incluso siendo doctores y en la actualidad creo que tampoco lo 
hacen, en algunos lugares. So, you can see that discrimination is 
not only like against women because if you analyse it, this is 
discrimination too. She is a woman and she created a hospital in 
which only female doctors and women could work. So, if you 
analyse it, deeper, deeper, deeper this is discrimination too. But 
why was she doing this or taking this decision? because she was 
having a really hard time, a difficult time finding a job in which 
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she can… and remember couldn’t eat. She didn’t have money to 
eat. And she was a doctor, so yeah. It’s discrimination. If you 
see, if you analyse it. This is discriminating men. But, it is the 
effect of being discriminated. So, one thing leads to another. 
Any other opinion? 

90 T: If you were Elizabeth at that time Would you do the same? 
What do you think? 

  

91 T: or... we can come back to this question and continue reading 
this part. This is the end of the book,  I’m gonna continue this is 
the last part “Thank you, Dr. Blackwell” 
Hamm ok, here. They mentioned something important here. (the 
teacher read the blue square in the chapter that contains extra 
information) 

  

91 S: I mean she had suitors, like pretendientes. She had them, but 
it mentions that she praised her independence too much to 
marry. Ella valoraba mucho su independencia como para 
casarse. But she adopted a girl, which is her daughter Katherine 
Berry.  

  

92 T: So, yeah. I understand that idea. I mean, sometimes she was 
working all the time. It would be really hard to have a marriage 
being that busy and… I know, it depends. If she really needed a 
man to be happy that’s fine but sometimes we are getting the 
idea that to be happy or to be complete you have to be married 
or have children. And that’s something that is about culture too. 
I was 25 years old and people were saying when are you going 
to get married? like why do I need to get married? if I don’t 
have the stability right now to get married. But, before ladies or 
girls were married like at 20 or 18 years old and they were 
married and that was fine, even at fifteen. Like a really long 
time ago. So right now I got married. I was 28 or 27. I don't 
remember. And then, after you get married people start asking 
when do you have a baby? So, it’s kind of difficult pleasing 
everyone and you are the only person who knows like... why are 
you doing the things that you are doing. And why I’m not 
having a baby, well because I don’t have money. I have money 
but I don’t have enough money and don’t have my own house. I 
want to own a house, I’m studying so I don’t have time. And 
that’s fine you know. Probably I will have a baby I don’t know 
when. 

  

93 T: So, Elizabeth didn’t care about getting married but she 
adopted a girl. Katherine.  
 
(teacher starts reading, she finished reading the last chapter, 
she made some comments during the reading, then she 
explained the activity “discussion cards” in which students had 
to select a question and write their opinion in a google form. 
After that, the class finished) 
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Class Recording #3 
Date: April, 20th 2021 
 

Observation Transcript 3 
 

Lesson 1: Discrimination 

N° Interaction Balanced 
literacy 

Critical 
Literacy 

1 T: For today we are going to have our Guided reading (Clara 
Barton). For this guided reading we are gonna try to do the 
same. Vamos a hacer lo mismo que hemos estado trabajando, y 
van a contar con el apoyo mío y el de Deliana. So, the idea for 
this guided reading is that you are going to be divided into three 
different groups, nos vamos a dividir en tres grupos. I will 
assign the participants of each group. Yo voy a decir las 
integrantes de cada grupo. Each group will have a different 
meeting in which you will have to read. Así como hicimos la 
lectura anterior, yo les voy a pasar las diapositivas y van a hacer 
el mismo proceso de lectura en cada lectura. And each group 
will have a leader to guide the reading process. Cada grupo va a 
tener una lider, para liderar ese proceso. La líder no es la que va 
a hacer todo, no es la que va a responder todas las preguntas, no 
es la que va a traducir, sino la encargada de dar la palabra, y 
organizar todo.  

Guided reading  

2 T: After reading there are some questions you need to discuss as 
a group, So, the idea is that you read, that you understand the 
text, and finally, after you discuss the questions, yo les voy a dar 
esas preguntas, we are going to come back to this meeting, luego 
vamos a regresar todas a este link and we are going to share 
opinions. If there are some students who are not here in the 
class, that’s fine. 
 
(Teacher shows the list of each group and shares the link so they 
can meet.) 
 
(Teacher enters the links of the meetings to provide scaffolding 
and assist students.) 

  

3 (Students come back to the main meeting) 
 
T: So, how was the reading? 

  

4 S: Good   

5 T: Was it interesting? or not that much?    

6 S: I think it was interesting, I didn’t know nothing about the red 
cross. But it was a woman who found it in America. 

 Expressing 
personal 
opinion 

7 T: Yes! These readings are focused on real events, real people, 
and history.  
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8 S: (writes in the chat) ¿hay película de ella?   

9 T: I’m not sure. Creo que si hay una película, tenemos que 
averiguar. That 's your homework and let me know. 
So, did you find any similarities between Clara Barton and 
Elizabeth Blackwell readings? 

Guided reading: 
Comprehension 
question 

 

10 S: Yes. Que Clara and Elizabeth, las juzgaban o el problema que 
había era que la mayoría de veces por el hecho de ser mujer las 
discriminaban. 

Guided Reading: 
comprehension 
answer 

 

11 T: yes! So, basically they both were discriminated because they 
were women So, did you know that this all happened at the same 
time? Like Elizabeth Blackwell and Clara Barton were at the 
same time? They even were born at the same year. Si se dan 
cuenta, como les estaba mencionando en algunos grupos, incluso 
ellas dos nacieron el mismo año. Era la misma época, las 
mismas restricciones, la misma discriminación. 
Any other similarities?  

  

12 S: Yo pienso que a pesar de todas las prohibiciones, a pesar de 
todos los obstáculos que tuvieron Barton y Blackwell en esa 
época, pienso que compartían algo y es esa lucha constante que 
tenían por.. pues.. digamos que superarse a sí mismas y que a 
pesar de lo que dijera la sociedad en ese momento, que por ser 
mujeres no podían ser médicas, etc, ellas aún así no desistían de 
esa lucha y trabajaban muy fuerte, con mucha dedicación, por 
digamos mejorar ese sector de salud y que ese sea mucho más 
equitativo y mucho más accesible en cada uno de sus países. Por 
ejemplo, en el caso de Elizabeth que ella abrió una universidad 
para que muchas mujeres tuvieran la oportunidad de estudiar 
medicina, de abrirse en ese campo, también de enfermería, etc. 
Y en el caso de Barton, que fundó una sede de la cruz roja 
mejorando las condiciones o posibilidades de acceso a la salud 
en su país, entonces para mí, es una de las similitudes que ellas 
comparten. 

Guided Reading: 
comprehension 
answer 

Expressing 
personal 
opinion 
 
 
Challenging 
social realities 

13 T: Thanks for sharing. Yes, I think that both of them were trying 
to make the United States in this case, a better place. They didn’t 
care that they were women, they just tried to did their best and 
just focus on people, helping people. In the case of Elizabeth, 
she focused more on women and children. Recuerden que 
Elizabeth siempre se enfocaba más como en la mujer. Ella abrió 
su hospital donde las mujeres eran las que atendían y más que 
todo atendían a mujeres y a niños. Entonces siempre se enfocó 
como en darle ese protagonismo a la mujer porque sabía de que 
eran muy discriminadas. y Clara Barton, si lo analizamos, no 
tanto, no tan directamente, incluso ella ayudaba a los soldados y 
los soldados eran hombres. Pero al momento de abrir la cruz 
roja, pues obviamente ayudó a miles de personas. So this is 
about the way they helped people. The way they made history. 
Que gracias a su entereza, a su valentía, marcaron la historia, 
marcaron una pauta, hicieron la diferencia. Con Elizabeth 
porque dio pie para que las mujeres pudieran estudiar medicina. 
Y en el caso de Barton porque fue quien fundó la cruz roja aquí 
en América. So they were really important characters. 

  

14 T: Ok, so this is all for today. We will meet again on Friday.   
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Class Recording #4 
Date: April, 27th 2021 
 

Observation Transcript 4 
 

Lesson 1: Discrimination 

N° Interaction Balanced 
literacy 

Critical 
Literacy 

1 (Teacher greets students)   

 
 
 
 
 
 
 
 

2 

T: Ok, so, for today I’m gonna explain the independent 
reading process. So, remember that we first, I started a 
reading, which was Elizabeth Blackwell, I showed you how to 
scan a text, the strategy for scanning a text, like looking for 
specific information, then, we read together the Elizabeth 
Blackwell reading. Si se han dado cuenta, las que analizan un 
poco, primero yo comencé con la lectura de Elizabeth, todas 
las preguntas que teníamos ahí, luego lo leímos entre todas, yo 
iba preguntando quien quería seguir leyendo, y lo hicimos en 
conjunto, hacíamos todas las preguntas de comprensión, de 
opinión acerca de la lectura. Eso fue todo en conjunto. Luego, 
lo que hicimos la clase pasada que fue el guided reading, sí se 
pudieron dar cuenta, Miss Deliana y yo estábamos en los 
grupos, tratando de ayudarlas cuando lo necesitaban y eso es 
guided reading. Ustedes hacían el proceso, ustedes leían, 
trataban de comprender y si tenían alguna confusión, nosotras 
entrábamos a ayudarles y a solucionarles su duda. But now we 
are working on the independent reading. Ya no van a estar en 
grupos con sus compañeras, ahora ya es individual.  
So, for the independent reading, I have these three readings 
which are: Katherin Johnson, Malala the brave and Frederick 
Douglass: forever free. So, those are the three reading options. 
 
(Teacher explains the level of each reading.) 

Independent 
reading 
(instructions) 

 

 
 
 
 
 
 
 
 
 

3 

T: So the idea is that you read the text, do the reading, you 
have to choose just one, solamente van a escoger una de las 
tres. After choosing the reading and after reading, you are 
going to design a timeline in a document. A timeline is like a 
line in which you are explaining the dates in which something 
happened. You can do it in a poster, infographic, slides, 
whatever you prefer to do the timeline. And you are going to 
show the most important events of the reading you chose. 
Obviamente, en la línea de tiempo ustedes van a indicar lo más 
importante de los eventos o acontecimientos de estos 
personajes. And you have to answer this question: In your 
opinion, what did Katherin/Malala/Frederick contributed to the 
current society? This is your opinion, what you think after 
reading this, how did they contributed to the current society. 
Cómo ellos contribuyeron a la sociedad actual? 

  

 (Teacher starts explaining how to design a timeline.)   
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4 

(Teacher explains the rubric to assess the independent 
activity.) 
(Teacher comes to an agreement with the students about the 
due date of the activity.) 
(Teacher finishes lesson 1) 

 
 
Class Recording #5 
Date: June 15th, 2021 
 

Observation Transcript 5 
 

Lesson 2: Bullying 

N° Interaction Balanced 
Literacy 

Critical 
Literacy 

1 T: So, this is gonna be the second lesson. Remember that we are 
working on three lessons. Vamos a trabajar tres lecciones con un 
enfoque un poco diferente, un enfoque más como crítico y al 
mismo tiempo enseñando unas estrategias lectoras.  

  

2 T: So, lesson number two is gonna be focused on bullying. Yeah, 
you know that word in Spanish is “matoneo” 
Even in Spanish we use the word bullying, me esta haciendo 
bullying. Ya bullying es una palabra de todos los idiomas y que 
ya todo mundo reconoce que significa bullying. Te están 
molestando, te están matoneando in Spanish.  

  

3 T: So before starting the lesson I would like you to read this 
comic and to read specially everything that is in each… in each 
part. Vamos a leerlo, vamos a tomar dos minutitos para que 
analicemos la imagen y leamos también lo que dice arriba. 
Pueden zoomear yo se que esta muy pequeño, yo se que de 
pronto no lo pueden ver, pueden ampliar la pantalla.  
(teacher waits for students to read the comic) 

Building 
background 
knowledge 

 

4 T: Ok, so did you finish or do you need more time? 
(teacher waits more time) 

  

5 T: Ok, so as we can see. Ahh…here we are dividing all kinds of 
bullying that there exists. And of course, there are more. Hay 
muchos más pero estos son los más conocidos y los más 
comunes. So, we have the verbal bullying which is name calling 
and teasing and this is something that we don’t know it’s bullying 
and sometimes we do it without even thinking about it. A veces 
le decimos nombres a las personas, que no sabemos qué efecto 
pueda tener. So, here. He is saying “loser” “perdedor” so you are 
calling another person another thing that is not his or her name. 
Ya cuando usamos otro nombre para las personas. That 's is 
verbal bullying, I don’t know until what point. Vamos a ir 
desarrollando poco a poco, a ver hasta qué punto se considera 
bullying, porque si por ejemplo tengo confianza con una persona 
eso me da el deber o la autoridad de pronto llamarlo de otra 
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forma. Por ejemplo, yo a Deliana le digo Esperancita y ella me 
dice a mi Esperancita. (teacher laughs) Porque siempre estamos 
haciendo cosas y siempre si no es una cosa es otra y entonces yo 
le digo - Esperancita tal cosa. Cómo salió el tik tok y el video 
este de “que bien te te ves trapeando Esperancita” Entonces de 
ahí quedamos las Esperancitas. Y ella me dice Esperancita a mi 
pero nunca lo hemos visto como una forma de bullying por 
ejemplo. Entonces sería chevere analizar cómo hasta qué punto 
da la confianza como para yo decirle a otra persona X o Y 
nombres. so, we can talk about that.  

6 S: Can you repeat please?   

7 T: Yeah, sure. I can repeat. I was telling that this is verbal 
bullying. Estamos hablando del verbal bullying. Que dice que es 
name calling or teasing. Es decir llamar a otra persona por otra 
cosa diferente que no es el nombre. Entonces yo estaba diciendo 
que no sé hasta qué punto se puede ser verbal bullying. Si por 
ejemplo yo tengo confianza con alguien. So, we can discuss 
about that later. Podemos discutir.   

  

8 T: ham...then we have the social. This is one is like spreading 
rumors, leaving people out on purpose, breaking up friendships. 
So, this one happens a lot at school. I have noticed it. Hablan de 
otras personas, dicen cosas de otras personas, asumen cosas 
obviamente: Pero, al final llega a oídos de la otra persona. Ehh lo 
dejan por fuera a propósito. La dejan por fuera de los grupos, 
dicen no quiero trabajar con esta persona y a veces no sabemos 
qué impacto puede tener esas acciones en la vida de esa otra 
persona. O porque esa persona actúa un poco diferente o rara. No 
sabemos las realidades por ejemplo de su vida. So, that’s another 
bullying.  
Then, we have like the most common one which is physical. That 
is hitting, punching or shocking someone. This one is not like 
common nowadays. En mi época si era muy común el physical 
bullying. Y te decían…  y de hecho yo la apliqué. Te decían “si 
te pegan, pegale, tu no estas mocha, pegale!” eso era lo que a uno 
le decían. Ham… eso fue como ya… mi papá me cuenta que yo 
siempre fui como muy quieta y yo llegaba a la casa mordida, 
arañada, raspada. (teacher laughs) raspada. O sea, llegaba a la 
casa vuelta nada y yo le ponía las quejas a la profesora, y la 
profesora “niñas, no se que, ta ta ta…” y no solucionaba la 
cuestión. Y siempre estaban como que las mismas personas 
molestando y molestando, over and over again. So, my father 
said “If someone hits you, you hit them back” and that’s what I 
did. Entonces cuando lo hice, cuando me golpearon y yo regresé 
el golpe, entonces ahí si te llaman al acudiente, a mi acudiente y 
yo simplemente estaba respondiendo a una agresión.  Eso era 
muy común, y es muy común sobre todo con los niños pequeños 
y pues muchos años atrás. Ustedes creo que no tienen este 
problema, creo yo... 

  

9 T: And finally, the one that I think is like current right now 
because of the situation we are dealing with and we have been 
dealing with technology more and more everyday is 
cyberbullying. Using the internet, mobile phones, or other digital 
technology to harm others. Es el uso de cualquier tipo de medio 
tecnológico, para hacerle daño a los demás. Y el problema es que 
no sabemos qué le hace daño a los demás. O sea si para mi yo 
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tomé una foto, y me da risa la cara que tiene X o Y persona 
porque quedó como popeye, quedó como tu quieras. Y de pronto 
no lo ves como un acto de bullying y la publicas la pones en  
estado, le haces un meme. Y los famosos memes, que yo 
recuerdo que a muchas les sacaron memes. Ham… no sabemos 
como les digo, como va ser la reacción o el impacto que tenga la 
otra persona. Y si lo puede ver o no como cyberbullying, so 
that’s like nowadays it is like really important to be careful with 
what you share with other people. Please be careful, always be 
careful, don’t trust anyone like sending something that they 
shouldn’t see. So, por favor en el internet nada es seguro asi que 
procuren evitar, ya nosotros conocemos tantas cosas que han 
pasado, que se han propagado. Fotos, videos, whatever you 
wanna call it. Please don’t do it and be aware that on the internet 
nothing is safe. Nada es seguro en el internet.  

10 T: Deliana, do you want to say something about it?   

11 T2: Well, I would say the same. The Internet is dangerous in the 
way you use it. If you use it for something that is good, to study, 
to look for specific information that you want to investigate, it is 
gonna be good for you. But, if you use the internet for bad things, 
maybe to upload memes or to upload pictures or videos that are 
dangerous, not only for you but for other people. It’s gonna be so 
dangerous. So you need to be careful when using the internet. As 
Liseth says we have experienced a lot of cases at the school, in 
which students have been involved in problems using the 
internet. And, you know that's so dangerous, usually in this kind 
of process. It’s not even dealt with by the school, it is dealt by the 
police. En estos casos así de bullying ehh los casos no los maneja 
el colegio, se los pasan a la policía de menores. So, that’s why I 
said that it is really dangerous. Empezar su adolescencia con una 
reseña en su historial es bastante pesado porque cuando ustedes 
vayan más adelante de pronto a conseguir un trabajo o algo y 
salgan reseñadas como que… “ay no, yo eso lo hice pero cuando 
tenía 15 años, cuando tenía 14 años. Pero eso es un delito, el 
cyberbullying es un delito y eso las reseña de por vida. So, be 
careful with that.  

  

12 T: Yeah, so yeah. We have to be careful, especially with other 
people. like when you don’t know those people.  
So, I wanna focus a little bit on the verbal one, I don’t know if we 
have the time, but sometimes we say I don’t know why latin 
people are like this. De como que, si ella es gorda le digo “gorda” 
y si ella es flaca, le digo “flaca” But I don’t know why it’s that 
way, but we don’t know what happens to the other person when 
you are calling those names, for example I know that I’m fat. I 
used to be really skinny and now I’m fat. So, why do people need 
to tell me “Oh you are getting fat”? Yeah… I do have a mirror. 
Yo tengo un espejo y yo se que la ropa no me queda and I know 
that I’m fat. (teacher laughs) 

  

13 T: Entonces cómo qué efectos puede tener el hecho que tu le 
digas a una persona X o Y nombres y de pronto la gente dice que 
ahora la generación es de cristal, que no se le puede decir nada 
que todo es problema. Ehh… que ahora no se puede decir el 
mundo si no también la “munda” para ser inclusivos. La verdad 
es que se están viendo una cantidad de cosas, muchas sin sentido 
para mi. Pero hay cosas que caramba uno se pone a analizar 
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como que si es cierto, O sea nunca de pronto nos habíamos 
enfocado como en mirar qué efectos tiene en una persona que tu 
le digas X o Y cosas. Ehh entonces si, debemos ser muy muy 
cuidadosos en el momento de decirle… si las personas tienen 
nombre porque no le decimos el nombre. Porque siempre 
buscamos un sobrenombre. Why, so I don’t know... 

14 S: también pienso que eso depende más de la persona que lo dice 
y de la persona que lo permite. Porque si a mi me ponen un 
sobrenombre y pues a mi no me gusta.  

 Expressing 
personal opinion 
 

15 T: Se te cerró el micrófono.    

16 S: Entonces… Entonces yo decentemente voy y le digo a esa 
persona, “a mi no me gusta que me digas así, me molesta”  y 
creería yo que se cambiaría como el sentido de la cosa, porque 
recuerdo que cuando estudiaba antes en un colegio, me tenían un 
apodo que a mi nunca me gustó y no me gustaba. Y yo les dije, 
pero no le prestaba atención. Entonces también depende a veces 
la importancia que una persona le de y no sabemos a veces como 
yo siempre digo, no todo el mundo tenemos las mismas 
emociones, no todos estamos con la misma autoestima. A muchas 
personas les afecta psicológicamente como de muchas maneras, 
como hay otras que no les afecta y que les da igual, que de pronto 
seria mi caso. A mi me dicen de todo Martelo, gordis, no se que. 
no se que, no se que… pero yo no les doy importancia porque 
verdad que si no me gustara, ahí de pronto hay alguno que otro 
que no me gusta, bueno listo no me gustan. Pero también la 
persona a la que se están dirigiendo, no debe darle importancia a 
eso si no le gusta.  

 Relating the 
topic to their 
personal 
lives/experiences 
 

17 T: Exactly, so what happens is... (a student activates the 
microphone) yes, camila. 

  

18 S: Miss, I also think that like for example, I’m skinny and 
everyone calls me skinny anytime. Not because I am not, just 
because skinny people suffer so much from that type of bullying 
but I call “gorda” or “gordi” everyone.  

 Relating the 
topic to their 
personal 
lives/experiences 

19 T: (teacher laughs)   

20 S: But I know, I know and I stopped doing that because I don’t 
know what the person feels. I don’t know if this person is dealing 
with her weight with an eating disorder and the fact that I call her 
“gordi” o “gorda” it’s gonna affect her about weight. So, I called 
her like amiga, not “gorda” o “flaca” Or something about the 
physics, you know 

 Personal 
Behavioral 
change 

21 T: Physical appearance    

22 S: I don’t know. Can I have the word for a moment?   

23 T: Yeah, sure Jeimy.   

24 S: The fact that most of the time people are bullied for their 
physical appearance and also for things they like or something. 
Because when I was a child, when I was like 7, 8 or something, I 
didn’t really was bullied because I wasn’t, but I was always like 
the weird kid. Ahí la rara, Jeimy la rara. So, almost no one 

 Relating the 
topic to their 
personal 
lives/experiences 
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wanted to talk with me or something and I was most of the time 
alone when I was a child, I really had no friends and people have 
to understand that everyone… O sea a todo el mundo le pueden 
gustar cosas distintas. No porque a ella no le gusten las mismas 
cosas que a ti se debe convertir en un bicho raro o en alguien 
raro.  

Judging or 
evaluating 
behavior 

25 T: I totally agree with you.    

26 S: that would be like social bullying like leaving people out of 
meetings, out of...groups. Yeah that’s that kind of bullying.  

  

27 S: I remember that, when I was in elementary school with Jeimy I 
remember that so much. Everyone do comments about her about 
the things do, she likes, she thinks and stuff like that. I never do 
that because I was a child, I remember that and social bullying is 
something really really common. Specially in women schools 
because we are women and the society say that we have to say 
and we have to…(inaudible) (student laughs) 

 Relating the 
topic to their 
personal 
lives/experiences 
 
Challenging 
social realities 

28 T: Yeah, it's a stereotype but it's also accurate. I mean it 's real. 
Women are like kind of gossip and all the time they are talking 
about other people. 

  

29 S: well, not actually because we want to be like that, it's because 
we have to be like that, we… I know I know so much women, I 
have so much women in my life. All my tías for example. They 
love each other, but they are women and they fight so much 
because they have at the same time so much in common and so 
much difference. So... 

 Relating the 
topic to their 
personal 
lives/experiences 
 
 

30 T: yeah, Camila. Thank you Camila. You know, I think it change 
over time. Nowadays for example, I don't care what people call 
me. I try not to talk about other people because I don't know what 
is happening in another person's life. So, I thought. I know that 
we're women and we have this kind of stereotype. We're always 
talking about other people. But, I think we can change that. I 
mean if you don't know that person that well, then you shouldn't 
have an opinion about his or her life. That's it, that person is free 
to do with his or her life whatever she wants to do with it.  

  

31 S: I think… (another student talks at the same time)   

32 T: Ham… Camila and who is the other one who is trying to talk?   

33 S: it 's Liz.   

34 T: Camila goes first and then Liz. Go ahead Camila.    

35 S: I think that now it's so much common because we have more 
technology in our hands and we don't know and we don't tell but 
we bully so much celebrities and famous people. Like they 
receive so much hate and they are just living their life. We have 
an opinion about that, we just know their name but we didn't 
know anything more. 

 Expressing 
personal opinion 
 
 

36 T: You’re right   

37 S: Yeah, I think we should change that.  Proposing a 
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solution 

38 T: just the fact that they are famous it doesn't make that we own 
their lives or that we are anyone who talks about their lives. 
Ham… Liz do you wanna say something? 

  

39 T: no? Ok… I wanna move on. So thank you for sharing your 
opinions it's really important to hear your voices you know. I'm 
getting old (teacher laughs)  I'm 30 right now and Deliana is 
getting closer (teacher laughs) but You know it's really nice to 
hear what your opinion is and see that from another perspective. 
So…(An student starts talking) 

  

40 S: it happened with a girl who was at the school, she is not there 
now but I never understood (the voice has interference)  

 Relating the 
topic to their 
personal 
lives/experiences 

42 T: Liz You have like a breaking voice there, I couldn't hear. If 
you can type it, it would be awesome. Just to know your opinion. 
So this leads to another question which is this one. Have you ever 
been a victim of any kind of bullying? And remember that we 
have talked about several kinds of bullying. So, Jeimy was 
already sharing her experiences. But, have you ever been like a 
victim of bullying? Whatever you wanna share or whatever 
experience that you wanna share with us is welcome. 

  

43 S: I know I have already shared my experience. I barely hold the 
grudge against this girl. I really hate her, she was called Linda. 
And couldn't do anything because she was always mocking me, 
for example when I was like in fourth grade, there was the thing 
that I want to put up the queen of the carnival and I was like ohh 
it would be cool if I just say I wanted to be queen and stuff and 
she told me "no, only pretty girls can be the queen of the carnival 
and you are ugly" and I got really sad by that I told my mom 
when I came home that that really… like really… turned me 
down really bad. She told me a lot of things like the things I like. 
I wanted vengeance and when I was in third grade and I just 
recently had a really bad accident I broke my two arms at the 
same time and I came home from school again from recovery and 
I did a thing. Her seat was just in front of mine and I put myself 
on the floor and I just said that she put the feet so I could fall and 
she was sent to the principal's office because the teacher was 
worried that I could have get hurt again or something.  

 Relating the 
topic to their 
personal 
lives/experiences 

44 T: (teacher laughs)   

45 S: She deserved that too. She was a really bad kid. I remember, 
she was like my friend but it was just because I didn't want to be 
bullied by her. 

 Relating the 
topic to their 
personal 
lives/experiences 
 
Judging or 
evaluating 
behavior 

46 T: (Teacher laughs)   

47 S: because I was also (inaudible) and these girls were so bad and   
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I was with them. Because I didn't want to be bullied.  

48 T: yeah, ok thank you. I don’t know what happens when we are 
so little and why there are kids that are so mean. Porque son los 
niños como que tan malvados y de donde sacan eso. So, I think 
those who bully probably they are being trained to do so at home, 
because that’s what they see at home. that’s what usually 
happens, those bully people they have like problems at home so 
they are always like offensive. Siempre estan a la ofensiva.  No a 
la defensiva si no a la ofensiva because they need to. I don’t 
know probably her father beats her mom. So, she tries to be 
offensive too. And there are several studies about it. Hay muchos 
estudios sobre esto y si ustedes quieren analizar un poco más a 
fondo el tema lo pueden hacer, este es un tema muy interesante 
que les puede servir para todo para afrontar cualquier situación  

  

49 T: So can you…? Can anyone else share their experience? And 
Jeimy, by the way you look beautiful and It’s not just that. You 
are smart and I think this Linda girl is not even as close as the 
beautiful you are right now  so don’t worry about that. So anyone 
else? Like any kind of bullying, remember we have different 
types of bullying. Jeimy was this kind of social and kind of 
verbal, too. I don’t know if anyone has experienced physical 
bullying or cyberbullying that you wanna share.   

  

50 T: ok probably you don’t wanna share, I know that those 
experiences are not like really pretty and probably you prefer not 
to bring back those experiences but just as mayra was saying it’s 
all about the attitude that you have when someone is teasing you 
or someone is bullying you. If you demonstrate that person that 
she has power over you then she or he is gonna keep bullying you 
because you are giving the power to the people. So, just try to be 
calm, try to be more intelligent than that person and act normal. 
You have all the right to say to the person I don’t like the way 
you are calling me please say my name. It’s not that difficult, my 
name is Liseth, so call me Liseth and That’s it. But, you know 
sometimes it gets worse when you fight the people. Que tu te 
enfrentas a la persona y le dices. Entonces la persona como de 
maldad si nota la persona que te afecta, que no te gusta, entonces 
como con mas gusto te lo dicen para molestarte. So, it’s just as 
Mayra said don’t care about that and I know it is so difficult that 
all people, all people can have like the strength to don’t care. It’s 
complicated sometimes.  

  

51 S: Also, an important thing I think It has to be said is the fact that 
sometimes the bullying, I don’t like to call it bullying because 
some people just do this as a joke, because they think that the 
other person finds it funny. But it’s a friend… I had a joke with a 
friend of mine. When I was like talking to a whole group and she 
just said “Oh Jeimy shut up, no one cares” and that kind of made 
me feel bad so I just told her “hey that doesn’t make me 
comfortable” and she stopped. So, if your friend does that kind of 
thing, just tell her to stop because if she is really your friend and 
cares about you, she will stop.  

 Relating the 
topic to their 
personal 
lives/experiences 
 
 
Proposing a 
solution  

52 T: Yeah, that's totally true. We are going to be talking about this 
topic a lot. You only need to provide your opinion, it is not that 
difficult. Remember that you can talk in Spanish if you want to 
share your experience. If you don't feel comfortable talking in 
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English you can talk in Spanish too.  

53 S: Miss, yo he recibido prácticamente todos los tipos de bullying, 
tanto cyber, como social, verbal, de todos (student laughs) I 
used… bueno cuando yo era pequeña, cuando estaba en primaria 
era algo como que muy común en el colegio donde yo estudiaba. 
Me acuerdo que hasta una vez yo estaba en el kiosco y me jalaron 
el pelo. Y la directora vio y no hizo nada, entonces yo también le 
halé el pelo. (Student laughs)  

 Relating the 
topic to their 
personal 
lives/experiences 
 
 

54 T: (teacher laughs) that's physical bullying. So, yeah we 
experience and it's really like more often with children. I mean 
when we are little kids. So, that's why parents should teach us 
how to you know, deal with people. If you are only child for 
example. Esos niños que son hijos únicos a veces tienden a ser un 
poquito problemáticos porque no están por ejemplo 
acostumbrados a compartir entonces siempre quieren la atención, 
siempre quieren todo para ellos. Entonces, tratan de ser un poco 
más intensos con las personas pues como para hacerse notar y 
como le digo, hay muchas cosas, hay muchas variantes. Esto 
apenas es el tip, la puntica del iceberg. Si hay muchas razones 
para que las personas sean abusivas, being abusive. 
 
(Then, the teacher sends a link for an online vocabulary activity 
in the platform Educaplay. The activity is a memory game, in 
which students have to match cards with words and images. In 
this activity students have to try to guess the meaning of the 
words) 

  

55 T: ok, now that you have finished the activity. We are going to 
start with the word work. We will see the definitions of the words 
and a picture that represents the word.  
 
(The teacher starts showing the picture first, then the word and at 
the end the definition and she asks students if they asserted easily 
with the word in the memory game, students listen and sometimes 
they made comments about words and how they made in the 
game) 

Before reading: 
Word study 

 

56 T: Ok now we are going to work on a Jamboard. You have to 
answer the following questions: Have you ever seen someone 
bullying another person? How did you react? What do you think 
is the best solution for bullying 
 
(The teacher starts explaining a Jamboard activity in which 
students have to answer the questions:  Have you ever seen 
someone bullying another person? How did you react? What do 
you think is the best solution for bullying? 
Then, the teacher allows time for them to answer the Jamboard 
questions)  
 

  

57 (After some time, the teacher reads students answers on the 
Jamboard and make some comments about them) 
 
T: (teacher reading a comment) Yes, I have intervened on some 
occasions in others I have, on others I have simply not given 
importance to it and I prefer not to do anything. So, How do you 
choose the situation? I don’t know who wrote this but how do 
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you choose when to help and when not? 
Como sabemos cuando ayudar y cuando no. O sea como que… 
qué hace un bullying más fuerte que otro? 

58 S: Podría ser, osea como que con la agresión en el cual demuestra 
la persona que está haciendo bullying porque puede que tan solo 
no lo está agrediendo verbalmente, pero hay un momento donde 
hasta su expresión corporal nos dice que es peligroso que va a 
atacar, y ya entonces como que uno se alerta.   

 Expressing 
personal opinion 

59 T: So, you mean like physical bullying? That's  what you mean.   

60 S: Yes, o sea todo inicia pues con el verbal pero puede llegar al 
punto que ya puede ser físico.  

 Expressing 
personal opinion 

70 T: dependiendo del lenguaje corporal de la persona. Entonces tú 
intervienes cuando la cuestión se va como que a lo físico o quiere 
pasar a lo físico. That 's what you mean? 

  

71 S: No, (student laughs) no, que yo estaba diciendo que usted 
preguntó qué… (student laughs again) que cuando es más 
agresivo. 

  

72 T: No, I asked because here in this answer, dicen que aveces si 
aveces no. Entonces algunas le dan más importancia que a otras y 
pues yo… ¿Cómo sabe uno que una es más importante que otra? 
Bueno puede ser lo que tu dices cuando ya tú ves que la cosa se 
va a ir como a lo físico o a los golpes, es como que importante 
intervenir. Yeah, probably… 
(Teacher starts reading another written comment in the 
Jamboard, then the student interumps her reading)  

  

73 S: Miss pero o sea pensándolo bien eso también depende mucho 
de las dos personas, no solo de la que está haciendo bullying si 
no también de la que recibe el bullying. Porque puede que el que 
esté recibiendo el bullying se sepa defender pero hay unos que 
como usted bien dice se quedan callados, entonces es como 
cuando uno ahi ayuda. “Hey stop” para ellas como que cambian.  
Pero hay veces que no no no no y uno como que -uy pelea.  

 Expressing 
personal opinion 

74 T: Yeah.   

75 S: Yo siento que si los insultos vienen de las dos partes deja de 
ser bullying. O sea si siempre ha venido de las dos partes, no es 
que una persona siempre lo haga como que… molestando 
molestando molestando, hasta el punto en que la otra persona 
reacciona  sino que si siempre ha venido de las dos partes en 
realidad no es bullying, solo es pelea e insultarse.   

 Expressing 
personal opinion 

76 T: They are two bullies.    

77 S: Exactly both.  Judging or 
evaluating 
behavior 

78 T: Yeah, two in the same position doing the same to each other. 
Yes, that 's true. It’s something different. Well, talking to the 
teacher is important I guess. Ahhh if the teacher is present in the 
situation sometimes you know it’s really hard to be teacher and 
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specially with children because children are mean (teacher 
laughs) I don’t know why las niñas son… yo he visto y he 
presenciado, las niñitas asi (teacher talks like a little girl) “Yo no 
quiero ser tu amiga” (teacher laughs) y hablan así. “mira tus 
zapatos…” yo he visto unas cosas y yo digo pero porque son así. 
Yo nunca fui así y no recuerdo que nunca fuera así. Yo digo que 
eso es de casa.  

79 S: Son como... muy agresivos Miss. (the student started talking 
like a girl too) 

 Judging or 
evaluating 
behavior 

80 T: Just like that! yes!   

 
81 

S: Seño y de pronto uno lo ve y se ríe pero a una niña de 6 o 7 
años eso le afecta demasiado, que le digan “Ay yo no quiero ser 
tu amiga porque…” es como que la retraen.  

 Judging or 
evaluating 
behavior 

 
 

82 

T: Si! le hacen un daño terrible.  
 
(The teacher continued commenting and reading more opinions 
in the Jamboard. Some students participated giving their 
opinions too until the class ended in some minutes) 

  

 
83 

S: yo pienso que los comentarios de cuando nosotras estábamos 
chiquitas no eran como que tan así. Osea no eran como que tan 
groseros, pero ahora son algo como que súper extremadamente. 
No sé, uno se queda como que… 

 Challenging 
social realities 
 
Judging or 
evaluating 
behavior 

84 T: Depende porque… (Some students talk at the same time) Go 
ahead lorna 

  

 
85 

S: ajá, mis comentarios eran como "tu mamá es una gorda y la 
mía es flaca" algo así. Ahora son como "tu eres muy fea, que no 
se qué" y yo... 

 Relating the 
topic to their 
personal 
lives/experiences 
 
Judging or 
evaluating 
behavior 

86 S: o el típico, no te voy a invitar a mi cumpleaños   

87 S: siiii, no te voy a invitar a mi cumpleaños, no te voy a dar de mi 
merienda ¡pero eso que es o sea! (student laughs) 

 Relating the 
topic to their 
personal 
lives/experiences 

 
 
 

88 

S: seño también como dice Yesneidis, que las cosas comienzan a 
surgir a partir de… yo conozco un caso de alguien que no le 
gusta tener simplemente amigos en el salón y es ella y nada más 
y está en primaria y yo a veces me quedo como que… he tenido 
varias veces las ganas de preguntarle y una sola vez le pregunté y 
me respondió "yo no quiero tener amigos porque los amigos 
esto…" Y yo como que.... 

 Relating the 
topic to their 
personal 
lives/experiences 
 
Judging or 
evaluating 
behavior 
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89 T: (teacher laughs)   

 
 

90 

S: y uno antes cuando estaba en la edad de ella cuando a uno le 
decían eso, eso era para morirse, osea de verdad eso era para 
morirse porque uno quería andar con la que tenía él… con las que 
se sentaban en no sé qué lado.  

 Relating the 
topic to their 
personal 
lives/experiences 

91 S: entre más amigas tenía uno mejor  Relating the 
topic to their 
personal 
lives/experiences 

92 S: si, porque donde quiera que se sentaban uno se integraba, ahí 
ahí se metía uno y ya  

 Relating the 
topic to their 
personal 
lives/experiences 

 
 

93 

S: Algo que yo me he dado cuenta, es que los niños pequeños 
tienden a ser más sinceros. Siento como que ellos no te mienten, 
ellos te dicen la verdad, y como que toma! Y son crueles a veces 
porque no lo hacen con niños de su misma edad si no con uno 
mismo. A veces están con uno normal, y si uno se pone algo te 
miran y te dicen "ay no eso te queda feo" y yo como que…  
( Student laughs)  

 Judging or 
evaluating 
behavior 

94 S:  I think that I was like that but I changed because we should be 
respectful with everyone. 

 Personal 
Behavioral 
change 

95 T: Yes, and empathetic too.   

96 S: siiii   

97 T: Hay que ser un poquito más conscientes y como les digo eso 
viene…( student talks) 

  

98 S: Hamm perdón   

99 T: go ahead, Yirleidis   

100 S: Y si uno les responde ahí si "mami mira ella me dijo…" 
(student imitates a child) 

 Relating the 
topic to their 
personal 
lives/experiences 

101 T: (Teacher laughs)   

102 S: Dan ganas de pegarles un cocotazo   Expressing 
personal opinion 

 
 

103 

S: yo soy de las que digo que a mí no me importa que el niño sea 
pequeño o grande, yo digo que hay que tratarlos por igual. Dicen 
“ay qué porque tú eres más grande que él… No me importa 
importa!” 

 Expressing 
personal opinion 
 
Judging or 
evaluating 
behavior 

104 S: Exacto porque el tiene que respetar  Expressing 
personal opinion 
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105 
 
 
 
 
 
 
 
 
 

 

S: Miss, en mi caso por ejemplo, yo tengo mi casa , en mi casa 
somos mi hermana y yo nos llevamos casi 6 años y pues ahí se ve 
la diferencia. Pues ella está en primaria, yo estoy en secundaria y 
ahí. Mi hermana tiene un teléfono, donde mi mamá… en fin se lo 
dieron de navidad. Y yo veo unos casos donde unas niñitas le 
mandan unos mensajes a mi hermana, “ya yo no quiero ser tu 
amiga” porque las amigas son… unas palabras “traicioneras” y 
yo me quedo ¡ay Dios de mi vida! Y yo le digo a mi hermana. 
Marce yo a tu edad no tenía ni teléfono, yo vine a tener teléfono 
fue cuando ya estaba en sexto grado, cuando ya se iba a acabar el 
año. Yo digo, yo no tenia telefono a esa edad, y ahi tambien 
queda uno impactada como la diferencia cierto, mi hermana es de 
un año, y yo soy de otro año muy lejano. Entonces nosotras nos 
llevamos cierto tiempo. Y como dije antes, todo va surgiendo que 
ya hasta se acoplan a esas cosas. Un caso muy común que se da 
es que las niñitas se hacen bullying entre ellas, pero no saben que 
eso es bullying o si no dicen “tu me estas haciendo bullying” y tu 
les preguntas “¿Qué es eso? y ellas “no sé, pero tu me estas 
haciendo bullying” porque me ha pasado y yo me quedo Dios 
mio de mi vida, unas niñas tan pequeñas.  

 Relating the 
topic to their 
personal 
lives/experiences 
 
Judging or 
evaluating 
behavior 

 
 

106 

S: Es que las niñas pequeñas tienden a ser muy rencorosas, 
porque uno nunca se queda con la espinita siendo pequeña. En 
cambio ahora uno grande, es como “Whatever, no me importa, I 
don’t care” como tu me haces algo ya me da igual, pero de 
chiquita era como “Ahhh me rayaste” (students acts out like if 
she was scratching a notebook) 

 Judging or 
evaluating 
behavior 
 
 

 
 
 
 
 
 
 

107 

T: Si, creo que va más relacionado con la forma de crianza y 
obviamente las épocas son diferentes y como les digo yo por 
ejemplo, problemática nunca fui, y de las niñas mas quietas del 
salón era yo. No se porque es así, yo realmente no le veía sentido 
que a pesar de ser niña no le veía sentido a hacer esas cosas a las 
demás personas. De pronto si recibí de otras, y pues no se mi 
memoria es muy mala y pues no me acuerdo, quisiera acordarme 
de cosas malas pero no puedo. Pero los papás y la crianza sí 
tienen mucho que ver. Por ejemplo, esa expresión “las amigas 
son traicioneras” esa no es una expresión que las niñas van a ver 
en una clase, que por ejemplo se la van a escuchar a la profesora. 
No, eso viene de casa, una expresión que de pronto el papá, la 
mamá, cualquier persona lanzó y la niña escuchó. Entonces por 
ejemplo, hay que tener mucho cuidado de lo que uno habla en 
frente de los niños porque ellos absorben todo.  

  

108 S. Hay algo que yo siempre he dicho, yo siempre he dicho algo 
(another student interrupts) 

  

109 S: Eso viene de los papás, si los papás hablan mal, obvio el niño 
también se va a acostumbrar a hablar mal de las personas.  

 Judging or 
evaluating 
behavior 
 

 
 
 
 
 

S: Yo siempre he dicho que los hijos son el reflejo de los padres, 
y por eso cuando pasan todas estas cosas que pasan en el mundo, 
que niñas salen embarazadas muy jóvenes por eso es que se 
acepta como tanto murmullo, y dicen como “tan temprano y ella 
ya está embarazada” o le ha rendido o algo, porque de verdad que 

 Judging or 
evaluating 
behavior 
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110 

son cosas que la persona que se va a preparar para ser papá. Eso 
es algo que es como muy estricto y que tiene sus cosas sus 
valores, todo viene desde casa por ejemplo, yo hice mi primaria 
en un colegio y bachillerato lo hice en Fátima. Yo era de las 
quietas, soy, sigo siendo solamente que aja. Yo era de las que me 
sentaba en un puesto y en el colegio donde yo estaba solo había 
27 estudiantes. Yo recuerdo que yo era de las últimas siempre 
atrás. En el salon porque yo supuestamente era de las más altas, 
entonces yo estudiaba era con unas enanas porque si yo soy 
chiquita acá en Fátima, yo allá era de las altas, se pueden 
imaginar. En los teatros y eso yo iba atrás y yo siempre a lo que 
me decían yo me acoplaba, yo me quedaba ahí quietecita. Había 
un problema y yo no me movía, yo me quedaba ahí quietecita. Es 
más, hasta las exposiciones las hacía sola. Tenía un combo muy 
chiquito pero eran porque vivían cerca a mi casa, pero en recreo 
yo andaba sola, siempre andaba sola. Nada más era en el salón, 
pero en el salón yo andaba sola. Yo recuerdo que había una 
temporada como en cuarto grado que a mi eso, me comenzó 
como a afectar porque yo no hallaba qué hacer en el recreo. Allí 
eran dos recreos, y yo salía a las cuatro. Y yo no hallaba qué 
hacer en el recreo, cuando me di cuenta que ellas se confabularon 
y se dividían y pude entender las cosas y yo le conté a mi mama. 
y mi mama me decía no le prestes atencion a eso. Yo andaba sola 
entonces. Cuando llegué a Fátima, me encuentro a cuarenta y 
pico de estudiantes cada uno en recreo. Y claro porque… 

Relating the 
topic to their 
personal 
lives/experiences 

111 S: La revolución se armó.   

112 S: Claro porque yo venía de un colegio algo super chiquito, pocas 
estudiantes, en un dia revisaban todas las tareas porque éramos 
27, cada hora de clase duraba como hora y media y llego yo a 
Fátima y me encuentro a ese mundo nuevo. Quede yo así como… 
Pero bueno gracias a Dios conté con muchas niñas que 
empezaron “hola, yo me llamo…” y empecé a socializar  así que 
se fueron dando como las cosas.  

 Relating the 
topic to their 
personal 
lives/experiences 

113 T: Thank you Mayra for sharing   

 
 
 
 
 

114 

S: Yo no estoy tan de acuerdo con lo que dijo Mayra de que 
nosotros somos el reflejo de nuestros papás, bueno en cierto 
punto como que si, pero en cierta parte no, porque hay veces que 
los papas te pueden educar de la mejor forma pero eso también 
tiene que ver mucho con uno y de las actitudes que uno pueda 
optar. Porque hay veces que, tu eres como que la niña como que 
la niña perfecta, porque la niña perfecta es como la super 
educada, la niña delicada y eso. Pero llega un tiempo donde uno 
como que se harta de eso, si y quiere intentar cosas nuevas y ve 
como que el resto de personas hay gente como que si lo hace es 
por eso que uno como que se comporta como se comporta diría 
yo. Pero no depende tanto de padres diría yo en ese sentido, no 
como que la responsabilidad está en mi mamá o mi papá.  

 Expressing 
personal opinion 
 
Challenging 
social realities 

 
 
 

115 

S: Yo siento que depende muchísimo tanto de la edad como del 
entorno y de la manera en que lo educaron los padres. Un niño de 
5 años no tiene la misma responsabilidad sobre sus acciones que 
un niño adolescente de 16 o 17 años. Y también el ambiente, tus 
padres te pueden criar, mejor dicho darte la mejor educación pero 
si tu vives en un entorno en un ambiente que no se reflejan esos 
valores que te inculcaron tus padres de nada te sirve. Así de 

 Expressing 
personal opinion 
 
Judging or 
evaluating 
behavior 



153 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

simple. 

 
 
 

116 

S: Exacto. yo no estoy de acuerdo también con el tema de las 
malas influencias. yo pienso que eso no existe, o sea la que se 
influye eres tú misma, porque tu puedes decir que no y ya tu 
decides tú misma.  
Y la mayoría de veces uno lo hace por la presión social.  

 Expressing 
personal opinion 
 
Challenging 
social realities 

 
 

117 

S: O sea nosotros somos libres y autónomos y lo que sea pero 
dense cuenta tenemos 15 años, somos las personas más 
influyentes de la vida. Y aunque tu creas y aunque tu digas que 
no, eso la verdad influye demasiado cuando tus amigos, tus 
padres o cualquier persona en tu vida te va a dejar alguna 
enseñanza o algo.  

 Expressing 
personal opinion 

 
 

118 

S: y darle la responsabilidad que tenemos nosotras a las otras 
personas en el sentido, que cuando uno se deja influenciar, se 
deja bajo la responsabilidad de nosotras por ejemplo, si yo tengo 
una amiga drogadicta y ella me dice que fume, si yo no quiero yo 
le digo que no. Es así como cuando una persona tiene mal 
vocabulario, yo le digo que no.  

 Expressing 
personal opinion 
 
Judging or 
evaluating 
behavior 

 
 

119 

S: si nena, pero si tu sabes que drogarse está mal. Pero si tú has 
crecido siempre en un entorno donde drogarse es la cosa más 
equis y normalizada del mundo y no sabes que está mal, y si 
alguien te dice que fumes, tu fumas. Y así tanto eso como 
cualquier otra cosa.  

 Judging or 
evaluating 
behavior 

120 T: yeah, I think. Nayelis tienes la manito levantada. No se si… 
no? ok 

  

 
 
 
 
 

121 

S: Seño el punto es que yo siento, que estoy totalmente de 
acuerdo con Girley, que somos el reflejo de los padres, que es 
algo ambiguo y que es algo que no se ve en la actualidad. Porque 
ahora cada quien forja su personalidad dependiendo del entorno 
en que se rodee, y este tema va muy relacionado con el bullying, 
porque si en tu entorno, no te refuerzan con valores de 
autoestima, libertad y autonomía tenlo por seguro que vas a sufrir 
este tipo de de presión social, se podría llamar pero es algo que 
viene enteramente del entorno que tu te rodeas, no de tus padres, 
y respecto de buscar y por ejemplo yo en mi caso si tengo algun 
error no busco la manera de echarle la culpa a mis padres porque 
yo tengo mi propio criterio y yo tengo que asumir las 
consecuencias de mis actos, bueno así me criaron a mí, y 
entonces siempre he sido muy responsable con mis actos, con la 
causa y efecto de algo y entonces este es mi punto frente a esto. 

 Expressing 
personal opinion 
 
 
Judging or 
evaluating 
behavior 

 
 
 
 
 
 
 
 
 
 

122 

T: Thank you Lorna. I think it depends, no es que, si hasta cierto 
punto somos el reflejo de nuestros padres, porque hasta cierta 
edad, y eso está en el desarrollo cognitivo social de nosotros 
como personas y como seres humanos hasta cierta edad somos 
imitadores y no se ustedes dan psicología no se, lo van a ver que 
hasta cierta edad nosotros somos imitadores de lo que vemos en 
casa, es decir porque yo decía por qué para hablar gritan tanto, no 
habla si no que gritan, esa fue siempre fue mi duda, y yo he 
trabajado en otros colegios y no son tan gritones como allá en 
Fátima si son. Y yo decía pero ¿por qué? Y siempre que hablo 
con los papás y las mamás están como que; “seño pero por que!”, 
muy eufóricamente claro se ve reflejado y si tienen que se yo una 
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casa grande, no bajan donde la persona para hablarle si no todo es 
gritado. Yo decía por qué no tienen la cultura de hablar normal. 
Y entonces todos tienen razón para mi, yo creo que lo más 
importante lo que mencionó Camila de la edad. Si, hasta cierta 
edad somos el reflejo y nos vamos a comportar como estamos 
viendo en casa. Obviamente con quien te rodea te va a cambiar te 
va a influenciar hasta cierto punto, y nosotros no forjamos una 
personalidad si no hasta cierta edad, y tendemos a ser imitadores 
del grupo en que estas, como dijo Anahys, y de pronto tu ves que 
las personas se están tatuando, y estas en una cultura en que más 
tatuajes mejor y como que lo ves normal, tu indirectamente te vas 
enseguida programando de que tatuarte esta bien, y tampoco 
estoy diciendo que este mal. Pero por ejemplo, para mi, para mi, 
lo que me enseñaron a mi es no hacerme tatuajes, entonces yo lo 
respeto y me parecen incluso una obra de arte, pero en estos 
momentos ya de 30 años me voy pareciendo mucho a mis padres, 
no me gustaría tatuarme. Y antes lo veía como normal, incluso 
estando en el colegio, yo cogía los lapiceros de colores y me 
hacía tatuajes en la pierna y me bajaba la media y me hacía cosas, 
porque incluso hasta me llamaba la atención pero ahora mismo 
no lo veo como algo que yo lo vaya a hacer. Entonces, ya 
después de cierto tiempo si tiene importancia lo que te enseñan 
de niño, por ejemplo, qué pasa si tu vas a pagar algo en la tienda 
y das un billete de 20 y das el vuelto como si fuera un billete de 
50. Siempre, les puedo decir que siempre vi a mi mamá y a mi 
papá regresar la plata cuando les daban de más, y siempre, 
siempre lo he hecho. Hay cosas que a veces toman un poco más 
de tiempo, y lo vas a ver reflejado. Caramba y uno llega a cierta 
edad que uno odia a los papás, de pronto en la edad que ustedes 
están, porque están pendientes de todo, no todos los papás son 
así. No todos los papás están pendientes de lo que tú estás 
haciendo y por eso tienes cierta autonomía y es que uno hasta los 
18 años y para mi yo creo que hasta los 20 años, uno no debe ser 
autónomo porque uno es muy loco porque uno aún no tiene la 
visión de lo que es el mundo en realidad. Entonces sí hay ciertas 
cosas que los papás deben estar pendientes. De pronto nos 
reunamos de aquí a 10 años y me dirán cosas diferentes y 
experiencias diferentes. Pero si todas tienen razón. Hay papás que 
son excelentes y los niños son unos rebeldes y no hacen caso y 
son flojos. Entonces no siempre son el reflejo, pero uno como 
padre si debe enseñar eso, es problema del niño, si escucha o no 
escucha, si aprende o no aprende. Pero mi papá siempre dijo, 
siempre he sido ejemplo, problema de ustedes si aprenden o no 
aprenden que con lo mejor que uno aprende es con el ejemplo. 
Porque yo te puedo decir no robes, pero si tu ves que yo no 
regreso la plata de más que me están dando en la tienda entonces 
nada estoy haciendo. entonces también hay que ser ejemplo de lo 
que se está enseñando. 

 
123 

T: Ok let’s move on to the next question, What do you think is 
the best solution for bullying? (teacher reads some of the 
students comments in the Jamboard) 

  

 
124 

T: (Teacher reads a comment) so, just raise your kids in a good 
way and give an example of being a good parent. 
Este comentario va con lo que acabo de decir, digo yo que el 
ejemplo marca para mí eso es lo que más marca.  

  

 S: seño y es una marca que tú no puedes quitar que tú no borras,   
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125 

yo he sido como una combinación de mis padres y en mi se 
refleja ambas personalidades pero acá en mi casa se habla mucho 
del tema, que ninguno de mis dos padres son tan extrovertidos 
como yo, y yo soy de las que donde llego tengo que ser el centro 
de atención o si no no soy yo, también sé cuándo aguantar la 
prudencia, se cuándo no hablar mucho, aunque la seño hace una 
cara como de cuando Lorna no hablaR en algún lado… no pero sí 
sé cuándo no hablar en un lado.  

 
 

126 

S: yo me identifico mucho con Lorna pero no tanto lo de llegar y 
ser el centro de atención, si no que cuando me están contando 
algo siempre lo relaciono con… Ay no si, a mi también me pasó 
eso y como que me estreso yo misma 

  

127 S: literal, literal así es.    

 
 
 

128 
 

T: So you know, it happens, a veces la personalidad. El hecho 
que seamos como nuestros padres, no significa que seamos 
receptores de todo lo que hacen nuestros padres de todo lo que 
dicen, de todo lo que hacen lo que piensan, especialmente cuando 
estamos en nuestra infancia somos receptores de todo lo que ellos 
hacen y dicen. Eso influye muchísimo, porque ellos son las 
personas con las que pasamos 24/7 y las personas dicen tu eres 
igualita a tu mamá, y claro o sea paso todo el día con ella, o sea 
desde que nací estoy con ella.  

  

 (Some students talk at the same time)    

 
 

129 

S: a mí me pasa, que el estilo de outfit que yo uso es similar al de 
mi mamá, puro color negro, la influencia de la casa siempre ha 
estado bien presente a la hora de vestir. Entonces son cositas así 
como dice Camila, somos receptores y ahora que tenemos como 
cierta autoridad.  

  

130 S: seño yo fui la que puse los dos primeros esgos amarillos, 
(student refers to the first to comments in the Jamboard)  

  

131 T: actually I was reading this one and you know you can prevent 
bullying if you stop normalizing that. Yeah, if you prevent 
bullying…( A Student talks)  

  

132 S: For example, I didn't know about social bullying until ten 
minutes ago, like I didn't know it was bullying, I thought it was 
just mean kids and bad parents. But I think especially here in 
Latino America we have normalized it, and the fact that the 
family is like the most common thing like bullying people and 
bullying kids like the adults bullying kids, they do that, all the 
time. For example, in my family that happens a lot. So many 
families do that, we have like normalize and that's that, kids feel 
so bad, I was, my mom fights with everyone, my tías and my 
primos they are like, my tías are always bullying my primos, I 
think that's bad. 

  

133 T: Actually, between siblings, you know brothers or sisters it's 
really common so if you are used to calling names or being mean 
with your brother, your sister or your cousins. Then, probably 
you will do that to every person because the kid thinks that that is 
fine because it's a "game" que es lo que dice Camila que lo 
normalizan. Lo ven normal and it's not. No podemos normalizar. 
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134 S: Especially for example if I bully my primo, he is like 5 years 
old. He is gonna internalize the idea that that is normal, and he 
will do that at school. It's going to be a cycle like a triangle and 
the kid will do that the entire life, if the parents don't correct that 
and if they don't give an example.  

 Challenging 
social realities 
 
Judging or 
evaluating 
behavior 

135 T: So here in Colombia, there are like some ground rules and we 
have in the manual de convivencia all kinds of faults are like type 
1, type 2, hay como varios tipos de faltas, como que la tipo 3 es 
la más grave, pero no hay especificaciones por ejemplo social 
bullying no está especificado en ninguna de estas faltas, entonces 
hasta qué punto le puedes decir tu, le están haciendo bullying o 
no si no está bien especificado. In the US on the other hand, they 
have like strong discrimination and like racial discrimination 
with people from the other countries and you know that in the US 
there are like people de todas las razas, hindúes, musulmanes, 
latinoamericanos and they are always like the target of bullying, 
just because their accent is different just because you talk 
different, just because you look different and then you are a 
target of bullying. But they have a policy against bullying at the 
schools. En las escuelas ellos si tienen como una regla anti 
bullying y que no les permiten depronto el calling name y todas 
estas cosas a pesar de eso lo siguen haciendo y a veces es como 
bastante difícil imagínense en una Normal como la de nosotras 
que tiene como dos mil estudiantes, estar la coordinadora 
pendiente, los profesores pendientes, que le dijo no se que, que le 
digo no se cuando, no va a ser la solución, la solución no es de 
pronto las directivas, el colegio, los profesores, eso viene de casa, 
eso viene de cultura, so it's a process that will be little by little, 
and it's gonna take time but what I see here is the answer to that.  

  

 
 
 
 
 

136 

T:  So here we have another answer, ohhh we have steps here. 
(Teacher reads the comment) First, recognize the problem, 
second to know who is the victim and who is the harasser, third, 
oferta strategies and problem solving with adults, punish the 
harassment, fifth, reinforce respect and communication and to 
prevent respect must be taught from a young age. Esto va ligado 
con esto, para prevenir el respeto debe ser enseñado desde una 
edad temprana eso es importante y aquí tenemos como unos 
pasos que deberíamos seguir que primero debemos reconocer el 
problema, después debemos ver quién es la víctima y quién es el 
victimario, es decira persona que está haciendo el bullying a la 
otra, hay que tratar de solucionar los problemas, hay que punish, 
que es como castigar a la persona que está haciendo el bullying, 
de cierta forma y como la comunicación y todo eso. A veces y 
me pasó a mi, te vuelves amigo de las personas que te hacían 
bullying, no sé si les ha pasado, precisamente cuando se da esos 
procesos de diálogo, y de comunicación, y te das cuenta que la 
persona quizás es así porque tiene X o Y problema. Pero la 
persona es bien, entonces ya saben 
 

  

137 (Teacher continues reading the last comments and finishes the 
class) 
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Class Recording #6 
Date: July 23rd, 2021 
 

Observation Transcript 6 

Lesson 2: Bullying 

N° Interaction Balanced Literacy Critical Literacy 

1 T: Lesson 1 was about discrimination and lesson 2 is about 
bullying, I think both of them have like a connection. For me it 
starts by discriminating and then you bully someone because of 
their physical appereance, or religion, or because of their gender 
or money or whatever.  
So, we got until this exercise, and this was the last that we did 
before the strike. We checked this vocabulary (T shows the 
vocabulary on the slides), we did some critical thinking time, 
entramos a un Jamboard donde ustedes compartieron sus 
respuestas. Let’s remind a little bit:  
One of the questions was if you have ever seen someone 
bullying another person and the other question was, in your 
opinion what’s the best solution for bullying.  
Here you shared your experiences, some of you have seen or 
have witnessed bullying and some of you haven’t, but the 
answer is like the same all the time: if I had seen someone 
bullying another person, I would do something. I won’t be 
quiet.  
And most of you said that the best solution to stop bullying is to 
raise your kids in the right way, be a good example, you can 
prevent bullying if you stop normalizing that. It is important to 
recognize the problem, know who the victim is, and try to 
communicate between them. So it’s more about communication 
and the dialog, and how problems can be solved when we are 
aware of the problem.  
Creo que lo principal que ustedes decían era como que estar 
conscientes de que esto es un problema y que necesita ser 
solucionado, necesita ser abordado y de pronto dejar de ser 
normalizado como ustedes lo expresan aquí. 
Because we tend to do that, we tend to normalize or minimize 
what you feel when someone is telling you another name, or 
when someone is making you feel inconfortable, and that’s not 
ok. We need to start raising awareness about this.  
 

Recap of the last 
section (Word 
Study and Critical 
Thinking) 

 

2 T: So, I’ll continue by showing you the reading strategy. 
Remember that we are developing reading strategies in the 
lessons. Last reading strategy was scanning as you remember, 
in lesson #1 and this lesson is going to be focused on “Guessing 
meaning from context”. 
(Teacher explains the reading strategy) 
For checking students’ understanding of the strategy, the class 
was developed on Zeetings, so students could select the answers 
from the option provided. 
Most of the answers were accurate.  

Reading strategy: 
Guessing meaning 
from context. 

 

3 T: Ok, I think you are ready to go. Let’s see your answers. 
Most of you answered “economical”, so, let’s see the sentence:  
“The newlyweds agreed to be very frugal in their shopping 

Reading strategy: 
Guessing meaning 
from context. 
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because they wanted to save enough money to buy a house.”  
So, would anyone like to tell me why did you choose 
“economical” or why did you choose “interested”? 
How did you get the answer? 
No Ss answer. 

4 T: Which ones are keywords in this sentence? 
Which word in that one that helped you know the meaning of 
“frugal”? 

  

5 S: Safe money? Safe enough money? Reading strategy: 
Guessing meaning 
from context. 

 

6 T: Thanks Camila, yes! To save enough money, because the 
sentence says: “The newlyweds” well, you probably don’t know 
what newlyweds are, right? Because this word can be probably 
another unknown word for you. But the part “they agreed to be 
very frugal”, si leemos hasta aquí, ustedes pueden decir, no he 
entendido nada, vamos a seguir. “in their shopping” so, you 
know what “shopping” means, ya sabemos una palabra. 
“because they wanted to save enough money to buy a house”. 
So “safe money” means ahorrar dinero. Ellos querían ahorrar 
dinero suficiente to buy a house, para comprar una casa. No 
necesito saber quienes, right? Sometimes there are words that 
are not relevant. A veces hay palabras que no son tan relevantes 
para tu dar con la respuesta. Solamente se que “frugal” means 
“economical” because they are saving money to buy a house.  

  

7 S: Miss and wasteful?    

8 T: Wasteful is the opposite of economical, right? es lo 
contrario, despilfarradores. And “newlyweds” are recién 
casados, para que aprendamos otra palabra. 

  

 (Teacher continues modeling the practice of the reading 
strategy) 

Reading strategy: 
Guessing meaning 
from context. 

 

9 T: So, let’s stop here for today. I know you are tired. For next 
class we are going to start the “during reading” section, that is 
gonna be about  this reading called “Luna has nothing to wear” 
and I’ll see you next Tuesday. I hope we'll have a two hour 
class, so please, try to log in.  

  

 
Class Recording #7 
Date: July 27th, 2021 
 

Observation Transcript 7 

Lesson 2: Bullying 

N° Interaction Balanced 
Literacy 

Critical 
Literacy 

1 (Teacher greets students )   
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2 T: So, remember that on Friday we were checking this reading strategy that 
is called: Guessing meaning from context.  
The idea is that now when you are reading something in English, for 
example, those who haven’t read the last assignment yet, the reading you 
have to make in order to make the timeline. The idea is that now every time 
you need to read, you try to apply this strategy. The more you practice it, 
the better you will become.  

  

3 S: Yes miss, it is interesting.   

4 T: Yes, it is.    

5 T: So, today we are going to read this story called Luna has nothing to 
wear. In this short reading we are going to see why Luna has nothing to 
wear and how the story goes. So, I’m gonna start reading, and Miss Deliana 
is going to help me too and then we will ask some of you to help us read.  

Read aloud 
 

 

6 T starts reading    

7 Ts read the first section of the book   

8 T2: So we have a couple of questions here,  of what we have read. The first 
question is, why can’t Luna’s mom make her a gown? 

Read aloud: 
comprehension 
question 

 

9 No Ss answer   

10 T2: It is a comprehension question, so from what we have read, why do 
you think Luna’s mother can not make her a gown?  

  

11 T1: And a gown is a synonym of a dress.   

12 T1: So, what was the problem for Luna’s mother to make her a dress? 
What was the problem? 

  

13 T2: ¿Por qué la mamá no podía diseñarle el vestido que Luna quería?   

14 S: Can I answer this question?   

15 T: Sure!   

16 S: Luna’s mother couldn’t make her a dress because she was constantly 
changing. Sometimes she was a full moon, sometimes she was like a half 
moon and sometimes she wasn’t even there, so, it was almost impossible to 
make her a dress. 

  

17 T: Thank you. Perfect! 
Yes, as we were reading before, the moon is always changing as Jeimmy 
was mentioning, sometimes she is complete, or half , or sometimes a 
quarter of the moon so it’s very difficult to design a dress for the moon. 
That was the problem. 

  

18 T: We have this other question. What are Luna’s clothes like? So, 
considering that she is always changing, what are Luna’s clothes like? 

Read aloud: 
comprehension 
question 

 

19 S: They were baggy clothes to let her… like fit in any shape she takes.    

20 T: Excellent Camila. Yes! It’s baggy and like stretchy, it needs to be elastic 
in order to fit her. And the last question is why is Luna worried about the 

Read aloud: 
comprehension 
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ball? What’s her main concern? question 

21 T: So here, you can find the answer, if you want to read again (T shows the 
slide in which Ss can find the answer) 

  

22 T: What was she worried about? ¿Cuál era su preocupación principal?    

23 (No Ss answer)   

24 T: So here we can see that she is concerned about two things: the first one 
is that people or the planets, or all the people in the party are going to make 
fun of her, and the second one is that she doesn’t want to grow big in the 
middle of the party. So, those are the main worries that she had. Su primera 
preocupación es que se burlen de ella, y la segunda preocupación es que no 
quiere crecer, si se dan cuenta en la imagen, Luna no está completa, ella 
está preocupada de no engrandecerse en la fiesta.  
So, those were her main concerns. 

  

25 (Teacher continues reading the next section)   

26 T: So we have this question for you. When you are invited to a party, do 
you choose your outfit because you are comfortable with it or because you 
think the other people would like it?  
This is like a personal question 
(No Ss answer) 

 critical question 

27 T1: What do you value the most when you go to a party? For you to feel 
comfortable or for other people to like what you are wearing? So, do you 
dress for yourself or do you dress for other people? 

  

28 T1: Remember that you can answer in English or in Spanish. So if you 
didn’t understand the question in English, I’m gonna translate it. Cuando te 
invitan a una fiesta, la ropa que usas para ir a la fiesta la escoges pensando 
en lo que te hace sentir cómoda a ti, o pensando en lo que le pueda gustar a 
otra persona?  What 's your opinion? 

  

29 S: In my opinion, en mí y en mi comodidad  Expressing 
personal opinion 

30 T: Thank you Mayra.   

31 T: So, Lía says in the chat that she wears whatever she wants to wear. 
Katherin says she chooses the clothes for herself, she doesn’t care about 
others. Excellent Katherin.  

 Expressing 
personal opinion 
 

32 T: So, do you feel any pressure when you are choosing your clothes?  For 
example, when I went to parties, a long time ago, when I was young and 
beautiful, you know that I’m short, so I needed heels to look a little taller. 
So I wore heels to dance, and it was so painful and the next day I couldn’t 
feel my feet so, it was awful, but I did it because it was what I was 
supposed to wear to the party. Right now I mainly wear sneakers because 
they make me feel more comfortable wherever I go. But I like that you are 
wearing whatever you want to wear. Miss Deliana, what about you? 

  

33 T2: Well, when I used to party, I wore clothes that I felt comfortable with, 
but sometimes at parties like weddings and all of that I had to wear high 
heels and I didn’t feel comfortable, so what I did was to carry like another 
pair of shoes in my bag so when everyone was like drunk I took the shoes 
and change them.  
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34 S: Can I answer?   

35 T: Sure! Go ahead.   

36 S: Me da pena porque yo quiero responder pero también quiero que mis 
otras compañeras respondan, pero no responden. 

  

37 S2: Yo respondo Camila, y tu me sigues   

28 S1: Por fin!   

29 T: Ok Lorna, go ahead! Lorna parties a lot! jajaja so Lorna is the expert 
here.  

  

30  S2: Voy a dar mi opinión desde mi experiencia. Miss, para armar el outfit 
de la party tenemos en cuenta cuál es el lugar de dónde va a ser la party. 
Uno cómo va a armar un outfit sin saber dónde va a ser, en qué contexto es 
la fiesta. Si es una party en una casa uno se coloca un jean, con un top y 
unos tenis, y obviamente el outfit se basa desde tu comodidad, lo que a ti te 
haga sentir segura. Así se arma el outfit 

  
Expressing 
personal opinion 

31 S: La hora también...  Expressing 
personal opinion 

32 S2: Si, también la hora, y que las tarjetas tienen dress code, entonces hay 
que tener eso en cuenta. 

 Expressing 
personal opinion 

33 T: Thank you Lorna, she is the expert in parties. Camila, what do you 
think? 

  

34 S: I wanna say like, lo que dijo Lorna, like the dress code, the hour, the 
place and also like the event, you know? Because you are not going to wear 
the same to a family event and… o sea, no te vas a vestir igual para un 
evento familiar que para un evento de gente que tu no conoces y que fuiste 
invitado, no es lo mismo. 

 Expressing 
personal opinion 

35 T: Yes, thanks for sharing. So, most of you are answering great and I’m 
happy that you are choosing your outfit… of course you need to choose 
your outfit based on the place as Lorna and Camila were saying, and also 
the time of the party, because if it is a night party then you will have to 
dress differently.  

  

36 T: The point of this question is for us to reflect and to see if probably 
sometimes we dress for ourselves or for someone else. So, thank you for 
your answers.  

  

37 T: So, let's continue reading. Now, I need a volunteer to continue the 
reading, 

Shared reading  

38 T: Daniela has her hand up. Go ahead Dani   

39 S: Thanks miss 
(Student read the next section of the reading) 

  

40 T: Thanks Daniela 
(Teacher summarizes what the student read to make sure students 
understood, by using the images of the reading as a tool.) 

  

41 T: Ok, who continues? Limbania?   
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42 S: Yes miss. Me disculpan como pronuncio, pero bueno...   

43 T: Don’t worry about that, go ahead.   

44 (Student reads the text)   

45 T: Thanks for reading.  
(Teacher reads again in order to correct pronunciation and then explains 
what happened in the story with other words to help Ss understand better.) 

  

46 T: Anahys, you raised your hand. Perfect, can you continue reading?   

47 S: Miss, mi pronunciación no es la mejor, pero de todas maneras...   

48 T: Don’t worry   

49 (Student reads the next part of the reading)   

50 T: Thanks for reading. Great job!  
(Teacher explains what happened with other words to help Ss understand.) 

  

51 T: Ok, so here we have some questions for you to answer:  
Why did the sun use the expression “fatso” to refer to Luna? 

Shared reading: 
comprehension 
questions 

 

52 S: I think that the sun used that expression because Luna, she was growing 
up and becoming a full moon. 

  

53 T: Thanks. 
So, do you think it was ok for the sun to call Luna a “fatso” or she could 
have said her name for example. Why was that? 

  

54 S: Because the sun is a bully, basically and also when Luna came to the 
party, she was like judging the outfit and it wasn’t Luna’s fault. 

 Expressing 
personal opinion 

55 T: Yes, thanks for sharing. If you see here, there is no need to use that 
expression “fatso”. In this case the sun is trying to hurt Luna’s feeling by 
calling names. So, this is verbal bullying. Do you remember the comic that 
I showed you at the beginning of this lesson? Well, remember that name 
calling is considered verbal bullying. 

  

56 T: Let’s continue, another volunteer?   

57 S: Me, teacher   

58 T: Marian! Hello! Thanks.   

59 (Student starts reading the next section of the short story.) Shared reading  

60 T: Thanks Marian. So, if you notice, this is like a metaphor, this part of the 
reading. Because they are all orbiting around the sun, that is what actually 
happens. Si se han dado cuenta, el sol es el centro de atracción… 
(Teacher explains this part of the reading with her words.) 

  

61 T: So, this is a question for you: What do you think is the moral of this 
story? 
And moral means moraleja, you can share it here with us or you can also 
write it on the chat. 

  

62 (No students answer)   
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63 T; So, what did you learn, or what did you like about this short story “Luna 
has nothing to wear”? 

  

64 (No students answer)   

65 T: Remember that you can answer in Spanish too, I just want your opinion.   

66 (No students answer)   

67 T: Nobody?... 
Ok, have you ever seen, well, probably not because you haven’t finished 
high school. But, sometimes we are mean to other people probably because 
of their physical appearance in high school, but then you find old friends or 
you can see pictures of those people that you made fun of, and they are 
actually looking so great. For example, when I was in high school there 
was this girl that was fat, era gordita, but with a beautiful face, she had a 
beautiful face but she was overweight. So, everyone made fun of her 
because of her weight. But then, once we finished high school this girl 
started going to the gym and also she studied Nutrición y dietética in the 
Universidad del Atlántico. So, she started to eat better and she was 
exercising everyday, and if you see a picture of her nowadays, it was a 
huge change. So, how do those people who made fun of her feel to see how 
that person turned out? A veces nos enfocamos tanto en la apariencia física, 
y somo como tan superficiales que nos dedicamos simplemente a hacer 
comentarios y creemos que tenemos el derecho de comentar del físico de 
otra persona, aunque sea evidente. 
So, the moral of this reading is that we should not let physical appearance 
or anything else come between us. We should be supportive, we should be 
aware of how what I say can affect someone else. 

  

 
 
 
 
 

68 

T2: Maybe also the fact that maybe she was fat, Luna, but there were like 
many good things about her, about her personality, that maybe the other 
people didn’t notice or they didn’t want to notice because they just wanted 
to make fun of her. A veces cuando vemos a alguien que tiene un defecto y 
le hacen bullying por eso, y no se dan cuenta que esa persona tiene muchas 
cosas positivas. He conocido casos de estudiantes que son muy brillantes y 
simplemente se burlan de ellas por su apariencia, la manera en que visten o 
de pronto porque no se arreglan tanto porque no le dan tanta importancia a 
arreglarse, pero son excelentes personas. Así pasó con Luna, se enfocaban 
más en su físico, en como ella vestía pero no en lo que ella sentía. We need 
to see beyond. Ir más allá de lo físico. 

  

69 S: Miss, porqué mejor no aplicamos la ley de que si no tengo nada positivo 
que decir, mejor no digamos nada. 

 Proposing a 
solution 

 
70 

T: I agree! A veces ni conocemos a las personas y nos tomamos 
atribuciones de comentar de su personalidad si ni siquiera te has tomado el 
trabajo de conocer a la persona. Thank you very much! 

  

 
 
 
 
 
 
 

71 

T: So, now we are going to participate in a forum, here in this link that I’m 
going to share with you. Here we have two questions and we want to know 
your opinion. The first one is, in your opinion, is it necessary to have high 
self esteem to not let other people's comments affect us? And the second 
one is: Do you think that someone’s weaknesses can become their 
strengths?  So, the first question is about self esteem which means 
autoestima. En su opinión, es necesario tener una autoestima alta para que 
los comentarios de otras personas no nos afecten? Y la segunda es, si crees 
que las debilidades pueden llegar a ser sus fortalezas.  
Those are the questions and the idea is that you answer in English, you can 

After reading- 
Critical 
reflection 
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also answer in Spanish, and then you are going to reply to at least one of 
your classmates’ answers. Because this is a forum. En un foro leemos y 
comentamos a otra persona. 

72 T: So, you click here and you will go to a Padlet. This is what it looks like. 
(T explains how to submit comments on Padlet.) 

  

73 T gives students 10 minutes to access the Padlet and answer the questions.   

74 S: Miss, hay algo que le quiero decir con la segunda pregunta.    

75 T: Sure, tell me   

 
 

76 

S: Sí nuestras debilidades surgen de las cosas que deseamos tener, cuando 
tu tienes esa cosa, automáticamente ya no es una debilidad, ya es algo que 
lograste, que tienes, entonces considero que cuando tu llegas a superar una 
debilidad, por así decirlo, automáticamente se convierte en una fortaleza, 
en una cualidad tuya, porque ya no es debilidad porque ya la tienes.  

 Expressing 
personal opinion 
 

 
77 

T: Yes, so how can a weakness become a strength? ¿Cuál sería ese proceso 
para que una debilidad se pueda volver una fortaleza? Interesting...  

  

78 S: Los errores  Expressing 
personal opinion 

79 T: Yes, thanks for sharing.    

 
80 

T: Ok, while you finish, let me show you here some of the answers.  
(Teacher shares her screen and starts reading students' answers. Teacher 
makes some comments about them.) 

  

 
 

81 

T: Ok, remember that you have to comment on at least one of your 
classmate 's answers. Probably not right now because we don’t have time. 
Les voy a pasar este link al grupo de WhatsApp para que asincrónicamente 
ustedes puedan hacerle un comentario a una de sus compañeras.   

  

 
 
 
 
 
 

82 

T: Ok, so we have 20 minutes left, and I think it is enough to do this 
reading. Vamos a dividir la clase en los mismos tres grupos que trabajamos 
la vez pasada. 
The class will be divided into three different groups. I have already 
assigned the participants of each group. You will have a different meeting, 
so each group will meet separately. And after reading there are some 
questions that you need to discuss as a group and finally we come back to 
share opinions. So I will share the links for each group. 
 
(students go each break out room for the guided reading stage) 

Guided reading 
Small groups  

 

83 (Teacher ends the class)   

 
 
 
 
 
 
 
 



165 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

Class Recording #8 
Date: August 10th 2021 

Observation Transcript 8 
 

Lesson 3: Inequality 

N° Interaction Balanced 
Literacy 

Critical Literacy 

1 (Teacher greets the students and waits for all of them to connect to 
session) 

  

2 T: Ok, so you are gonna access, and you are going to share your 
opinion about the following questions, it says: What is your opinion 
about the topic? Remember that the topic that we have covered in 
this unit is bullying, so what is your opinion about the topic of 
bullying? The other question is, did you consider this topic 
interesting? why? If you say yes, Why? If you say no, why not? it is 
not that you are going to answer “Yes, I found the topic 
interesting… Ok, but why was it interesting?. Or in case your 
answer is “nooo, I didn’t find it interesting. I didn’t like it” But, 
why? and the third question is, did you like the readings of this 
lesson? Es decir que los readings que les presentamos en esta 
lesson, y los readings que ustedes escogieron para leer al final de la 
lesson, si les han gustado o no les han gustado. Y aquí en esta 
pregunta también pueden compartirnos el porque les ha gustado o el 
porqué no. Please access the padlet. I'm gonna give you five 
minutes so that you can share your answers. Once the five minutes 
are over we are going to continue with the next lesson. Today we 
are gonna start with lesson three.  

  

3 S: In English or in Spanish?   

4 T: Ok, manly in English but… pero si se les hace de pronto difícil 
en inglés porque no pueden quizás explicar bien lo que quieren 
decir, entonces pueden compartirlo en español. Don’t worry about 
it, we only want to see your opinions. Even if it 's in Spanish, it 's 
gonna be your opinion and your opinion in English or spanish is the 
same, we only want to see what you think.  

  

5 S: Ok miss, gracias.   

6 T: You’re welcome   

7 (Teacher waits for students to answer the question in the padlet, 
students asked for more time because they didn’t finish, teacher 
allowed more time for them to answer) 

  

8 T: Ok, so it is 9:40. Time is over. We are going to continue, if you 
haven’t finished, what you are gonna do is that you will save those 
answers, those notes in your PC or cell phone, or notebook and 
later, maybe once the class is over, you can finish organizing your 
comments and you can paste it on the padlet. Ok, terminan más 
tarde, guardan lo que tengan anotado ahí, y más tarde lo organizan y 
terminan. Lo más importante es que lo hagan, no dejen de 
compartirnos sus respuestas. Oh y también, no olviden colocar sus 
nombres, por ahí estoy viendo comentarios sin nombre, coloquen 
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atentamente petrona, pabla, pero si coloquen sus nombres y el 
apellido porque fíjense que ahí dice anonimo. Entonces para saber 
quienes dieron su opinión. For participation purposes ok, para 
propósitos de participación. Porque algunas les sale a otras no les 
sale, entonces si ya colocaron su comentario, editenlo y coloquen el 
nombre. 

9 S: yo apenas iba por la primera   

10 T: It’s ok you can finish later, but finish it please. So we are going 
to start with lesson three. This is the title of the lesson, It is 
inequality and social justice. Vamos todas acá, salganse del Padlet, 
vamos ahora a prestar atención a la pantalla del Meet.Someone has 
an idea of what inequality is? or maybe social justice? What is 
inequality for you or what is social justice? Do you have any ideas? 
you can also watch this picture (teacher points at the picture in the 
PowerPoint presentation, that shows a scale with people on it) 
Alguien tiene alguna ideas o quizás le suena a algo? 

  

11 S: Inequidad y la justicia social, la desigualdad.   

12 T: Exactly, yeah. Inequality is like desigualdad and social justice is 
justicia social. These are the topics that we will cover in this lesson, 
lesson three and actually this is the last lesson that we’re going to 
work on for our project. So inequality and social justice is a topic 
that today in Colombia is really important, because as you know 
recently in Colombia we have been facing a series of strikes y todos 
esos paros, esas protestas vienen de una misma razon o 
problematica which is the inequality in our country. So, Colombia 
is one of the most unequal countries in the world. Everyone knows 
this. So, that’s why we decided to select this topic, because the idea 
here is that you share what you think about inequality, what you 
think about social justice and for that first that all, we need to know 
what inequality is and what social justice is. So, we are going to 
watch a video, that’s the first thing that we are going to do. This is a 
video from the BBC, from the British Council and in this video they 
are going to explain us in an easy way because it’s a cartoon, what 
inequality and social justice is. So, I’m going to share the video and 
please pay attention to what inequality and social justice is.  
(teacher plays the video) 

Activating 
background 
knowledge  

 

13 T: Ok , so this video shows a clear example of what inequality is. In 
the video there were some examples but here at the beginning it 
shows a clear example of what inequality is. Ok, ¿cuál fue ese 
ejemplo más claro que nos dieron en el video para explicarnos el 
significado de inequality? Let 's listen to you.  

  

14 (No Ss answer)   

15 T: Ok, so again, what is the example that is showing in the video, 
cual es ese ejemplo que nos muestran en el video y nos explica más 
claramente el significado de inequidad? and in this case also social 
justice. What happens with these three characters? ¿Qué pasa con 
estos tres personajes? 

  

16 S: sobre el tema de la altura de los tres muñequitos, que nos dicen 
que uno es más alto, el otro es mediano y el otro es como mas 
chiquito, y pues despues hacen como una estrategia para que 
puedan quedar los tres… para que los tres puedan ver el partido, 
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pero al pequeño lo tumba el balón otra vez hahaha. Y después nos 
dan también como el ejemplo de… cómo es que es? de 
discrimination, de la discriminación, y pues de como le afecta a 
cada persona y eso.  

17 T: Yes, that 's right. First of all, the video starts with these three 
characters as you can see these characters are different, they 
represent people because you know that everyone is different. We 
have different characteristics. Someone can be tall, another person 
can be medium size, the other can be short like this purple guy, and 
the thing is that in the example, they go to a football match and they 
pay for the tickets, all of them. The three of them have paid for the 
tickets to watch the football match. O sea todos tres pagaron lo 
mismo por el tiquete para ver el fútbol. The thing is that one of 
them is not receiving what he paid for, this guy here. Este chico de 
aqui el de color purple, no esta recibiendo lo que el pago, porque en 
el estadio, el piso por decirlo asi, la tribuna, I don’t know how say 
that. Está de la misma altura, y por ser pequeño hay una barra, una 
pared, la pared pues para que no lo golpee el balón que no lo deja 
ver. Entonces he allí cuando se evidencia la parte de inequality, all 
of them are paying for the same service. O sea todos tres están 
pagando por el mismo servicio, but there is one that is not receiving 
what he is paying for. Entonces lo ideal es como lo que muestran en 
el video, que cojen un lapiz y dibujan unos escalones unos steps in 
which they can go on and all of them can see the soccer match. O 
sea la idea es que todos pudieran ver el partido porque todos tres 
están pagando por ver este. Solo que solo el chico alto lo está 
viendo bien porque de hecho la chica amarilla, the yellow one, she 
was like so so. O sea tha barra le quedo por aquí (teacher puts her 
hand on the height of her nose) y no puede ver tampoco muy bien el 
partido. Y esta definitivamente no lo puede ver, entonces la idea de 
el término inequality. desigualdad and social justice. Social justice 
is like the solution for inequality. Que se debe hacer como justicia 
social en un caso de esos, obviamente que en el estado hayan 
gradas, en las que esta persona, the shorter one, pueda ponerse en 
un nivel un poco más alto para que pueda ver sin problemas. So, 
that is inequality and social justice. 
Also in the video, in this part, let me look for it. Here, as you can 
see, these guys the blue ones, they have this “blues only, reds out, 
go home reds”. They are discriminating against this guy, the red 
one, just because of his color. and that’s exactly what happens in 
society. People discriminate because they have a different religion, 
because they have a different skin color, or maybe because they 
have different customs, so that’s something that we need to 
overcome with social justice. Discrimination is something that we 
need to overcome with social justice. 

  

18 S: Actually, de eso es lo que hemos estado discutiendo en las otras 
lecciones miss. Está relacionado con la discriminación y el 
bullying. Todo viene de lo mismo, de entender y aceptar que somos 
diferentes.  

 Expressing 
personal opinion 

19 T: Yeah, right. It’s connected with what we have learned in the 
previous lessons. You know social justice says that everyone has 
the right to have freedom. Todas las personas tenemos derecho de 
vivir en la sociedad y tenemos derecho a la libertad, 
independientemente si eres blue or red as the guys in the video. So 
that’s what social justice is, so these guys, the blue ones have to 
accept this other one, the red, because he has rights. So, the class is 
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over, I need to go for another class. So we have to finish here. We 
will continue with this topic in the next class. (teacher says bye and 
finishes the class and students say bye) 

 
 
Class Recording # 9 
Date: August 17th 2021 
 

Observation Transcript 9 

Lesson 3: Inequality 

N° Interaction Balanced 
Literacy 

Critical 
Literacy 

1 (Teacher greets students)   

2 T: Today we are going to continue with lesson 3 which is about 
inequality and social justice. 

  

8 T: Ok, so now we are going to access this link, I’m gonna send it 
in the chat, so please click on the link and you are going to find 
something like this (Teacher shares the screen with the activity 
for students to do). It’s a puzzle and you have to organize the 
picture that is in there, I’m gonna give you like 5 minutes, you 
have to drag the little pieces and place it in order. If you are on a 
cell phone, you can do it there too. You are going to organize the 
picture and then, you are going to see the picture and we are going 
to discuss about it. Let me know if you have any problems doing 
the activity. 
So 5 minutes to organize the picture, and then think and reflect 
about it. 

Before reading: 
Building 
background 
knowledge 

 

9 S: Miss, cuando terminemos debemos tomar la captura o a usted 
le aparece que ya terminamos? 

  

10 T: No, the idea is that you check the picture and reflect about it. 
I’m going to share the picture to all of you in a few minutes, so if 
you finished organizing the picture, now just analyze the picture.  

  

11 S: Ah, ok. Thanks miss.   

12  T: You’re welcome   

13 (T waits a few more minutes)   

14 T: Have you all finished? Or do you need more time?   

15 S: More time, please   

16 T: Ok, let 's wait.   

17 T: Ok, it’s 8:50, I guess that you all have finished. For example I 
could ask Andrea, or Any or Ashley if you could finish organizing 
and if you were able to analyze the picture.  
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18 (No Ss answer)   

19 T: No? What about Elizabeth?   

20 S: Good morning miss. Si, yo pude observar que están personas 
compitiendo en una carrera, por un lado están las mujeres y por el 
otro los hombres. Pero las mujeres en todo su camino tienen, lo 
que podemos interpretar, como quehacer del hogar, mientras que 
los hombres tienen todo el camino libre, sin ningún compromiso.  

 Expressing 
personal opinion 

21 T: Thank you Elizabeth, excellent description.   

22 S: Thanks miss.   

23 T: So, this is a race, like life is a race. That’s what we have been 
told. Nos dicen, la vida es una carrera, pero hay que saberla 
correr, etc, right? so, of course this is like a metaphor, and you see 
that there are three women here and we have three men in the 
picture and what Elizabeth was telling us is that she thinks that all 
this (Teacher showing the picture and pointing at the house 
furniture) represents like the chores that we have to do at home. 

  

24 T:  For example, I can relate to this picture because you know, 
I’m working, I have two jobs right now, and I’m also studying a 
master’s degree so, even though I’m really busy and probably I 
wouldn’t like to focus on households, duties, and doing all this 
kind of stuffs, I have to. I have a great husband who helps me 
when he can, but mostly I have to take care of everything related 
to household chores.  
And that’s what you can see in this picture. Here you can see 
laundry, ironing, and a washing machine and a stove. Vemos 
todos los electrodomésticos que de pronto se utilizan en un hogar. 
And I think that there are missing here some children. Debieron 
colocar en la imagen unos cuantos niños, right? Because probably 
as women we are “meant” to be taking care of all these kinds of 
chores. So, does anyone want to share some experience about this 
situation?  

  

25 S: I think that I can share. Thankfully it’s not my mom, it’s my 
aunt, let’s say I’m kind of lazy, so, I tend to skip washing the 
dishes… washing my clothes, well we have a washer but you 
know, opening them, outside and stuff. and then my aunt always 
scolded me because she was like “oh, well, if you don’t learn how 
to do these things when you are a teen, your husband is going to 
leave you, your husband wouldn’t like a lazy girl like you” and 
I’m like… I don’t want to be a housewife, I want to work and 
have a job and if my husband doesn’t do these things himself, 
well I’m sorry but he is also as lazy as me, so I just don’t have to 
learn how to do these things so I can be a housewife and take care 
of my kids and, you know… be at home everyday and doing 
everything for him. I don’t want that for my life.  

 Relating the 
topic to their 
personal 
lives/experiences 
 
 
Challenging 
social realities 

26 T: Thank you Jeimmy for sharing your experience. So, I think that 
it is also not appreciated, you know? Because working at home is 
really hard, it’s not easy, especially when you have kids, so 
everything becomes harder once you have kids. You have to take 
care of another person, right? so, after doing all the duties at 
home, then you have to take care of a child, and this sometimes is 
not appreciated as it should be, you end up really tired when you 
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clean a house, for example. 

27 S: Yes, and sometimes it is even harder because you have to take 
care of your kids while doing the chores, especially when the kid 
is still a baby like 1, 2, 3 or 4 years old. For example, my mom 
always told me that I was like a very hyperactive kid, so I was 
running everywhere, running all the time, full of mug and my 
mom just cleaned something and I went there and I got it dirty 
because I was playing outside. She said that it was really tiring 
doing all this at the same time.  

 Relating the 
topic to their 
personal 
lives/experiences 
 
 

28 T: OMG! I can imagine that! Thanks for sharing! 
So, you see? Here the picture is telling us a lot! But for example, 
did you check the faces of the women? Men don’t look at them 
(the women), they are just focusing their sight upfront, but the 
women… look at their expressions. Did you notice that? Se dieron 
cuenta de eso cuando vieron la imagen? 

  

29 (No students answer)   

30 T: What do you think it means? What do you think their faces are 
expressing in the picture? 

  

31 S: I think that their faces are expressing like disbelieve because 
they are like ok, you have it way more easy than us and you don’t 
even have the nerve to look at us, to treat us with respect, because 
that is another problem, men always treat women or housewives 
as if they were taking the easy way out because she doesn’t work, 
you know? like.. they don’t notice that the house, that the work at 
a house is way harder. 

 Expressing 
personal opinion 
 
Challenging 
social realities 

 
32 

T: Yes! It is harder! And especially because I think that these 
women, they are working too, if you see their clothes... 

 (teacher) 
Personal opinion 

33 S: Miss, en conclusión, the work and the house work is an 
exercise, es lo mismo que hacer ejercicio  

 Expressing 
personal opinion 

34 T: Well, kinda…(teacher laughs)   

35 S: Es lo mismo, y trabajas todos los músculos  Expressing 
personal opinion 

36 T: Thanks for sharing (teacher laughs) 
Yes, is it a good way to exercise? yes! But you know, these 
women, they are working too, you can tell because of their 
clothes, and on top of that, they are taking care of the house too, 
right? It’s not like they are just working at home. 

  

37 S: I think it is dumb, because if I came from my work tired, the 
same as you… and then you (future husband) expect me to make 
you food, to take care of the kids, and all the stuffs, it’s like, I 
know you work, but you still have to do chores like the same as 
me. For example… ammm I don’t remember how to say this word 
in English… Mi madrina… how do I say that? 

 Judging or 
evaluating 
behavior 

38 T: Your godmother.   

39 S: Yeah, my godmother and her husband had a system that was 
like… ok, I do these chores and you do these ones and then, 

 Relating the 
topic to their 
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everyone was like kind of happy because they divided the house 
work and both of them were working, so, let’s say that Monday, 
my godmother had to wash the dishes and on Thursday her 
husband had to wash the dishes and all the stuff, they divided the 
work.  

personal 
lives/experiences 
 
 

40 T: Equally divided? right?   

41 S: Yeah...   

42 T: So, I have a situation here that I want to share with you…So, I 
“divided” the chores with my husband but, well, he has a problem 
with his nose, he has to be really careful with the nose, even to 
smell something strong can make his nose sick, so, for example, 
he can’t clean the bathroom because we have to use chemicals 
that are too strong for him, so he has some chores, like washing 
the dishes or taking the garbage out.(Min 23) 

  

 
 
 
 
 

43 

T: So, for those who are not sharing with us their ideas because 
probably I don’t know… you are too shy. I’m gonna share with 
you a link so I can know your opinion. You can share your 
experiences or your opinion, whatever you think about the picture. 
I just sent the link in the chat. Les acabo de enviar el link en el 
chat. So, I would like to know your opinion. What do you think, is 
it the culture, is it fair, is it not fair, what is it that we women have 
to deal with so much more than men. You will have ten minutes to 
do this. 

  

44 S: Miss, is it necessary to write my name in the comment?   

45 T: Well, I would like to know who is participating. So, if you 
don’t want to write your name, you can write on WhatsApp and 
you tell me “this is my comment” so I can take into account your 
participation.  

  

46 S: Ok miss, thank you   

47 T: You’re welcome.   

48 (T starts reading students comments on Padlet)   

49 T: So, why do you think this situation happens a lot? Like, it 's 
very common to see here in Colombia or in Latino America this 
kind of behavior, right? For example in the united states they are 
really independent. So, when they are like seventeen or eighteen 
year old, they leave their houses and live on their own. It doesn’t 
matter if you are a woman or a man. Normalmente en Estados 
Unidos ellos se independizan a una temprana edad y viven solos, 
y hacen sus cosas ellos solos. De pronto eso ayuda a que sean un 
poco más autónomos y que no tengan que depender de la mamá 
que es la que siempre tiene que hacerles las cosas y que creo yo 
que por eso se acostumbran a que sea la mujer. 

  

50 S: Miss?   

51 T: Yes, tell me   

52  S: It’s the way that we are educated. For example, I don’t have a 
brother, but I will put an example like, if I had a brother probably 

 Judging or 
evaluating 
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my mom would let him do whatever he wants. If he doesn’t want 
to do the dishes or like clean the bathroom, she would be like “oh 
no worries” like your sister would do it. Like, sometimes moms 
educate their kids in that mentality. That the woman is the one 
who has to do all the chores in the house and you can be around, 
lay around all day that we, your mom and your sister will do all 
the work. And it’s like obviously if you educate him that way 
they’re gonna behave that way. The problem comes from home. 
We have to teach our kids that everyone, no matter if it is male or 
woman, they’ll have to do the chores in the house.  

behavior 
 
Challenging 
social realities 
 
 
Proposing a 
solution 

53 T: Yes!!! Thanks for sharing! 
Yes, and it’s not like they are helping us. That’s something that I 
hate, I mean that word “help” I don’t need you to help, I need you 
to be self conscious that you are living here too and that you have 
the same responsibilities as I do. So, yes, as you were saying, it is 
probably like a culture we have.   

  

54 S: Miss, and sometimes they get praised for doing the bare 
minimum and it’s like “I don’t have to praise you for this” and 
sometimes moms are almost feeding their babies, they are like 
twenty years old. They (men) have to learn to do things on their 
own.  

 Judging or 
evaluating 
behavior 

55 T: I totally agree!    

56 T continues reading students comments   

 
 

57 

S: Miss, por ejemplo, en mi caso, mi sobrinita y mi hermana. O 
sea, yo veo algo en algún lugar que no va, y yo lo corro así sea de 
mi hermana. Pero, yo lo hago porque a mi me nace, pero a mi no 
me enseñaron así. A mi me enseñaron que yo debo recoger mis 
cosas y ponerlas en su lugar o el plato o lo que sea. Entonces yo 
me desespero porque mi hermana lo hace, pero lo hace a su ritmo. 
Entonces si de pronto se quedó el plato donde ella comió en la 
mesa y no lo trajo a la cocina, yo lo busco y lo lavo y mi abuela 
me dice que eso está mal, porque así mi hermana no aprende, pero 
no me da porque soy impaciente. 

 Relating the 
topic to their 
personal 
lives/experiences 

 
 

58 

S2: Ah no, yo si lo dejo ahí. Ahh no recogiste el calcetín? bueno, 
ahí se queda, hasta que no lo recojas yo no sé quién te lo va a 
recoger porque yo no voy a hacer nada. 

 Expressing 
personal opinion 

59 T continues reading comments from the Padlet shared   

60 T: Yes! Thank you for contextualizing and talking about the 
pandemic. With this situation it has been harder and also for 
example women have less opportunities because all the employers 
know that women can get pregnant every now and then or at any 
time, so if you have to hire a woman, you would probably have to 
pay for her maternity leave and also like give her the time to go to 
see the doctor. So, it’s not easy being a woman, right? Men can’t 
get pregnant. Ellos son los que embarazan a la mujer, y si lo 
hacen, solo les tienen que dar 5 días de permiso, en cambio a una 
mujer le tienen que dar 4 meses de maternidad leave. Por ahí hay 
proyectos de ley, no se si lo han visto, que están pidiendo que los 
hombres también tengan creo que uno o dos meses de licencia. 
Because that’s another issue, if we give birth to someone, it means 
that you are the one in charge of that baby, alone, while men go to 
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work and women dealing alone with a newborn. Men have only 
like a week as maternity leave, and the rest of the time what?  

61 S: It’s not fair, miss. We are the same, human beings.  Expressing 
personal opinion 

62 T: Yes! Para que vean ustedes y dimensionemos todo lo que pasa 
en nuestra sociedad y que a veces no les prestamos atención.  

  

63 T: So, if you couldn’t share your opinion in the class due to any 
problem, please do it once you can. I’m gonna share the link here 
again and also in our WhatsApp group along with the picture that 
you are going to analyze. 

  

64 S: Ok miss, thank you    

65 T plays a video about social inequality and makes some comments 
about it. Then, she finishes the class. 

  

 
 
 
Class Recording #10 
Date: August 20th 2021 

 
Observation Transcript 10 

Lesson 3: Inequality 

N° Interaction Balanced 
Literacy 

Critical Literacy 

1 Teacher greets students   

2 T: Today we are going to learn some new vocabulary. I’m going 
to show you first the word, and then I’m going to show you the 
picture, and then you are going to try to guess the meaning. For 
example, can anyone tell me what “summer break” means? (T is 
showing a picture of a beach) 

Word study  

3 S1: Verano, playita   

4 S2: Como un descanso    

5 T: Exactly (T shows the description). Is a school break in summer 
between school years and the break in the school academic year. 
Students are typically off between eight or nine weeks. So, it 
would be like two months. Usually when people are on summer 
break, they travel, or they go to a camp, or they work. Hay unas 
vacantes que son para esta temporada, y contratan estudiantes. So 
they can have money. They can work as a waitress or waiter.  

Word study  

6 T: The second word is “afford”     

7 S: Miss, eso es una balanza?    

8 T: Yes, it is. Afford is a verb, and if we analyze the picture, what   
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can you see? 

9 S: ¿Dinero para comprar una casa?   

10 (T shows the definition of the word) 
T: afford means to have enough money to pay for something. 
Tener dinero suficiente para pagar por algo.  

  

11 Teacher continues presenting the vocabulary. Word study  

12 T: So, for this lesson we are going to use this, which is a graphic 
organizer (T shows the graphic organizer on her screen). There 
exists different types of graphic organizers like mind maps, 
mapas mentales, we have been working with for example a 
timeline, una línea de tiempo también es una especie de 
organizadores gráficos. But for this one, we are going to focus on 
different sections. For example, you will have to mention the 
topic, the title, we also have a key vocabulary section, not 
unknown words. Palabras claves y palabras desconocidas son dos 
cosas diferentes. Keywords are those who are relevant to 
understand a reading. Also this section called important people, 
this one “three important facts” Next class I will explain the 
author's purpose and main idea, since we don’t have time today. 
We will meet next week and we will have the time to practice.  

  

 
Class Recording #11 
Date: August 27th 2021 
 

Observation Transcript 11 
 

Lesson 3: Inequality 

N° Interaction Balanced 
Literacy 

Critical Literacy 

1 Teacher greets students   

2 T: Remember that in the last class we were learning some new 
vocabulary for the reading. Last class we were also talking about 
the graphic organizers. We were talking about all the sections 
this graphic organizer has. Also, I told you that today we will 
learn about the author’s purpose and main idea. So, the idea of 
using graphic organizers is to help you improve the 
comprehension of a text and they also help you to remember the 
most important information from a reading. So, these organizers 
are really useful. 

  

3 S: Miss, is a good way to summarize or to write specific 
information.  

Student 
recognizes the 
usefulness of 
using graphic 
organizers 

 

4 T: Exactly, and in a very organized way.   
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5 T: We are going to move on to the author’s purpose. So, 
everytime we read something, it is because obviously someone 
wrote it. The person who writes is an author and they don’t write 
just because they have a purpose. So, when an author writes 
something, a book, magazine, article whatever, he or she 
chooses his or her words according to the purpose they have. 
Here, you can see that there are like three main purposes when 
writing: to entertain, to inform and to persuade.  

Reading strategy: 
Main idea and 
author’s purpose 

 

6 T continues explaining the author’s purpose.   

7 T: Now I’m gonna show you some short texts and you are going 
to try to find the purpose of each one. 

  

8 T shows a slide with three options: inform, entertain and 
persuade. In this first slide, the text is from a medicine container. 

  

9 T: Read carefully the text and tell me, what do you think is the 
author’s purpose? 

  

10 Teacher waits a few seconds but no student answered   

11 T: What do you think? Is it to inform, persuade or to entertain?   

12 No Ss answer   

13 T: You can write in the chat too, you have to tell me the 
purpose.  

  

14 Student writes on the chat   

15 T: Marian wrote in the chat: I think it is to inform because based 
on the picture is about maybe a pill or medicine to reduce fever 
and pain and the picture contains all the information to take the 
medicine. 
Perfect! In the picture you can see all the information about this 
medicine like the dosage, how often to give the medicine, the 
author is telling you how to use this.  

Reading strategy: 
Author’s purpose 

 

16 T: Ok, so let’s continue (T shows another slide with a short 
text.) Now, you have to identify the author’s purpose in this 
short reading.  

  

17 Students wrote in the chat   

18 T: Anahys says she is not sure, Daniela says to persuade, Marian 
agrees with Daniela, to persuade. Let 's see… 

Reading strategy: 
Author’s purpose 

 

19 Teacher reads the short text   

20 T: and here in the last sentence they are telling you that you 
should do this: turn off the television and read a book. So, here 
the author is being really persuasive, and telling you to read 
instead of watching tv. very good. And finally, we have this one 
(T shows another slide with a short text) 

  

21 T: So what do you think is the purpose of the author here? 
(T reads the chat) 
Some of you say it is to inform, others are saying that the 
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purpose is to entertain, lets see 

22 T reads the short text   

23 T: So, in this case the author’s purpose is to entertain, we can 
see here that the author is telling a story, a suspenseful story 
about someone who broke into a house.  

  

24 S: Miss, now I’m lost. No se supone que la parte de 
entretenimiento no tiene que ver más que todo con la parte de 
fotos o algo así como que a uno le llame la atención? 

  

 
 
 
 

25 

T: Cuando es un texto, porque estamos hablando de textos. 
Cuando el propósito de un texto es entretener, normalmente van 
a ser historias, historias de ciencia ficción o historias reales pero 
que en su forma y estructura no te están informando sino que te 
están entreteniendo. For example, this one is an example (T 
reads the short text again and translating when needed.) 

  

 
 

26 

S: Ahh ok, entonces los textos también son para entretener, 
como una historia o algo así que lo motive a uno a querer seguir 
leyendo para saber el final de la historia. ¿Es así? 

  

27 T: Exactly.    

 
 
 
 
 
 

28 

T: So, now we are going to learn about the main idea of a text. 
First of all, we need to differentiate the main idea from the topic. 
They are different. They are usually related but not the same. 
For example, if we are talking about abortion, probably if we are 
reading a text about the benefits or how becoming aborting legal 
in a country is better or not for the society. So, the topic would 
be abortion. The main idea would depend on the text. For 
example advantages and disadvantages of allowing abortion to 
be legal in a underdeveloped country. That would be the main 
idea.  

Reading strategy: 
Main idea and 
supporting 
details. 

 

29 Teacher continues explaining “supporting details” and tips to 
find the main idea.  
Teacher shows an example to guide students in finding the main 
idea.  

  

30 T: For example, if I show you this short text, now you are going 
to tell me what the topic is and also the main idea from this text.  

  

31 Teacher gives 3 minutes for them to read and find the main idea 
and the topic. 

  

32 T: So, what do you think is the topic?    

33 No Ss answer   

 
34 

T: So, what are they talking about in this text? ¿De qué trata el 
texto de forma general? 

  

35 S: Sneakers?    

 
36 

T: Yes! I have here types of shoes but I agree with you, it’s 
more like types of sneakers. Very good. 
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37 

T: And what do you think is the main idea? ¿Cuál creen ustedes 
que sea la idea principal? No está explícita en el texto, pero es 
fácil de identificar. 

  

38 No Ss answer   

39 T: What is the text talking about?   

40  S: The main idea sería de cómo se pueden usar, como para qué 
nos sirven los zapatos.  

Reading strategy: 
Main idea 

 

41 T: Yes, thank you. So, the main idea would be like each sneaker 
has a purpose, so “sneakers are designed for different purposes” 
is the main idea here.  

  

42 T: We ran out of time, however, we will continue practicing 
next class these useful strategies. So, I’ll see you next class. Bye 

  

 
 
 
Class Recording #12 
Date: August 31st 
 

Observation Transcript 12 

Lesson 3: Inequality 

N° Interaction Balanced 
Literacy 

Critical 
Literacy 

1 Teacher greets students   

2 T: Ok, last class we learned about the main idea and author’s 
purpose. Today we are going to continue practicing these strategies.  
(Teacher summarizes what main idea is and how to find it in a text) 

Reading strategy: 
Main idea and 
author’s purpose 

 

3 T: Now, you are going to read this short text and you are going to 
find the topic and the main idea. Remember that they are different. 
Recuerden que el tema y la idea principal, son dos cosas diferentes. 
You have four minutes to read and analyze this short text. 

  

4 T: Ok, time is up. What would be the topic? What is the text about?   

5 S: About different countries? Different continents?   

6 T: The topic is like what the text is mainly about.   

7 S: Dating?   

8 T: Yes, dating. De citas, the text is talking about dating. What 
would be the main idea? 

  

9 S: Cultures have very different ideas about dating.  Reading strategy: 
Main idea 

 

10 T: Yes Marian, thank you! That is the main idea, is in the first 
sentence. And then we have the supporting details. First, they are 
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talking about Europe, and how Europeans usually date, that they 
don’t have any problem with that.Then we have Japan and Korea, 
here they are telling you that they usually start dating when they are 
in college, so they don’t date that often when they are teenagers. 
And finally, the text talks about Iran and that it is against the law to 
date there. So, that is another culture. So, you see that the main idea 
is “cultures have different ideas about dating” and here they are 
supporting that thesis by talking about dating in different cultures. 

11 T: So, how many supporting details do we have in this text?   

12 (No Ss answer)   

13 T: Remember that the supporting details are the reasons, the 
examples, everything that is making sense for the main idea.  

  

14 S: Three? Reading strategy: 
Supporting 
details 

 

15 T: Yes, there are three supporting details. Thank you. So, the main 
idea is about cultures, so here we can see Europe, that’s one. Then 
we have a second supporting detail that is about Korea and Japan, 
which is Asian culture. And the last culture is Iran.  

  

16 S: No son cuatro supporting details?   

17 T: No, here we have only three supporting details. In a text, not 
every sentence is a supporting detail, keep that in mind. 

  

18 T: Ok, now we are going to start this reading, which is called 
“Hungry right here?” Look that we have a question mark, so this is 
a question and then we have this picture, that is an old man, who is 
having some breakfast. Then we have here like a card, we are going 
to learn what is this later, and then we have the table the table of 
contents. I’m going to start with the reading and we are going to try 
to think about the main idea and supporting details. Also, we are 
going to be thinking about the author’s purpose. Vamos a estar 
pensando cuando leamos un texto en main idea, supporting details, 
cual es el propósito del autor. 

Activating 
background 
knowledge 

 

19 T starts analyzing the title and the pictures in the first page of the 
book 

  

20 T: So, after analyzing the title, the pictures, what do you think “The 
invisible epidemic” means? Sin haber leído nada aún.  

  

21 S: ¿Que el niño está preocupado por la comida?   

 
22 

T: Yes, right? we can see a picture of a boy concerned, thinking and 
then we have a picture of food, so probably he is worried about 
food. Ok, so let’s start reading. 

  

23 Teacher reads the first section Read aloud  

24 T: Ok, so now that we have read this first section, we can all try to 
fill out this graphic organizer. So, the title is very easy. (T displays 
a slide with the graphic organizer empty and transitions to add 
information when clicking.)  
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Let’s think about some key vocabulary from the reading, remember 
that key vocabulary is not unknown words, they are relevant words.  

25 S: Hunger?   

26 T: Yes, very good. Another keyword?   

27 S: Food?   

28 T: Yes, excellent. Any other words?   

29 No Ss answer   

30 T: Ok, I have included these words here (T shows the transition 
with keywords). Do you think we can add some words here? 

  

31 S: Money?   

32 T: Very good! Money can be added. Now, three important facts 
from the reading. Remember that a fact is information. (T shows 
the slide with the reading section for students to look for facts.) 

  

33 Ss identified the facts and the teacher wrote them on the graphic 
organizer 

  

34 T: What do you think is the topic here?    

35 S: The epidemic of hunger in the United States?   

36 T: Exactly! I would say The hunger in the United States. Thanks. 
Now, important people? So when we say people it doesn’t mean 
that there would be names of people. For example, in the reading, 
we can say that they are mainly talking about “american people” 
So, I would say here “north american people”, or the government 
for example. And what is the author’s purpose ? 

  

37 S: To inform? Reading strategy: 
Author’s purpose 

 

38 T: Yes, the purpose of this section is to inform . And what do you 
think is the main idea? Let me show you the text again. I’m gonna 
give you 2 minutes to read and find the main idea. 

  

39 Teacher waits two minutes   

40 T: So, do you know what the main idea is?   

41 S: ¿Las consecuencias del hambre? Reading strategy: 
Main idea 

 

42 T: Well, it has something to do with it. Do you see the main idea 
explicit in the text?  

  

43 S reads the sentence of the main idea from the text   

44 T: Great! That is the main idea because from that idea, the text is 
developed. We can also see the supporting details. Finally, we have 
the “I wonder” section, that I told you that are those questions we 
have after reading something. For example, My “I wonder” would 
be: How are the statistics in my country regarding this topic. So, 
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that’s what I wonder. ¿Cómo estarán las estadísticas con este 
mismo tema, con el hambre, aquí en Colombia? Are we worst? I 
think we are! So, it would be interesting to contrast the USA in 
2019 vs Colombia in the same year.  

45 S: We are worst, for sure.  Expressing 
personal 
opinion 

46 T: Probably! Ok, now we are going to continue reading. These are 
different sections. Try to always think about the author’s purpose, 
the main idea and supporting details. Now, you are not reading just 
to read, you are reading to find some information, some important 
information. I’m going to continue reading this page, and let’s try 
and find the author’s purpose and the main idea.  

  

47 Teacher reads and stops to ask comprehension questions and uses 
L1 to make ideas clearer.  

  

48 T: So, what do you think is the author’s purpose here?   

49 S: to inform? Reading strategy: 
Author’s purpose 

 

50 T: Yes, the purpose here is to inform. They are telling us why some 
people can’t pay for food. What do you think is the main idea here?  

  

51 S: That millions of Americans work full time and sometimes still 
go hungry.  

Reading strategy: 
Main idea 

 

52 T: Perfect. That is the main idea. Let’s continue with the next 
section. 

  

53 Teacher continues reading and asks students about the main idea. 
Students answered. 

  

54 T: Ok, now you are going to read. Any volunteers to start reading 
this next section? 

Shared reading  

55 S: Me, I can read.   

 
56 

Student reads and the teacher makes some comments after the 
section is read to help students understand better. 

  

57 T: so, let’s think about these questions: What do you think are the 
reasons for hunger in Colombia? 

  

58 No Ss answer   

59 T: We have been reading about the United States, and we have 
learned that they have some problems, some issues, but what do 
you think is the reason, or are the reasons for hunger here in 
Colombia? 

  

60 No Ss answer   

 
 

61 

Teacher laughs reading the chat 
T: So, Girley says in the chat, política, corrupción and Duque. 
hahaha so you are summarizing everything in three words. But 

 Expressing 
personal 
opinion 
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remember that we have had problems of hunger before Duque, 
right? antes de Duque ya teníamos problemas de hambre. Probably 
the politicians and the corruption. 

 
 

62 T: Here, someone wrote “Uribe” in the chat. (T laughs)  
No comments about that. What other reasons do you think 
contribute to this problem here in Colombia? 

  

63 S: I think is because they don’t pay enough to workers, they don’t 
have like a garantía de que su trabajo les va a dar el dinero 
suficiente for living, for housekeeping, for food, for the bills, for 
everything. It’s not enough the pay. 

 Expressing 
personal 
opinion 

64 T: I agree! Another reason could be the payment. I don’t know if 
you have noticed that sometimes the people who work harder like 
in construction and stuff like that, they are paid less, and probably, 
they do more, like physically but you know, that’s why it is 
important to study. So, what do you think for example of the 
number of children. For example, those people who can’t afford 
food usually have more children. Why is that? Don’t you think 
that’s one reason why there is hunger in Colombia?  

  

65 S: Yes, but I think that the root of that problem it’s because those 
people are poor and they don’t have access to an education and also 
a sexual education. 

 Expressing 
personal 
opinion 

66 T: Exactly. Although here in Colombia there are some programs to 
avoid pregnancies and I think it’s for free. I think that one of them 
is with Profamilia and it’s free, as far as I’m concerned. Hasta 
donde tengo entendido, es gratis todo el proceso en Profamilia para 
el control de natalidad. It would be nice if the government made 
this more public.  

  

67 S: Miss, actually it is not, they have to pay.   

68 T: What?   

69 S: Yes, because Profamilia is like a fundación but when you are 
gonna receive an abortion, you have to pay.  

  

70 T: Well, I think it depends on the treatment I guess. When it is an 
abortion, it’s because you probably have to pay for an specialist 
who is going to do the procedure but when you are having some 
pills or shots for example to avoid abortions I think it’s for free. 
Tengo que averiguar si ya no es gratis.  

  

71 S: Yes, probably    

72 T: So, to sum up, you have come up with the following reasons for 
hunger in Colombia: politicians, corruption, overpopulation, lack of 
education and probably the law payment that you have mentioned.  

  

73 T continues reading the next section of the reading. Shared reading  

74 T: Do you know any food assistance programs in Colombia?   

75 S: Yes miss, the PAE   

76 T: Yes, that is a food assistance program. So, what do you think   
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about that program? 

77 No Ss answer   

78 T: For example, when you were at school and you could eat lunch 
at school, do you remember? What do you think of that program? 

  

79 S: Miss, en mi opinión personal, o sea, es bueno tipo el hecho de 
que lo hagan. El hecho de que exista, ya es algo bueno, es algo… 
digamos que se tiene en cuenta. Pero siento que a veces son como 
muy descuidados. Ahora mismo se están dando muchos problemas 
con eso, por el tema de que no se dan cuenta que a veces los 
alimentos vienen vencidos o vienen en mal estado o no se si vio en 
las noticias que hay unas que parecen rocas las galletas, 
literalmente. Y es algo de que… aunque no muchas personas se dan 
cuenta, las que de verdad pasan necesidades, sufren con eso. Es 
algo que ya tienen ahí de soporte, cuentan con eso y que te den 
algo, pero que prácticamente no lo tienes porque está en mal estado 
es algo como que… una falla. Entonces yo digo que es algo que es 
bueno que esté, pero que debería haber más cuidado y debería haber 
un control de calidad.  

 Evaluating 
behavior 
 
Proposing a 
solution 
 

80 T: Thank you for sharing your opinion. Yes, I totally agree. They 
have to be careful with the food they are providing. That’s a 
problem if you are trying to poison people, especially children. Este 
programa va directamente a los niños, con más razón debemos 
tener cuidado y tener un control de las fechas de vencimiento. We 
have heard about school poisoning because of the lack of control in 
the food provided to children. Camilia, you have your hand up, do 
you want to share something with us? 

  

81 S: Yes! Le estaba preguntando a mi mamá acerca de algún tipo de 
organización del gobierno o programa así y ella dice que no hay y 
que el único que conoce es una organización privada que se llama 
Nutre. No es privada, es como una organización sin ánimo de lucro, 
que da comida a los niños  

  

82 T: Ahh ok, so it’s a non profit organization.    

83 S: Si, pero es bastante desconcertante que no haya ningún programa 
del gobierno o bueno, como dice Girley, los pocos que hay la 
verdad no tienen mucha efectividad. Yo siento que más comida dan 
los políticos en campaña que el propio gobierno.  

 Judging or 
evaluating 
behavior 
 
 

84 T: Yes, I agree. It’s not just having the program. What we need is 
that the program works. Because it is easy to invent numbers to 
“demonstrate that the program works”. So they report like: We 
delivered sopotocientos million of meriendas. Well, yes, but in 
what condition? and this PAE has had so many problems that there 
are even people in jail.  

  

85 S: Yes miss. Y aparte de eso, de que por lo menos, por ejemplo, 
cuando iba la gobernación o algún tipo de entidad así al colegio a 
verificar lo del PAE, dejaban de dar la comida que daban 
normalmente y daban otra completamente diferente como para 
mostrar que el PAE estaba funcionando bien. Entonces ¿cuál es el 
punto de eso?  Si la idea es que tu quieres que los niños reciban una 
buena comida, por qué vas tú a venir a inventar que tu das la 

 Relating the 
topic to their 
personal 
lives/experien
ces 
 
Judging or 
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comida en un porta desechable con cubiertos desechables, cuando 
en realidad no.  

evaluating 
behavior 

86 T: Ohh I remember that they gave dessert that time. And you all 
were in shock.  

  

87 S: Yes, it was the first and only time they did that. Del resto los 
almuerzos no eran malos, pero no tenían cómo que nada que ver 
con lo que entregaron. Esa vez fue porque estaba la gobernación 
allá. Eso también aporta al problema, porque están demostrando 
cosas que no son.  

 Judging or 
evaluating 
behavior 

88 T: You’re right. For example, here the territorial entity which is 
Atlántico, where we live, we have a problem. I talk to people from 
other countries and departments in Colombia. For example, in 
Antioquia. People say that PAE delivers not only the snacks you 
receive here in Atlántico, there, in Antioquia de PAE gives you 
groceries. For example, now in pandemic times, they give you rice, 
lentils, and proteins: tuna, meat, and chicken. Because as far as I’m 
concerned PAE keeps working. I mean, they are sending snacks but 
not all the food they are supposed to provide. 

  

89 S: Miss, eso por acá fue la fiebre como por una semana. O sea, al 
principio si, daban como que una comprita, y eso no a todos, 
porque hubieron muchos que no la dieron. Pero si como que al 
principio estaba la fiebre de que una comprita y ya después, cada 
quién busque lo suyo. Creo que todavía lo hacen pero es muy poco. 

 Relating the 
topic to their 
personal 
lives/experien
ces 

90 T: It would be interesting to investigate the report. Because I think 
that on papers, all Sabanagrande is receiving the food they are 
supposed to be giving.  

  

91 S: Miss, acá en Malambo se dio el caso de que en los CDI son unas 
de las que, como que… es como una entidad que recibe más ese 
tipo de comida y cuando empezó la pandemia ellos fueron los 
primeros en decir que pues que le dieran el PAE a los niños en 
forma de compra pues porque usted sabe que son niños muy 
pequeños y que la mayoría que están ahí es porque realmente van es 
a poder comer allá. Así como lo estaba diciendo usted al comienzo 
de la lectura. Miss, y usted viera, daban una bolsa de un tamaño tan 
mínimo, con verduras a la mitad y bolsas de alimentos abiertas. 
Cosa que parecía para hacer comida como por dos días si acaso. 
Entonces, es como que muy poco eficiente ese tipo de programas 
porque siempre se están robando los recursos y cuando van a 
revisar, pues nadie dice nada  

  Relating the 
topic to their 
personal 
lives/experien
ces 
 
Judging or 
evaluating 
behavior 

92 T: And that’s another problem. That there are no further actions 
regarding this program. Because for example, I remember when a 
chicken breast pound according to the PAE program cost like 40 
mil pesos. And I think the same happens with the bread and the 
little cookie and everything they give.  

  

93 S: Yes miss, and this happens a lot when… no dan lo que es y solo 
te dan algo para decir, ya te dimos como para tener evidencias, si ya 
te dimos, ¿de qué te quejas?  

 Judging or 
evaluating 
behavior 

94 T: Yes, and the problem is that there are some entities that are 
supposed to control these kinds of irregularities but they are all in 
the same rosca. So, corruption… again. Ok, let’s continue reading. 
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Any volunteers? 

95 Student starts reading Shared reading  

96 T: Thanks for reading, great job! So you see here that people 
usually help those in need. I have done it and it feels great, I 
encourage you to do it when you can, and when you feel it. So, 
apart from hunger, what other necessities do people have in 
Colombia? What do you think? 

  

97 S: I think that education… higher payment and like, the jobs   Expressing 
personal 
opinion 

98 T: You mean like job offers?    

99 S: Exactly.    

100 T: Excellent! Anyone else want to mention something?   

101 No Ss answer   

102 T: I think that probably everything comes to education. And if we 
talk about public education, the question is why we don’t have a 
quality education system if we have money to pay for a good 
education, talking about public education, public resources. I think 
the investment the government does in education is not enough but 
what is being invested, it should have a better quality. If we have a 
quality education system hence people would find better jobs, they 
would be more prepared. So, thanks for sharing. Finally, let’s read 
the last section of the book.  

  

103 Teacher finishes the reading Shared reading  

104 T: Ok, so we don’t have any more time. Class is over, however, I’m 
going to record a video and send it to you to explain this speaking 
task you have to do. It’s related to the topic discussed today, 
governmental programs here in Colombia. So I’m sending the video 
today in the afternoon and you will work in groups and you have 2 
weeks to prepare it. See you next class and please, watch the video 
before asking questions, I’ll be really specific. Bye. 
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Appendix E: Researcher’s Journal 
 

I.E. Escuela Normal Superior Nuestra Señora de Fátima 

Lesson: 1- Discrimmination (Guided Reading) Grade:  10th C. 

Specific Objective: By the end of this lesson, students will be able to… 
● Recognize the use of the reading strategy “scanning” to look for specific information in a text.  
● Design timelines to organize the most important moments of a character’s life. 
● Express opinions about discrimination 

The reading chosen to be the first guided reading was Clara Barton: The Angel of the Battlefield. Clear 
instructions were given before we started reading. To make sure that the instructions were clear, I included 
the following instructions in the slides presentation: 
 
1. The class will be divided into three different groups. 
2. The teacher will assign the participants of each group. 
3. Each group will have a different meeting in which you will have to read 
4. Each group will have a leader to guide the reading process. 
5. After reading, there are some questions you need to discuss as a group. 
6. Finally, we come back to the main meeting and share our opinions. 

When reading the instructions, I read one by one, paraphrasing and translating if necessary so students could 
understand. After instructions were clear, I showed the slides with the group members. Each group had 15 
students. Three different links were generated so students could meet their group. This process was hard, 
since some students struggle with technology. Both teachers were helping students to present their screens. 
Each group needed a leader, who had to coordinate and organize the guided reading section. Once the reading 
could be projected on one of the students’ screens, they started reading. We have asked students to follow the 
procedure we did on Elizabeth Blackwell reading. However, they started reading right away, without 
analyzing the title, and the cover. We intervened and reminded them to make a pre-reading process, by 
checking the cover of the book. Students followed instructions and detailed the cover of the reading. Deliana 
and I were jumping in each breakout group. Once students started reading, something I could notice is that the 
leaders of each group were students with a good English level. The problem was that the rest of the group 
thought the leader could read the book by herself. Even though when giving the explanation I said that the 
purpose of this guided reading was for the students to read aloud with their classmates. The leaders started 
asking for volunteers to continue reading. In some groups, volunteers started right away, but there was a 
group in particular in which students did not want to volunteer to read aloud. Since this was done virtually, 
some students did not even turn their microphones to say that they did not want to read. Others wrote on the 
chat alleging that their microphone did not work. Some students mentioned that they are not good at reading 
or pronouncing in English and that they felt embarrassed. Students were really supportive with their 
classmates, and helpful when correcting their classmates’ mistakes. I noticed that students tend to translate to 
understand a text. When a student finished reading the section given, those students who had a better English 
level summarized the section in Spanish so all of them could understand. At the end of this meeting, students 
had to discuss some questions provided to then share them in the main meeting with all their classmates. I 
could observe that the discussion was done mainly in students’ L1. When time was up, most of the students 
came back to the main meeting, however, there were some students missing. We discussed by sharing each 
group summary per question. 
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I.E. Escuela Normal Superior Nuestra Señora de Fátima 

Lesson: 2- Bullying (Guided Reading) Grade:  10th C. 

Specific Objective: By the end of this lesson, students will be able to… 
● Infer the meaning of a word based on the context.  
● Identify the different types of bullying. 
● Express opinions and personal experiences. 
● Report the most important facts of a reading. 

The reading chosen to be the second guided reading was “The Cyberbully”. The logistics behind this guided 
reading was the same as the first one. Instructions were the same, and we kept the same members per group. I 
read the instructions again in English by reading the slide and also paraphrasing in English those instructions. 
However, when giving such specific information for students to follow, I use Spanish just to make sure they 
understood, even if they should be familiarized with this so far, since we have already done the same in the 
previous lesson. This second time I realized that students did everything faster. I shared the links in the main 
meeting but also on our WhatsApp group just to make sure everyone had the chance to get in. I also sent the 
slides with the list of students per group. They started reading, and this time, there were more volunteers to 
continue the reading. I think that this reading was easier for them, because they could relate to the topic 
easier. My colleague and I encouraged them to use the reading strategy taught in the lesson, which was 
“guessing meaning from context”. We provided some examples when we saw an opportunity. For example, 
when we knew a word that most students wouldn’t know, we asked them if they knew the meaning of that 
word. Students said “no” so we asked them to read the whole sentence, as we have practiced before. So, they 
did it and as a group they started guessing the meaning. However, there were some students who wrote every 
unknown word in the translator, and since classes were virtual, it was difficult to control students’ resources 
and to ensure that they followed the process to apply the reading strategy. At the end of this Guided Reading, 
students had to answer some questions on a Jamboard after discussing in groups. We decided to include this 
tool since in the previous lesson, some students did not want to participate. So, we mentioned that 
participation is important to learn and to develop a lot of skills. By providing the link to a Jamboard, they are 
somehow “forced” to participate, since they know this is evidence of their participation in the class.  

 

I.E. Escuela Normal Superior Nuestra Señora de Fátima 

Lesson: 3- Inequality (Students’ presentations of 
assistance programs in Colombia) 

Grade:  10th C. 

Specific Objective: By the end of this lesson, students will be able to… 
● Identify the main idea and author’s purpose.  
● Understand the concept of inequality. 
● Identify the causes of inequality in Colombia. 
● Discuss and share their opinions about inequality and provide proposals to stop it. 

This class was only for the presentations about assistance programs in Colombia. I called each group in order 
to present. The first group presented without any problems, the presentation was mostly clear, just a few 
pronunciation mistakes. Students reflected about the assistance programs presented and they said that those 
programs are good but due to the corruption in the country their efficacy is not complete. However, in this 
presentation I realized that the group did not focus only on the program that was assigned to them, instead 
they made a short presentation of each assistance program within “Prosperidad Social”. So, when this first 
group finished, I had to explain and show the other students that each group was supposed to present only one 
assistance program. Then, I called the next group, but they couldn’t present because one of the students had a 
problem with the microphone, so another group continued with the presentations. This happened a lot during 
the class, some students had technical problems, and others did not know how to share the screen. Therefore, 
all these situations made the presentations take more time than expected. In general, I realized that most of the 
students did not follow the instructions given for the presentation. Also, some of them did not prepare the 
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final reflection about the assistance program presented, the only groups that share their opinions coincide 
about the corruption and the coverage of the programs. Besides, it was difficult to understand some of the 
students because the pronunciation was not clear. After the presentations, I showed students the articles for 
the guided reading for them to choose and I organized them to work on the breakout rooms.  

 

I.E. Escuela Normal Superior Nuestra Señora de Fátima 

Lesson: 3- Inequality (Guided Reading) Grade:  10th C. 

Specific Objective: By the end of this lesson, students will be able to… 
● Identify the main idea and author’s purpose.  
● Understand the concept of inequality. 
● Identify the causes of inequality in Colombia. 
● Discuss and share their opinions about inequality and provide proposals to stop it. 

In this last guided reading practice, students were asked to read the short story “Robin Hood and the King”. 
The idea of using this book was to provide students with an example of a fictional character who fights 
against the inequality of kingdoms and looks for the benefit of the majority. Students already knew what to do 
in this guided reading practice. Instructions were basically the same and explained once, just in case some 
students did not recognize this step. I was getting in each of the break out rooms. I usually lasted 4-5 minutes 
per group. I noticed that some students who have never participated before, started reading. I think they 
realized that learning a second language is a process and that the idea of these group meetings is not to make 
fun of their classmates’ pronunciation but to take risks, feel confident and try. After reading, students were 
asked to participate in a Padlet to provide their opinion about the following questions: 
Why do some people who rule the country become corrupt? 
What do you think would be a solution to end corruption in Colombia?   
This was a forum, and the instructions were to answer these questions, read and comment on at least one of 
their classmates’ answers.  
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Appendix F: Students' Artifacts 

Lesson 2: Bullying 
Type of Artifact: Critical Thinking Forum 
Source: Padlet 
Critical question: Do you think it is necessary to have high self-esteem to not let other people's 
comments affect us? 
 

N° Students’ production Category 

 
1 

Pienso que la autoestima es muy necesaria para poder afrontar las 
críticas de las otras personas. Si tenemos una autoestima alta, los 
comentarios deconstructivos de las demás personas no nos van a afectar. 

Expressing personal 
opinion 
Proposing a solution 
 

 
 
 

2 

Creo que para que los malos comentarios de otra persona no te afecten, 
debes tener la auto estima alta, significa que te amas, una persona que 
no se ame a sí mismo los comentarios de los demás le van a afectar 
porque va a creer que todo lo que se decía a sí mismo de cosas horribles 
es verdad, va a ser una reafirmación para esa persona  

Expressing personal 
opinion 

3 In my opinion, it's very important that we have high self-esteem and not 
only to be safe and that the comments of others do not affect us, but also 
to feel good, accept ourselves as we are and have a positive assessment 
of ourselves. When we have good self-esteem and confidence in 
ourselves, others recognize us as it and it will be difficult for their 
comments to affect us. 

Expressing personal 
opinion 
Proposing a solution 
 

4 considero que es esencial para una persona tener el auto estima alta, 
especialmente si se trata de lidiar con comentarios de terceros ya que 
cuando alguien sabe lo que vale no  permite que comentarios 
malintencionados lo afecten  

Expressing personal 
opinion 

5 I think having high self-esteem is important to feel good with ourselves 
and help to not paying attention to others comments. 

Expressing personal 
opinion 

6 You need to have high self-esteem both for you and for society. If you 
consent to the power you have, no one can tell you otherwise. If you 
feel capable, no one can tell you otherwise. There, a point where your 
own opinion doesn't change even though people try to make it change. 

Expressing personal 
opinion 
Challenging social 
realities 

7 Yo en lo personal pienso que los comentarios de otras personas no 
deben influir en nosotras ya que nosotras sabemos lo que somos y como 
somos, además de eso el autoestima lo tenemos que tener alto pero hay 
ciertas niñas que no lo tienen debido a los dichos estándares de bella 
que tiene el mundo en estos momentos si pensar que todas sólo 
hermosas a pesar de que seamos diferentes eso es lo que nos hace únicas  

Challenging social 
realities 
 
Judging or evaluating 
behavior 
 

8 Of course, you have to have a good self-esteem because it makes you 
feel sure of yourself and the opinions or ridicules of people will not 
affect you because the only person you should believe is in yourself 

Expressing personal 
opinion 

9 Yo pienso que sí es importante o necesario siempre tener una alta Expressing personal 
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autoestima, y no solo para que los comentarios de los demás no nos 
afecten, si no para poder vivir felices, tranquilos y con mucho amor 
propio. 

opinion 

10 I think that having a good self-esteem is important because the person 
can be more secure with himself and will not be affected by criticism 
from other people. 

Expressing personal 
opinion  

11 Yes in my opinion when we are the alta autoestima, creamos un escudo 
protector contra esos bads comments because simplemente we doesn't 
care this..  

Expressing personal 
opinion 

12 Yes we must have a high self-esteem because it is important to love 
ourselves, however, receiving many negative comments from people 
can affect us, so we must be more empathetic to what we are going to 
say to a person.  

Judging or evaluating 
behavior 
Proposing a solution 

13 In my opinion, self-esteem is necessary so that someone else's 
comments do not affect you, because a person with self-esteem sees 
himself as fantastic, someone very beautiful, having self-esteem is not 
easy, it means that those people become strong with Over time, if we 
take the example of someone who suffered from bullying, who has self-
esteem means that he is strong and that he has already overcome 
everything they said to him and he realized that he was a very beautiful 
person 

Expressing personal 
opinion 

14 In my opinion, I consider it necessary, since when they say something 
to you with the intention of hurting you, it is more difficult to let it pass 
because if you do not even have the ability to appreciate and love 
yourself, the comments of others end up defining you, and when you let 
that happen you stop being yourself, that is why it is important to have 
good self-esteem and self-knowledge. 

Expressing personal 
opinion 

15 It is not necessary to have a high self-esteem so that the comments of 
other people do not affect you, you just have to be sure of yourself and 
ignore those bad comments.. 

Expressing personal 
opinion 

16 Yes, it's necessary because when u have bad self-esteem you'll take 
everything bad that someone says about you as an irrefutable truth that 
cannot be questioned. 

Expressing personal 
opinion  

17 Si es importante tener la autoestima alta porque siempre habrán 
personas que tratan de hacernos sentir mal con comentarios destructivos 
acerca de nosotros, si nuestra autoestima está alta sabremos transformar 
toda esa negatividad en cosas buenas, lo importante es que seamos 
conscientes de que somos personas maravillosas, así nadie podrá 
dañarnos. 

Expressing personal 
opinion 

18 I think it is important to have high self-esteem, since we have to be sure 
with ourselves, it is very important that we always have a positive mind 
and think about the good in everyone. To have a high self-esteem is to 
be in harmony and peace; that is why we must learn to accept our body 
as it is. 

Expressing personal 
opinion 
 
Proposing a solution 

19 I think so because having self-esteem is to trust in myself and I can Expressing personal 
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know that I do not need anything to be perfect because I already am, 
also if we pay attention to what others say we begin to live through their 
judgments and decisions, leaving aside our own criteria and our own 
way of being. 

opinion 

20 We are social beings who relate to each other. And therefore that we 
influence each other is something that we all know and accept.We think, 
criticize and judge the other for the simple fact that they think, feel or 
act differently from us. But, the problem appears when those opinions, 
criticisms or judgments, whether positive or negative, influence us so 
much that they can change our own perception of ourselves and our 
environment.  

Expressing personal 
opinion 
 
Judging or evaluating 
behavior  

21 Yes, you need to have good self-esteem as it gives you self-confidence 
and opinions or ridicule from individuals will not hurt you since the 
only person you should believe in is yourself. 

Expressing personal 
opinion  

 
 
Lesson 2: Bullying 

Type of Artifact: Reflection Time! 

Source: Padlet 

Questions: 
● What’s your opinion about the topic? 

● Did you consider this topic interesting? Why? 

● Did you like the readings of this lesson? 
 

N° Students’ production Category 

1 I find it very interesting since there are colleagues who used to suffer 
from this and it helps us a little to know more about it. 

Expressing personal 
opinion 

2 I found the subject very interesting, more than a class, it is like a 
teaching, an advice that they leave us. It is something we can go 
through and if at some point it occurs we have several solutions.  

Expressing personal 
opinion 

3 My opinion about that bullying is a big problem in our society, it 
has always existed and we have come to normalize it, but I think we 
must put a stop to it, because the situation has been worsening with the 
use of technology, emerging cyberbullying. With cyberbullying, this 
harassment becomes continuous. 

Judging or evaluating 
behavior 

4 Of course I find this topic interesting because we become better 
informed about bullying and all the consequences and damages it 
causes to the victims. Also with the use of this topic, we stop 
normalizing small actions, which seem simple and senseless (like jokes 
about someone) but in the end those actions have negative on someone. 

Expressing personal 
opinion 
 
Judging or evaluating 
behavior 

5 Yes, I like the readings. They presented real situations that some of us 
could identify with, and pointed out bad behaviors that we make seem 
normal but are actually harassment.  

Expressing personal 
opinion 
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Judging or evaluating 
behavior 

6 What’s your opinion about the topic? 
I think that bullying is a very common problem in society, especially in 
school and work environments, even on technological platforms, but it 
can be present anywhere, and no one is exempt. We must stop 
normalizing it, and instead pay close attention to it, to prevent the 
problem from getting worse. Everyday many people are affected by 
this violent social phenomenon, it is time to act and stop this situation. 
Awareness of the damages and traumas developed by the victims of 
this problem must be raised, in order to create a safe environment, 
where it is treated with respect and kindness. 

Expressing personal 
opinion 
 
 
Proposing a solution  

7 Did you consider this topic interesting? Why? 
Yes, this topic is very interesting because it informs us about this 
problem that is very common nowadays, in addition to the physical and 
psychological health consequences that bullying causes to victims. 
Knowing this, people become aware of their actions and begin to create 
strategies to prevent or reduce this worrying and dangerous situation. It 
was a great idea to include these anti-bullying programs and lessons 
because it helps to detect these violent behaviors and stop normalizing 
them. 

Expressing personal 
opinion 
 
 

8 Did you like the readings of this lesson? 
Yes, I really liked these books because they were informative and 
persuaded the reader with the stories and real cases of children who 
have been bullied. In addition, they tell us what these children suffer, 
prompting us to act when we see that they are bothering another person 
and promoting respect for others. I also liked that the books propose 
tips and advice in case we are bullying victims. 
"Be a buddy not a bully" 
-Stop bullying, speak up- 

Expressing personal 
opinion 
 
 

9 1. In my opinion the issue is very important, because today many 
children and adolescents suffer from this and one does not realize 
it. Also bullying has several consequences and it is good that one 
knows it. 
2. The topic is interesting because it is good to know more about 
this so as not to bully a classmate without knowing. 
3. No me gusto, me ENCANTO. Porque en las lecturas nos habla 
claro.  

Expressing personal 
opinion 
 
 

10 Did you find this topic interesting? Why? 
I found it very interesting since many of us have gone through that or 
are happening and it serves as an alert, a precaution to cope with this 
issue, especially now that there are different ways of bullying. Because 
it is something real, it is something that is lived on a daily basis and 
many of the people who read it have had to help us personally or to 
give advice, it is a very delicate subject and more than a book as such, 
it is a teaching or advice.  

Expressing personal 
opinion 
 
 

11 My opinion is that it is very important to talk about these issues, and 
that we talk about it in class makes me happy, because we may see 

Expressing personal 
opinion 
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cases of bullying in the street, at home, anywhere, and we know how to 
act. 

 

12 Did you like the readings of this lesson? 
Yes, I liked the books, because it is important to note that normally 
these bullying situations occur mainly in children, it is something that 
the books we have read have in common, and that we have to know 
how to teach children not to treat other people badly. 

Expressing personal 
opinion 
 

13 It seemed to me to be quite an interesting topic, especially at the school 
level, it is a current topic, where bullying is a thing of all kinds,  
because girls, and boys, young people receive psychological, verbal or 
physical abuse, both in the classroom and in schools. social networks, 
leading to other episodes in his life and many times quite regrettable 
because they have negative consequences, even reaching death, 
increasing the suicide rate in children and young people. 

Challenging social 
realities 

 
 
Lesson 3: Inequality 
Type if Artifact: Forum Robin Hood Nowadays 
Source: Padlet 
Question: write your opinion about why some people who rule the country become corrupt? What do 
you think would be a solution to end corruption in Colombia? 
 

N° Students’ production Category 

1 1. I think that this can happen because these people do not 
have values such as honesty and transparency in what they 
do, the power, money, the material goods they have do not 
satisfy them and they reach the point of wanting more and 
more, and they choose to steal money that it already has 
other purposes. 2. What do you think would be a solution to 
end corruption in Colombia?  Colombia is characterized by 
being a democratic country and I believe that in order to put 
an end to it, the people must know how to elect their leaders, 
not get carried away by campaigns, words and promises that 
they do not fulfill in the end.  If people choose wisely and 
conscientiously, they will not allow those who rule to be 
corrupt people.  
  

Judging or evaluating 
behavior 
 
Proposing a solution  

2 1. I think the power and money that they get makes them 
become corrupt and forget about the needs of the people. 
 
2. I think that the change of the people who currently have 
power is the first step. And not to fall into traps like buying 
votes because they only lie to the people and corruption 
continues. 

Judging or evaluating 
behavior 
 
Proposing a solution 
 
 

3 1-When a common person acquires power or medium power 
in the government of a country, he tends to get carried away 
by material and economic ambition. On the other hand, they 

Judging or evaluating 
behavior 
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forget the society that is the fundamental pillar for the 
decision making of a government. And that is why people 
who govern are not totally sincere with others and with 
themselves.  
 
2- We should have a fair president, who does not steal the 
money of the population, someone who has a favorable 
vision for Colombia, with that money of Colombians we will 
be able to make large constructions, companies, etc, to make 
a greater production, improve security in all departments and 
for democracy to be fair we should not sell our votes and 
choose the person we consider that better represents our 
interests based on an informed decision. 

 
Proposing a solution 
 
Challenging social 
realities 
 
 
 
 
 
 
 

4 1. This is so because those who rule are generally the sons of 
the previous rulers, which means that this endless chain of 
corruption never ends. In addition to having so much power 
in their hands, they believe that they can pass over the 
people, when the reason they are there is to serve the people. 
 
2. In the first place, I think we should agree to start a joint 
fight to end the problem. Once we are all committed, we 
should start taking measures from what we have the right as 
citizens, such as voting or protesting peacefully, because if 
we don't raise our voices, the situation will never change. 

Judging or evaluating 
behavior 
 
Proposing a solution 
 
Expressing personal 
opinion 
 
 

5 1-Some people dream of having the power of a nation just 
out of greed and feeling that they have the power of 
everything and everyone, that just for being part of the 
government nothing will happen if they do it. 
2-a solution could be to investigate those who are part of the 
government and imprison them for stealing from the nation. 

Judging or evaluating 
behavior 
 
Proposing a solution 

6 1- I think that when some people rule, just because of the 
power they have or because of greed, then they rule 
corruptly. Not all of them do, but these days it has become 
very common. 
 
2- I would believe that a solution may be to put the corrupt 
in jail for robbing the nation; Colombia is a country and it 
needs to be one of the most viable in order to live, and under 
the government of corrupt people the country declines 
because everything is stolen from them, and it is useless for 
the country. 

Judging or evaluating 
behavior 
 
 
Proposing a solution 

7 1. I believe is because of the avarice of the human, the 
feeling of the power and the need to have more and more, 
the ambition make them blind  
 
2. I think the solution is in our hands, in the hands of the 
youngest generation, to change this cycle of corruption and 
rob that have been with us almost decades.  

Expressing personal 
opinion 
 
Proposing a solution  
 
 

8 1. It's the effects of power and ambición. They become Judging or evaluating 
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greedy and want more power and money, they want to 
become the most powerful person in the country. 
 
2. I really don't think there's something we can do because at 
least for me it's a psychological thing that is engraved in 
puro society, we just have to hope for the best 

behavior 
 
 
Expressing personal 
opinion 

9 1. For me these people do not have good values, they 
become corrupt due to the ambition of wanting more money 
and having more power and thus they want more and more, 
their ambition blinds them and they have no empathy with 
others 
2. I think the right way is for us the people to know how to 
choose the right person, and above all to be informed about 
who is going to lead us and change that hierarchy or that 
type of government and for me this generation can achieve 
it, many of us know that our voice is important and that we 
can generate changes for history in Colombia 

Judging or evaluating 
behavior 
 
Proposing a solution 
 
 

10 1- Most of the people in political power tend to be corrupt 
because they take advantage of their mandate to be corrupt 
and thus obtain more money than by law should be paid as 
wages 
 
 2- The only way to end corruption in any country is for a 
good president to assume his job as it should be and apply 
new laws that serve to raise awareness in the corrupt and 
know that if they are going to practice corruption, they 
would fall all the weight of the law, another way would be to 
invent a strategy or way to detect corruption. 

Judging or evaluating 
behavior 
 
Proposing a solution 

11 1. Corruption is "decadency", rulers are not born corrupt is 
something that is part of their position. Power and money 
always make us ambitious and we lose our morale for 
profiting and that is where we commit or corruption comes 
before our personal benefit over the common good. In short, 
they become corrupted by power and money 
 
2. Colombia's corruption is systematized, I dare say that it 
hierarchizes what makes us lose confidence in our country. 
For this reason, the solution is to change rulers, give politics 
a new air, break the chains with the previous government, 
corruption also ends with education. Changes are always for 
the better, we need that in our system to reduce corruption 
and trust our country again 

Judging or evaluating 
behavior  
 
Proposing a solution 

12 1. En mi opinión, las personas se vuelven corruptas, debido a 
que llegan al cargo solo por tener la necesidad de tener el 
poder, y no porque quieran cambiar su ciudad o país.  
 
2. Creo que aunque queramos, no vamos a acabar la 
corrupción, incluso nosotros mismos somos corruptos; 
algunas veces en cosas tan pequeñas que no nos damos 
cuenta siquiera 

Expressing personal 
opinion 
 
 



195 
AN ADAPTED MODEL OF BALANCED CRITICAL LITERACY 

 

13 1. At the slightest opportunity to govern, these people are 
dazzled and blinded by power, becoming corrupt, selfish and 
ambitious, capable of doing anything to have more money, 
more power, more strength. These rulers by wanting more 
and more never quench their thirst, and enter a vicious circle 
where they lie, cheat, steal, acting for their own benefit 
regardless of the welfare or interest of the people of the 
country they represent. 
2. Solving corruption in Colombia may sound idealistic, but 
if we start with small and simple individual and collective 
actions, we can generate a great impact and reduce this big 
problem. Like my other classmates, I think that education is 
a very powerful weapon to end corruption at its roots, if the 
new generations are educated to a good use of power, based 
on values such as transparency, integrity, Respect, honesty 
and responsibility, showing them how damaging corruption 
is in general and the consequences it brings to the entire 
nation, it is possible to reduce the corruption figures with 
future rulers. At the same time, make good use of democratic 
tools such as voting, so that we can better choose our leader 
and not let them blackmail us. In the same way, it is 
necessary to attack impunity by reinforcing the penalties and 
sanctions for people who commit acts of corruption and not 
let them pass. "United against corruption" 

Judging or evaluating 
behavior 
 
 
Proposing a solution 
 
 
 
 

14 1. Most of the people who come to govern a country become 
vain the money blinds them to the point that they only think 
of the money to steal for their benefit and they do not care 
about the community. 
2. The authorities should not only limit themselves to 
capturing criminals found in the streets, but also those we 
find in institutions with power, and private financing of 
campaigns should also be limited. 

Judging or evaluating 
behavior 
 
Proposing a solution 

15 1. Before being rulers these people are more related to the 
people so to speak, but when they win, they see that they can 
benefit themselves more than their own country. For these 
people it is more important to see themselves as more 
important than the people in need. 
 
2. For me the solution to this corruption, would be to work it 
from the education of children to adolescents, since, being 
children we do ''corrupt'' behaviors, without knowing that in 
reality it leads us to bad behaviors in the future; for example: 
to teach from a good education, that copying a simple exam 
is wrong or plagiarizing a text of an author and passing it off 
as yours, since those are also part of corruption and little 
things like these are part of this big problem. Also make 
awareness campaigns of how bad this is, as it hurts us to be 
corrupt and the problems that bring to society this big 
problem.   

Judging or evaluating 
behavior 
 
 
Proposing a solution  

16 1- Nowadays most people go down the path of corruption 
because they are blinded by power and money. when they 

Judging or evaluating 
behavior 
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get a small amount of power or money, they start to be more 
and more ambitious as they go in search of more and more. 
so much is the desire to want more and more that they end 
up doing anything in order to obtain their main goal. 
 
2- corruption is like a bomb, after you throw it, there are 
going to be different people affected. In order to end 
corruption in Colombia, it is first necessary to get to the root 
of the problem. the root can be a person, a group or some 
situations, because as we know everything has its beginning, 
everything has its base, and in corruption there is no 
exception, because it can be a person who initiates 
corruption and then he or she links this to other people to 
create a system based on these bad behaviors and when we 
want to see there is a whole government or corrupt country. 
So, the solution to end corruption in Colombia is to end the 
problem from the root. 

 
 
 
 
 
Proposing a solution 

17 1. I think it is because when they manage to climb to 
important positions in the country, they let themselves be 
carried away by greed, the money generated by the position 
where they are, they want to continue climbing, they want 
more, more, and more, It is never enough for them, but not 
all are like that, there are some who are fighting for the good 
of the country, people with values. 
 
2. Educate children with values, make them practice values, 
so that they see the importance of each of these, because one 
day they will be the ones who govern the country  

 
Judging or evaluating 
behavior 
 
 
Proposing a solution 
 
 

 
 

 


