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Abstract 

 

The COVID-19 pandemic has undoubtedly marked the recent history of mankind 

due to all the effects of confinement, which led to many changes that transformed many 

areas of life, including work and education, which had to evolve, in most cases, from face-

to-face to remote. This research paper aims to analyze the perceptions of a group of English 

teachers from a higher education institution in the Colombian Caribbean region about the 

shift from face-to-face teaching to emergency remote teaching (ERT) during the COVID-19 

pandemic outbreak, in terms of three aspects: the challenges faced after the shift, the 

strategies implemented to face these challenges and, finally, the lessons learned from the 

experience of this significant change in the global educational environment. This research, 

which is a case study, follows the interpretivist paradigm and the mixed methods approach. 

The data for this study were obtained through the application of an online questionnaire 

with three questions related to the three aspects mentioned above. Results were organized 

into three categories: home as a work environment, teacher's pedagogy, and humane 

approach. This study is intended to provide valuable information to serve as a starting point 

for more rigorous and in-depth research on what to do better in future emergency scenarios 

in which a transition in education is required. 

 

Keywords: Emergency Remote Teaching (ERT), Teachers’ perceptions, challenges, 

strategies, learnings, shift, COVID-19 
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Chapter 1: Introduction 

March 2020 marked a before and after in history with the start of confinement due 

to the SARS-CoV-2 (new coronavirus) pandemic, which causes COVID-19. The World 

Health Organization first became aware of the existence of this new virus on December 

31st, 2019, when it was informed of a cluster of cases of "viral pneumonia" that had been 

declared in Wuhan, People's Republic of China (World Health Organization, 2020), but 

only until March 2020 did the world stop, and around the globe, millions of people had to 

take a break to begin an undoubtedly challenging stage in many aspects of life, which had 

to move, in many ways, from the face to face to the remote, from the real to the virtual, 

from the normal to the new normal. 

The pandemic affected education worldwide, at all levels of schooling, from 

preschool to higher education, which had to act abruptly by transitioning in its vast majority 

from Face-to-Face to Emergency Remote Teaching (Hodges, Moore, Lockee, Trust & 

Bond, 2020), thus moving classes and all administrative work from their facilities to 

different platforms such as Zoom, Google Meet or Microsoft Teams. In Colombia, the shift 

was even more abrupt because the incorporation and adaptation to new technologies have 

always been a complex issue, seen from multiple dimensions. From the point of view of 

Bailey et al (2022), the integration of new technologies has occurred at a slow pace due to 

the limitations of some resources, the scarcity of some others, and, of course, the isolation 

of most rural territories in the country that are affected by the previously mentioned factors, 

which led to a scenario in which the main educational actors, teachers, and students, faced 

the consequences of the improvisation that took place after reviewing and then reforming 

the curricula and, subsequently, proposing teaching strategies to ensure the education of the 
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students without compromising the continuity of the academic schedule of the institutions. 

This contributed to an increase in dropout and grade repetition rates in basic education 

during the pandemic, as well as to a widening of the academic achievement gap. For higher 

education, the number of students enrolled tended to decrease, as did the gaps in academic 

performance, which depend on different socioeconomic factors (Melo-Becerra et al, 2021).  

Although it is significant to bear in mind the consequences of the shift from the 

perspective of the students, which are, in the end, the final product of the educational chain, 

it is also key to inquire teachers about their perceptions of what the shift from Face-to-Face 

Education to Emergency Remote Teaching has represented for them and how this has 

affected their professional development. In connection with this, after mapping the first 

global semester, Bond, et al (2021) stated that a higher proportion of the studies about 

perceptions on the shift are based on student perceptions, while a smaller proportion is 

based on teacher perceptions. Hence, and due to the continuous need of studying the effects 

of the sudden shift from Face-to-Face Education to Emergency Remote Teaching since 

2020, this study intends to analyze and gather information about the perceptions of a group 

of 15 English as a Foreign Language teachers working at a higher education institution 

regarding this transition, in terms of the different challenges faced by the teachers during 

the shift, the strategies they implemented to cope with the situation, and finally, the 

knowledge, learning, and skills that they got from the experience of the shift.  

Even though several studies have been conducted about teachers’ perceptions of the 

shift, little research has been conducted in Colombia about the perceptions of teachers on 

the shift from Face-to-Face teaching to Emergency Remote Teaching during the Covid-19 

pandemic outbreak, especially in the field of foreign language teaching. It is essential to 
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continue to comprehend more in-depth the way in which teachers perceived the transition, 

especially language teachers, thus, the questions this research intends to answer are:  

Main Question: What are EFL teachers’ perceptions about the shift from face-to-

face to emergency remote teaching during the Covid-19 outbreak in terms of challenges 

and learnings resulting from it? 

Sub question 1: What are the main challenges teachers faced during this shift? 

Sub question 2: how did they cope with those challenges? 

Sub question 3: what learning did teachers get from the shift? 

 

By the end of the study, which has been carried out in the language center of a 

private university in the northern region of Colombia, it is expected to have provided 

enough qualitative and quantitative information about teachers’ perceptions of the shift, and 

provide a broad perspective that could serve as a starting point for further studies on 

creative and innovative development in the application of online teaching practices that can 

contribute to thriving in future crises through the use of alternative teaching strategies and 

diverse alternatives for materials and instructional design, among other significant 

knowledge on this field of research. 

This research paper continues with five main chapters distributed as follows: 

Chapter 2, which provides theoretical background on the main concepts involved: online 

education, face-to-face education, emergency remote teaching, and teacher development to 

cope with crises. Furthermore, this chapter provides a brief yet significant review of some 

of the studies that have recently been conducted regarding teachers' perceptions of the 

transition from Face-to-Face teaching to Emergency Remote Teaching in the context of the 
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COVID-19 pandemic outbreak. Chapter 3 discusses all aspects related to the methodology, 

starting from some general concepts about education research, as well as the 

methodological approach, the research’s main question and sub-questions, the research 

design that this study follows, the research paradigm, the type of study that has been 

conducted, the data collection instrument, and data analysis procedures, a wider description 

of the context of the research, and ethical considerations for the data collection and 

analysis. Chapter 4 aims at responding to the research question by showing the results 

obtained from the application of a questionnaire divided into three main questions on the 

challenges, strategies, and lessons learned during the transition., while chapter 5 attempts to 

study the findings from the data analysis by comparing them with the existing literature in 

order to answer the research questions more in-depth. The last section, chapter 6, closes the 

paper with a general conclusion of the findings, the limitations of this study, and 

recommendations for further research. 
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Chapter 2: Theoretical Framework 

Online Education: Towards an Updated Definition 

Ever since the emergence of the internet as an important tool for education, scholars 

have tried to define the concept of Online Education (hereinafter OE). There is little 

consensus about a definition of this phenomenon. To set the theoretical framework for this 

study it is necessary to explore the diverse authors and what they have said through the 

years. In this section, definitions from 1999 to 2011 will be analyzed to generate a final 

concept that serves the purpose of a theoretical foundation for this research.  

The first definition of OE in this section is brought up by the University of Illinois 

Faculty Seminar (1999) in a manuscript. The authors/speakers argue that two key 

characteristics implied in OE are “instruction through a connection to a computer system at 

a venue distinct from the learner’s personal computer” (p. 7), thus OE can be an option for 

both on-campus and distance education. The next definition is provided by Volery and Lord 

(2000), who stated that OE is “a form of distributed learning enabled by the Internet” (p. 

217) that implies students’ and staff’s access to a variety of learning resources, teaching 

materials, and administrative support and the facilitation of communication, collaborative 

work and, again distance education, by making the resources completely available. A third 

definition is provided by Rosenberg (2001), who defines OE as the use of technologies to 

deliver a wide range of solutions to improve knowledge and student performance. In 

accordance with what Rosenberg stated, the use of OE is based on three main criteria; 

firstly, it works connected through the internet, which grants the storage, distribution, 

upgrade, and recovery of the information, which allows it to be shared; secondly, it is 
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delivered to the final user through the use of computers and internet and, thirdly, it focuses 

on the widest vision of learning, which goes beyond the traditional training paradigms. 

In 2002, several authors attempted to provide a definition of OE. Paulsen (2002) 

shows the different synonyms that can be found: “virtual education, internet-based 

education, web-based education, and education via computer-mediated communication.” 

(p. 1) and the main features of OE which are, according to the author, first, separation of the 

actors involved (students and educators), which makes it different from Face to Face 

Education influence of an educational organization, different from autonomous study and 

private advisory; and third, the use of computers and internet to present the contents and the 

materials, as well as a means for the involved actors to benefit from communication. In the 

same year, Benson (2002) and Conrad (2002) clearly stated that OE is a more recent 

version of distance education/learning, granting better access to educational opportunities 

for students. 

From 2004 to 2005, several authors discussed that some important elements present 

in OE are connectivity, flexibility, and the ability to promote varied interactions, beyond 

accessibility (Ally, 2004; Hiltz & Turoff, 2005; Oblinger & Oblinger, 2005). Khan (2005) 

stated a definition of OE as an “innovative approach for delivering well-designed, learner-

centered, interactive, and facilitated learning environment to anyone, anyplace, anytime" 

(p.3). Furthermore, García-Peñalvo (2005) argues that OE is distant training which, through 

technological platforms, makes the access and the time in the teaching-learning process 

possible and more flexible, adapting them to the abilities, needs, and availability of every 

student, and granting collaborative learning environments through the use of synchronous 
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and asynchronous communication tools, strengthening the competence-based management 

process 

Based on Rosenberg (2001), García-Peñalvo (2005), and other several authors’ 

definitions, Moreno (2011) made an analysis and construed the last definition that is going 

to be considered in this section: OE is a training process that requires technological 

equipment, connection to internet and use of hypertext tools to grant the flexibility in the 

educational process through synchronous and asynchronous communication, adapting to 

the availability and needs of the learner.  

In this sense, and following the steps of Moreno (2011), from the analysis of the 

definitions provided in this section, it can be stated that OE is the process of learning and 

instruction mediated by technological equipment and supported by a connection to the 

internet, which makes it a feasible alternative to both on-campus and distance educational 

processes, characterized by its flexibility, accessibility, connectivity and the promotion of 

varied interactions through synchronous and asynchronous communication, thus, adapting 

to the needs of the actors of the process. Furthermore, it can be said that it is important to 

clarify what OE represents since this modality varies significantly from face-to-face 

instruction in terms of instructional design and delivery, and it can be a substantial 

challenge when considered an alternative to traditional methods (Montelongo, 2019; Elliott, 

Rhoades, Jackson and Mandernach, 2015). Thus, having given a glimpse at the diverse 

definitions of the concept of OE and to better identify the differences between these two 

modalities, the next step will be looking at the concept of Face-to-Face Education. 
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Face-to-Face Education 

Although this is, so far, the most traditional way to teach and learn, Face to Face 

(hereinafter F2F) Education can be defined in several different ways. Martinez (2017) 

states that F2F or “word-of-mouth training” is the basis for knowledge transmission since 

humans started to think and communicate. Upasana (2014) perceives F2F Education as a 

unilateral way to communicate between the teacher and the learners, who are required to 

attend the classes in person. The author expresses that this modality includes some 

advantages such as the possibility of joining diverse kinds of groups that take place on 

campus. Another important advantage, stated by Black (2002) is the face-to-face 

interaction, teacher-student, and student-student, which are carried out in a synchronous 

setting. In this sense, Martínez (2017) states that F2F Education is enriching due to social 

contact and body language, which is something difficult to imitate and replace, and does 

not often translate well to alternative delivery distant modalities like OE (Shelton & 

Saltsman, 2005). 

Black (2002) and Martínez (2017) agree on the various activities that F2F Education 

focuses on, such as lectures or masterclasses, case studies, problems and exercises, and 

complementary assignments, among others which emerged from the extended educational 

experience and give place to the creation of new technologies, such as the flipped 

classroom. Another methodology the authors listed were the team projects. In this sense, 

Chickering & Gamson, 1987 (as cited by Black, 2002) express that learning can be 

reinforced when it happens through teamwork, which increases involvement and 

engagement in learning, which is, according to Benson, Guy, and Tallman (2001), a reason 
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for the skeptics to neglect the possibilities of OE to be as effective as the traditional ways to 

transmit information.  

In the next subsection, and after having checked the concept of F2F Education, the 

concept of Emergency Remote Teaching will be covered, along with its differences with 

OE. 

     Emergency Remote Teaching: Definition and its Differences from Online 

Education 

Whereas much has been said and several authors have shed light on the matter of 

OE and its definition (Volery & Lord, 2000; Rosenberg, 2001; Paulsen, 2002; Benson, 

2002; Conrad, 2002; Garcia-Peñalvo, 2005; García, 2008; Moreno, 2011), this and 

Emergency Remote Teaching are often taken to mean the same, and even more so in the 

context of the COVID-19 pandemic. In this section, a brief definition of ERT, and the 

differences between these two terms will be approached from the point of view of authors 

who have spoken on the subject during the shift from F2F education to ERT resulting from 

the COVID-19 outbreak. In Table 1 a summary of the differences between OE and ERT can 

be observed. 

Hodges et al. (2020) introduced the term Emergency Remote Teaching (hereinafter, 

ERT) by stating that it “is a temporary shift of instructional delivery to an alternate delivery 

mode due to crisis circumstances” (p.6). ERT implies a full use of remote delivery 

alternatives to teaching until the contingency ends, such as radio, television, printed 

instructional documents, blended learning, and mobile learning, among others, which is 

expected to ensure easy, fast, practical, and efficient access to content and instruction, 

rather than building a new remote teaching and learning environment. In that sense, 



ANALYSIS OF THE PERCEPTIONS OF EFL TEACHERS  20 

 
teachers are required to be able to solve problems creatively and collaboratively, so that the 

needs of students and the context in which they work can be met rapidly in spite of certain 

limitations, such as teacher training and administrative support (Trust & Whalen, 2020; 

Hodges et al., 2020).  

 Modality Definition Advantages Challenges 

Online 

Teaching 

 

The process of learning 

and instruction is 

mediated by 

technological equipment 

and supported by a 

connection to the 

internet, which makes it 

a feasible alternative to 

both on-campus and 

distance educational 

processes. 

  

Flexibility, accessibility, 

connectivity, and the 

promotion of varied 

interactions through 

synchronous and 

asynchronous 

communication, thus, 

adapting to the needs of the 

actors of the process. 

 

Requires instructional 

design, and planning. 

 

Consideration of 

different online learning 

design options to choose 

from. 

Emergency 

Remote 

Teaching 

 

“Temporary shift of 

instructional delivery to 

an alternate delivery 

mode due to crisis 

circumstances” (Hodges 

et al., p.6).  

 

ERT implies the use of 

diverse remote delivery 

alternatives to teaching 

to ensure access to 

instruction in cases of 

emergency.  

  

Prioritization of the 

contingency and the 

welfare of the main actors 

of the process (students, 

teachers, etc.).  

 

ERT entails what different 

institutions do to find 

updated and righteous 

alternatives to maintain the 

continuity of the activities 

in case of changes. 

 

Lack of technological 

skills. 

 

Lack of structured 

content. 

 

Lack of interaction. 

 

Decreased motivation. 

 

Table 1. Summary of the differences between OE and ERT. 
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Emergency Remote Teaching: The challenges 

In concordance with what Hodges et al. stated, Ibañez (2020) notes that ERT 

comprises the actions that governments, companies, NGOs, and individuals execute to 

obtain appropriate solutions to maintain the continuity of academic activities while it 

prioritizes the well-being of the students, as well as other main actors in the educational 

field. Furthermore, and in contrast to OE, which requires exhaustive planning in all of its 

stages to achieve a successful online execution, ERT is a transitional measure that can 

adopt different modalities according to the context where it is going to be held and requires 

continuous monitoring of its adaptations, so the instruction is granted during the emergency 

period, which can represent diverse challenges in terms of the strategies that can be used to 

ensure it. On this matter, Ferri, Grifoni & Guzzo (2020) argue that some of the challenges 

in terms of pedagogy are related to the lack of technological skills, the need for a well-

structured set of contents, lack of interaction, decreased motivation, among other cognitive 

and social aspects the institutions have to manage in a situation of emergency.   

One of the challenges that can arise from the implementation of ERT is the fact of 

having to be confined, which leads to moving from schools and campuses to alternative 

workplaces. Regarding this, Bailey et al. (2021) comment on the need to be prepared in 

terms of knowledge of technology, to have the appropriate tools to teach remote classes 

such as good software and hardware resources, among others, which are vital for the 

exercise of any modality in the context of ERT. Cowden, Mitchell, and Taylor-Guy (2020) 

assert that, due to the fact of being confined at home, teachers’ and students’ well-being can 

result affected since there is little work-life balance due to the additional workload that ERT 



ANALYSIS OF THE PERCEPTIONS OF EFL TEACHERS  22 

 
generates, which makes necessary to focus on “health literacy” (p.14) and incorporate 

health matters and wellbeing on future curricular considerations.  

Lastly, it is important to emphasize the importance of teacher development, which is 

perhaps one of the most crucial factors in successfully dealing with the vast majority of 

difficulties that arise when an emergency situation occurs and there is a need to migrate to 

an alternative modality. Teacher development, or faculty development, can be defined as 

the processes by which teachers boost their pedagogical skills, research, and innovation 

skills for the development of extension and research activities, apart from their missional 

work, learning to teach and learning to learn (Velazquez-Torres et al., 2017). Some of the 

elements that Herman (2012) considers crucial to accomplish teacher development 

programs can be self-teaching, peer mentoring, collaborative course design, workshops, and 

online training, which requires institutions to invest through policies that ensure the supply 

of appropriate resources for successful implementation.  

Teacher development leads to effective teaching in the context of ERT and other 

teaching modalities in general, especially OE. Regarding this, Berry (2018) declares that 

research on faculty development is decisive in differentiating instruction in order to meet 

students’ needs for a sense of community and engagement, and necessary as online 

programs keep growing, which requires assessment of the effectiveness of professional 

development in satisfying teachers’ needs for pedagogical support.  

Faculty development can also be seen as an opportunity to grow, not only 

professionally, but also as human beings, as stated by Corrales and Rey-Paba (2021). Some 

of the tools that should be learned in Teacher development programs must be oriented to 

deal with issues related to attitudes toward the changes, mental health support, emotion 
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management, crisis leadership, and implications for well-being, among others (Cowden et 

al, 2020), which is also a chance for teachers to reflect on their personal lives and teaching 

practices.  

As observed all over this subsection, ERT is a rapid approach rather than a modality 

like OE or F2F (Hodges et al., 2020), and it should be an integral approach that, according 

to Bailey et al. (2021), includes not only the technical approach, with aspects regarding the 

use of technology and different resources for appropriate lesson delivery but also 

incorporate the humane approach, in order to find balance amid an emergency context, 

offering spaces for teachers to reflect to improve and grow, conferring teachers a central 

role in the process. 
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State of the Art 

As mentioned in the introduction of the theoretical framework chapter, it is crucial 

to explore the studies that have been carried out about teachers’ perceptions of the shift 

from face-to-face to emergency remote teaching practices, especially in language teaching, 

and it is the purpose of this state of the art.  This section consists of three parts: the first part 

covers the studies related to the shift in the general educational field, and the second part 

goes through the studies concerning language teaching and learning. 

Teachers’ Perceptions on the Shift from F2F to ERT: General Education 

This subsection presents a series of selected papers that provide intriguing 

experiences on the subject, seen from different perspectives: elementary schools, high 

schools, and higher education. These will be organized in geographical order, indicating 

firstly the ones carried out in Asia, and then, the ones conducted in the American continent. 

In the first paper, Aliyyah et al (2020) analyze the impressions of elementary school 

teachers of online learning in a program called “School from Home” during the new 

Coronavirus pandemic in Indonesia. The study focused on analyzing the perceptions of 

teachers about the impact of online instruction on learning during the outbreak. It followed 

a case study methodology, collected data from surveys and semi-structured interviews that 

were analyzed through thematic analysis of qualitative data, finding four main themes: 

“instructional strategies, challenges, support, and motivation of teachers." (p.90). The 

authors concluded that "the success of online learning in Indonesia during the COVID-19 

Pandemic was determined by the readiness of technology in line with the national humanist 

curriculum, support, and collaboration from all stakeholders.” (p.90) However, the study 

suggests that modifications to their national standard curricula should be considered to 
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boost flexibility and technological readiness. The authors also state that education should 

be seen as a collaboration among all the stakeholders involved to positively reform the 

teaching-and-learning methods so they can impact students in the best way possible. 

The second paper by Moralista and Oducado (2020) studied the perceptions towards 

online education among faculty in a State College in the Philippines. The researchers 

employed a descriptive online survey for the data collection, and the data were analyzed 

through descriptive statistics. The researchers found that Faculty perceived several issues 

and challenges in the online education setting, defining the situation as uncertain since they 

need to change to a new and different way to deliver their lessons. The authors also stated 

that the perceptions vary according to aspects regarding people themselves and their jobs.  

Furthermore, as faculty transition and adapt to new-normal education, they should be 

provided with continuous support, training, development, and ways to understand the 

changes, challenges, and opportunities included in this new-normal education and the 

pandemic. 

Another study by Lindner, Clemons, Thoron, and Lindner (2020) conducted as a 

response to the COVID-19 pandemic in the United States aims to evaluate how middle and 

secondary school agriscience teachers explained remote teaching practices and distance 

education. In this qualitative study, data were collected from a structured interview 

questionnaire made to a sample of seventeen agriscience education teachers in the US; and 

was analyzed using constant comparisons. The findings of this study showed that teachers 

defined remote instruction and distance education differently. Some teachers stated similar 

definitions. The other teachers posted precise differences in how these terms should be 

employed and explained.  
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The following study, conducted in Mexico, intends to get closer to the experiences 

of teachers and students of Secondary Education on the teaching emergency protocol 

implemented during the Covid-19 outbreak. This study was conducted by Peñuelas, Pierra, 

González, and Nogales (2020). The data was collected through an ad hoc questionnaire that 

was created to analyze the use of devices, internet connection, and the different 

instructional spaces to give continuity to the studies, the implementation of technological 

resources based on experience, difficulties, and preparation, evaluation, and received 

support and adaptation and projection of learning. The results reveal the laptop and 

smartphone as the most used devices for classes and independent study, as well as the 

transmission of information. In addition, the findings revealed an increase in dedication 

time and problems with sending, receiving, and assessing school activities. Concerning 

administrative support, the course logistics and platforms/apps/software are essential to 

keep the courses on track during the outbreak.  

Having mentioned these four studies about teachers’ perceptions of the shift from 

face-to-face to remote teaching practices and general education, we can move to the studies 

about the shift and language teaching, especially English teaching. 

Teachers’ Perceptions on the Shift from F2F to ERT: ELT 

The following subsection contains information about studies conducted about 

language teachers' perceptions on the transition to emergency remote teaching and will be 

organized in geographical order, as well as the first subsection of this state of the art, 

indicating firstly studies carried out in Asia, and secondly, studies conducted in North 

America. 
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Going back to Indonesia, Atmojo and Nugroho (2020) conducted qualitative 

research aimed at analyzing the way English as a Foreign Language teachers fulfilled 

online EFL learning and the challenges they faced during the Covid-19 outbreak. Data 

collection was carried out through document analysis and follow-up semi-structured 

interviews for data coding to include appropriate excerpts in the results section. The authors 

concluded that EFL teachers have fulfilled online learning through a set of activities that 

vary from “checking the students’ attendance to giving scores on the students’ works 

synchronously or asynchronously depending on each school policy due to the COVID-19 

pandemic” (p. 72). A wide range of applications, platforms, and software have functioned 

to fulfill online learning. Nonetheless, numerous issues arose from teachers (lack of 

training), students, and parents (lack of familiarity with online learning and strategies to 

enhance it). Therefore, online learning did not have good results due to the lack of planning 

and prior preparation. 

The following study was conducted in countries of the Arab League by Hazaea, 

Bin-Hady, and Toujani (2021). It aimed at integrating the concepts of English Language 

Teaching (ELT) and Emergency Remote Teaching (ERT) to present Emergency Remote 

English Language Teaching (ERELT). The purpose of this research was to explain the 

different solutions to the challenges English teachers have faced while delivering online 

remote lessons during the Covid-19 pandemic. The data for this qualitative research was 

collected from the responses of 19 English language teachers from the Arab League 

countries in an online discussion on ResearchGate, revealing two types of challenges 

depending on the level of technological development of the countries of residence of the 

instructors: high-tech countries faced technical and pedagogical issues whereas low-tech 
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countries experienced the lack of access to means of communication that facilitate ERT. 

The authors concluded that instructional design in high-tech countries should embody 

virtual teaching and learning as a decisive piece of traditional instruction. In low-tech 

countries, means of communication such as radio and television could operate as 

appropriate alternatives to emergency remote teaching. 

The next research, conducted in Palestine by Shaaban (2020), aimed at informing 

about TEFL professors' e-learning stories amidst the pandemic outbreak in the Gaza Strip 

higher education institutions.  To collect the data for this study, which followed a 

descriptive research design, a 20 open-ended question questionnaire was designed to be 

completed by 32 professors in 8 higher education institutions. The study unveiled that 

professors required training to develop “skills in designing, developing and drawing action 

plans for TEFL e-courses that achieve the objectives of foreign language 

teaching\ learning” (p. 82), which is closely related to the biggest challenges for both 

professors and learners: lack of knowledge about e-Learning and technical issues regarding 

the use of different web platforms. Following the findings of this study, the author suggests 

that institutions should implement courses for both students and professors to learn about e-

Learning, e-courses design, preparation, and development, and grant professional support 

for maintenance in case of technical inconveniences.  

 The last study that will be covered in this section was conducted in Mexico by 

Juarez-Diaz and Perales (2021). The research, which portrays the perceptions of 26 ELT 

faculty members and 32 preservice EFL teachers during ERT, aims to answer the following 

questions: (a) What have been ELT faculty members’ and preservice teachers’ experiences 

with ERT during the covid-19 confinement? and (b), How do teachers and students feel 
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about working in that way? (p. 121). Data was collected through an online questionnaire 

and its answers were analyzed using semi-directed content analysis since the questions 

were open-ended.  Since most participants reported negative feelings related to lack of 

interaction and deficient internet access, the author recommends that universities and the 

State should be granted more training and equipment to reduce the diverse technical issues 

and assure effective practices in case of requiring a new transition to emergency remote 

teaching.  

As can be seen through the previous paragraphs, several studies have been 

conducted about teachers’ perceptions of the shift from face-to-face to ERT, and these are 

just a small number of examples of such studies. Most of these studies were conducted in 

Asia and just a few in other countries. Therefore, this section served to identify that there 

are still some gaps to fill, especially in Latin America and Colombia. Although the studies 

on this matter that have been conducted in our local context provide essential and 

invaluable knowledge, there are just a few studies about the topic, and it would be positive 

to shed light on this matter and study it more thoroughly. It is essential to continue to 

acquire a more profound understanding of how teachers and students perceived the 

transition to ERT during the covid-19 outbreak since this can lead us to find alternative 

teaching strategies and diverse alternatives for materials and instructional design, among 

other significant knowledge on this field of research that can be helpful to prevent, succeed 

and thrive in future emergency scenarios.   
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Chapter 3: Methodology 

As mentioned in the state of the art of this paper, little research has been conducted 

in Colombia about the perceptions of teachers on the shift from face-to-face teaching to 

emergency remote teaching during the Covid-19 pandemic outbreak, especially in the field 

of foreign language teaching. To shed light on this matter, it is important to conduct 

research, so it is crucial to start this section with a brief definition of the concept of 

research. In accordance with Leedy and Ormrod (2015), "research is a systematic process 

of collecting, analyzing, and interpreting information (data) in order to increase our 

understanding of a phenomenon about which we are interested or concerned." (p.20).  In 

this sense, this study will contribute to understanding the effects the shift from face-to-face 

to online instruction had on teachers’ practices.  

In this chapter, some general concepts about research in education, as well as the 

methodological approach, followed in this study will be shared. The first part introduces the 

research’s main question and sub-questions. In the second part, the research design that this 

study follows includes the research paradigm. Then, the chapter continues to the third part, 

which is about the type of study that has been conducted, data collection instruments, and 

data analysis procedures; a short yet significant description of the context of the research; 

how the study afforded to answer the research questions; and lastly, a set of essential ethical 

considerations that were contemplated in order to protect participants' information and 

privacy. 

Research Questions 

As indicated in the introduction, the research questions this study aims at answering 

are:  
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Main Question: What are teachers’ perceptions about the shift from face-to-face to 

Emergency remote teaching during the Covid-19 outbreak in terms of challenges and 

learnings resulting from it? 

● Sub question 1: What are the main challenges teachers faced during this 

shift? 

● Sub question 2: how did they cope with those challenges? 

● Sub question 3: what learning did teachers get from the shift? 

Research Design 

When conducting educational research, there are two key decisions scholars must 

make: what research paradigm and what research approach to use because they define the 

researcher's course of action and shape the research, making authors have a better 

understanding of the information to collect and analyze. According to the Longman 

Dictionary of Contemporary English (n.d.), a paradigm is "an example or model that shows 

how something works or is produced", and an approach is "a method of doing something or 

dealing with a problem".  The purpose of this subsection is to provide an overview from the 

author's perspective of concepts such as educational research paradigms and approaches 

and attempt to make a brief but comprehensive consideration of how important these 

elements are and how they can be applied in this study. 

As explained by Egbert and Sanden (2014), a researcher's position on how to reveal 

knowledge is called a research paradigm.  It determines the ways a researcher goes for 

knowledge, and it can make a difference among scientific communities because every 

single member of a community shares methods, ideas, approaches, and criteria with other 

members.  Paradigms respond to three basic assumptions that help the researcher assimilate 
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them: epistemological (relation researcher-research), ontological (nature of the researched 

reality), and methodological (how knowledge can be obtained).  Three types of paradigms 

can be defined as the most important in educational research (Santamaría, 2013): positivist, 

interpretive, and socio-critical. 

Positivism is widely recognized among institutions around the world and is often 

used in natural and exact scientific research to demonstrate theories and hypotheses.  In 

accordance with Taylor and Medina (2011), investigating, predicting, and confirming 

patterns of behaviors are the aims of this research paradigm. Positivism claims that the 

scientific method is the only way to approach the truth and that the reality of research is 

limited, making knowledge obtainable only by experimenting.  Thus, knowledge must be 

"objective, measurable, and generalizable" (Egbert & Sanden, 2014, p. 33).  In the case of 

interpretivism, the most appropriate to study social matters, this paradigm emphasizes the 

understanding of social realities as multilayered, individual phenomena and puts its 

attention on describing what is particular, different, unique, or distinctive (Morales, 2003).  

In this paradigm, the participants' perspective is what interests the most, allowing the 

researcher to do a deep study of the perceptions of the objects of research (Santamaría, 

2013). Another characteristic of interpretivism is that the researcher itself is a participant, 

reflecting his/her insight into the research and influencing it, making it more human and 

sensitive.  Finally, the socio-critical paradigm is focused on action research and its purpose 

is to generate positive social changes by surpassing the limitations of positivism and 

interpretivism (Sanchez, 2013).  In this specific paradigm, the researcher is seen as an 

activist (Taylor & Medina, 2013). According to Alvarado and García (2008), the most 

striking features of this paradigm are a) fostering a global point of view and dialectics of 
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the educational reality; b) a common acceptance of a democratic vision of knowledge as 

well as the processes involved in its elaboration and c) the acceptation of a particular vision 

of the theory of knowledge and its relationships with practice and reality.  

        All mentioned paradigms are related to research approaches defined as "plans 

and the procedures for research that span the steps from broad assumptions to detailed 

methods of data collection, analysis, and interpretation" (Creswell, 2014, p 3). Three main 

approaches can be identified: quantitative, qualitative, and mixed methods. The quantitative 

approach is mainly used in positivist research, and its purpose is to test and validate 

theories by assessing variables that can be measured. The qualitative approach, on the other 

hand, aims to explore and understand social phenomena by studying individuals or groups 

and is focused on showing the multiple facets of reality. The mixed-methods approach, in 

the end, involves obtaining both quantitative and qualitative data to grant a complete insight 

into research problems.  

Among these mixed methods approaches, A case study can be found as the most 

appropriate option to conduct this research. A case study is a strategy of inquiry that allows 

the researcher to explore in depth a program, event, activity, or process (Stake, 1995). 

According to Cresswell (2007), this could be done over time through the collection of data 

involving multiple sources. In this case, this research is focused on understanding how a 

group of university EFL teachers faced the transition to emergency remote teaching. 

        The previous concepts bring up the following question: What must be the 

chosen paradigm and approach for conducting this study? Since the study goes along the 

lines of educational research and making sure to take into consideration the research 
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question and sub-questions previously mentioned, this research will be a case study 

fostering the interpretivist paradigm, following a mixed-methods approach.  

Data Collection and Analysis 

In order to collect information for this research, a survey has been chosen to be 

conducted. For Cohen, Manion, and Morrison (2007), a survey is a method to “gather data 

at a particular point in time with an intention of describing existing conditions” (p. 205). 

These existing conditions can be analyzed to determine the relationship that exists between 

them. Surveys are used for gathering descriptive data on a wide range of topics and are 

relatively inexpensive to use. Also, the information collected will be analyzed through a 

variety of existing software and analytical strategies (Frechtling, 2002). The instrument 

chosen to conduct this survey data collection was an internet-based questionnaire. 

Questionnaires are made of a set of questions related to specific concepts and interests of 

the research and can be usually self-administered and distributed in diverse ways, such as 

mail, telephone, and internet (Slattery, Voelker, Nussenbaum, Rich, Paniello, and Neely, 

2011). In accordance with Cohen, Manion, and Morrison (2007), questionnaires are, on the 

one hand, extensively used instruments since they contribute to collecting data, often 

quantitative, in a practical, structured way, even without the researcher being present at the 

moment of administering them. On the other hand, questionnaires can have some 

drawbacks, such as the time required to develop the questions, test them, and improve 

them, as well as checking whether the questionnaire is valid and reliable for data collection, 

and choosing from the different types of questionnaires to find the one that best fits the 

context of the research. The questionnaire to obtain data for the survey consisted of three 

open-ended questions about the challenges teachers faced during the shift, the strategies 
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implemented to deal with the shift, and what teachers learned from the experience of the 

shift due to a pandemic. The instrument was answered voluntarily by 15 out of 20 teachers 

from the Language Center who received the survey questionnaire. For the analysis, these 

teachers were assigned with codes as follows: Teacher #1 (T#1) to Teacher #15 (T#15).  

The questionnaire was created in the QuestionPro software, so answers could be easily 

retrieved. 

All the answers gathered from the three questions of the questionnaire were 

reviewed and some keywords were identified using qualitative content analysis (see 

Appendix #1). In line with Elo, Kääriäinen, Kanste, Pölkki, Utriainen, and Kyngäs (2014), 

this method of data analysis allows the understanding of qualitative phenomena in 

quantitative terms in a systematic way through the creation of different concepts, 

categories, or models. In this method, the research question should be specific so that the 

content analysis can be carried out and the abstraction process, which is the phase in which 

all the concepts to be analyzed are generated, can take place. This data analysis method, 

which can be used in either an inductive or a deductive way, comprises three main stages, 

according to the authors: the first one is preparation, which consists of collecting proper 

data in order to carry out the analysis. The second one is organization, which varies 

depending on whether it is inductive or deductive: If the analysis follows the inductive 

approach, this phase contains open coding, creating categories, and abstraction. On the 

contrary, if the analysis follows the deductive approach, the organization phase involves 

developing a categorization matrix, in which the data are analyzed and coded to correspond 

with the categories identified previously, and it is considered valid if it accurately 

represents such categories and/or concepts. Finally, the third one is reporting of results, in 
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which results are characterized in accordance with the categories generated in the 

abstraction process to describe the phenomena (Elo et al., 2014).  In this study, the 

approach that was chosen to conduct the data analysis was the inductive approach, since the 

categories and concepts were found and/or categorized after gathering the data, not as the 

deductive approach in which the data is analyzed after the categorization matrix.  

Context Description 

This study took place in a private university located in the Northern region of 

Colombia. In order to get their major/professional degrees, students have to comply with a 

foreign language requirement. That is to complete five levels of English. This five-level 

program aims at developing a B1 level of proficiency according to the Common European 

Framework (CEFR). It has a focus on developing integrated skills through a 

communicative approach. Each level has 64 hours divided into four hours during the 16 

weeks of the term. When entering the university, students take a placement test in order to 

start the program in the course that corresponds to their already existing language level. 

The program is offered by the Language Center which works along with the 

Internationalization Office of the university. Courses are offered by professional English 

teachers who hold language degrees at the undergraduate and graduate levels. For 

institutional accreditation purposes, teachers are required to complete their master’s 

degrees. In total, there were 22 teachers, 5 of whom were under full-time teaching contracts 

while the remaining 17 were lecturers. Historically, courses have been offered in face-to-

face modality. Only a few teachers (3) had previous experience in using technology in 

foreign language education, complemented by their graduate studies in Educational ICTs.  
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As the pandemic started, teachers were given only one week to transition from face-

to-face to remote teaching through a program called DoReTIC Model (for the Spanish 

acronym), which stands for Remote Teaching based on Information and Communication 

Technologies Model. This program intended to make the curriculum flexible in terms of 

helping teachers use new technologies as well as include new assessment and pedagogical 

practices in their courses. The first phase of the Model program started operating on March 

24th, 2020. One week prior to this date, training was held for teachers, and ever since, the 

university closely monitored it to achieve continuous improvement and ensure that there 

was an academic success for students to continue to learn appropriately amidst the 

circumstances. During the pandemic, the Model evolved into the following two phases: 

DoReTIC 2.0 and DoReTIC Reflex. The 2.0 phase reinforced the following elements from 

the first phase: Teaching and learning model (design and implementation), blended master 

class scheme, communication strategies (connection of all students and teachers), training 

at intermediate and advanced levels, use of platforms (Coursera, EdX, among others) as a 

complement to teaching or homologation, generation of Virtual Learning Objects and 

digital and multimedia content, and assessment and evaluation strategies. Finally, in the 

implementation of the Reflex phase, the university continued to offer most courses 

remotely although there was an important advance in the implementation of hybrid courses, 

a modality that was successfully tested in a pilot program during the prior semester (Toro-

Gonzalez, 2020). 

Professors moved from teaching four hours face to face to teaching four hours 

synchronically through the use of Microsoft Teams. In this transition, several challenges 
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took place that resulted in teachers’ discussions, curriculum adjustments, mixed teaching 

methodologies, and new decisions for the program. 

 

Ethical Considerations 

In favor of conducting ethical research, the researcher presented a letter to request 

permission to carry out the different data collection instruments, and the permission was 

granted (see Appendix #2). Later on, the teachers were informed about the instruments 

being used only for research purposes, resulting in the voluntary participation of 15 

teachers. The data collected with these instruments was completely anonymous and the 

teachers’ names and/or any personal information gathered for this research will be kept 

confidential.  
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Chapter 4: Results 

This section shows the results of the data collected in this research. The instrument 

was an open-ended questionnaire to analyze the teachers’ perceptions on the shift from 

face-to-face to emergency remote teaching in the context of the global pandemic of 

COVID-19.  This section aims at responding to the research question which aims at 

identifying the different challenges faced by the teachers during the shift, the strategies they 

implemented to cope with the situation, and finally, the knowledge, learning, and skills that 

they got from the experience of the shift.  

Question 1: Challenges 

 

Figure 1. Questionnaire. Question 1: Challenges  

The first question of the questionnaire inquired about the challenges that teachers 

encountered during the shift from F2F to ERT during the pandemic. Using content analysis, 

the researcher was able to identify six different categories of challenges: adapting work 
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environment at home, adapting to remote teaching, learning about remote teaching 

methods, dealing with students’ attitudes, and motivation, dealing with work-life balance, 

and implementing curriculum adjustments (see Figure 1). 

The most commented challenge was about adapting to remote teaching. 8 out of 15 

teachers (53.3%) talked about the lack of experience in the use of the different 

technological tools available for ERT.  One of the most remarkable comments on this 

matter is the following, from T#6:  

“I can say that using different applications and adding more dynamism to my 

classes were two aspects that I had to adapt quickly to my teaching”. 

The second most frequent challenge was adapting home to a work environment, as 

mentioned by 6 out of teachers (40%).  The teachers referred to the lack of home appliances 

and furniture and good internet connection necessary for delivering their lessons.  Below, is 

an interesting comment from T#1 on this issue:  

“The biggest challenges, in my opinion, when starting to teach virtually were about 

not having the appropriate tools, since having just a computer was not enough. There were 

a lot of teaching tools available but adapting home as a working environment was quite 

complex.  It was necessary to have an ergonomic chair, a desk with an appropriate size, as 

well as a vertical mouse, etc. Without using these tools, several teachers started to suffer 

from pain in their backs, necks, hands, wrists, forearms, etc.” 

Another challenge that teachers mentioned was students’ attitudes and motivation, 

being this aspect the third most commented on the survey, 4 out of 15 teachers (26.67%). 

The teachers declared that students were reluctant to participate and turn their cameras on 
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during the remote sessions, which makes it difficult for teachers to monitor students’ 

learning processes.  The following is a comment from T#2 on this topic: 

“(…) the students do not turn on their cameras and some of them do not participate, 

so it is difficult to see their learning process and support them.” 

An important matter to consider is work-life balance, which was the fourth in the 

ranking of challenges.  3 out of 15 teachers (20%) reported that they felt stressed and had to 

take extra time to work instead of spending time with their families or running personal 

errands.  

The two last categories were remote teaching methods, commented on by 2 out of 

15 teachers, and curriculum adjustments, mentioned by only one teacher.  Concerning 

remote teaching methods, the teachers commented that it was difficult for them to carry out 

performance-based activities in groups since the online platform (Microsoft Teams) they 

used was a major constraint at the beginning of the process.  The teacher who mentioned 

the challenge of adjustments in the curriculum commented that it was hard to keep the 

pacing they used to have in a F2F class since a lesson that could last only one class in 

normal conditions would last double when remotely.  

Question 2: Strategies 

The second question of the survey inquired about the strategies that teachers 

implemented during the shift from F2F to ERT during the pandemic. From the analysis, six 

different categories of strategies were found: Teachers’ development, strategies to cope with 

mental and physical health, strategies related to the use of technology, strategies to adapt to 

the new work environment, strategies to deal with students’ attitudes, and strategies to 
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revamp the curriculum (see Figure 2).  

 

Figure 2. Questionnaire. Question 2: Strategies. 

The most commented category was about strategies related to the use of technology, 

commented by 8 out of 15 teachers (53.3%).  The teachers repeatedly referred to the use of 

new technological tools, such as apps, software, and innovative teaching strategies to make 

their classes more interactive and promote collaborative learning. An important comment 

on this issue, from T#9, was the following:  

“I used collaborative and meaningful learning strategies such as creating break-out 

rooms and channels, where my students were free to interact and learn from each other”. 

The next category, teachers’ development, was commented on by 6 teachers (40% 

of the surveyed teachers).  The teachers reported that they had to find ways to improve their 

teaching practice by reading, studying, taking workshops about ICTs, seeking new 

materials and scientific papers, and even sharing experiences and knowledge with other 

teachers. About this last strategy, there is an important comment made by T#5:  
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“Doing research with my colleagues’ help about how to teach remotely and 

attending all the training sessions the university offered us to improve our remote teaching 

practices, and the webinars from the publishing houses”. 

The third most commented strategy was related to dealing with students’ attitudes 

toward the shift. It was commented on by 5 teachers (33.3% of the surveyed teachers).  

They pointed out that they had to be creative, and flexible with their students and reach 

agreements with them, and finally, be open to what was new for them during the shift.  

The fourth category in the ranking is about strategies to cope with mental and 

physical health, in which 2 teachers (13.3% of the surveyed teachers) mentioned the 

importance of this issue. They highlighted how essential it was to prioritize their mental 

health and self-regulate in order to feel less exhausted during their work time.  

The last two categories were strategies to revamp the curriculum, commented by 1 

out of 15 teachers (6.67%), and strategies to adapt to the new work environment, 

commented by 1 teacher as well (6.67% of the surveyed teachers).  On the one hand, the 

teacher who commented on the changes in the curriculum described that they had to adjust 

it according to the students’ pacing, bearing in mind the differences between F2F and ERT.  

On the other hand, the teacher who commented about adapting to the work environment 

mentioned that it was key to invest money in buying appropriate office tools for the house, 

as well as getting a better internet connection.  

Question 3: What Teachers Learned from the Experience 

The final question of the questionnaire was about the knowledge, skills, and 

learning obtained during the shift from F2F to ERT during the pandemic.  As in the first 

two questions, six different categories were identified: Use of new technological tools, 
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flexibility to adapt, empathy, sharing knowledge, student-related learning, and self-

observation (see Figure 3).  

  

Figure 3. Questionnaire. Question 3: Learning. 

The most commented categories were learning about the use of new technological 

tools to teach/communicate, and to adapt to the shift, both commented on by 8 teachers 

(53.3% of the surveyed teachers, each question). Regarding learning how to use technology, 

the teachers claimed that they learned to use technology to communicate with learners, 

encourage their participation and collaboration, assess students more quickly and 

dynamically, and increase motivation during remote classes.  

Concerning learning to adapt to the shift from F2F to ERT classes, the professors 

had different compelling points of view that are worth considering: the teachers agreed that 

it was important to learn to be more flexible, to prepare and explore everything in order to 

be able to face unexpected scenarios such as the pandemic. Additionally, they expressed 
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that it was important to make efficient use of time since the workload could vary depending 

on the needs of the moment. Another important aspect of flexibility that the teachers 

discussed was that it was important to adjust assessment and feedback practices, as well as 

strategies to keep students motivated and engaged. A comment from T#6, who talks about 

the previously mentioned issues, is shown below:  

"A lot. Among these, learning about new means of communication, applications to 

assess students dynamically, and understanding that we live in a world that is constantly 

changing, so we must adapt quickly to these changes, and get even more prepared to be in a 

better position to face them".  

The third learning category, commented on by 3 teachers (20% of the surveyed 

sample), was Empathy. During the shift from F2F to ERT in the context of the pandemic, 

teachers who referred to this aspect mentioned having learned to be more empathetic with 

their students, get closer, and understand even more their needs, both academic and 

personal, so they could reach mutually beneficial agreements. The example below is a 

comment from T#3:  

“I have become more empathetic; I have learned to assign more concise tasks.” 

The last three categories, sharing knowledge, student-related learning, and self-

observation share the fourth and last position of the ranking, each one commented on by 

one teacher (6.67% of the surveyed teachers, each question). Concerning self-observation, 

T#1 refers to the observation of the recordings of his/her classes as a tool that helped 

him/her to reflect on his/her teaching practice. In regard to the next category, sharing 

knowledge, T#2 argues that an important learning was to have spaces for the exchange of 

experiences, tools, and strategies among teachers in order to support each other. Finally, 
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regarding the last category, student-related learning, T#15 mentions that it is essential to 

take advantage of the fact that students feel safe behind their devices, as this can make them 

participate more during their classes. Conversely, the same teacher states that remote 

classes should by no means be masterclasses/lectures as students should be engaged all the 

time by doing different activities.  
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Chapter 5: Discussion 

This section attempts to analyze and discuss the findings obtained from the data 

analysis with the existing literature in order to answer the research questions. It is worth 

noting that the first research question aims to find the teachers’ perceptions about the main 

challenges they experienced during the shift from F2F to ERT during the COVID-19 

outbreak, what strategies they used to cope with the transition, and the learnings resulting 

from this. 

When reviewing the findings, it was possible to organize them according to the 

research questions in terms of challenges, strategies to cope with these challenges, and 

learnings that teachers obtained from the experience. From this organization, three main 

themes emerged (Corrales & Rey-Paba, 2021) Teachers’ Pedagogy, Home as a Workplace, 

and Humane Approach. Findings will be grouped according to these three categories. Table 

1 below shows this organization. 

Table 2. Challenges, strategies, and learnings 

Themes Challenges Strategies Learning 

 

 

 

 

 

 

 

Teacher pedagogy 

Adapting to remote 

teaching  

 

 

 

 

 

 

 

 

 

Teaching remotely  

 

 

 

 

 

 

Learning to use 

technology tools 

 

 

 

 

 

 

 

 

 

Promoting teacher 

development   

 

 

 

 

 

Learning how to use 

technological tools to 

communicate with 

students, encourage 

their participation and 

collaboration; and 

assess learning 

quickly and 

effectively  

  

 

Learning about 

technology 

Supporting colleagues 

through spaces for 

exchanging 

experiences, tools, and 

strategies  
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Themes Challenges Strategies Learning 

 

Revamping the 

curriculum  

 

Making changes to the 

curriculum  

  

Using self-observation 

(recordings) to reflect 

on teaching practice 

and the necessary 

adjustments for the 

students 

 

Adjusting assessment 

and feedback 

practices, as well as 

strategies to keep 

students motivated 

and engaged 

 

 

 

 

 

Home as workplace 

Adapting work 

environment at home 

 

 

 

Lack of work-life 

balance 

Improving internet 

connection and work 

furniture for the home 

 

 

Self-regulating work 

time 

Understanding the 

necessity of having a 

comfortable work 

environment at home 

 

Making efficient use 

of time since the 

workload could vary 

depending on the 

needs of the moment. 

 

 

 

 

Humane approach 

Teacher and Students’ 

attitudes 

Prioritizing own 

mental health  

 

Using different 

strategies to cope with 

SS’s mental & 

physical issues  

Preparing for the 

unexpected 

  

Being more empathic 

with students   

 

Understanding that 

students feel safe 

behind their devices. 

 

Teachers’ Pedagogy  

This theme refers to the adaptation and changes that the teachers experienced in the 

context of the pandemic (Corrales & Rey-Paba, 2021). It had to do with the challenges, 

strategies, and learnings teachers experience during their transition to ERT. In terms of 

challenges, teachers identified the need to adapt to remote teaching, learn how to teach 

remotely, and revamp the curriculum. As a response to these challenges, they embarked on 
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learning how to use technological tools to improve their students’ learning experiences. 

According to Montelongo (2019), embracing what teaching online entails is one of the 

biggest challenges teachers face as this modality differs profoundly from teaching face-to-

face (Elliott et al., 2015) because as Shelton and Saltsman (2005) report, traditional types of 

teaching do not translate well to OE. The embracing of teaching online brought about the 

necessity to develop professionally as a strategy to succeed in the process. Professional 

development, in this case, was related to teachers what teachers reported doing such as 

reading, researching, taking courses and webinars, seeking new materials, and sharing 

experiences with colleagues. According to Velasquez-Torres et al (2017) learning to learn 

and improve teachers’ pedagogical, innovation, and research skills is considered teacher 

development. On the same line, Herman (2012) includes peer mentoring as a key element 

in teacher development. Finally, the last challenge of this category refers to the need to 

adjust the curriculum to the new modality. Teachers indicated that they need to give more 

time for students to work with the material, transform their assessment practices and 

facilitate interaction to suit the new environment. This goes in line with what Berry (2019) 

proposes as the dimensions needed by a teacher to teach effectively. 

Home as Workplace 

The challenges, strategies, and learnings grouped in this theme are very related to 

the way work location changed because of the pandemic. From one day to the other, 

governments had to implement restrictive measures and the world entered a lockdown. 

Thousands of people had to go home and work from there without preparation. In this 

study, teachers identified two main challenges in this area: adapting the work environment 

at home and balancing work and personal life during the confinement. In terms of adapting 
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the home for working, teachers reported the need to improve their internet connection, and 

access to computers, microphones, and other hardware (Bailey et al., 2022). As regards, 

balancing work and personal life, teachers indicated that they learned to make efficient use 

of time since the workload could take up time from their personal activities (Cowden et al., 

2020). 

Humane Approach 

The pandemic and the restrictions experienced during this time had a tremendous 

impact on human nature which affected the teaching and learning process. That is why the 

challenges, strategies, and learnings are termed Humane Approach. It addresses aspects 

related to teachers’ and students’ attitudes and behaviors during the ERT. Teachers 

identified two main challenges: prioritizing their mental health and coping with students’ 

mental and physical issues. For the first challenge, they expressed that they had to become 

more flexible and ready to adapt to the change by exploring the context and being able to 

face unexpected scenarios during the pandemic. As regards students, they became more 

empathic with them, understanding their needs, both academic and personal. They also 

realized that students felt safe behind their devices as this made them participate more 

during their classes. These findings go in line with what Corrales and Rey-Paba (2021) 

state about teacher development being key to helping teachers grow not only as 

professionals but human beings, leading teachers to a more compassionate and empathetic 

view of the teaching-learning process in the context of the COVID-19 outbreak.  
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Chapter 6. Conclusions 

The world, as known until March 2019, changed due to the COVID-19 pandemic 

outbreak. People were confined, and one could almost say condemned to long months of 

isolation and critical challenges in different aspects of life, especially education, work, and 

health. Education, at all levels and all areas of study, including undoubtedly language 

teaching and learning, was one of the most affected aspects during the outbreak. Therefore, 

millions of teachers and students worldwide had to move to a new class delivery modality 

with little to no prior preparation. Since there was an urgent need to study the effects of the 

sudden shift, especially from Face-to-Face (F2F) Education to Emergency Remote 

Teaching (ERT), this study aimed to analyze and gather information about the perceptions 

of the English language teachers from a private higher education institution regarding this 

transition.  

The shift, which was abrupt and rough for all who take part in education, 

represented many challenges that required strategies to be faced and, furthermore, became 

lessons that would be worth considering in future emergent scenarios. This mixed-method 

case study research reflected that the teachers who were the object and cornerstone of this 

research were no exception, concerning other studies conducted on the same matter across 

the globe. Among the most crucial challenges observed in the results were the ones related 

to teacher pedagogy, home as a work environment, and humane approach, aspects that may 

be also observed in the related literature.  

Even though the institution where the study was carried out reflected a high sense of 

commitment and dedicated many of its resources to a much smoother shift, the English 

teachers found it necessary to adapt their methodologies and curricula to a remote modality 
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that was novel to most of them. The teachers also reported having difficulties with 

hardware, software, and Internet connection, among other aspects related to the technology 

used to deliver their remote lessons. In addition, they had to transform their homes into 

classrooms and makeshift offices for the isolation context. Other challenges, no less 

important, were about dealing with changes in attitude and motivation during classes, as 

well as a trigger in physical and, especially, mental health problems. 

It is vital to highlight that the questions arising from these challenges were 

answered in the implementation of numerous strategies employed by the institution's 

English teachers during the semesters of the pandemic. 

Now that a summary of the results has been illustrated briefly at the beginning of 

this section, it is necessary to explore some considerations that can be useful in the future 

when conducting related research. Although several studies on the perception of the change 

from F2F to ERT during the pandemic around the world already circulate in academia, in 

the Colombian academic context, and especially in the Caribbean Coast, it is necessary to 

investigate even more, as this could contribute to a better understanding of the challenges 

presented and thus establish a compendium of strategies and learning that serve not only 

teachers, but also students, guardians and administrators, among other actors involved in 

the educational environment to cope with emergency situations such as those experienced 

during the semesters of isolation due to the pandemic by COVID-19, but to students, 

guardians and administrative staff, among other actors involved in the educational field to 

be able to face emergency situations such as the one experienced during the semesters of 

isolation due to the COVID-19 pandemic, and even more so if it is about language teaching 

which proved to be challenging and demanding from different points of view. A more in-
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depth study of the perceptions of the actors involved in language learning and teaching 

(especially about English as a foreign language, which is undoubtedly a vital component in 

education today) could shed much light on the practices that should be carried out in each 

institution at all educational levels in order to make a situation requiring the 

implementation of ERT bearable in terms of logistics, methodology, curriculum, physical 

and mental health care, among other issues to contemplate.  

Other meaningful considerations to be done regarding this research are the 

limitations. One of the main limitations of this study is visible in the data collection. 

Although the questionnaire conducted for the data collection of this research was 

instrumental in finding information that shed much light on the perceptions of English 

teachers at an institution of higher education about the challenges, strategies, and learning 

gained from the change from F2F to ERT during the COVID-19 pandemic, other data 

collection instruments could have enriched it to obtain more narrowed-down and informed 

knowledge.  

Another limitation, which can also be an opportunity, is that this research is a case 

study on the perceptions of teachers in the language center of only one single higher 

education institution. Broadening the horizon of this type of research to different 

institutions and diverse agents involved in the process would be very helpful in the 

Colombian educational context, which is unsteady due to all its own limitations. 

Finally, it is worth remarking that, in order to carry out similar studies that have a 

better impact on educational institutions that teach foreign language classes, it is necessary 

to consider the following guidelines:  
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For a case study of this type to be even more complete, it would be appropriate to 

design instruments to collect demographic information on the study population, whether 

teachers, students, administrative, and/or other agents involved in the language teaching 

and learning process, in order to delimit the research and establish definite causes and 

effects. In addition, document analysis or focus groups can be included as data collection 

instruments that allow for an adequate triangulation of information.  

This type of perception study is necessary as a tool that serves as an x-ray of the 

country's educational institutions and how an emergency such as the COVID-19 pandemic 

was decisive in revealing various flaws in an education system that is far from being one of 

the best in the world. These studies can be carried out in different institutions dedicated to 

imparting diverse areas of knowledge. However, it is key to study those involved in 

learning foreign languages since their relevance in phenomena already widely discussed, 

such as globalization, is widely known.  
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Appendix #1 

Questionnaire: Results analysis – Coding  

 

Pregunta #1.   ¿Cuáles fueron los desafíos más grandes que enfrentaste en tu práctica 

docente debido a la transición de modalidad de enseñanza en el último año?  

T#1  "Los retos más grandes a mi parecer, al iniciar la enseñanza virtual, fueron no contar 

con las herramientas adecuadas pues solo con un computador no bastaba.  Esto 

debido a que habían muchas herramientas didácticas en línea para dar la clase, pero 

adecuar el hogar a un ambiente laboral en casa fue bastante complejo.   

  

Se necesita de una silla ergonómica y un escritorio que tuviera las medidas 

adecuadas, así como un mouse vertical etc. Sin el buen uso de estas herramientas, 

muchos docentes empezaron a sufrir dolores de espaldas, cuello, mano, muñeca, 

antebrazo, etc.   

  

Por otro lado, la falta de experiencia en la enseñanza remota. "  

T#2   La interacción profesor-estudiante y estudiante-estudiante. Algo que me incluir en 

mis clases son trabajos en parejas o grupos para que los estudiantes practiquen 

speaking pero esto es algo que no podía hacer en clases en línea. También los 

estudiantes no prenden la cámara y algunos no participan entonces es díficil ver su 

proceso aprendizaje y apoyarlos basado en esto.  

T#3  El manejo (balance) del tiempo personal y laboral  

T#4  El hecho de que la mayoría de los actores del proceso de enseñanza-aprendizaje no 

estaban (suficientemente) preparados para afrontar el desafío de afrontar dicho 

proceso en las modalidades remota y virtual; inclusive muchos ni siquiera 

conocían/conocen (aún) esta diferencia, ni las características de las mismas, 

haciendo el proceso realmente desafiante para los que lo lideramos y tenemos algún 

(buen) grado de preparación al respecto.  

T#5  Muchos fueron los desafíos, por ejemplo:  

1. Aprender a utilizar las plataformas disponibles para la transmisión de las clases;  

2. Acostumbrarme a hablarle a un computador y no a mi grupo presencial;  

3. Cambiar la forma de preparar clases presenciales a remotas activas para los 

estudiantes en línea y por último, convencer a los estudiantes a activar la cámara 

para participar en clase.  

T#6   Puedo decir que el uso de diferentes aplicaciones y mayor capacidad de dinamismo 

fueron dos aspectos que tuve que adaptarlos rápidamente a mi forma de impartir mis 

clases.  

T#7   La adaptación de docentes y estudiantes a un entorno de trabajo remoto, con 

necesidades relacionadas a aspectos de Tecnologías a los cuales los estudiantes no 

tenían acceso plenamente  

T#8  Adaptarme yo misma al cambio, mi método de enseñanza, el uso mismo de 

herramientas tecnológicas y ganarme la atención de mis estudiantes.  
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T#9  El uso de las tecnologías, cómo compartir la información a falta de un tablero, mi 

interacción con los estudiantes y la forma en la que ellos lo hacían entre pares, la 

inestabilidad de la red y constantes ausencias.  

T#10  "Conectividad   

Adaptabilidad   

Aprendizaje estrategias tics"  

T#11  La motivación de los estudiantes a aprender.  

T#12  Conectividad por parte de los estudiantes  

T#13  1. Hacer uso de mis espacios personales y familiares para trabajar.  

2. Tener que actualizarme y utilizar otras herramientas con las que no estaba 

familiarizada e incorporarlas a mi práctica docente."  

T#14  El uso de nuevas plataformas, problemas de internet, stress, pero esto ha sido 

positivo porque aprendí a manejar nuevas tecnologías.  

T#15  "1. El plan de estudio no se podía seguir con la misma velocidad que en una clase 

presencial. Una lección de clase presencial podría equivaler a dos remotas.   

  

2. Mantener a los estudiantes motivados con actividades constantes utilizando el 

celular   

  

3. No poder hacer ciertas imitaciones  

  

4. No ver las caras de los estudiantes y leer su nivel de comprensión "  

  

Adapt work environment at home:  

T#1, T#5, T#7, T#10, T#12, T#14  

  

Adapt to remote teaching  

T#1, T#4, T#5, T#6, T#8, T#9, T#10, T#13, T#14  

  

Teaching remotely (Methodology)  

T#2, T#15  

  

Students’ attitudes (motivation)  

T#2, T#5, T#11, T#15  

  

Work and life balance  

T#3, T#13, T#14  

  

Curriculum adjustments  

T#15  
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Pregunta #2. ¿Qué estrategias usaste para abordar dichos desafíos?  

T#1  Para afrontar el reto anteriormente mencionado, era necesario invertir en buenas 

herramientas de oficina y a su vez, tomar talleres, leer, buscar material y artículos 

relacionados con la enseñanza virtual que permitiera una buena experiencia 

docente y un aprendizaje significativo.  

T#2  Buscar estrategias y/o programas que permitieran tener interacción entre los 

estudiantes ya que esto es algo que utilizaba mucho en mis clases presenciales. Por 

ejemplo, una de las actividades que hice fue usar la opción de salas (Zoom o 

Teams) y así fomentar la participación de los estudiantes. Además, para fomentar 

la participación de los estudiantes y conocerlos un poco más utilicé la plataforma 

Flipgrid.  

T#3  Escuchar retroalimentación de estudiantes y priorizar mi salud mental  

T#4  Bueno, en lo personal, tuve la fortuna de haber hecho un buen camino de 

preparación, desde 2008, para la instrucción virtual y combinada (blended), 

llegando a un punto importante con la culminación de mi maestría en educación 

mediada por TIC, lo cual me sirvió de mucho apoyo. En cuanto a mis acciones 

directas con mis estudiantes, primero, dar a conocer entre ellos las características y 

diferencias de las modalidades remota y virtual de enseñanza y aprendizaje, lograr 

acuerdos con mis pupilos, usar sabia y eficientemente los medios tecnológicos a 

disposición, pero también auto-regulándonos, para tampoco llegar a sentirnos 

(demasiado) exhaustos. Además, estar siempre atentos a nuevos desarrollos en 

materia tecnológica, pero también de la nueva 'pedagogía en la pandemia', como he 

llamado a esta etapa, especialmente retadora.  

T#5  Investigar con la ayuda de mis colegas y asistir a todas las capacitaciones que la 

universidad nos ha ofrecido para lograr mejorar la impartición de las clases 

remotas y las Webinars de las editoriales.  

Sin embargo, ha sido difícil convencerlos a la activación de la cámara. Sigo 

luchando con eso.  

T#6  Primeramente, tener el deseo de aprender y hacer un mejor trabajo, ofreciendo 

espacios dinámicos haciendo cada clase única dentro de espacios virtuales y 

también el poder ofrecer una mayor variedad recursos para poder despertar el 

interés de todos mis estudiantes.  

T#7  Buscar nuevas aplicaciones q permitieran una interacción constante con los 

estudiantes, flexibilizar las exigencias en cuanto a conectividad sincrónicas, grabar 

clases y usar media distintos de comunicación, WhatsApp, Zoom, Meet  

T#8  Aprender, en primera instancia, leer e informarme.  

T#9  Empecé a implementar cuestionarios pequeños para forzar al estudiante a ver los 

videos de las clases a las que no asisten, ya que noté que no estaban haciendo uso 

de las grabaciones.  

Me vi en la necesidad de aprender sobre plataformas que no usaba.  

Hice uso de estrategias de aprendizaje colaborativo y significativo al crear break-

out-rooms y canales, donde le daba libertad a los estudiantes para interactuar y 

aprender unos de otros.  

T#10  Flexibilidad. Capacitaciones En Tics.  
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T#11  Herramientas tecnológicas que implican la lúdica y el uso de música en mis 

clases.  

T#12  Actividades asincrónicas  

T#13  Apertura a lo nuevo, receptividad y creatividad.  

T#14  Utilice recursos digitales, utilice aplicaciones interactivas para el aprendizaje y 

favorecer el trabajo colaborativo.  

T#15  1. El uso de nuevas herramientas en línea   

2. No tener miedo de utilizar L1 para confirmar, para corroborarse   

3. Ajustar el plan de estudios a la velocidad de los estudiantes   

4. Muchas ayudas visuales digitales  

  

Training – Teacher’s development  

T#1, T#4, T#5, T#8, T#9, T#10  

  

Strategies to cope with mental and physical health  

T#3, T#4  

  

Strategies related to the use of technology  

T#2, T#4, T#6, T#7, T#9, T#11, T#14, T#15  

  

Changing to an office setting  

T#1  

  

Changing attitudes  

T#4, T#6, T#7, T#10, T#13  

  

Changes in the curriculum  

T#15  

 

 

Pregunta #3. ¿Qué aprendizajes, nuevas habilidades o conocimientos les ha dejado esta 

experiencia?  

T#1  El uso de herramientas ofimáticas para clases más didácticas con un enfoque 

participativo, así como el análisis de la observación de clase por medio de la 

grabación de cada lección. Este último me hizo reflexionar sobre mi propia 

enseñanza.  

T#2  La flexibilidad y la innovación son claves para los profesores. También considero 

que tener espacios donde se puedan compartir herramientas y/o estrategias con 

otros profesores es muy importante. Yo me apoyé mucho preguntándole a otros 

profesores sobre los programas que ellos usaban y las estrategias para clases 

remotas. De igual forma, compartí mis ideas y experiencias con ellos.  

T#3  Me he vuelto más empática, he aprendido a dejar tareas más concisas.   

Las TIC.  

T#4  Nos ha permitido aprender (más y mejor) a usar el tiempo eficientemente, a 

trabajar más, y a veces menos, es decir, a regularnos, dependiendo de la necesidad 
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del momento, pero también de los requerimientos de nuestros cuerpo y mente. 

Hemos aprendido (reafirmado, enseñado) a que enseñar y aprender no tienen, en 

realidad, limitaciones de espacio y tiempo; en realidad, nunca las tuvieron, ¡y 

menos ahora! Como dije en la introducción de la sustentación de mi tesis de 

maestría, la manera de enseñar y aprender ha cambiado, definitivamente. Mucho 

de todo esto a nivel pedagógico llegó y ha de permanecer entre nosotros.  

T#5  La experiencia me ha dejado convencida de que hay que explorarlo todo en lo que 

respecta a la educación para estar preparados y listos a los cambios.  

T#6  Muchísimos. Entre estos el conocer nuevos medios de comunicación, aplicaciones 

para poder evaluar de una forma dinámica y también entender que vivimos en un 

mundo que cambia constantemente por ende debemos adaptarnos rápidamente a 

los cambios y también empezar a prepararnos cada vez más para estar en una 

mejor posición a la hora de enfrentarlos.  

T#7  Un acercamiento directo a las necesidades de los estudiantes que influyen 

directamente sobre su rendimiento académico.  

Búsqueda de estrategias constantes que puedan dinamizar la práctica de 

enseñanza.  

T#8  Conocer herramientas que faciliten el proceso de enseñanza-aprendizaje y entender 

que no todo está sobre la mesa cuando se trata de enseñar.  

T#9  Uso de plataformas y aplicaciones para evaluar lo aprendido en el aula, para 

calificar con más agilidad, igualmente aprendí a ser más empática con los 

estudiantes, a entender sus dificultades académicas y personales, a buscar 

soluciones conjuntas, a negociar en pro del beneficio de los estudiantes y míos 

como docente.  

T#10  Flexibilización del aprendizaje y la evaluación   

Nuevas estrategias para enseñar, monitorear el aprendizaje y dar una 

retroalimentación en tiempo real a través de encuentros sincrónicos.  

T#11  Habilidades tecnológicas y estrategias de comunicación.  

T#12  Nuevas apps plataformas  

T#13  Especialmente en lo relacionado al manejo y uso de plataformas digitales.  

T#14  A manejar y entender mejor la tecnología y a encontrar nuevos recursos educativos 

que mantengan motivados a los estudiantes.  

T#15  Una clase remota es mucho más allá que solo implementar un plan de estudios 

presencial mediado por una plataforma. Una clase remota requiere muchas más 

estrategias para mantener a los estudiantes motivados y enganchados a la clase.   

  

Hay que aprovechar que se sienten seguros detrás de una pantalla sin cámara para 

incentivar la participación, no tiene que ser perfecta pero cuando hablan se sienten 

con mayor confianza.   

  

Hay que mantenerlos haciendo algo, una clase remota no puede ser de ninguna 

manera una clase magistral.  

  

Use of new technological tools to teach and communicate   

T#1, T#3, T#6, T#9, T#11, T#12, T#13, T#14  
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Flexibility to adapt  

T#2, T#4, T#5, T#6, T#7, T#8, T#10, T#15  

  

Empathy  

T#3, T#7, T#9  

  

Sharing knowledge  

T#2  

  

Student-related learnings  

T#15  

  

Self-observation   

T#1  

 

 

 

 

Numeric Data 

 

 Sample 15  

    

 CHALLENGES   

  

# 

Teachers 

% 

Teachers 

1 Curriculum adjustments 1 6.67 

2 Teaching remotely (Methodology) 2 13.33 

3 Work and life balance 3 20.00 

4 Students’ attitudes (motivation) 4 26.67 

5 Adapt work environment at home 6 40.00 

6 Adapt to remote teaching 8 53.33 

    

 STRATEGIES   

  

# 

Teachers 

% 

Teachers 

1 Changing to an office setting 1 6.67 

2 Changes in the curriculum 1 6.67 

3 Coping with mental and physical health 2 13.33 

4 Changing attitudes 5 33.33 

5 Training – Teacher’s development 6 40.00 

6 Strategies related to the use of technology 8 53.33 

    



ANALYSIS OF THE PERCEPTIONS OF EFL TEACHERS  68 

 

 LEARNING   

  

# 

Teachers 

% 

Teachers 

1 Sharing knowledge with other teachers 1 6.67 

2 Student-related learnings 1 6.67 

3 Class recordings observation and self-reflection 1 6.67 

4 Empathy 3 20.00 

5 Use of new technological tools 8 53.33 

6 Flexibility to adapt 8 53.33 
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Appendix #2 

Authorization Request Letter for Data Collection Instrument Application 

 

 

 

 

 

Cartagena, octubre 19 de 2021  

  

  

Señores  

XXXXXXXXXXXXXXXX 

XXXXXXXXXXXXXXXX 

La Ciudad 

  

Cordial saludo.  

A través del presente, me permito solicitar muy respetuosamente su aval para implementar, 

con los profesores del Centro de Idiomas de la Universidad XXXXXXXXXXXXXXXX, el 

instrumento de recolección de datos para la investigación “Analysis of the perceptions of 

EFL teachers towards the transition to emergency remote teaching due to a pandemic: a 

case study in a private university in Cartagena, Colombia”, tesis que adelanto para optar al 

título de magíster en la enseñanza del inglés de la Universidad del Norte. Cabe destacar que, 

durante la implementación y análisis de dicho instrumento de recolección de datos, se 

tomarán todas las medidas y consideraciones éticas necesarias para cuidar la identidad de 

nuestro cuerpo de profesores, así como la privacidad de sus opiniones y percepciones.   

Agradecida de antemano por su atención y amable colaboración,  

  

  

  

  

  

Victoria Carolina Galindo Diago  

Estudiante de la Maestría en la Enseñanza del Inglés – Universidad del Norte  

 

 

 

 

 

***This version of the letter is adapted according to the ethical considerations described in 

the Methodology section of this paper.  
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