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Abstract 

This qualitative research aims to describe the metacognitive reading strategies 

used by students of ninth grade level, and how the implementation of these and other 

strategies are associated to their reading comprehension level, and English learning as a 

foreign language likewise. The participants with age between 14 and 18 years old, and 

from LMS (Liceo Moderno del Sur), a public school in Ciénaga, Magdalena. This research 

study was conducted as a qualitative research through a case study design. The data 

were obtained from the participant observation, questionnaire, tests and interviews 

applied. 

The research findings indicate that the metacognitive strategies are important 

elements in reading comprehension process. Furthermore, participants know and apply 

some skills and metacognitive strategies to understand reading tests, but this process 

results hard and difficult for them because of their low English level. As result, the 

application of metacognitive reading strategies improves students reading 

comprehension level in English as a foreign language. 

 

Keywords: Reading comprehension, metacognitive strategies, student’s reading 

comprehension, reading achievement.  
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CHAPTER 1.  

INTRODUCTION 

Developing reading comprehension skills is considered as “the ultimate skill to 

be used at school and all over life” (Amin, 2019 p. 35). It is therefore an important task 

for educators but carrying out this process in a foreign language is very daunting and 

poses many challenges. Therefore, helping non-English-speaking learners to use texts 

that have been written in academic settings has become a great concern for 

governments, education administrators, and teachers (Crystal, 1997; Seargeant & 

Erling, 2011).  

Reading is key in education, according to Sultana & Ahsan (2013), learners need 

to learn how to use different reading strategies during their education. In Colombia, 

the Ministry of Education (MEN) has implemented programs through Plan Nacional de 

Desarrollo (2010-2014) that propose a strategy called Programa Todos a Aprender. This 

program seeks to strengthen the development of reading processes, especially in 

Spanish because educational institutions have reported struggling when attempting to 

improve this skill both in Spanish (mother tongue) and English (foreign language). In the 

case of English, Colombia has defined a foreign language mandate since 2005 through 

the National Bilingual program (NBP), the adoption of the Common European 

Framework (2006), and the creation of policy documents such as the Standards (MEN, 

2006) and the Suggested Curriculum (2016, 2017). These documents established what 
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exactly students should know and be able to do with English in every school grade. The 

results of these policies are evaluated through the national standardized tests (SABER 

11). This test evaluates reading comprehension and language use in English. Results 

show low levels of reading comprehension in English learners from public schools (Ríos 

& Valcárcel, 2005). 

This low level of development of the reading comprehension skills has 

encouraged an important number of English teachers and researchers to focus their 

studies on the development of reading and reading comprehension process, like the 

case of this study. Furthermore, research also shows that teaching students how to use 

learning and reading strategies helps learners develop these skills. According to Janzen 

(1996), strategy instruction is useful when developing reading skills because learners 

develop knowledge about their reading processes. Learning strategies are divided into 

cognitive, affective, and metacognitive (Oxford, 1990). In this study, special emphasis is 

placed on the role metacognitive strategies play in developing reading in a foreign 

language.   

The use of these strategies has shown that they improve students’ reading 

proficiency (Ikeda & Takeuchi, 2003; Kazemi, Hosseini, & Kohandani, 2013; Wilson & 

Bai, 2010; Zhou & Zhao, 2014). Using this type of strategies also allow students to 

create links between the new information and students’ prior knowledge (Barnett, 

1988; Waxman & Padron, 1987) and they transfer from L2 to L1 and viceversa (Rhoder, 

2002; Salataci & Akyel, 2002) which is a useful skill. Furthermore, teaching students 
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explicitly how to use these strategies raise students’ awareness about their own role in 

controlling their learning process (Cambourne, 1999). This research intends to identify 

the perceptions of ninth grade students about the role metacognitive reading 

strategies have in developing their reading comprehension skills in English. 

Reading in recent years has been focus of many researches around the world. 

Some research studies (Ghaith and El-Sanyoura, 2019; Khoshsima and Samani, 2015; 

Shang, 2017) show evidence on how the use of metacognitive reading strategies aids to 

improve students reading comprehension. So, for the purpose of this research 

metacognitive reading strategies will be applied in a group of ninth graders in their 

English classes with the purpose of improving students reading comprehension.  

Colombian research studies have focused on reading comprehension strategies 

in English, description of metacognitive strategies, effects of instructions reading 

comprehension, among other topics associated to students reading comprehension 

process (Giraldo-Cardona, Chica-Chica & Hernández-Gómez, 2019; Gómez González, 

2017; Poole, 2009; Lopera Medina, 2012; Navarro, 2021). In terms of the role 

metacognitive reading strategies play in developing reading comprehension, there is an 

interesting but small body of literature about the topic in Colombia. A study carried out 

by Giraldo-Cardona, Chica-Chica and Hernández-Gómez (2019) in a public school in 

Rionegro-Antioquia with students from 10th grade level focused on identifying the 

“strategies that foster reading comprehension skills” (Abstract). This mix-method case 

study demonstrated that students have a certain level of knowledge and use of 
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metacognitive strategies and that they use them in an unconscious. They also seem to 

relate these strategies to other areas of learning like reading comprehension but in 

Spanish. Students also expressed their preference for two specific strategies: highlights 

that were similar Spanish and search for unknown words. 

Gómez González (2017) conducted a research that described an approach to 

developing reading proficiency through a strategic and iterative use of a set of tasks 

that combine metacognitive theories and strategies. Through textual indicators, 

strategy instruction, and content learning (SORS), the author applied this strategy to a 

mix group of students, 117 males and 235 females from private non-sectarian 

institutions in Bogotá. This study showed the necessity to improve university students’ 

English reading proficiency and that the use of this approach seems to be useful in 

advancing students’ reading goals.  

Lopera Medina (2012) conducted an exploratory case study focused on the 

effects of strategy instruction in fostering reading comprehension in university 

students. Results revealed that reading strategy instruction is useful, and that students 

become self-confident when using reading strategies.  Besides, this case study 

permitted to identify that the dictionary is less used as a resource when reading 

strategies approaches are applied. 

Navarro (2021) also carried out a study that is very similar to the research study 

described in this paper. The author made a selective reading of scientific investigations 
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about metacognitive strategies and reading comprehension processes.  Results showed 

that there is a strong body of research in South America related to the development of 

reading skills, and that he considers that this is can be associated to the students’ low 

performance in this skill. Through this research, Gómez found that “metacognitive 

strategies help improve reading comprehension in elementary school students and 

favor self-regulation during the reading process” (Abstract).  Additionally, Gómez 

González indicates that the role of the teacher in guiding the reading comprehension 

processes is of utmost importance especially in strategy instruction. However, he also 

demonstrates that the problem of developing reading comprehension in foreign 

languages is similar in many contexts.  

After this literature review in Colombia, the necessity to study more in depth 

the process of strategy instruction when developing reading comprehension in a 

foreign language is a need for the Colombian context. Based on the above premise, this 

study has defined the following research question, sub questions and objectives: 

Research Question 

• What skills and metacognitive strategies do LMS students use when reading in 

English? 

Sub questions: 

• What kind of skills do LMS students use when reading in English? 
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• What metacognitive strategies do LMs students use/ apply when reading in 

English? 

General Objective 

Describe the skills and metacognitive strategies do LMS students use when 

reading in English. 

Specific Objectives 

 Identify the skills LMS students use when reading in English. 

 Identify the metacognitive strategies LMs students use/ apply when reading in 

English. 

In order to determine how metacognitive reading strategies, improve student’s 

reading comprehension in English, this research work takes place in the ninth-grade 

level at Liceo Moderno del Sur, in Ciénaga-Magdalena. The participants are 29 

students, 14 boys and 15 girls, whose ages range from fourteen to eighteen years old. 

These students have a low level of performance on reading comprehension 

assessments. 

This document is organized in five sections. In the first section, the introduction, 

a description of the rationale, state of the art, research questions and objectives. The 

second section describes the theoretical framework that supports this research study 

by reviewing concepts of reading, reading comprehension, metacognition, and 
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metacognitive reading strategies. The methodology section presents the research 

paradigm, the method applied, the description of the instruments to collect data, 

participants, as well as the data collection process.  Next, in section four, the results of 

the study are presented and discussed according to the theory. The last section 

contains the conclusions, implications, and recommendations. Finally, this research is 

supported by references and the appendixes. 
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CHAPTER 2.   

THEORETICAL FRAMEWORK 

This section is focused on the key concepts that will be used as the framework 

to base on this research. Concepts explored include understanding what reading and 

reading strategies entail as well as what metacognition and metacognitive reading 

strategies are. This information will be used to explain if the use of metacognitive 

strategies improves reading comprehension in a foreign language.  

2.1. Reading 

Reading processes imply a deconstruction of text, to know what the text itself 

means, what the author wants to communicate. In other words, reading implies to 

establish a connection among words, spelling, vocabulary, fluency and comprehend the 

text likewise.  As Taglieber (2000) proposed, through reading, students develop critical 

thinking skills, and they understand contexts and purposes of the texts when they also 

write about it, in their study. Furthermore, Kim and Goetz (1995) mention that “reading 

is a complex cognitive process in which the reader, through interaction with the text, 

constructs meaning” (Abstract).   

Reading in the English as Foreign Language (EFL) context, especially in public 

schools, plays an important role in the academic life of students. Tindale (2003) 

indicates that reading is a process that consists in “decoding skills, cognitive processes 

and social experiences” (p.9). In addition, August et al., (2006) state that “reading is a 
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combination of skills which involve “a composite of abilities depending on decoding 

skills, knowledge in several domains and processing capacities” (p.25). Reading at 

school should not be limited only to Spanish subject, to read in a foreign language is 

also important as a part of students’ preparation for life.  

Furthermore, Gamboa (2017) expresses through their study that “reading 

effectively in a foreign language is one of the most challenging activities for many 

students at school” (Introduction). Students require activities that permit them to 

read effectively especially in a foreign language and it is necessary to receive clear 

instructions to achieve the goals. This idea is connected to the type of activities that 

teachers promote, the actions oriented to read and comprehend the text, the 

selection of texts that result interesting and meaningful for students.   

Conversely, “reading can be broken down into subskills, reading takes place 

only when these subskills are put together into an integrated whole, resulting in fluent 

reading with comprehension. Performing isolated subskills individually is not reading” 

(Roe et al, 2012, p. 5). Because of that, it is important to keep in mind what Paris (2005) 

establishes about reading: “learning to read is one of the greatest accomplishments in 

childhood because it is the foundation for learning and academic achievement” (p.184), 

and reading constitutes a skill for the rest of their life. 
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All in all, reading requires from any type of reader to follow specific actions 

around what reading implies. Roe et al. (2012) mention that when they read, students 

must be able to 

 Perceive the symbols set before them and interpret what they see 

(sensory and perceptual aspect). 

 Follow the linear, logical, and grammatical patterns of the written words 

(sequential aspect). 

 Relate words back to direct experiences to give the words meaning 

(experiential aspect). 

 Make inferences from and evaluate the material (thinking aspect). 

 Remember what they learned in the past and incorporate new ideas and 

facts (learning aspect). 

 Recognize the connections between symbols and sounds, between 

words and what they represent (association aspect). 

 Deal with personal interest and attitudes that affect the task of reading 

(affective aspect). 

 Put everything together to make sense of the material (constructive 

aspect). (p.5). 

In the school context, all these aspects are important also to teachers, in order 

to plan their reading classes. Teachers need to design interesting and meaningful 
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reading activities that permit to students as readers to develop their reading skills 

through language acquisition process. According to Roe, et al. (2012) teachers have 

assumed that students during their first grades at school, and later, in the high school, 

they “learn to read” and “read to learn” (p.11). Because of that, the implementation of 

reading strategies, especially, metacognitive reading strategies helps Liceo Moderno 

del Sur (LMS) students to read, comprehend and produce texts in a foreign language 

likewise. 

2.2. Reading comprehension 

In order to help LMS students to improve their reading comprehension skills in 

English through the use of metacognitive reading strategies, it is necessary to 

understand the concept of reading comprehension. Benitez Hernández and Hernández 

Solano (2017) had defined comprehension “as the ability of the mind to perceive and 

understand ideas.  It refers to a deep mental process in order to appreciate and 

recognize essential information within the text” (p.34). The student as reader has the 

opportunity to draw all the information that the text provides in order to understand 

its purpose. 

In addition, the same authors state that “when learners read and comprehend 

a text, they are able to combine the information provided by the text with their prior 

knowledge” (p.33). The readers establish a relation with the author intention giving the 

opportunity to produce feelings and emotions associated to their life experiences. In 
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this way, the reading comprehension process involve stages, procedures and levels of 

comprehension as Benitez Hernández and Hernández Solano (2017) suggest. This 

process is associated to the interaction that occurs among text and reader that also 

determine the comprehension of the text by the reader “through certain external 

developments that allow our readers reach higher reading comprehension levels” 

(p.35). 

The reading comprehension levels are tested by the national organization that 

regulates standardized evaluation in Colombia, the ICFES through the SABER test, 

national standardized test, and the Ministry of Education (MEN) defines them. There 

are three levels that are tested in Colombia, literal, inferential and critical meaning. 

But, the results in the SABER 3°, 5°, and 9° tests show that students have problems with 

their basic competences development, and it is associated to their reading 

comprehension process (MEN, 2015). 

Moreover, there are two central aspects that facilitate the reading 

comprehension process: instruction and scaffolding. Through instruction, the teacher 

guides the reading comprehension process supported by examples and demonstrations 

that students imitate (Block & Duffy, 2008). This permits that those students who have 

different learning styles and paces respond to instructions differently. Because of that, 

these instructions are necessary differentiate, attending to students’ learning styles. If 

the instructions, they are not clear to students, the comprehension process it is 

possible that fail (Spiro, 2001).   
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Authors such as, Snow, Burns and Griffin (1998) state that, as teachers, we 

need to give clear instructions that involve to find the text main idea and details, 

activities such as summarize, predict events, make inferences and monitor 

misunderstanding. Besides, “explanations, about the contrasting nature of spoken and 

written language; and attend schools that provide effective reading instructions and 

opportunities to practice reading” (p.20). 

As teachers, we also scaffold our students, in order to achieve the goals, in 

this case students’ reading comprehension. Scott (2009) defines scaffolding as “the 

teacher or coach builds a framework to guide the student’s own construction of the 

ideas, skills, concepts and/or processes being learned” (p.4). This means that student 

receives from teacher or peer helps to perform the task, and accomplishes it 

effectively. Besides, “through the implementation of different strategies like games 

that involve language aspects, and skills” (Mejía Cordero, 2016, p.30) is possible to 

scaffold learners. 

The term scaffolding is described by Walqui (2006) as “a process of ´setting up´ 

the situation to make the child’s enter easy and successful and then gradually pulling 

back and handing the role to the child as he becomes skilled enough to manage it” 

(p.163). In order to achieve the objective for the present research study, through the 

implementation of metacognitive reading strategies in LMS students, it is possible that 

they improve their reading comprehension skills. 
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Walqui (2006) states as scaffolding scales, these “can be thought of as three 

related pedagogical ´scales´” (p.164). Every scale involves specific aspects such as class 

organization, planning, procedures and scaffolding.  The author is clear to explain every 

scale. Taking into account the Walqui ideas, Mejía Cordero (2016) clarifies that the first 

scale “involves providing supporting structures that permit activities and skills 

development. The second scale is determined by the specific activities of the class. The 

third scale refers to the support through different interaction moments” (p.31). 

There are different levels of scaffolding as Walqui (2006) points out as follows: 

 Scaffolding level 1 Planned curriculum progression over time (e.g. a 

series of tasks over time, a project, a classroom ritual) 

 Scaffolding level 2 The procedures used in a particular activity (an 

instantiation of Scaffolding 1) 

 Scaffolding level 3 The collaborative process of interaction (the 

process of achieving Scaffolding 2) (p.164). 

During the process of acquisition of a foreign language, this is developed in 

different ways.  Modeling, bridging, contextualization, building schema, re-presenting 

text, and developing metacognition constitute instructional scaffolding (Walqui, 2006):   

 Modeling:  Students need to be given clear examples of what is 

requested of them for imitation. 
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 Bridging:  Students will only be able to learn new concepts and 

language if these are firmly built on previous knowledge and 

understandings.  A common bridging approach is to activate 

students’ prior knowledge. 

 Contextualization:  Teachers also provide verbal contextualization by 

creating analogies based on students’ experiences.  Effective 

teachers continually search for metaphors and analogies that bring 

complex ideas closer to the students’ world experience.  

 Schema building:  Schema or clusters of meaning that are 

interconnected are how we organize knowledge and understanding.  

Learners see these connections through a variety of activities. 

 Re-presenting text:  One way in which teachers invite students to 

begin the appropriation of new language is by engaging them in 

activities that require the transformation of linguistic constructions 

they found modeled in one genre into forms used in another 

genre. 

 Developing metacognition:  It refers to the ways in which students 

manage their thinking, and it includes four aspects: (1) consciously 

applying learned strategies while engaging in activity; (2) 

knowledge and awareness of strategic options a learner has and 
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the ability to choose the most effective one for the particular 

activity at hand; (3) monitoring, evaluating and adjusting 

performance during activity; and (4) planning for future 

performance based on evaluation of past performance (pp.170-

176). 

2.2.1.   Decoding 

One of a characteristic of instruction is decoding.  According to Pikulski and 

Chard (2005) decoding is an activity that takes part of fluency, “a critical component of 

fluency – is essential for high levels of reading achievement” (p.511). This process of 

decoding permit students to figure out words that they previous have heard, even if 

they never seen. In addition to this, Beck and Juel (1995) point out that “word 

recognition, word identification, word attack, and sight word recognition are all terms 

applied to decoding, albeit to decoding with different levels of conscious attention” 

(p.2). 

2.2.2. Levels of Reading Comprehension 

Ghaith, and El-Sanyoura (2019) point out that reading comprehension process 

imply literal and higher-order levels. These authors define literal comprehension as 

“the ability to comprehend the ideas that are directly stated in the text. This includes 

following written directions, spotting details and sequences, and understanding cause-
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effect relationships” (p.22). It means that students only identify what the author 

expresses literally.   

Research shows that in some classrooms, some students only develop the 

literal level of reading comprehension. Some implications of this situation are, students 

are left with only the information provided in the text, not exploring beyond it. Another 

implication of literal comprehension of the text is, that students do not expand the 

information, they do not confront with other sources, and they do not broaden their 

knowledge. 

Another level of reading comprehension is the inferential. According to Hirsch 

(2003) “reading (and listening) require the reader to make inferences that depend on 

prior knowledge—not on decontextualized “inferencing” skills” (p.17). In this level, 

students make inferences about aspects that are not explicit in the text. The main idea 

is associated to that “a comprehension strategy is to activate the student’s relevant 

knowledge in order to construct a situation model. That’s great, but if the relevant 

prior knowledge is lacking, conscious comprehension strategies cannot activate it” 

(Hirsch, 2003, p.22). Because, the reader is capable to understand pronoun and adverb 

referents, determines mood and purpose, draws conclusions, problem-solving, and 

assessment of the accuracy, timeliness of information, appropriateness, and bias also. 

Other reading comprehension level is, the critical reading. During the last 

years, teachers have focused their teaching process in this skill because it has been 
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evaluated by the standardized tests.  According to Abd Kadir et al., (2014) state that 

“critical reading skills are skills that will help students to be able to analyze, synthesize, 

and evaluate what is read” (p.209). In this level, students would develop actions such 

as analyze, synthesize and evaluate. Besides, they would express their opinions, 

reasons, reject ideas about the text itself. The importance of this level is associated to 

is associated to the way in which this level of textual comprehension helps students 

become better readers and thinkers because they will be looking at reading as a 

process rather than a product” (Abd Kadr, et al., 2014, p. 210). 

Through reading comprehension, EFL students will be able to comprehend 

texts in a meaningful way. Because of that, it is necessary that as teachers, we teach 

and implement reading strategies in the classroom as a way to expose students to 

different kinds of texts. This will promote interaction between students and the texts. 

All this requires a process in which students are aware of how following these activities 

can improve their reading skills. This can be achieved through the implementation of 

metacognitive strategies in the reading class.  It is expected that this could help 

students better their performance. 

2.3. Reading Strategies 

McDonough et al., (2013) state that as teachers, we organize materials for 

students to read in class. Traditionally, this organization has not focused on reading 

skills, but on “items of grammar and vocabulary that are then to be developed during 
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the unit” (p.111).  It is important to teach language skills, such as reading, as well as 

strategies to improve students’ language learning. In the next parts, a definition of 

reading strategies will be presented. 

2.3.1. Strategies before Reading 

Reading strategies could be associated to prior experiences and associations 

students make with their particular interests. Before reading, students can make use of 

some strategies to make predictions, review the text and locate information in the text.  

Benitez Hernández and Hernández Solano (2017) highlight that “teachers can motivate 

learners previously to read by asking some questions related to the topic of the text, 

previewing the headings, titles, and pictures on the text in order to raise their interest” 

(p.40).  These previous strategies prepare students to comprehend the content of text. 

Some strategies to apply before reading are those who are termed Know, 

Want- to- know, and Learn (KWL). This strategy developed by Ogle (1986) in words of 

Neslihan and Muamber (2020) “includes activities related to determination of the 

students’ prior knowledge about the text to be read, what they know and what they 

want to know, the student will be able to connect the old knowledge with the new 

one” (p.344).  Students through KWL tends to improve not only their learning, but 

rather their ability to understand and solve problems in any area.   

Other pre-reading strategies “include metacognition strategies and 

specifically, previewing vocabulary and analyzing text structure” (Mihara, 2011, p.12). 
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The first one involves actions such as “to read the word, wrote their own definition, 

drew a picture and connected it to their own knowledge” (p.32). The second one, 

explains the same author that with her “guidance looked through each page for 

pictures, charts, bolded titles, the contents, and discussed what they know about the 

information already” (p.32). Analyzing text structure is associated to the pre-reading 

strategy, book feature walk, that Mihara (2011) explains as the actions that students do 

when they “asked questions about the pictures and how they related to the 

information” (p.46). 

Following Mihara’s (2011) idea, “pre-reading strategies included predicting, 

inferring, and making connection” (p.18). Predicting according the author is “the think 

aloud” (p.33).  This strategy is related to questions that students answer according to 

the text. Students “look at the cover to predict and think about their answers.  

Students were asked, what do I know about the topic? And what do I think I will learn 

about this topic?” (p.40). 

Other pre-reading strategies “include metacognition strategies and 

specifically, previewing vocabulary and analyzing text structure” (Mihara, 2011, p.12). 

The first one involves actions such as “to read the word, wrote their own definition, 

drew a picture and connected it to their own knowledge” (p.32). The second one, 

explains the same author that with her “guidance looked through each page for 

pictures, charts, bolded titles, the contents, and discussed what they know about the 

information already” (p.32). Analyzing text structure is associated to the pre-reading 
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strategy, book feature walk, that Mihara (2011) explains as the actions that students do 

when they “asked questions about the pictures and how they related to the 

information” (p.46). 

Following Mihara’s (2011) idea, “pre-reading strategies included predicting, 

inferring, and making connection” (p.18). Predicting according the author is “the think 

aloud” (p.33).  This strategy is related to questions that students answer according to 

the text. Students “look at the cover to predict and think about their answers.  

Students were asked, what do I know about the topic? And what do I think I will learn 

about this topic?” (p.40). Furthermore, authors such as Gil-García, et al. (2001) expose 

also that questions are part of activities that previously students do before read the 

text. 

2.3.2. Strategies during Reading 

In this stage, students interact with the text through strategies and skills. 

Hedge (2003) asserts that “many students report positively on the usefulness of while-

reading activities” (p.210). The strategies that the teacher proposes in this stage 

involve the recognition of the subject, the main idea, or taking notes. Moreover, 

Benitez Hernández and Hernández Solano (2017) mention other activities that 

contribute to have active readers through “guessing word meanings by using the 

context, skimming, scanning, reading for specific information, use the dictionary 

effectively, among others” (p.40). 
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During reading, the teacher and the student work in a cooperative way. The 

teacher scaffolds their students with difficulties.  Students also scaffold their 

disadvantaged classmates.  In this stage, students are able to use the strategies that 

they know, and testing them in order to improve their reading comprehension process. 

2.3.3. Strategies after Reading 

This stage requires a deeper text analysis and comprehension.  Küçükoğlu 

(2013) describes making connections as strategy through “the learners can activate 

their prior knowledge and connect the ideas in the text to their own experiences” 

(p.710).  Others after reading strategies are summarizing and questioning.  The first 

one, involves a process through “the students will be able to distinguish the main ideas 

from the supporting ideas” and the second one, constitutes a process through “the 

students return to the text throughout the reading process to find the answers to the 

questions asked by the teacher before, during and after the reading” (Küçükoğlu, 2013, 

p.711). 

Other authors such as Benitez Hernández and Hernández Solano (2017) 

underline that “post- reading stage enables a deeper analysis and comprehension of 

the text, is a process that facilitates learners to make connections of the new 

information with background knowledge” (p.41). During this stage, Karbalaei (2011) 

mentions that “students monitor their own reading processes including evaluating the 

effectiveness of cognitive strategies being used” (p.7). Besides, every strategy tends to 
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understand and apply metacognitive strategies to improve reading comprehension and 

to achieve the language learning goals according to National Bilingual Program, 2004-

20019 (MEN, 2004). 

 

2.4. Language Learning Strategies 

Language learning strategies constitute an important element in the learning 

process. To learn strategies implies that students get in contact with a series of 

techniques that they could apply when they develop learning activities. Furthermore, 

these strategies could be adopted by students to learn a foreign language, in this case 

English, more specifically the reading comprehension process. The strategies students 

adopt could differ because of their particular learning styles. 

Taking into account that students require support to learn a language, in this 

case, English as a foreign language, its learning also needs strategies to learn it. Hardan 

(2013) presents language-learning strategies classified by different scholars (Rubin, 

1987; Oxford, 1990; O'Malley, Chamot, Stewner‐Manzanares, Russo, & Küpper (1985); 

Stern, 1992).   For O’Malley and Chamot (1990), language learning strategies are 

classified in metacognitive, cognitive and socioaffective (see Table 1).   
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Table 1 

Classification of Language Learning Strategies 

Major Strategies Specific Strategies 

 

Metacognitive strategies 

Advance organization 
Advance preparation 

Organizational planning 
Selective attention 

Self-monitoring 
Self-evaluation 

Self-management 
 

 

 

Cognitive strategies 

Rescurcing 
Grouping  

Note taking 
Summarizing 
Deducation 

Imagery  
Auditory representation 

Elaboration 
Transfer 

Inferencing 
 
 

Questionning for clarification 
Cooperation 

Self-talk 
Social/Affective Strategies  

Note.  Akbarov and Arslan (2010, p.15). 

According to Oxford’s (1990) classification, language learning strategies are 

organized as direct and indirect strategies. The first one implies strategies such as 

memory, cognitive and compensation. The second type of strategy, is called indirect 
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and involves metacognitive, affective, and social strategies. The training in these 

strategies permit that learners select the most appropriate techniques in order to 

achieve an effective learning process and benefit also mental students’ processes.  

2.4.1. Indirect Strategies 

Oxford (1990) classifies this type of strategies, as metacognitive, affective and 

social strategies and Hardan (2013) has defined them as follow:  

 Metacognitive Strategies: strategies that are employed by the 

students to help them coordinate the learning process by 

centering, arranging, planning, and evaluating their learning, this 

help learner to control their own learning.  Students will also be 

able to plan what their learning strategies should be and change 

them if they are not suitable. 

 Affective Strategies: strategies that are techniques to help the 

students control their emotions, attitudes, motivation and values.  

These strategies have a powerful influence on language learning 

because they allow the students to manage their feelings.   

 Social Strategies: strategies that are engage students into seeking 

opportunities to be exposed to an environment where practice is 

possible.  These strategies are important in language learning as 

this always involves other people… (p.1722). 
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Keeping in mind the purpose of this research, metacognitive learning strategies 

are the ones we will focus on. It is necessary then for the teacher researcher to become 

acquainted with them.  

2.5. Metacognition  

Martínez (2006) defines metacognition as “the monitoring and control of 

though” (p.696).  Other authors such as Ghaith and El-Sanyoura (2019) described 

metacognition as “to denote a variety of epistemological and thought processes.” 

(p.22). It means that knowledge and thinking are connected between them.  

Furthermore, Paris and Winograd (1990) state that metacognition involves 

“information processing accounts of declarative and procedural knowledge and 

captures two essential features of metacognition- self-appraisal and self-management 

of cognition” (p.17).  The first one refers to learners’ individual images about their 

knowledge conditions and capacities.  The second one implies the affective conditions 

respecting learners’ knowledge, capabilities, motivation, and their features likewise 

(Paris & Winorad, 1990, p.18). 

All of the above are associated to questions that those authors mention, such 

as “what you know, how you think, and when and why to implement knowledge 

policies” (p.17).  Hence, self-management implies metacognition in action. This is, as 

these authors explain, as a mental procedure that takes part in “coordinating facets of 
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problem solving” (p.17). Because of that, this mental procedure requires planning, 

modifying and revising in three different moments, before, during and after the task.   

In conclusion, “the aim of metacognitive strategies is to teach student how to 

set objectives and how to be effective and independent” (Sen, 2009, p.2301). Besides, 

students formulate questions to themselves that permit them to achieve reading 

comprehension results. The questions to obtain successful performance in reading 

comprehension are 

1. What is the main idea of reading text?   

2. How many supportive ideas are there in the reading text? 

3. How can supported details be explained? 

4. What kind of examples are given?  

5. Are the examples clear and understandable enough to enable me to 

understand the main idea?  

6. What are the important names, places and dates mentioned in the text?  

7. Do I need to read the text again? (Sen, 2009, p.2302). 

 

2.5.1. Metacognitive Reading Strategies 

Authors such as Zhang and Seepho (2013) explain that “metacognitive strategies in 

reading are those strategies designed to increase readers’ knowledge of awareness and 

control, to improve their reading comprehension, and to evaluate whether their 
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attempt at comprehension has been achieved” (p.55).  These metacognitive strategies 

include self-monitoring and self-regulating activities.  Both are focused in the process 

and reading product.  Metacognitive reading strategies imply that teachers “should 

give the students systematic instruction about the concept of metacognition and 

learning strategies. This will help the students comprehend the new strategies better 

and know how to apply them to different reading tasks” (Muhid et al., 2020, p.849).    

According to Muhid, et al., (2020), there seems to be a significant difference 

between students who are trained in metacognitive strategies with those and who are 

not.  It is the role of the teacher to make students familiar with these strategies.  These 

types of strategies, in particular, play important role in helping learners develop 

reading comprehension processes.  Furthermore, in the process of teaching, it is 

important “to improve the questioning skills of students in the process of teaching” as 

Sen (2009) states in order to prepare learners in the use of “their planning monitoring 

and evaluation skills” (p.2301).  

Taking into account the purpose of the present study, the scale proposed by 

Mokhtari and Sheorey (2002) is adequate to implement with LMS’ students. This scale 

is “based on the Metacognitive Awareness of Reading Strategies Inventory (MARSI) 

which was basically designed to measure this awareness among adult native speakers 

of English while reading school-based or academic texts” (Rastegar, et al., 2017, p.69). 

Because of that, the implementation of metacognitive strategies in LMS students tend 

to improve their reading comprehension in English as foreign language. 
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Every Metacognitive Reading Strategy, Global, Problem-Solving and Support 

are defined by Mokhtari and Reichard (2002). The first one constitutes “strategies that 

prepare the readers for reading (i.e., setting a purpose, previewing text characteristics, 

skimming, predicting, and activating prior knowledge)” (Ghaith & El-Sanyoura, 2019, 

p.20). Moreover, the use of pictures, images, graphics or tables are strategies to awake 

interest in reading, as well as to motivate and stimulate learners to improve their 

reading comprehension (Coral-Rodríguez & Vera-Hernández, 2020). 

The authors Ghaith and El-Sanyoura (2019) state that “the problem-solving 

strategies are employed to solve problems which come to surface when the text 

becomes challenging and difficult to read” (p.20), and support strategies “include using 

outside reference aids, paraphrasing what was read, note taking, and annotating” 

(Ghaith & El-Sanyoura, 2019, p.20). 

Because of that, the implementation of metacognitive strategies in LMS 

students tend to improve their reading comprehension in English as foreign language. 

 

2.5.2. Metacognitive Sub-Categories Strategies 

Muhid, et al., (2020) recognize nine sub-categories among metacognitive 

reading strategies. These sub-categories are “advanced organizer, self-management, 

comprehension monitoring, production monitoring, self-assessment, self-evaluation, 

self-reflection, selective attention and organizational planning” (p.857). Through the 
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implementation of these sub-categories, students could have the opportunity to 

improve their reading comprehension process. Table 2 shows every sub-category 

associated to metacognitive reading strategies.   

Table 2.  

Metacognitive Strategies and sub-categories. 

Metacognitive process Metacognitive strategies in academic 
reading comprehension process 

 

Planning  

(Pre-reading) 

Advance Organizer 

Organizational Planning 

Selective Attention 

Self-Mangement 

 

Monitoring 

(While reading) 

 

Comprehension Monitoring 

Production Monitoring 

 

Evaluating 

(Post reading) 

 

Self-Assessment 

Self-Evaluation 

Self-Reflection 

Note. Adapted from Muhid, et al. (2020, p.852) 

 

Each subcategory is explained bellow 
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 Advance Organizer, as defined by Goldsmith and Tran (2012), is “a 

powerful tool to help them make more connections and deepen 

their understanding of the content” (p.60). These authors also 

state that graphic organizers “should include a content and 

language question to ensure that students understand essential 

concepts and language patterns. Teachers may design sentence 

starters to assist English learners in answering the content 

question” (p.61). 

 Organizational Planning, according to Muhid et al., (2020), consists 

in a group of different activities around the content of the text. The 

first activity to do is to scan the text to determine what exactly 

would be read. This type of strategy is associated to looking at the 

questions and seeking for the answers from the text. 

 Selective Attention, express Reynolds et al., (1989) that this 

involves the selection of text elements that students will 

determine if these elements are important or not. Besides, 

students “must be able to focus their attention on those important 

text elements” (p.159), and they must be able to do in an effective 

way. 
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 Self-Management according to Wilany and Dewi (2017) is 

associated to “students are able to do many things to show how 

they learn by using different strategies and motivations” (p.423). 

 Comprehension Monitoring is defined by Wagoner (1983) “as a 

metacognitive process which is affected by person, strategy, and 

task variables” (p.328). 

 Production Monitoring is developed while students read (Zhang & 

Seepho, 2013). This metacognitive strategy is associated to “check 

whether the reading strategies learned from class can solve the 

comprehension problems. Trace the selected reading strategies 

and adopt alternatives when it is not working” (p.57). 

 Self-Assessment is defined by Baniandelrahman (2010) as “a 

process of continuous feedback by students on their own progress 

to help both the students and the instructor” (Introduction).  

Besides, this metacognitive reading subcategory implies as Zheng 

and Seepho (2013) state, actions such as to “make an assessment 

of whether one succeeds in the reading goal” (p.57). 

 Self-Evaluation according to Zheng and Seepho (2013) consists in 

the students’ capacity to evaluate their own progress in reading 

comprehension process.  It means that students “evaluate how 
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well one learned to read” and “evaluate the reading strategy use” 

(p.57). It is possible that they use checklists or questions that 

permit identify what they do or not to comprehend the text. 

 Self-Reflection allows students to identify strengths and 

weaknesses in the reading comprehension process. This 

metacognitive reading subcategory implies to “reflect one’s own 

problems whether he/she needs to go back through the reading 

process for a better understanding” (Zheng & Seepho, 2013, p.57). 

Some adapted initial questions proposed are: what kind of reader 

am I? Are the reading strategies useful or not for me?  

In a nutshell, research shows that the implementation of metacognitive 

reading strategies tends to improve reading comprehension process in students. Every 

metacognitive process involves specific tasks that permit students to achieve their 

reading goals, and make them readers more competent. 

 

2.6. Teacher Mediation  

According to Mejía Cordero (2016), the role of teacher “is to be a guide, a 

mediator in the process of acquisition of English as a foreign language” (p.26). Keeping 

in mind the characteristics of public schools in Colombia, teachers have the necessity to 

look for different manners to help students during their language learning process. In 
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this case, the concept of teacher mediation is associated to Vygotsky’s Zone of Proximal 

Development (ZPD) and scaffolding. Both terms are connected to the sociocultural 

theory (Walqui, 2006). In this way, teachers mediate the learning process and help 

students to improve their skills through different tools. In the foreign language 

classroom, “the teacher's role as mediator [ …] is very important” (Mejía Cordero, 

2016). Furthermore, it is possible to identify peer students as mediators of their 

classmates learning. Related to teacher, the same author states that mediation 

includes specific “actions such as questions, examples, repetitions, translations, to do 

comments, negotiation of meanings among others” (p.26) with a clear objective, to 

achieve learning goals. 

In addition, repetitions constitute a strategy that teacher uses to foster reading 

and metacognitive skills, because, it is possible that students “understand the text by 

repeating a word or phrase that he has read more than once for the purpose of 

remembering or memorizing” (Latifah, et al., 2017, p.141). Moreover, the development 

of a series of tasks by students supported by repetitions contribute to improve their 

reading skills, and their fluency, accuracy, and complexity performance (D’Ely, et al., 

2019).  

On the other hand, during class development, specially, English reading class, 

teacher support students through the exemplification. Mediate learning through 

examples or modelling refers to Ellis, et al. (2014) state about how “teachers act as 

models, they also verbalize what they are doing, why they are doing it, and ways for 
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overcoming obstacles” (p.4019). Examples during reading comprehension process is 

supported by metacognitive strategies, and “students must be informed on how to 

improve and use their planning, monitoring and evaluation skills” (Sen, 2009, p.2301). 

Through examples, it is possible to “explain a word or phrase or a term contained in the 

text” (Latifah, et al., 2017, p.141). 

Additionally, mediation is possible to analyze in terms of meaning, affect and 

language.  Mejía Cordero (2016) states that “meaning corresponds to the mediation 

that provides an opportunity for students to produce meaningful contents” (p.27). 

Moreover, mediation in terms of affect involves as Herazo and Donato (2012) cite “the 

concept of mediation, when used as the lens to analyze teacher support for students 

oral participation and to assess the goals of instructional reform, needs further 

refinement and explanation to be a useful tool for teachers to improve their practice” 

(p.25). 

Moreover, Herazo and Donato (2012) express that mediation is proactive, 

ongoing, and reactive. “Proactive mediation orients learners’ attention to their 

forthcoming participation, pushes them to say more, or sets up expectancies” (p.26).  

The role of teacher or students is to guide their own participation as much as possible. 

According to the ongoing mediation is related to “teacher assistance for students to 

state an utterance, and this action is momentary” (Mejía Cordero, 2016, p.27). Finally, 

Reactive mediation (Herazo and Donato, 2012,) is defined as “the support given by 
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teacher to guide the learners’ Preattention to previous interventions” (p.26). Usually, 

these utterances are related to pronunciation errors rather than the meaning of words.  

Talking about negotiation of meaning, is to say that this “occurs in interactions 

as a communication strategy to make meaning comprehensible” (Hartono & Ihsan, 

2016, p.260). This teacher action as mediation, especially in the LMS students who are 

immerse in a foreign language learning context. Negotiation according to Richards and 

Schmidt (2002) “happens when interlocutors attempt to overcome problems in 

conveying their meaning, resulting in both additional input and useful feedback on the 

learner´s own production” (p.264). Hence, Hartono and Ihsan (2002) state that 

“communication strategies need to be included in the English teaching syllabus” 

(p.262) in order to students develop their communication strategies likewise. 

Furthermore, non-verbal communication according to Hall, et al. (2019) 

constitutes different “modalities, including face, voice, body, touch, and interpersonal 

space” (p.271). These modalities permit that teacher mediate information and learning 

process, especially during reading class sessions. For example, through gesture, 

emotions “learners subconsciously examine both what is known (acquired knowledge) 

and what is learned (new knowledge) to process and understand a given situation” (Di 

Pardo León-Henry, 2020, p.85). Besides, the implementation of metacognitive 

strategies by students to analyze and comprehend a text, it is associated to Sutiyatno 

(2019) idea, “that students in many institutes depend on these strategies to realize 

better academic achievement” (p.438).  
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2.6.1. Teacher Instructions 

During reading class, the instructions given by the teacher are crucial in order 

to achieve reading goals. Grabe (2004) states that reading is a complex process, 

because there are factors that influence in reading instructions. Factors such as 

student’s age, motivation and level of proficiency as well as teacher and institutional 

factors such as curriculum, resources and instructional setting influence on a 

successful reading session. The author also mentions that there is a connection 

between the knowledge of the vocabulary and their incidence on reading 

comprehension process. Nurmi and Kiuru (2015) present a model of classroom 

interactions that are initiated by students, but are also initiated by the teacher and, 

how these interventions have impact on their students. 

In terms of explicit instructions, Archer and Hughes (2011) and Knight (2012) 

present the characteristics of an explicit approach for teachers, as follow 

1. Teacher selects the learning area to be taught. 

2. Teacher sets criteria for success. 

3. Teacher informs students of criteria ahead of the lesson. 

4. Teacher demonstrates to the students successful use of the 

knowledge/skills through modeling. 

5. Teacher evaluates student acquisition. 
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6. Teacher provides remedial opportunities for acquiring the 

knowledge/skills, if necessary. 

7. Teacher provides closure at the end of the lesson. 

Other way as teacher mediate during reading comprehension process, is using 

L1. This situation is commonly appreciated in LMS context where “the teaching-

learning of an L2 has been historically based on a bilingual approach, mainly through 

the method called the grammar translation method” (Donoso, 2020, p.95). This 

method has positive aspects such as this author reports 

 Facilitate the understanding and learning of new vocabulary. 

 Be useful to perform contrastive analysis between both 

languages. 

 Explain and clarify L2 grammar rules explicitly. 

 Verify the understanding of contents, tasks, and activities. 

 Explain and correct errors and mistakes made by students. 

 Reduce anxiety levels in students. 

 Maintain the flow of the class by optimizing the times used to 

explain tasks and activities, contributing to the classroom 

management. 
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 Enhance the autonomy of students during tasks and activities. 

 Enhance the metacognitive processes involved when using both 

languages. (p.95). 

Furthermore, the use of mother language is a tool to mediate the teaching and 

learning processes. According to Mahmutoğlu and Kicir (2013) “the mother tongue 

could be used as a mediating tool between students and teachers in language. 

Teachers are expected to play a leadership role in the classrooms” (p.53). The same 

authors state that “the use of L1 is beneficial for language learning because it both 

helps in the process and completion of the task and creates a social and cognitive space 

in which students will be able to provide each other with assistance throughout the 

duration of the task” (p.54). Additionally, these authors after a reading based on Al-

Hinai (2011), they mention the advantages of using L1, as follow 

 It reduces learner anxiety and creates a more relaxing learning 

environment,  

 It is a means of bringing the learners’ cultural background 

knowledge into the class,  

 It facilitates checking understanding and giving instructions,  
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 It facilitates the task of explaining the meaning of abstract 

words and of introducing the main differences in grammar and 

pronunciation between L1 and L2 (p.54). 

 

2.7. Socio Affective Factors and Reading Comprehension Proficiency  

Research based on reading and affective factors show that exist a close 

relationship among them, and the students reading comprehension proeficiency.  

Boakye, Sommerville, and Debusho (2014) mention that socio-affective factors such as 

“home literacy background, intrinsic and extrinsic motivation, attitude towards reading, 

interest in reading and self-efficacy” (p.175). Because of that, it is necessary that 

teachers recognize that students are individuals that have affective needs, and it is 

important to consider all their responses as an important part of their learning process. 

Moreover, when students interact not only with reading even with their family, and 

their school as important factors to develop students’ reading proficiency (Boakye et 

al., 2014).  

Considering the objective of this research project, it will be beneficial to 

identify those factors that positively or negatively affect students' reading 

comprehension.     
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2.7.1. Self-Confidence 

Kumaravadivelu (2006) asserts that “attitudes are one’s evaluative responses 

to a person, place, thing or an event” (p.38).  Students’ reactions depend on their self-

confidence, how they use their knowledge to participate in the class. Moreover, there 

are other factors such as environmental and pedagogic factors influence on students’ 

participation or in their attitude to learn (Mejía Cordero, 2016). 

Kumaravadivelu (2006) states that “the pedagogic factor shapes how teachers, 

learners and the learning situation interact with each other to trigger positive or 

negative attitudes in the learner” (p.39). Teachers also influence with their attitudes on 

students’ self-confidence and there are other aspects such as curriculum, objectives, 

activities and even personal teacher’s attitudes also influence student’s attitude to 

learn, in this case a foreign language (Kumaravadivelu, 2006). Furthermore, learners 

can also be influenced by their classmates and their teachers. 

2.7.2. Motivation 

Motivation is an affective factor that is connected to student’s attitude, their 

interests, needs, likes, strategies used to learn. These aspects are part of the analysis 

for the purpose of this study. Motivation also has been classified as integrative and 

instrumental.  According to Corrales and Maloof (2008) an integrative motivation 

involves positive learners’ attitudes towards the language to learn and the main goals 

are associated to a possible integration into that language. Conversely, it is possible to 
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identify instrumental motivation on students when they want to learn another 

language for functional, practical situations as to get a job, pass exams and others that 

permit them to advance in their life. 

Fandiño (2007) mentions that motivation is associated to interest and 

enthusiasm for materials that is used in the class. Persistence with the learning task, as 

indicated by levels of attention or action for an extended duration, and levels of 

concentration and enjoyment. This means that motivation refers to elements 

employed by teacher to catch student’s attention.  

Authors such as Cheng and Dörnyei (2007) proposed ten motivational 

strategies.   

 Set a personal example with your own behavior. 

 Recognize students’ effort and celebrate their success.  

 Promote learners’ self-confidence.  

 Create a pleasant and relaxed atmosphere in the classroom.  

 Present tasks properly.  

 Increase the learners’ goal-orientedness.  

 Make the learning tasks stimulating.  

 Familiarize learners with L2-related values.  

 Promote group cohesiveness and set group norms.  
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 Promote learner autonomy (p.161). 

A further point is related to Oxford and Shearin (1994) prompts as teachers it 

is possible to follow.  The authors mention that  

● Teachers can help students improve motivation by showing that L2 

learning can be an exciting mental challenge, a career enhancer, a 

vehicle to cultural awareness and friendship and a key to world 

peace. 

● Teachers can make the L2 classroom a welcoming, positive place 

where psychological needs are met and where language anxiety is 

kept to a minimum. 

● Teachers can urge students to develop their own intrinsic rewards 

through positive self-talk, guided self-evaluation, and mastery of 

specific goals, rather than comparison with others students. 

 

In brief, motivation plays an important role in language acquisition.  The 

students’ achievement depends on their own motivation.   
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CHAPTER 3.  

 RESEARCH METHODOLOGY 

In order to develop the present research study, it is necessary to understand 

that educational research is a complex process. The focus of this type of work is to 

propose solutions to problems that take place in the educational context. Because of 

that, it is necessary to be clear about the paradigm that orientates the research work. 

Some authors have defined this concept as “a comprehensive belief system, world 

view, or framework that guides research and practice in a field” (Willis, 2007, p.8). 

Taylor and Medina (2011) say that it is:  

a philosophical perspective, a paradigm comprises a view of the nature 

of reality (i.e., ontology) - whether it is external or internal to the 

knower; a related view of the type of knowledge that can be generated 

and standards for justifying it (i.e., epistemology); and a disciplined 

approach to generating that knowledge (i.e., methodology) (p.2). 

Ramos (2015) reports that there are different paradigms that support scientific 

research work. These are the Positivist, the Post-positivist, the Critical theory and the 

Constructivist.  This author also indicates that “every paradigm is stated in the 

ontological, epistemological and methodological conception in the scientific research 

process” (p.9). The Positivist paradigm implies the quantitative use of statistics and 

focuses on determining the parameters of a variable by numerical expression. Besides, 
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the experimentation, as Hernández et al (2010) state, constitutes the way to generate 

formal theories. Because of that, a research study that is based on this paradigm “relies 

on deductive logic, formulation of hypotheses, testing those hypotheses, offering 

operational definitions and mathematical equations, calculations, extrapolations and 

expressions, to derive conclusions. It aims to provide explanations and to make 

predictions based on measurable outcomes” (Kivunja & Kuyini, 2017, p.30). 

A research study supported by Positivist paradigm is characterized as the 

authors Kivunja and Kuvini (2017) show  

 A belief that theory is universal and law-like generalizations can be 

made across contexts. 

 The assumption that context is not important. 

 The belief that truth or knowledge is ‘out there to be discovered’ by 

research. 

 The belief that cause and effect are distinguishable and analytically 

separable. 

 The belief that results of inquiry can be quantified. 

 The belief that theory can be used to predict and to control 

outcomes. 
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 The belief that research should follow the Scientific Method of 

investigation. 

 Rests on formulation and testing of hypotheses.  

 Employs empirical or analytical approaches.  

 Pursues an objective search for facts.  

 Believes in ability to observe knowledge.  

 The researcher’s ultimate aim is to establish a comprehensive 

universal theory, to account for human and social behavior.  

 Application of the scientific method (p.31).  

 

The Post-positivist paradigm is shown by Kivunja and Kuyini (2017) as a 

paradigm that “has tended to provide the worldview for most research conducted on 

human behavior typical of educational contexts” (p.32). Creswell (2008) argues that 

this paradigm is supported by qualitative methods such as surveys, interviews and 

participant observation. That is to say that “this paradigm is the modified scientific 

method for the social sciences” (Taylor & Medina, 2011, p.4).  

In terms of the Critical Theory paradigm, Asghar (2013) says that the critical 

theory “goes beyond mere recording observations, and strives to reform for a 

better world” (p.3121). The same author exposes that this paradigm “is more 
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philosophical, and hence more accommodating by nature as compared to other 

paradigms that are more methodological and less concerned with the independent 

nature of truth or reality of life” (p.3123). Defining critical research methodology 

involves a qualitative action research design. It is characterized by action, 

reflection and action. This is in the words of Ramos (2015) that “the researcher 

seeks to generate change and liberation from oppressions in a given social 

context” (p.13).   

The last paradigm is known as Interpretivist Paradigm/Constructivist 

Paradigm. This paradigm in words of Kivunja and Kuyini (2017) implies getting “into 

the head of the subjects being studied” (p.33). The researcher actions involve “to 

speak, and to understand and interpret what the subject is thinking or the meaning 

s/he is making of the context” (p.33). This means in words of Creswell (2003) that 

“the interpretivist/constructivist researcher tends to rely upon the participants’ 

view of the situation being studied” (p.8). Research is not based on pre-determined 

methods or instruments, is a qualitative study inside a context and it tends to 

interpret their meaning.  

Keeping all this in mind, the paradigm that supports this work is the 

Interpretivist. This paradigm helps to understand the skills and metacognitive 

strategies that LMS students use when reading in English.  
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3.1. Approaches in classroom research  

Research in the education field has gained importance, because it “is a 

more intellectually and professionally challenging field than most” (Freebody, 

2003, p.1). Teachers that do research their practice try to improve a particular 

situation identified. According to Freebody (2003) and in order to develop research 

in education, it is necessary to keep in mind four aspects:   

1. The importance of education is rarely denied.  

2. Educational activities are inherently complex and dynamic, 

both in local settings in which they occur and, beyond those 

sites, as part of a society’s publicly co-ordinated activities.  

3. Education matured comparatively late as an institutionalized 

academic research area and thus has spent some decades 

drawing its conceptual and methodological sustenance from 

neighbouring social disciplines, in particular Sociology, 

Anthropology, History, Economics and Philosophy.  

4. While many equate ‘education’ with ‘institutionalized 

education’, most obviously with ‘schooling’, it is nonetheless 

the case that just as much education goes on informally, 

outside the school, college or university grounds as inside. (pp. 

1-2).  
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These four aspects make that educational research constitutes a “multi-faceted, 

and almost certainly, a more contested and fractious field than most comparable 

research domains” (Freebody, 2003, p.2). Bearing in mind, this construct, and the 

purpose of any “educational research has been used to inform, advance, or obstruct 

policy and practice in education” (p.20). Because of that, when a researcher conducts 

an educational research, it is necessary to support the study by an approach. This 

approach guides the type of research. 

Dawson (2002) establishes a differentiation among qualitative, quantitative 

and mixed methods research. The first one is associated to “attitudes, behavior 

and experiences through such methods as interviews or focus groups” (p.14). The 

second one “generates statics through the use of large-scale survey research, using 

methods such as questionnaires or structured interviews”. The third refers to “the 

use of large-scale survey research, using methods such as questionnaires or 

structured interviews” (p.15).  

Orjuela and Peña (2014) state that the main purpose of a qualitative 

approach is “to reconstruct the reality as observed by the actors of a previously 

defined social system” (p.51). In this way, this approach permits to connect the 

researcher with the research object. This close relationship reflects the 

researchers’ values and in some cases their beliefs. Authors such as Denzin and 

Lincoln (2005) state that this type of inquiry includes observation, interpretation, 

and transformations as important aspects, and these authors explain that  
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Qualitative research is a situated activity that locates the observer 

in the world. It consists of a set of interpretive, material practices 

that make the world visible. These practices transform the world. 

They turn the world into a series of representations, including field 

notes, interviews, conversations, photographs, recordings, and 

memos to the self…qualitative researchers study things in their 

natural settings, attempting to make sense of, or to interpret, 

phenomena in terms of the meanings people bring to them (p. 3).  

 

Seliger and Shohamy (2001) state that “the developments of rigorous 

methods for data collection and analysis [in qualitative research] have produced 

results that would not be possible through experimental designs” (p. 119). The 

researcher in this type of study is the main responsible of the process as they are 

in charge of phases such as design, planning, collect and the analysis and 

interpretation of data.   

Other approach to conduct a research study is the quantitative. Through 

quantitative approach Choy (2014) exposes that “the process of conducting a 

quantitative study begins with a researcher selecting a topic. Quantitative 

researchers typically start with a general area of study or issue of professional or 

personal interest” (p.99). The same author stablishes that “quantitative data can 
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help establish correlations between given variables and outcomes” (p.99). 

Nevertheless, quantitative approach presents strengths and weaknesses as shown 

in Figure 1.  

Figure 1.  

Quantitative approach strengths and weaknesses.  
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Sukamolson (2007) states that “quantitative research is the numerical 

representation and manipulation of observations for the purpose of describing and 

explaining the phenomena that those observations reflect” (p.2). According to this 

author through quantitative study, the type of data is numerical, and it is essential 

“the use of mathematically based methods, in particular statistics, to analyze the 

data” (p.2).  

A third approach is the mixed method.  Gorard (2004) exposes that this 

type of approach constitutes a “key element in the improvement of social science, 

including education research” (p.7) supported by the use of different methods, and 

requires skilled researches. Halcomb and Hickman (2015) state that “mixed 

methods research involves the use of both qualitative and quantitative data in a 

single project” (p.2). Furthermore, through mixed methods participants “have a 

strong voice and share their experiences across the research process, and they can 

facilitate different avenues of exploration that enrich the evidence and enable 

questions to be answered more deeply” (Shorten and Smith, 2017, p.75). Table 3 

presents how through different type of mixed-methods, the research process is 

conducted.  
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Table 3.  

Relation among mixed-methods and research processes.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Based on Shorten and Smith (2017, p.74).  

 

Mix-method approach has been used in metacognition and reading studies. 

Suárez, et al. (2020) conducted a research focused on “teacher’s beliefs about 

learning to read, teaching practices and discourse” (p.1). The application of this 

approach permitted to the researchers to obtain data supported by observation, 
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questionnaires, interviews in order “to find out whether or not there is a 

relationship between the beliefs, practices, and discourse used in teaching reading 

in the classroom, in order to propose more effective teaching strategies” (p.3). 

Besides, there are other studies that focus on metacognition (Mbato, 2013; Thomas, 

2005; Wilson & Bai, 2010), and metacognitive reading strategies (Meniado, 2016) 

that were supported by mix methods approach.  

Because of that, “mixed method research is particularly useful for gaining a 

better and complex understanding of this particular topic” (Wilson & Bai, 2010, 

p.273). For the purpose of the present study, I decided to use mix methods 

approach where a purposeful mixing of methods in data collection, data analysis 

and interpretation of the evidence” (Shorten & Smith, 2917, p.74) will be used. The 

study will use instruments such as participant observations, questionnaire, 

interviews, and tests results that permit to answer the research question: what 

skills and metacognitive strategies LMS students use when reading in English.  

3.2. Research Methods  

As researchers is important to define the type of methodology that permit 

to collect, and interpret data analyze. There are a variety of research 

methodologies as Creswell (2012) exposes as follows  

 The Experimental Designs.  

 The Correlational Designs.  
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 The Survey Designs.   

 The Grounded Theory Designs.  

 The Ethnographic Designs.  

 The Narrative Research Designs.  

 The Mixed Methods Designs.  

 The Action Research Designs.  

In addition, Kivunja and Kuyini (2017) state that the research methodologies 

appropriate to the Interpretivist Paradigm include  

• Naturalist methodology.  

• Narrative inquiry methodology.  

• Case study methodology.  

• Grounded theory methodology.  

• Phenomenology methodology.  

• Hermeneutics methodology.  

• Ethnography methodology.  

• Phenomenography methodology.  
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• Action research methodology.  

To conduct the present research study, the methodology to use are action 

research, ethnography and case study. This methodology is described below.  

Action research 

Bearing in mind authors such as Dawson (2002), Brown and Dowling (2001), 

Bryman and Bell (2011), Tripp (2005) have defined action research as follow. 

According to Dawson (2002) action research implies that the role of the researcher 

is focus on helps people in order to improve a situation in a specific context or 

setting. For Brown and Dowling (2002) action research is “a term which is applied 

to projects in which practitioners seek to effect transformations in their own 

practices” (p.152). In words of Bryman and Bell (2011) is “an approach in which the 

action researcher and a client collaborate in the diagnosis of the problem and in 

the development of a solution based on the diagnosis” (p.414). As well as, Tripp 

(2005) defines action research as “a form of action inquiry that employs recognized 

research techniques to inform the action taken to improve practice” (p. 4). 

In terms of this research, the methodology to apply is action research. This 

type of methodology permits to understand the process to follow in order to give a 

solution or improve a particular situation presented in my context. 
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Ethnography  

Ethnography methodology constitutes as Abu-Lughod (2000) cites “the 

textual rendering of social worlds” (p.261).  Furthermore, Van Maanen (2011) 

states that “an ethnography is a means of representation” (p.7). For Harrison 

(2018) ethnography “involves studying, describing, representing and theorizing 

(with a certain degree of particularity) a culture or social world” (p.5). Ethnography 

as methodology implies “a theory of description” (Nader, 2011, p.211).  

In summary, ethnography implies processes such as “studying, describing, 

representing and theorizing (with a certain degree of particularity) a culture or 

social world” (Harrison, 2018, p.5). Through ethnography as researcher, I can 

understand what actions need to be taken in order to improve the situations 

identified in my context, thanks to the implementation and evaluation of planned 

actions. Also, as teacher researcher, I will implement actions that tend to generate 

changes with the members’ participation of my context.  

Case Study  

For this study, using a case study will be a way to analyze how a specific 

group of students perceive the use of metacognitive strategies when reading. A 

case study focuses on a specific unit of analysis. This unit is investigated inside real 

context, showing the case in their own terms. When developing a case study, 

Mejía Cordero (2016) cites that “it is necessary to keep in mind that this approach 
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permits to answer questions that include why and how” (p.45). In words of 

Tetnowski (2015) a “qualitative case study research can be valuable tool for 

answering complex, real-world questions” (Abstract). Moreover, the case study as 

research method “is used in many situations, to contribute to our knowledge of 

individual, group, organizational, social, political, and related phenomena” (Yin, 

2009, p.4).  

According to Yin (2003), there are some steps necessary to carry out a case 

study. These are “designing the case study, collecting the study’s data, analyzing the 

data, and presenting and reporting the results” (p.3). Taking into account these phases, 

it is necessary to select instruments to obtain data, and define how to analyze them.  

Moreover, it is important to support this analysis through the theory. This research has 

as objective to describe the skills and metacognitive strategies LMS students use when 

reading in English. As member of the school and as researcher, it was important to 

establish a relationship with participants to build trust to obtain valid information. 

Once the students were informed about the research and all the approvals were 

obtained, the data collection process started. The information will be obtained through 

instruments that they are explained as follows in the next section.   

This case study is developed at Liceo Moderno del Sur. This is a public 

school located in Ciénaga, Colombia. Its mission is the integral formation of the 

student, highlighting the values, in order to transcend in the socio-cultural, 
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technological and economic advances of their community and society, especially in 

the Colombian Caribbean Region.  

Its vision states that the LMS school by 2020, the school will be positioned 

at the local and departmental level as a quality institution, managing the integral 

development of its students to be critical, investigative, creative, protagonists of 

their training and leaders of communication for society service.  

This research is focus on ninth grade level students, especially group 

number two, and whose expected level of reading comprehension in English. It is 

worth mentioning that the emphasis of the LMS English program is mainly based 

on grammar teaching. However, the teacher occasionally develops reading 

activities, but they are limited to answering simple questions or questions that are 

associated with the grammar topic to be studied.  

The initial process was the application of the questionnaire based on SORS 

(see Appendix 3). After that, students took a pre-test to identify their reading 

comprehension level as diagnosis. As teacher researcher, class time was used to 

present to the students four texts (see Appendix 8) that would work, and the 

metacognitive strategies to be used with each text were socialized. I explained and 

modelled every reading metacognitive strategies according to Mokhtari and 

Sheorey (2002) scale, and nine subcategories of metacognitive reading strategies 

proposed by Muhid, et al., (2020). During five sessions, students received 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             73 
 

instructions about the type of metacognitive reading strategies and subcategories 

as a support that helps students to enhance their reading comprehension. In this 

way, Karbalaei (2011) suggests that “metacognitive strategies training in both EFL 

and ESL contexts will shed some light on blurred issues in metacognitive reading 

strategies training and its impact on enhancing reading comprehension 

performance.” (p.12).   

After having socialized reading metacognitive strategies, these permitted 

that students took again the pre-test to assess their learning and comprehension 

processes.  

Participants  

The participants of this research study were 29 students of ninth grade, 15 

girls and 14 boys, who had low level performances in scores on reading 

comprehension assessments in English. Their ages range between 14 and 18 years, 

with an overall low level of English proficiency. They also demonstrate little 

interest in learning the language. They prefer to interact with their friends in 

Spanish, stating that English is a difficult language to learn for them. Although, the 

participants represent different sociocultural backgrounds, the purpose of this 

research is focused on the identification of their metacognitive reading 

comprehension strategies.  Mejía Cordero (2016) expresses that it is helpful to 

select participants who “can express thought’, feelings, opinions…on the topic 
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being studied” (p.46).  Because of that, the group of students from ninth grade 

level were selected to obtain information.  

The public school where the present study was carried out is located in 

Ciénaga, Magdalena. Considering Marshal and Rossman (2011), to select the 

setting, it is necessary to take into account the following aspects: “possible access; 

presence of a mix of processes, people, programs, interactions, and structures; the 

opportunity of the researcher to build trusting relations with the participants in 

the study; and data quality and credibility of the study be reasonably assured” 

(p.62). Because of that, this school was chosen, and because the main researcher 

has been working there for seven years. The teaching levels go from primary to 

high-school. The students come from a context with a high level sociocultural and 

socioeconomic problems. LMS families are dysfunctional, some of the students’ 

parents are unemployed, and some of them have troubles with the law.    

Furthermore, this school offers primary and high-school levels. English 

classes at this institution are taught three hours a week in all grades. By every 

classroom there are about 35 to 40 students. Teachers provide students with 

different types of materials to develop the classes, but there is lack of English lab, 

and other kind of materials useful to teach and learn the foreign language. The 

English course is designed by the staff of LMS teachers and it is part of Spanish 

area planning likewise. The structure as shown in Figure 2, it presents components, 
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competence, standard, and the content for every academic period. This course is 

designed focus on grammar. 

Figure 2.  

Structure of LMS English Course.  

 

3.3. Data Collection Techniques and Instruments  

In this qualitative research, data collection instruments were selected in 

relation to the capacity to help the researcher explain the how and the why of a 

specific problem.  For this reason, the instruments selected were useful tools to 

obtain data for the specific phenomenon studied in this research. The role of the 
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researcher is to interpret the information collected through these instruments, 

analyzing the results, and then presenting the results supported by theory, the 

discussion.   

According to Saldaña (2011), the data collection method is an effective way 

of soliciting and documenting, in their own words, an individual’s or 

group’s perspectives, feelings, opinions, values, attitudes, and 

beliefs about their personal experiences and social world, in 

addition to factual information about their lives (p.32).     

This ethnography case study used observations, a questionnaire, a test 

applied before and after the intervention associated to the application of 

metacognitive strategies by students in their reading comprehension. Every instrument 

and technique complement each other, and permitted to obtain the data necessary 

about the topic of this study (see Table 4).   
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Table 4 

Research Methodological Route 

  

 

 

 

 

 

Adapted from Mejía Cordero, 2016, pp.55-56 
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3.3.1. Participant Observation  

This technique is characterized by two elements, the researcher and the 

group selected. It is important, as observer to have an idea about the reality, 

and what exactly data to collect.  Richards (2003) points out that is necessary to 

keep in mind the following topics:  

• negotiating entry to the chosen setting and representing your 

research;  

• the establishment and maintenance of relationships on which 

successful data collection will depend;  

• a structure for observation, identifying key elements of a 

setting;  

• general and specific strategies for observation, designing to 

hone your skills;  

• approaches to note-taking and different types of notes;  

• discussion of a case focusing on the issue of description as part 

of a final text. (pp.119-120).  

 

Kawulich (2005) cites the participant observation as a technique that “improve 

the quality to collect and interpret data, and facilitate the development of new 

questions or hypothesis to investigate” (Section 5). This aspect is possible that occurs 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             79 
 

because the objects of research are students from LMS. Moreover, the advantage of 

this technique is that “the researcher maintains experiences direct with the 

participants and the environment” (Hernández et al, 2014, p.417).  In addition, Robson 

(2011) cites that an observer “is someone who takes no part in the activity, but his 

status as a researcher is known to the participants” (p.324). 

Taking into account that as a teacher researcher and as a member of LMS 

teacher staff, five classes were recorded and transcribed (see Appendix 1) this 

participant classroom observation constitutes an instrument to identify aspects 

associated to the components of the session, assessment and feedback to 

students, classroom management, teaching and learning process.   

The transcription permits to have a critical and objective perspective on 

how the teaching and learning process is being carried out in LMS School. 

Besides, this instrument gives the chance to have a deeper insight on what both 

teachers and students perceive in regard to the teaching of reading 

comprehension. The use of a computer to permits to mark and register notes 

about what I see during reading class development. The descriptions of what you 

see, hear is like Kielmann, et al., (2012) show about taking notes. It involves 

“what you see and hear in the field, your thoughts about what is happening, and 

your own experience of being in the field are essential to providing a rich and 

multidimensional context to the data you collect” (p.58). In addition, Burnaford 

(2001) states that “taking observational field notes requires teachers to devise 
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some method that works for them and that helps to highlight the focus that the 

research study intends” (p.57).  

Furthermore, as teacher researcher, I assume the role as a participant 

observer. Schensul and LeCompte (2013) define as “a data-collection technique 

that requires the researcher to be present at, involved in, and actually recording 

the routine daily activities with people in the field setting” (p.83). Nevertheless, 

in spite of being identified as a researcher during the observations, my role was 

of observer because my main purpose was to obtain information. All in all, the 

participant observation through note-taking is a value support for this research 

study, because the data gathered permit to reflect around what to do in order to 

students improve their reading comprehension through metacognitive strategies 

during five lesson classes at the beginning of the academic second period, and as 

a part of session that teacher prepared. The information gathered through the 

observation checklist, it permits also notes taken and organized them according 

the following categories, as follows   

Class development.  

Evaluation.  

Use of questions.  

Use of material.  

• Classroom management:   

Time.  
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Behavior.  

• Reading and Comprehension Process.   

• Socio Affective factors: 

Self-Confident. 

Motivation. 

 

3.3.2. Questionnaire  

A second instrument used to collect research data from students was a 

questionnaire. Cohen, Manion, and Morrison (2007) state that the questionnaire 

is “a widely used and useful instrument for collecting survey information, 

providing structured, often numerical data, being able to be administered 

without the presence of the researcher, and often being comparatively 

straightforward to analyze” (p.317).   The advantage of using questionnaires in 

many cases are that “the lack of face-to-face contact between researcher and the 

respondents in a questionnaire might facilitate responses” (Cohen et al., 2007. 

p.333). In this way, it eliminates the possibility of researcher-influenced 

responses. Furthermore, the questionnaire offers to the respondent more 

freedom and confidence to answer questions.    

According to Hernández, et al., (2014) a questionnaire is “a group of 

questions associated to one or more variables to analyze” (p.217). For that 

reason, in this study, the questionnaire applied is an adaptation from the MARSI, 
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version 2002 (see Appendix 2 & 3) called Survey Of Reading Strategies (SORS) 

developed by Mokhtari and Reichard (2002). This adaptation consisted of 30 

sentences from original questionnaire in Spanish, and applied according to the 

objective and ethical considerations such as confidentiality, anonymity and 

informed consent to the participants from grade level 9- group 02.   

It was applied to 29 students in order to identify the skills that students 

report using while reading in English. Through this instrument, the participants 

gave their opinions in an anonymous way. Students were asked to answer the 

questions honestly without fear of punishment or negative consequences. 

Considering that students’ English level is low, the statements were translated 

into Spanish.  The statements used in this questionnaire were provided as short 

ideas with simple vocabulary to avoid confusion.    

The questionnaire adapted had 30 closed questions associated to reading 

strategies. Students in anonymous way, selected among agree or disagree 

following these options.  

1. Totalmente en desacuerdo/Nunca lo hago.  

2. En desacuerdo/Rara vez lo hago.   

3. A veces/Regularmente lo hago.  

4. De acuerdo/Generalmente lo hago.  

5. Totalmente de acuerdo/Siempre lo hago.  

 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             83 
 

During the application, students took the time necessary to complete it and 

asked questions to clarify doubts. This instrument permitted to collect a significant 

amount of information about students’ perceptions about the metacognitive strategies 

they used when reading texts in English. All the 29 students answered the 

questionnaire. This questionnaire had only the purpose to identify the metacognitive 

strategies that use when reading English texts.  

3.3.3. Test  

Zurek (2006) states that “tests are considered to be a fundamental part of 

an academic judgement of a student” (p.21). Usually, these instruments are used 

by teachers during the academic year with the objective to evaluate the 

achievement of the learning outcomes in specific areas. In order to get 

information about students reading comprehension level and the strategies used 

by them to respond questions, an initial reading comprehension test was applied. 

The objective of this test was to determine students reading comprehension level 

according the questions/activities that the text itself proposes.   

The test was selected from an English reading book and it includes a 

multimodal text, because it has picture and a big title that permit to describe it. 

This text was also suggested to teacher in order to observe how the teacher use 

it in her class, an how students respond to the activities. This text is organized in 

four paragraphs that permit to students do the first activity proposed.  
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This activity is connected to basic learning outcomes proposed in the LSM’ 

subject planning (2014). This planning shows aspects that are presented as follow  

 La familiarización con la pronunciación, el ritmo y la 

entonación del inglés mediante rimas, canciones, textos 

grabados, programas de televisión y diálogos.  

 El seguimiento de instrucciones orales y escritas relacionadas 

con el trabajo en el salón de clase y actividades cotidianas.  

 La lectura de imágenes, identificando el vocabulario 

alrededor de temas estudiados.  

 La asociación de palabra – imagen / oración – imagen.  

 La oralidad a través del intercambio de diálogos sencillos.  

 La asociación del aprendizaje del inglés como idioma 

extranjero a través de la presentación de situaciones cercanas 

a la realidad del estudiante.  

 La comprensión de proposiciones.  

 El uso de la tecnología para la enseñanza – aprendizaje 

creativo del idioma extranjero.  

 Uso del boom de las redes sociales como estrategia para 

cautivar hacia el aprendizaje del inglés (p.14).  
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The test was focused on reading comprehension level that students have 

because during their previous classes, they work on literal, inferential and in 

some cases on critical reading level. Through some oral questions related to how 

they found or solve the activities proposed, as follows,   

 What did you do to find the answers?  

 What did you do if you don’t know the meaning of words?  

 Do you know how long it takes you to read and develop the 

activities?  

 

Taking into account their answers, it was possible to identify some 

metacognitive strategies that students use to solve reading comprehension activities. 

The test was applied after the application of the first questionnaire.  The test was 

selected by the researcher from their personal library, and keeping in mind the learning 

outcomes related to reading images, identifying the vocabulary around the topics 

studied likewise, and following oral and written instructions related to classroom work 

and daily activities. Furthermore, taking in to account that students not have the 

possibility to buy an English book, and, some relevant aspects such as the purpose, type 

of test and their objectives were considered (Cohen, et al., 2007). This test constituted 

a diagnosis. Through the English reading session, every Wednesday, the teacher 

presents some metacognitive strategies associated to Organizational Planning, that 

permit to students develop different type of activities around the text content (Muhid 
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et al., 2020). Although the students put it contact with different strategies during the 

previous classes, the teacher was not aware that these strategies are part of what 

Muhid et al., (2020) have called metacognitive reading strategies and their sub-

categories.   

In addition, the text activities turn around to look questions and seek their 

answers from the text, complete charts and graphic organizers. So, the activities 

developed in class are the ones that improve students’ reading skills, four 

comprehension texts were developed by students during five next classes on 

Wednesday. In order to obtain the effectiveness of the improvement of the 

abilities and strategies in reading comprehension into the activities developed in 

class for the teacher, the same test was applied before and after applying 

metacognitive reading strategies that as researcher, I presented to students. 

After obtaining the results of the pre-test and post-test, it is possible to make a 

comparison of these results in the light of the institutional rating scale. The 

analysis of 29 students’ results, it permits to establish the impact of the 

intervention on their level of comprehension using the metacognitive strategies 

presented.  

3.3.4. Interview  

According to Dawson (2002) there are different types of interviews. These 

types include: unstructured, semi-structured and structured interviews. The 
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author states that unstructured interviews imply that researcher needs “to 

achieve a holistic understanding of the interviewees’ point of view or situation” 

(p.27). In this type of interview, the participants talk about they consider 

important, but exist researcher influence. From researcher, it is necessary to be 

“alert, recognizing important information and probing for more detail” (Dawson, 

2002, p.28) as there are few questions. Because of that, unstructured interview is 

used for qualitative research.  

Through semi-structured interview, the participants “respond to the 

situation at hand, to the emerging worldview of the respondent, and to new ideas 

on the topic” (Merriam, 2009, p. 90). This type of interview is used in qualitative 

social research. In addition, Dawson (2002) states that “the researcher wants to 

know specific information which can be compared and contrasted with 

information gained in other interviews. To do this, the same questions need to be 

asked in each interview” (p.28).  

On the other hand, structured interviews “are used frequently in market 

research” (Dawson, 2002, p.29). This type of interview is used in quantitative 

research studies and the researcher/interviewer has a series of questions and 

ticks boxes the responses (Dawson, 2002). Authors such as Freebody (2003) 

asserts that a research study conducted by a structured interview, “the force of 

the prior structuring of an interview format weighs more significantly on the 

interviewer” (p.134), and the same author states that structured interviews “aim 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             88 
 

to keep the focus of the talk tight, the data collection focused and efficient, and 

the compilation of data straightforward” (p.134).  

For the purpose of this study, a semi-structured interview was the most 

adequate option. Through a semi structured interview, it permits me as 

interviewer “to respond to the situation at hand, to the emerging worldview of 

the respondent, and to new ideas on the topic” (Merriam, 2009, p. 90). The 

interview questions  

related to the text’s topic, how the students tackle the reading task (the 

metacognitive reading strategies used), and personal opinions from 5 students 

out of 29, who were selected to take part of the interview. The following initial 

questions were formulated in Spanish.  

1. I heard some comments related to considering that reading 

in English is difficult. What do you think about that?   

2. What do you think about reading texts in English?    

3. Taking into account the activities developed, which 

strategies you find the most interesting to apply when 

reading in English?  

4. How useful are the metacognitive reading strategies?   
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5. How would you define metacognitive strategies for text 

comprehension?  

5 out of 29 students were selected to answer the same questions in order to 

obtain information that support this research study. The participants were selected 

according to their disposition to take part of this interview. Moreover, time and the 

availability of a quiet space to conduct the interviews were necessary and important. 

Students understood the purpose of the interview, and they were comfortable to 

answer, given that “individual respondents define the world in unique ways” (Merriam, 

2009, p.90).  

The responses to the interview questions were transcribed in order to analyze 

the responses. They were organized according to the interviewee, the question and the 

answers. This organization (see Appendix 10) allowed the information obtained to be 

compared with the theory.  

3.4. Data analysis  

This ethnographic case study method is used to gather data. The analysis 

included descriptive features associated to English reading comprehension, and 

the use of metacognitive reading strategies. The first stage of data analysis was 

focusing on the organization of the information collected from the five 

observations, a questionnaire, tests (pre and post-test) and interviews.  This 

stage consisted in organizing the data into categories supported by theory. 
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Besides, the questionnaire responses were classified according the type of 

metacognitive strategies, the tests applied were analyzed keeping in mind LMS 

institutional assessment scale, and the interviews were transcribing in order to 

identify students’ opinions about English reading texts, metacognitive reading 

comprehension strategies, and other categories that emerge. Finally, the last 

stage is associated to the reading and analysis processes of all the data obtained.  

These processes were developed according to Cohen et al. (2007) “in terms of 

the participants’ definitions of the situation, noting patterns, themes, categories 

and regularities” (p.461). Thereby, the instruments allowed to analyze the 

findings of this research and make the triangulation.    

To sum up, data analysis permits to make an organized data collected.  The 

process of analysis is developed taking into account the instruments used and 

the objectives of this research study.  

 

3.5. Triangulation  

Triangulation is defined by McMillan (2000) as “a conscious intersecting of 

multiple methods for data collection.  It is the process of comparing the findings 

of different techniques” (p.70).  For this reason, in order to understand the 

information obtained through the five observations data, questionnaire, tests 

and five interviews, it is important to compare these data in the light of the 
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authors’ point of view. Mejía Cordero (2016) refers to triangulation as a process 

through “we can explain the phenomena using more than one point of view, and 

using qualitative data” (p.57).  

Thus, the data collected from the different instruments used were examined and 

compared in order to answer the research questions.    

3.6. Ethical issues  

This research study was conducted following all the ethical considerations. 

As researcher, I send to school principal a letter informing about the study that I 

was interested to develop in LMS. I explained the purpose of my work and the 

grade level of students to develop it. After this, the parents were invited to a 

meeting, in order to explain the purpose of research, and the necessity of their 

permission to collect data from their children as they are under age. Moreover, 

the students also received explanation about the research project that they 

would be an important part.  
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CHAPTER 4.  

RESULTS AND DISCUSSION  

The focus of this chapter is to report and discuss the results of the data 

gathered from the different sources: observation, questionnaire, tests, and interview in 

order to respond the research question. The results and their analysis are presented 

and supported by evidences (excerpts) and theory in order to provide a broad view of 

students’ perceptions about what happens when reading in an English class, what they 

do and the type of skills and metacognitive strategies they use. In this section, the data 

triangulation and discussion under the light of the theoretical framework will be 

presented. 

4.1. Classroom Observation  

For this study, five class observations were completed. Each class was 

transcribed and analyzed. When looking at the transcriptions, several categories emerged 

from the data. These categories relate to the role of the teacher in mediating the reading 

comprehension process (what the teacher does). Another category is referred to how 

students perform the reading tasks (what the student does). Last category relates to the 

reading activities students complete and their role in fostering the use of metacognitive 

skills.  
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4.1.1 What the teacher does (Teacher mediation) 

In terms of what the teacher does in class to favor the use of metacognitive 

strategies in students, the data shows that the teacher uses (a) questions, (b) repetitions, 

(c) examples, (d) scaffolding, (e) encouraging participation, (f) non-verbal communication), 

(g) use of the mother tongue (Mejía Cordero, 2016) and (h) class organization. The Table 5 

shows what and how often the teacher uses, these types of strategies. 

Table 5. 

Teacher mediation during reading comprehension class 

Teaching strategies Lessons observed Examples 

L1 L2 L3 L4 L5 

Questions 8 5 27 14 10 “No, no, no. Where is 
your copy?” (L2, Turn 
40) 
 

Repetitions 7 1 2 5 0 “Ok, Good! Repeat, 
please! International 
Eating in America. (the 
teacher checks the 
pronunciation)” (L4, 
Turn 9) 
 

Examples 3 0 0 3 2 “What is the word? Van 
a encontrar la palabra 
en el texto. Se acuerdan 
cuando jugamos a 
representar por dibujos 
unas oraciones.” (L5, 
Turn 131) 
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Meaning negotiation 8 2 6 12 3 “Come on, you know 
these words, food, they, 
serve” (L3, Turn 87) 
 

Encouraging 
participation 

7 4 10 8 5 “What’s more? Who 
wants to participate?” 
(L.1, Turn 92) 
 

Non-verbal 
communication 

6 3 4 3 2 “Ok. Everyone will 
receive one copy, ok? 
(The teacher moves her 
hands and show one 
finger while she speaks 
about the new 
material)” (L.5, Turn 6) 
 
 

Use of the mother 
tongue 

18 39 22 15 5 “Good! Recuerden que 
no debemos traducir en 
el mismo orden en que 
se nos presentan las 
palabras, hay que 
buscar la coherencia, 
que no se escuche 
raro.” (L4, Turn 32) 
 

Class organization 5 4 10 5 9 “First. Todos van a mirar 
detenidamente las 
imágenes que trajeron. 
(The teacher shows one 
finger).” (L5, Turn 56) 

 

 

In this way, through the five class sessions, is clear how the teacher mediated 

during every class as follow.  
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a. Questions 

Through questions, the teacher focused on proactive and reactive mediation 

(Donato & Herazo, 2012) in order to catch students’ attention and encourage participation 

in the reading class. It means that teacher “orients learners’ attention to their forthcoming 

participation, pushes them to say more, or sets up expectancies” (p.12). Most of the 

questions are used to check previous knowledge for specific vocabulary. Moreover, 

questions as a metacognitive reading strategy constitute an essential part in the text 

comprehension process as Day and Park (2005) state, because questions “teach students 

to examine the text entirety, helping them move from a sentence-by-sentence 

consideration of the text to a more global view”. Besides, asking questions constitute a 

metacognitive reading strategy that permit to students to do pre-reading activities (Gil-

García, et al., 2001; Mihara, 2011). Thus, Karbalaei (2011) exposes that “engaging in 

selfquestionning to determine if the objectives have been reached” (p.8) is an example of 

metacognitive reading strategy, and “reading is a metacognitive, as well as a cognitive 

process” (p.8). 

The use of questions is a strategy associated to what Benitez Hernández and 

Hernández Solano (2017) mention as other activities that contribute to have active 

readers through “guessing word meanings by using the context, skimming, scanning, 

reading for specific information, use the dictionary effectively, among others” (p.40). The 

following examples illustrate this:  
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 What do you know about comidas, restaurants? (L1, Turn 4) 

 Ok. Tell me, what are the main meals? ¿cuáles son las comidas principales? (L.1, 

Turn 33). 

 Who, who tell me, what do you need to do on the second? En la segunda ¿qué 

hacemos? (L.3, Turn 86). 

 Ok, tell me the name of the text. A ver, ¿quién me dice el nombre del texto? (L.4, 

Turn 5). 

 First, what are the steps that we follow? Listo, ¿quién me recuerda qué es lo 

primero que debemos hacer cuando trabajamos un texto? (L.5, Turn 9). 

 Let’s look at the picture! What do you see? ¿Qué representa la imagen, la foto 

en el texto? (L5, Turn 22) 

 Ok, ¿quién más nos dice, la forma fácil de hallar información? (L.3, Turn 15) 

 Who, who tell me, what do you need to do on the second? En la segunda ¿qué 

hacemos? (L.3, 86) 

 Ok, tell me the name of the text. A ver, ¿quién me dice el nombre del texto? (O.4, 

Turn 5) 

Furthermore, questions can be associated to metacognitive strategies as they 

help students follow a mental process in order to give answer (Paris & Winograd, 

1990). This involves “information processing accounts of declarative and procedural 

knowledge and captures two essential features of metacognition- self-appraisal and 
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self-management of cognition” (p.17).  So, use of questions previous, during and after 

reading text helps students to comprehend what the text is about.  

b. Repetitions 

Repetitions constitute a strategy that teacher uses to foster reading and 

metacognitive skills, because, it is possible that students “understand the text by 

repeating a word or phrase that he has read more than once for the purpose of 

remembering or memorizing” (Latifah, et al., 2017, p.141).  

 Ok, Lily, repeat after me, /en/ (L.1, Turn 56) 

 Luiggis, repeat /ci/, remember es una “c” (L.1, Turn 61) 

 Come on, you know these words, food, they, serve (L.3, Turn 87)  

 Ohhh you say an important word: restaurant, very good! (L.3, Turn 178) 

 Ok, that was… Repasemos las palabras que ya tienen en su cuaderno. 
Ok? Let’s start! (L.4, Turn, 3) 
 

 Por favor, todos repitan, repeat, please! International Eating in 
America. (Students repeat the sentence after teacher says it) 
(L.4,Turn,10) 

 

 Ok, veamos, Beatriz says: Statue, hours, money (The teacher writes on 
the board the words that student said) (L.5, Turn, 99) 

 

Moreover, the development of a series of tasks by students supported by 

repetitions contribute to improve their reading skills, and their fluency, accuracy, and 

complexity performance (D’Ely, et al., 2019). The following excerpts from class 
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observations show different ways to enhance reading comprehension through 

repetition. 

 Me gustaría saber, ¿cómo hicieron para encontrar la información? (L.3, 

Turn 6). 

 Ok, ¿quién más nos dice, la forma fácil de hallar información? (L.3, Turn 

15) 

 You can tell me that in Spanish? ¿Alguien, puede decirme en español? 

(L.4, Turn 10)  

 First, what are the steps that we follow? Listo, ¿quién me recuerda qué 

es lo primero que debemos hacer cuando trabajamos un texto?” (L.5, 

Turn 9). 

In this way, repetition constitutes an exercise to remember phases or steps to 

follow in order to do a specific activity as part of “the process whereby learners actively 

take charge of their own learning” (Rovers et al., 2019, p.2).   

c. Examples 

Through instruction, the teacher guides the reading comprehension process 

supported by examples and demonstrations that students imitate (Block & Duffy, 

2008). This permits that those students who have different learning styles and paces 

respond to instructions differently. Because of that, these instructions are necessary 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             99 
 

differentiate, attending to students’ learning styles. If the instructions, they are not 

clear to students, the comprehension process it is possible that fail (Spiro, 2001).   

- The word aliments refer to for example, let me explain you. The correct 

form is meal, las comidas. ¿Cuántas comidas tenemos en el día? (L.1, 

Turn 30) 

- First. Todos van a mirar detenidamente las imágenes que trajeron. (The 

teacher shows one finger). (L.3, Turn 56) 

- Wait! (The teacher shows her hand and moves it slowly). (L.3, Turn 62) 

- For example, cuando ustedes ven un desfile de reinas, ¿qué pasa? ¿qué 

hay? (L.4, Turn 57) 

- And the last point… ya en el número 5 que aparece aquí (The teacher 

indicates with her finger the exercise) van a encerrar la palabra que 

corresponde a lo que nos dicen en el texto.” (L.5, Turn 132) 

 

One way to bring students closer to understanding the content of the text, is 

through examples. Teacher and students mediate the meaning or “explain a word or 

phrase or a term contained in the text” (Latifah, et al., 2017, p.141). Through the class 

sessions, the teacher provided support to students in order to facilitate them the text 

comprehension content, especially focus on words meaning, and instructions of 

activities to do. In other cases, teacher acts as Ellis, et al. (2014) assert about how they 
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“also verbalize what they are doing, why they are doing it, and ways for overcoming 

obstacles” (p.4019).   

d. Scaffolding 

The interaction among teacher and students is focused on students achieving the 

learning outcomes as this interaction seems to facilitate the learning process (Kao, 2010).  

Some of the strategies the teacher used were related to check students’ previous 

knowledge about the topic as a way to develop the next activities and skills. During the 

five class sessions, some actions that teacher did to give students support are observable. 

These actions imply use parts of the body, write, draw, use of material and checking 

pronunciation. 

- This is…(the teacher moves her hands and draw on the board)” (L.1, Turn 
18) 
 

- Perfect, how do you say in English? (The teacher shows the words that 
she wrote on the board). (L.1, Turn 40) 
 

- Ok, primero leamos el texto nuevamente. Y así poder hacer las otras 
actividades, las que trae el texto, ok. (L.2, Turn 5) 
 

- Muy bien, very well! First, let’s look at the picture! Observen muy bien la 
imagen que trae el texto. This help you to understand the topic of the 
text. Remember vocabulary. Recuerden el ejercicio de lectura pasado, así 
como están, vayan haciendo una lectura, mentalmente, mientras yo voy 
escribiendo lo que vamos a hacer hoy, ok. (L.2, Turn 11) 
 

- Good, Manga. Cuéntanos acerca del texto (L.3, Turn 29) 

- Ok, tell me the name of the text. A ver, ¿quién me dice el nombre del 
texto? (L.4, Turn 5) 
 

- Eating, ok what’s eating? (the teacher acts) (L.4, Turn 13) 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             101 
 

- Let’s look at the picture! What do you see? ¿Qué representa la imagen, la 
foto en el texto? (L.5, Turn 22) 

 

These quotes show that teacher put in practice instructional scaffolding as 

Walqui (2006) described. Besides, these are actions implemented during the five class 

sessions that conduct to decoding as Beck and Juel (1995) point out “word recognition, 

word identification, word attack, and sight word recognition are all terms applied to 

decoding, albeit to decoding with different levels of conscious attention” (p.2). Table 6 

shows the frequency of these actions in the five classes. 

Table 6                                      

Actions of Teacher to Mediate in class 

 

Actions to mediate 

            Frequency of Use 

Resource C1 C2 C3 C4 C5 

Teacher uses of part of the body. Hands. 5 1 8 7 10 

Teacher draws on the board. Images. 1 1 1 0 0 

Teacher writes on the board. Words. 5 3 1 3 2 

Teacher uses material. Text. 5 3 1 6 3 

Teacher checks pronunciation. Words. 2 2 1 5 1 

 

It is clear that reading sessions are developed through different levels of 

scaffolding (Walqui, 2006). Level 1, characterized by a classroom ritual, and a series of 
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tasks. Level 2, characterized by the procedures used in a particular activity, and level 3 

around the process of interaction as Walqui (2006) mentioned. 

e. Encouraging Participation  

This category is associated to teacher mediation and affective factors. Through this 

strategy, students feel confident to take part in the class, and show “interest in reading” 

(Boakye, et al., 2014, p.175). See the examples below: 

- Pay attention! A ver, a ver. Next one. What else? Falta una 

información, a ver a ver, ¿quién se anima? (L.2, Turn 74) 

- Yes! Who wants? (L.2, Turn 83) 

- Ok, ¿quién más nos dice, la forma fácil de hallar información? (L.3, 

Turn 15)                                                                                                                                                              

- So, what do you need to do in the first column? Who tell me? 

¿En la primera columna que será…? (L.3, Turn 81) 

 

f. Non-verbal communication 

This category is defined by Hall, et al. (2019) as different “modalities, including 

face, voice, body, touch, and interpersonal space” (p.271). These modalities permit that 

teacher mediate information and learning process, especially during reading class 

sessions. Besides, according to Sutiyatno (2019), it is possible that students that have been 

supported by non-verbal communication, they obtain better academic results, because 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             103 
 

they use this type of strategies. So, when the teacher uses some parts of their body, also 

mediate the student’s reading comprehension. 

 This is…(the teacher moves her hands and draw on the board) (L.1, 
Turn 18)     

 At the end, al final (the teacher moves her hands show to students 
the place the word expected that they say) (L.1, Turn 25).    
 

 First. Todos van a mirar detenidamente las imágenes que trajeron. 

(The teacher shows one finger). (L.3, Turn 56) 

 

 Remember, raise your hand! (The teacher rises her hand) Por favor 

chicos, todos a la vez no, levantar su mano, ok? (L.4, Turn, 6) 

 

 Eating, ok what’s eating? (the teacher acts) (L.4, Turn, 13) 

 

 ¿Quién dijo profe yo? (The teacher opens her eyes as looking for 

someone and raise her hand) (L.4, Turn, 27) 

 (The teacher uses her finger to show the next words) What is the 
meaning of hours…money… and box? (L.5, Turn, 103) 
 

 Pay attention!, miren que al ladito, pueden ver que hay un 
numerito. (The teacher shows with her finger the number of every 
paragraph). (L.5, Turn 121) 

 

For example, through gesture, emotions “learners subconsciously examine both 

what is known (acquired knowledge) and what is learned (new knowledge) to process 

and understand a given situation” (Di Pardo León-Henry, 2020, p.85). Besides, the 

implementation of metacognitive strategies by students to analyze and comprehend a 
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text, it is associated to Sutiyatno (2019) idea, “that students in many institutes depend 

on these strategies to realize better academic achievement” (p.438).  

g. Use of L1 

An important aspect to mention is that both Spanish (L1) and English (L2), were 

used during the session by the teacher. Students use Spanish most of the time and, some 

words that they already know in English. It is clear that for teacher, it is important that 

students feel confident to take part of the class even using their mother tongue. Spanish 

constitutes the vehicle to communicate the information. 

T: “What do you know about comidas, restaurants?” (L.1, Turn 4). 

S: “Teacher, teacher, profe…¿de aquí? Hay un poco…” (L.1, Turn 6). 

T: “Ok, let’s start! Excuse, I’m late. There is a traffic jam in the school. Hoy 

dentro de la escuela se ha producido un trancón, jeje. Good afternoon, 

students!” (L.2, Turn 1) 

S: “Good afternoon, teacher!” (L.2, Turn 2)     

T: “Maybe, let me see… what is the date today? ¿Cuál es la fecha de hoy?” (L.3, 

Turn 20) 

S: “Eighteen” (L.3, Turn 23) 

S: “Profe, yo sé que es cheap. (The student tells it like it is written)” (L.4, Turn 

77) 

T: “Ok, Vicky, tell us what is cheap” (L.4, Turn 78) 
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As result, teacher and students using their L1, in order to have the possibility as 

Donoso (2020) cites to  

 Facilitate the understanding and learning of new vocabulary. 

 Be useful to perform contrastive analysis between both 

languages. 

 Explain and clarify L2 grammar rules explicitly. 

 Verify the understanding of contents, tasks, and activities. 

 Explain and correct errors and mistakes made by students. 

 Reduce anxiety levels in students. 

 Maintain the flow of the class by optimizing the times used to 

explain tasks and activities, contributing to the classroom 

management. 

 Enhance the autonomy of students during tasks and activities. 

 Enhance the metacognitive processes involved when using both 

languages. (p.95). 
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h. Class organization 

This category relates to the way the teacher develops the class, the instructions 

they give, the evaluation implemented and material used. For the case of this study, 

the reading class sessions were carried out in Spanish and English. The classes involved 

the presentation or preparation of activities, a review stage, a phase of controlled and 

guided practice activities followed by free practice activities. This also included class 

seating arrangement, greetings, checking and delivering students’ material and 

teacher’s instructions about what it is going to happen in the class. Every moment, is 

connected with reading steps process, pre-reading tasks that involve some 

metacognitive strategies (Mihara, 2011). 

- Sit down moment, please! Hágame el favor y se sienta. Then, I’m 
gonna give you this photocopy (the teacher writes on the board 
the name of the text: “International Eating in America”). (L.1, 
Turn 1)          
   

- Today, you use your copy, the last photocopy, remember? (L.2, 
Turn 3)        
 

- Ok, primero leamos el texto nuevamente. Y así poder hacer las 
otras actividades, las que trae el texto, ok. (L.2, Turn 5) 

 
- Ok, primero check the chart. El cuadro que ya se completó. (L.3, 

Turn 5) 
 

-  […] Good afternoon! Ok. Let’s return to the text and your 
pictures of restaurants, did you remember? Vamos a seguir 
utilizando nuestro texto y las propagandas de los restaurants 
que consiguieron, ¿se acuerdan? (L.4, Turn 1) 

 
-  Fine. Hoy vamos a trabajar un nuevo texto, que la señorita que 

nos ha estado acompañando, muy amablemente nos comparte. 
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(The teacher makes the presentation of the material) (L.5, Turn 
5) 

 

- Ok. Everyone will receive one copy, ok? (The teacher moves her 
hands and show one finger while she speaks about the new 
material) (L.5, Turn 6) 

 

The teacher developed their lesson through different stages. This was followed 

by the presentation of the topic, and the guided and controlled practice activities. The 

material used were texts that each has four paragraphs. Each one presents a 

description of the subject, one of them is about a type of restaurant, and the other is 

about a living statue job. So, the use of questions is part of the first-class stage and is 

also connected to Gil-García, et al. (2001) idea. 

The five sessions were characterized by the use of one or two texts. The texts 

were chosen by the teacher from their text book. Other sources such as white board, 

copies and dictionaries were present during the class sessions. In the first class 

observed, the teacher supported the reading class through material that she has 

selected from their personal books. The text is a photocopy and it is used to do reading 

and vocabulary activities. Materials constitute a key element that catches students’ 

attention (Mejía Cordero, 2015). 

- Ok. This is the tittle: International Eating in America. (The 
teacher read all the text slowly, she makes emphasis in the 
pronunciation of words associated to countries and words 
associated to food). (L.1, Turn 68) 
 

- Ok, primero leamos el texto nuevamente. Y así poder hacer las 
otras actividades, las que trae el texto, ok. (L.2, Turn 5) 
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- Second. (The teacher shows one finger). Choose only 3 images 
that you want. Escojan las imágenes de los restaurants que más 
les guste, ok. (L.3, Turn 57) 

 

- Fine. Hoy vamos a trabajar un nuevo texto, que la señorita que 
nos ha estado acompañando, muy amablemente nos comparte. 
(The teacher makes the presentation of the material) (L.5, Turn 
5) 

 

Through these class actions related to the material, it was possible to observe 

what Sen (2009) expressed about the aim of metacognitive strategies. He said that they 

are used “to teach student how to set objectives and how to be effective and 

independent” (p.2301). Teacher controlled and guided the reading and reading 

comprehension process through clear instructions, and using repetitions, pictures, 

mimic, and writing words to identify the title, how pictures are associated with the text 

content, identify previous vocabulary and learn new ones. 

 Ya dije. Pilas a escribir la actividad (The teacher writes on the 

board the instructions in English) (L.1, Turn, 81) 

 

 Ok, deben completar las oraciones acorde al texto. (L.1, Turn, 

112) 

 

  Muy bien, very well! First, let’s look at the picture! Observen 

muy bien la imagen que trae el texto. This help you to 

understand the topic of the text. Remember vocabulary. 

Recuerden el ejercicio de lectura pasado, así como están, vayan 

haciendo una lectura, mentalmente, mientras yo voy escribiendo 

lo que vamos a hacer hoy, ok.  (L.2, Turn, 11) 
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  Good! Many, celebrate, special, event. Everyone repeat after 

me! (the teacher checks the pronunciation). (L.2, Turn, 80) 

 

 Me gustaría saber, ¿cómo hicieron para encontrar la 

información? (L.3, Turn, 6) 

 

 Entonces miren, tenemos aquí el adjetivo friendly, ya sabemos 

que hasta aquí es el sustantivo (the teacher shows the 

underlined word, y entonces al agregar, en este caso “ly” 

tendremos amistad,ok? (L.4, Turn, 112) 

 

  Cheap, healthful, repeat after me! (The teacher checks the 
pronunciation of words) (L.4, Turn, 153) 
 

  Let’s listen. Escuchen atentos y luego revisamos vocabulary, ok? 
(L.5, Turn, 35) 
 

 Bueno profe, mire yo creo por el dibujo y por algunas palabras 
que creo que conozco, el señor es como de esos, que parecen 
unas estatuas. (L.5, Turn, 91) 

 

In this way, the way the teacher and the students make use of the materials, 

these are helpful to understand the type of activities and how students follow 

instructions, do activities, and answer or make questions to comprehend the text as 

Sen (2009) proposed. Moreover, “the students return to the text throughout the 

reading process to find the answers to the questions asked by the teacher before, 

during and after the reading” (Küçükoğlu, 2013, p.711). 

During the observations, it was possible to determine that the teacher used the 

following class organization: giving instructions, identifying words, reading, and spelling 

and pronounce the words, and reinforcing with words or situations of students’ context. 
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These actions are part of decoding as “a critical component of fluency – is essential for 

high levels of reading achievement” (Pikulski and Chard, 2005, p.511). All these activities 

were supported by teacher’s instructions. Some of them are associated to students’ 

organization and disposition to the class, to catch students’ attention, and to check 

answers. Others are given by the teacher to guide reading activities. 

- Ok. This is the tittle: International Eating in America. (The 

teacher read all the text slowly, she makes emphasis in the 

pronunciation of words associated to countries and words 

associated to food). (L.1, Turn, 68) 

 

- Ok, open your notebook! Vamos a escribir la actividad, son 2 

puntos, uno individual y otro en equipo. (L.1, Turn, 77) 

 
- Ok, primero leamos el texto nuevamente. Y así poder hacer las 

otras actividades, las que trae el texto, ok. (L.2, Turn 5) 
 

- Muy bien, hoy lo primero que vamos a hacer es reunirnos por 
grupos, y luego un representante nos hablará de lo que hicieron, 
ok. (L.3, Turn 44) 

 
- Remember, raise your hand! (The teacher rise her hand) Por 

favor chicos, todos a la vez no, levantar su mano, ok?. (L.4, Turn 
6) 

 
- Por favor, todos repitan, repeat, please! International Eating in 

America. (L.4, Turn 10) 
 

- Primero, vamos a conocer el texto, ok?. (L.5, Turn 15) 

- Ok. Now, you do the following exercises. (The teacher shows the 
copy and with her finger marks every exercise). (L.5, Turn 118) 
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It is clear that teaching and learning activities were focused on reading 

comprehension and vocabulary learning. So, these explicit instructions (Archer & Hughes, 

2011; Knight, 2012) include the objectives that teacher outlined for every session to 

students, the order in which the skills are learned, the opportunities to check mistakes 

and reinforce the success by the teacher or classmates, and finally, how the teacher use 

student previous knowledge to increase their fluency and promote understanding of the 

material. Besides, the teacher provided students with activities that permit them to have 

deeper meaning and better understanding of the text content through scanning and 

skimming, and metacognitive questions and strategies used by students. 

 Perfect, how do you say in English? (the teacher show the words 

that she wrote on the board). (L.1, Turn, 40)                                         

 

 Profe, ¿puedo buscar en el diccionario? (L.3, Turn, 88) 

 

 Kind. /kai/ /en/ d/ remember kind (the teacher checks the 

pronunciation). (L.3, Turn, 98) 

 

  ¿Qué dice el primer recuadro? (L.4, Turn, 122) 

  ¿La primera respuesta qué sería? ¿qué dice la oración? (L.4, Turn, 

180) 

  ¿De qué creen qué es el texto? (L.5, Turn 33) 

 Este señor no se cansará, ¿si pagará eso? (L.5, Turn 71) 
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During the class observation, student assessment was visible usually, a 

formative assessment associated to how students take part of the class, how they answer 

questions, or when the teacher checks activities such as spelling and answers likewise. The 

teacher also provides positive reinforcement when students participate, answered 

questions correctly, pronounced words appropriately. This could be seen in the following 

examples: 

- Yes, very good!  (L.1, Turn 3) 

- Muy bien, very well! (L.2, Turn 11) 

 

- Well done, De la Hoz! (L.3, Turn 80) 

 

- Yes, very good María Alejandra! (L.4, Turn 89) 

 

- Excellent! (L.5, Turn 108) 

 

Additionally, students also took part of metacognitive process, especially on 

evaluation. This constitutes as Zheng and Seepho (2013) state about students’ capacity to 

evaluate their own progress in reading comprehension process. Besides, how students 

“evaluate how well one learned to read” and “evaluate the reading strategy use” (p.57), 

for example, 

 Hoy de comidas, ¿cierto teacher? (L.1, Turn, 2) 

 

 Ahhh, ya teacher, mire: es food. (L.1, Turn, 26) 
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 Uy seño, que chévere si aquí los restaurantes fueran así. (L.2, 
Turn, 55) 

 Mire seño, en el primero va are fashionable (the student says the 

word as he sees it) (L.2, Turn, 71) 

 

 Bueno, profe, entonces como es sobre los restaurants italianos y 

franceses…yo busqué esas palabras en el texto, y ya. (L.3, Turn, 

12) 

 

 such as French and Italian. (L.3, Turn, 32) 

 

 Bueno seño, si no es comer pero usted dice que es por ahí, 

entonces es comida, ¿no? (L.4, Turn, 18) 

 

 Seño, un restaurante a la moda, elegante, jejeje (the student 
smiles shyly) (L.4, Turn, 75) 

 

 […] Teacher, identificar las palabras que conocemos. (L.5, Turn, 
10) 

 

 Bueno profe, mire yo creo por el dibujo y por algunas palabras 
que creo que conozco, el señor es como de esos, que parecen unas 
estatuas. (L.5, Turn, 91) 

 
 

On the other hand, through Table 7, it is possible to observe the expressions 

that the teacher used to assess students’ participation, and the frequency of use of 

these expressions by the teacher.  
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Table 7                                      

Expressions to Evaluate Students Participation 

 

Words 

            Frequency of Use 

C1 C2 C3 C4 C5 

Very good! 6 3 4 7 3 

That’s good! 0 0 0 0 1 

Excellent! / Excelente 0 0 1 3 1 

Good 1 2 4 13 4 

Well done! 0 0 1 0 0 

Of course! 0 0 0 1 0 

Correct! 0 0 0 1 0 

Very well! /Very well done! 1 2 4 1 0 

Perfect! 1 0 0 0 0 

¡Muy bien! 0 0 2 1 0 

 

There were also moments of corrective feedback especially focused on reading 

and in the text comprehension. These quotes are connected to Grabe (2004) about the 

factors that influence on reading process and, the connection between the knowledge of 

the vocabulary and their incidence on reading comprehension process 

- Mire seño, en el primero va are fashionable (the student says 

the word as he sees it) (L.3, Turn, 71) 
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-  Escribir el nombre del restaurant. (Students say the word in 

English, and now they pronounce correctly). (L.3, Turn, 101) 

 

- Ohhh you say an important word: restaurant, very good! (L.3, 

Turn, 178) 

 

- ¿Tienda El rey? (L.4, Turn, 140) 

 

- Seño porque en el texto no dice así, mire no es small, es large city 

(L.4, Turn, 186) 

 
- Let’s look at the picture! What do you see? ¿Qué representa la 

imagen, la foto en el texto? (L.5, Turn, 22) 
 

- Vamos a ayudarles… ¿qué palabras del texto conocen? (L.5, 
Turn,95) 

 

From all of the above, it is obvious that the class is not focused on reading skills, 

but on “items of grammar and vocabulary that are then to be developed during the unit” 

(McDonough et al., 2013, p.111).  Also, is clear that teacher during the reading sessions, 

uses some metacognitive strategies, but it is possible that teacher is not aware of these. 

She does not teach any strategies explicitly but she does address some of them during her 

questions, examples and activities as observed by the researcher. These “include 

metacognition strategies and specifically, previewing vocabulary and analyzing text 

structure” (Mihara, 2011, p.12).  

- Muy bien, very well! First, let’s look at the picture! Observen muy 

bien la imagen que trae el texto. This help you to understand the 

topic of the text. Remember vocabulary. Recuerden el ejercicio de 

lectura pasado, así como están, vayan haciendo una lectura, 
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mentalmente, mientras yo voy escribiendo lo que vamos a hacer 

hoy, ok. (L.2, Turn,11) 

 

- Ok. En el siguiente punto es decir el 4, ustedes deben encontrar la 
palabra que esté asociado a lo que se dice allí, es decir, mire, les 
dan el significado…” (O.5, 127) 

 

All in all, the incipient reading comprehension process was guided by the 

teacher. The reading moment followed four actions to guide students do the activities. 

The first is the presentation of the text. The teacher gives the material to students and, 

writes the title of the text, make questions and develop activities associated to meaning or 

content of text. During the second moment, the teacher reads the text, students listen, 

and after they repeat after the teacher. In other moment, students listen and do the 

activities following teacher instructions.  

- In the United States or Canada (L.1, Turn, 72-73) 

 

- Ok, primero leamos el texto nuevamente. Y así poder hacer las 

otras actividades, las que trae el texto, ok. (L.2, Turn, 5) 

 

- Ok, miren lo que van a hacer. Con los restaurantes seleccionados, 

vamos a completar la siguiente información, ok? (L.3,Turn, 70) 

 

- Ok, that was… Repasemos las palabras que ya tienen en su 

cuaderno. Ok? Let’s start! (L.4,Turn, 3) 

 

- Ok. En el siguiente punto es decir el 4, ustedes deben encontrar la 
palabra que esté asociado a lo que se dice allí, es decir, mire, les 
dan el significado… (L.5, Turn, 127) 
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4.1.2 What the student does (student mediation) 

Students also have an important role in developing their own skills in reading 

and learning to learn. In the analysis of the data, several aspects appeared to be key in 

this process. These can be related to the socio- affective factors such as self-confidence 

and motivation. 

Socio-Affective Factors 

Socio affective factors such as self-confidence and motivation have a key in 

helping learners develop reading and metacognitive skills. As regards self-confidence, data 

collected showed that students’ participations and responses (Kumaravadivelu, 2006; 

Mejía Cordero, 2016) demonstrated that students felt confident of their learning process. 

Student confidence is also boosted by teachers’ attitudes as it helps student to have a 

positive attitude towards learning, in this case a foreign language (Kumaravadivelu, 2006). 

Moreover, students can also be influenced by their classmates in a positive or negative 

way. Through the reading sessions, it was possible to see students attempting to use the 

English language, and that they preferred to use their mother language, Spanish. 

- Teacher, (the student bite her lips) city, restaurant, international 
(the student pronounces it as written) elegant, ya profe (student 
smiles shyly) (L.1, Turn, 90) 

 
- Mire seño, en el primero va are fashionable (the student says the 

word as he sees  it) (L.2, Turn, 71) 
 

- En lo otro profe, mire escribimos Soup, rice (the student says as it 
is written) (L.3, Turn, 179) 
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- Oiga profe, cuando yo tenga mi restaurant, le voy a poner “The 
Freyle Restaurant” (the student puts his hand on the chest very 
proud of him) (L.3, Turn, 193) 

 

- Teacher espere, donde dice money ¿cierto? (L.5, Turn, 58) 

 

Motivation was also identified as key in the learning process because “students 

are able to do many things to show how they learn by using different strategies and 

motivations” (Wilany & Dewi, 2017, p.423). Data collected showed that duting the reading 

class sessions, students were motivated to participate in the process and complete their 

assignments as seen in the following quotes. 

- Yo, teacher, yo…me, teacher, pero teacher…yooo (there are 
students drawing, speaking with others, not all are interested) 
(L.1, Turn, 8) 
 

- La primera creo que es breakfast, teacher, ¿es así? (L.1, Turn, 42) 

- Seño, yo hago la primera ¿si? (L.2, Turn, 65) 

- Se dice, thank you (the student says as he considered that it 
pronounces) (L.4, Turn, 49) 

 
 

Data also showed that the teacher was capable to strengthen student 

motivation by recognizing students´ efforts, celebrating their success, promoting students’ 

self-confidence by creating a pleasant and relaxing class environment (Cheng & Dörnyei, 

2007).  

- Perfect! Continue (L.1, Turn, 153) 

- Yes, very good! Muy bien, excelente (L.2, Turn, 72) 
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- Tranquilo, no problem! (L.2, Turn, 78) 

- Yes, correct!, thank you, Yenifer! (The teacher moves around the 
class) (L.4, Turn, 119) 
 

- Excelente chicos, veamos ahora los de aquí, ok (L.4, turn, 151) 

 

From all of the above, it can be seen that the role of the teacher and students is 

very important when developing reading and metacognitive skills. As regards teachers, 

this contribution is related to what the teacher does in class including actions such as the 

questions, instructions, materials, use of the mother tongue, scaffolding and 

encouragement of participation. However, it was also observed that the teacher seems to 

lack some awareness about how to develop the reading and metacognitive strategies and 

what they do in class is more intuitive than informed by theory. This implies that there is a 

need for in- service teacher development related to developing reading and metacognitive 

skills. About students, teachers also have to make sure that they feel confident and 

motivated in class as these two socio-affective factors have an essential role in the 

development of metacognitive and reading skills. 

4.2. Questionnaire 

In order to identify the metacognitive strategies, the students use when reading 

in English, a Survey Of Reading Strategies (SORS) questionnaire was used (see Appendix 2). 

This questionnaire is an adaptation from the Metacognitive Awareness of Reading 

Strategies Inventory (MARSI), a survey developed by Mokhtari and Reichard (2002). The 
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aim of the survey was to collect data about the students’ opinion of the reading process 

and establish a connection between these opinions and metacognitive reading strategies.  

The questionnaire was presented in Spanish because students have low 

performance in English. They have to select one from a scale of 5 options. The scale 

options were presented in Spanish (never, rarely, frequently, generally and always). The 

results percentage of the questionnaire are presented in figures. Moreover, in order to 

check how students, use these strategies through reading in English every statement was 

organized according to the type of metacognitive reading strategies (see Appendix 5) from 

the questionnaire presented to students, and the results are analyzed in a descriptive 

form keeping in mind the category: Metacognitive Global Reading Strategy as GLOB; 

Support Reading Strategies as SUP, and Problem-Solving Strategies as PROB are analyzed 

as follow, 

Global Reading Strategies 

Keeping in mind that 29 students took the questionnaire, the results of this 

category presented in Table 8, permits to identify the statements associated to GLOB 

strategies, and what students selected. According to Rastegar et al. (2017), through global 

reading strategies (GLOB), students should comprehend the main ideas of a text. Each of 

the statements in the questionnaire correspond to one type of metacognitive strategies 

that students use when they read in order to comprehend the text. The analysis of a 

reading text involves to pay attention to the text characteristics, “guessing what the text is 
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about, and the like” (p.66).  To this category belong statements number 1, 3, 4, 6, 8, 12, 

15, 17, 20, 21, 23, 24 and 27. 

Table 8 

Results from SORS-GLOB Strategies 

 

Metacognitive Strategy 

 

Statement 

Student´ answer 

1 2 3 4 5 

 

 

 

 

 

 

 

 

GLOB 

1. Tengo un propósito en mente 
cuando leo. 

10 2 3 11 3 

3. Pienso acerca de algo que conozco 

para ayudarme a entender lo que 

estoy leyendo. 

 
3 

 
5 

 
7 

 
7 

 
7 

4. Me anticipo al texto y miro de qué 

trata el texto antes de leerlo. 

7 7 5 5 5 

6. Pienso sobre si el contenido del 

texto, se ajusta a mi propósito de 

lectura. 

 
5 

 
5 

 
14 

 
0 

 
5 

8. Hago primero una revisión del 

texto para identificar sus 

características. 

 
15 

 
9 

 
0 

 
3 

 
2 

12. Cuando leo, decido qué leer y 

qué ignorar. 

20 2 7 0 0 

15. Utilizo tablas, figuras o imágenes 

en el texto para aumentar mi 

comprensión.  

 
8 

 
5 

 
7 

 
5 

 
4 

17. Utilizo pistas para ayudarme a 

entender lo que estoy leyendo.  

0 5 5 4 15 
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20. Empleo la negrilla o cursiva para 

identificar la información clave. 

 
20 

 
0 

 
0 

 
0 

 
0 

21. Analizo críticamente y evalúo la 

información presentada en el texto. 

0 17 10 2 0 

23. Compruebo mi comprensión 

cuando me encuentro con nueva 

información. 

 
12 

 
0 

 
10 

 
5 

 
2 

 24. Intento adivinar de qué trata el 

contenido del texto cuando leo. 

0 0 8 12 9 

27. Verifico si mis conjeturas sobre el 

texto son correctas o incorrectas. 

0 0 12 9 8 

 

 

The Table 8 shows the GLOB strategies that students use during their reading 

process. The table presents the most frequently strategies selected by students. Each 

answer will be analyzed as follows.  
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Figure 3  

Results for Statement 1 of the SORS questionnaire-GLOB Strategies 

 

Results show that 35% of the participants never have a purpose in mind when 

they read, along 7% who rarely do this action. The 10 % of students stated that they 

sometimes have a purpose when they read. The results also shows that 38% of students 

generally have a purpose and, 10% always have a purpose in mind when they read. These 

results obtained in this item is associated to Benitez Hernández and Hernández Solano’s 

(2017) idea, when they defined comprehension “as the ability of the mind to perceive and 

understand ideas.  It refers to a deep mental process in order to appreciate and recognize 

essential information within the text” (p.34). This result can be interpreted as students 

completing reading comprehension activities as part of what the teacher asks them to do 

35%

7%
10%

38%

10%

GLOB. Metacognitive Strategy 1. 
Tengo un propósito en mente cuando leo.

1.Totalmente en desacuerdo/Nunca
lo hago

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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and not because they have a personal interest to do it. It would be necessary then to 

create class opportunities to discuss with students the purpose for reading (Ghaith & El-

Sanyoura, 2019; Mokhtari & Reichard, 2002).  

 

Figure 4   

Results for Statement 3 of the SORS questionnaire-GLOB Strategies 

 

Results show that 11% of the students never think about what they know to 

help them understand what they read. This result can be used positively while designing 

reading tasks, so teacher needs to make explicit use of this, when helping students 

complete the activities. The findings also show that 17% of the participants rarely do it 

while 24% of students sometimes, generally and always use this type of strategy. These 

11%

17%

24%
24%

24%

GLOB. Metacognitive Strategy 3. 
Pienso acerca de algo que conozco para ayudarme a entender lo 

que estoy leyendo.

1.  Totalmente en
desacuerdo/Nunca lo hago.

2.  En desacuerdo/Rara vez lo hago.

3.  A veces/Regularmente lo hago.

4.  De acuerdo/Generalmente lo
hago.

5.  Totalmente de acuerdo/Siempre
lo hago.
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findings are associated to Ghaith and El-Sanyoura (2019) theorized about global 

metacognitive reading strategies. 

 

Figure 5 

Results for Statement 4 of the SORS questionnaire-GLOB Strategies 

 

In relation to this statement, the results indicate that 28% of students never and 

rarely use this strategy. 20% sometimes and generally applied it, and 4% of the 

participants said that they always use this metacognitive global strategy. It is clear that 

students need preparation to reading and reading comprehension process. It is necessary 

that students receive training in different metacognitive strategies to strengthen their 

reading comprehension Ghaith and El-Sanyoura (2019). 

28%

28%

20%

20%

4%

GLOB. Metacognitive Strategy 4. 
Me anticipo al texto y miro de qué trata el texto antes de leerlo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
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Figure 6  

Results for Statement 6 of the SORS questionnaire-GLOB Strategies      

 

The highest percentage goes to sometimes option with 49% of participants, who 

use this strategy. The 17% of students who never, rarely and always apply this global 

strategy. About generally option nobody selected this option. The results show the 

necessity to “prepare the readers for reading (i.e., setting a purpose, previewing text 

characteristics, skimming, predicting, and activating prior knowledge)” (Ghaith & El-

Sanyoura, 2019, p.20). 

 

 

17%

17%

49%

0%

17%

GLOB. Metacognitive Strategy 6. 
Pienso sobre si el contenido del texto, se ajusta a mi propósito de 

lectura. 

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 7 

Results for Statement 8 of the SORS questionnaire-GLOB Strategies 

 

The results show that 53% of students always use this strategy. A 11% of 

participants generally apply it. Besides, there are a 32% of participants that rarely use it. 

But 4% of students never apply this strategy, and the option sometimes, it was not 

selected by participants. Taking into account the findings, it is clear that the process of 

skimming and scamming are important during reading and reading comprehension 

process (Ghaith & El-Sanyoura, 2019). 

 

 

53%
32%

0%
11%

4%

GLOB. Metacognitive Strategy 8.                                                                                              
Hago primero una revisión del texto para identificar sus 

características.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5.  Totalmente de acuerdo/Siempre
lo hago.
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Figure 8 

Results for Statement 12 of the SORS questionnaire-GLOB Strategies 

 

The results show that 69% of students never apply this strategy. Only 24% of 

participants sometimes use it, and 7% of students rarely apply this type of GLOB strategy. 

0% generally and always option was not selected. The findings reveal that LMS students 

are in contact with the texts that teacher provides them, and it is associated to Muhid, et 

al., (2020), there seems to be a significant difference between students who are trained in 

metacognitive strategies with those and who are not. Because of that, it is necessary to 

prepare students in the use of “their planning monitoring and evaluation skills” (Sen, 

2009, p.2301). 

69%

7%

24%
0%0%

GLOB. Metacognitive Strategy 12. 
Cuando leo, decido qué leer y qué ignorar.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 9 

Results for Statement 15 of the SORS questionnaire-GLOB Strategies 

 

A 14% always apply this type of metacognitive reading strategy. 17% in rarely 

and generally use it, while 24% of students sometimes apply this strategy. The findings 

show that the importance of using tables, graphics, images or pictures, these tend to 

increase the students’ interest in reading and to improve their reading comprehension 

process (Coral-Rodríguez & Vera-Hernández, 2020). Moreover, pre-reading strategies as 

Neslihan, and Muamber (2020) suggest “includes activities related to determination of the 

students’ prior knowledge about the text to be read, what they know and what they want 

28%

17%
24%

17%

14%

GLOB. Metacognitive Strategy 15. 
Utilizo tablas, figuras o imágenes en el texto para aumentar mi 

comprensión.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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to know, the student will be able to connect the old knowledge with the new one” 

(p.344). 

 

Figure 10 

Results for Statement 17 of the SORS questionnaire-GLOB Strategies 

 

In relation to this strategy, the results indicate that 52% of students always use 

it. A 17% rarely and sometimes apply this strategy. The results present that students 

support their reading comprehension through context clues, previewing text 

characteristics, scanning, skimming the text or activate their prior knowledge about the 

reading text (Ghaith & El-Sanyoura, 2019).  

 

0%
17%

17%

14%

52%

GLOB. Metacognitive Strategy 17. 
Utilizo pistas para ayudarme a entender lo que estoy leyendo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 11 

Results for Statement 20 of the SORS questionnaire-GLOB Strategies 

 

The 100% of students expressed that never apply this GLOB metacognitive 

strategy. This result shows the necessity that students “read the word, wrote their own 

definition, drew a picture and connected it to their own knowledge” (Mihara, 2012, p.32). 

 

 

100%

0%0%0%

GLOB. Metacognitive Strategy 20. Empleo la negrilla o cursiva para 

identificar la información clave.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 12 

Results for Statement 21 of the SORS questionnaire-GLOB Strategies 

 

The highest percentage goes to rarely use this strategy with 59% of population, 

followed by 34% of students who sometimes apply this strategy, and 7% generally use it. 

There were no choices never and always. Hence the importance to develop pre-reading, 

during and after reading activities in order to improve reading comprehension and to 

achieve the language learning goals according to National Bilingual Program, 2004-20019 

(MEN, 2004). These results are connected also with Abd Kadir et al., (2014) idea about 

0%

59%
34%

7%0%

GLOB. Metacognitive Strategy 21. Analizo críticamente y evalúo la 
información presentada en el texto.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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“critical reading skills are skills that will help students to be able to analyze, synthesize, 

and evaluate what is read” (p.209). 

 

 

Figure 13 

Results for Statement 23 of the SORS questionnaire-GLOB Strategies 

 

A 41% of students never use this strategy. 35% of population rarely apply it, 

followed by 17% of students who generally use this GLOB strategy. Besides, only 7% of 

participants always apply it. According to these results, when students “asked 

questions about the pictures and how they related to the information” (Mihara, 2011, 

p.46), it is possible that they improve their comprehension. 

 

41%

0%35%

17%

7%

GLOB. Metacognitive Strategy 23. Comprendo mi 

comprensión cuando me encuentro con nueva información.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5.  Totalmente de acuerdo/Siempre
lo hago.
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Figure 14 

Results for Statement 24 of the SORS questionnaire-GLOB Strategies 

 

The 56% of the students generally use this strategy. Other results indicate that 

38% of students sometimes apply it, and 6% of participants always use this GLOB 

metacognitive reading strategy. The results show the impact of how students make 

inferences about aspects that are not explicit in the text. The main idea is associated to 

that “a comprehension strategy is to activate the student’s relevant knowledge in order 

to construct a situation model (Hirsch, 2003, p.22). Besides, Benitez Hernández and 

0%0%

38%

56%

6%

GLOB. Metacognitive Strategy 24. Intento adivinar de qué trata el 
contenido del texto cuando leo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Hernández (2017) mention other activities that contribute to have active readers 

through “guessing word meanings by using the context, skimming, scanning, reading 

for specific information, use the dictionary effectively, among others” (p.40). 

 

Figure 15 

Results for Statement 27 of the SORS questionnaire-GLOB Strategies 

 

The findings reveal that 41 % of students regularly apply this GLOB strategy. A 

31% of participants sometimes use it, and 28% of participants always apply this reading 

metacognitive strategy. No records for never and rarely options. The results are 

connected to the pre-reading activities that teacher guide and it is associated to 

0%0%

41%

31%

28%

GLOB. Metacognitive Strategy 27. Verifico si 
mis conjeturas sobre el texto son correctas o 

incorrectas.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Mihara´s (2011) idea, who explains as the actions that students do when they “asked 

questions about the pictures and how they related to the information” (p.46). 

 

Support Reading Strategies. 

To this category belong statements number 2, 5, 10, 13, 18, 22, 26, 29 and 30 

(See Table 9). The statements constitute as Ghaith and El-Sanyoura (2019) a “support 

mechanism used to sustain responses to reading (e.g., underlining or circling information, 

paraphrasing for more understanding, going back and forth in the text)” (p.24). The Table 

9 presents the students’ selection for this metacognitive reading strategy. 

Table 9 

Results from SORS-SUP Strategies 

Metacognitive Strategy Statement  Student’ answer 

1 2 3 4 5 

 

 

 

 

2.Tomo nota mientras leo, 

para ayudarme a entender 

lo que estoy leyendo. 

 

12 2 3 2 10 

5. Cuando el texto es difícil, 

lo leo en voz alta para que 

me ayude a entender lo 

que leo. 

 

19 0 10 0 0 
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 10. Subrayo o encierro la 

información en el texto que 

me ayude a recordarla. 

 

0 4 5 5 15 

SUP 13. Utilizo material de 

referencia como el 

diccionario para ayudarme 

a entender lo que leo. 

 

0 1 5 5 18 

 18. Parafraseo (retomo las 

ideas con mis propias 

palabras). 

 

9 2 10 2 6 

 22. Voy de un lado a otro 

en el texto para encontrar 

relaciones entre las ideas 

en él. 

 

10 0 9 7 3 

 26. Me hago preguntas. Me 

gusta haber respondido en 

el texto. 

 

0 0 7 5 17 

 29. Cuando leo, traduzco 

del inglés al español. 

 

5 2 4 5 13 

 30. Cuando leo, pienso 

sobre la información tanto 

en inglés como en mi 

lengua materna. 

 

6 

 

4 

 

3 

 

10 

 

6 
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The Table 9 shows the GLOB strategies that students use during their reading 

process. The table presents the most frequently strategies selected by students. Each 

answer will be analyzed as follows.  

Figure 16  

Results for Statement 2 of the SORS questionnaire-SUP Strategies 

 

The results obtained show that 54% of students never apply this strategy. A 21% 

rarely use it, while the 9% of students sometimes apply it. And 8% of participants 

generally and always use this support metacognitive strategy respectively. The findings 

reveal the necessity to develop activities that contribute to have active readers as 

Benitez Hernández and Hernández (2017) mention, “guessing word meanings by using 

54%

21%

9%

8%
8%

SUP. Metacognitive Strategy 2. Tomo nota mientras leo, para 
ayudarme a entender lo que estoy leyendo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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the context, skimming, scanning, reading for specific information, use the dictionary 

effectively, among others” (p.40). 

 

Figure 17 

Results for Statement 5 of the SORS questionnaire-SUP Strategies 

 

In relation to this strategy, the results show that 66% of students never use this 

strategy. A 34% of participants regularly apply it. No records for rarely, sometimes and 

always options. The findings reveal that students not interact with the text. They need 

mediation by the teacher through different activities that involve recognition of the 

subject, the main idea, or taking notes. Moreover, Benitez Hernández and Hernández 

(2017) mention other activities that contribute to have active readers through “guessing 

66%0%

34%

0%0%

SUP. Metacognitive Strategy 5. Cuando el texto es difícil, lo leo en 
voz alta para que me ayude a entender lo que leo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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word meanings by using the context, skimming, scanning, reading for specific information, 

use the dictionary effectively, among others” (p.40). 

 

Figure 18 

Results for Statement 10 of the SORS questionnaire-SUP Strategies 

 

52% of respondents always apply this SUP metacognitive reading strategy. 

14% rarely use it. A 17% of students sometimes apply this strategy and 14% generally 

use it. No results for never option. These results are connected to Hedge (2003) who 

asserts that “many students report positively on the usefulness of while-reading 

activities” (p.210). 

0% 14%

17%

17%

52%

SUP. Metacognitive Strategy 10. Subrayo o encierro la información 
en el texto que me ayude a recordarla.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 19 

Results for Statement 13 of the SORS questionnaire-SUP Strategies 

 

62% of students always use this strategy, a 4% of participants rarely apply it. A 

17% sometimes and generally used this SUP metacognitive reading strategy. The 

findings reveal that for LMS students to use dictionary constitutes a useful tool to 

understand what they read in English. Moreover, this type of activity contributes to 

have active readers (Benitez Hernández & Hernández, 2017).  

 

 

0%

4%
17%

17%62%

SUP. Metacognitive Strategy 13. Utilizo material de referencia como 
el diccionario para ayudarme a entender lo que leo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 20 

Results for Statement 18 of the SORS questionnaire-SUP Strategies 

 

A 31% of students never use this strategy. 7% of participants rarely and 

generally apply it. The 43% of students always use this SUP metacognitive reading 

strategy. The findings reveal that students are working with their “self-management of 

cognition” (Paris & Winorad, 1990, p.17). Their knowledge, capabilities, motivation, 

and their features are support during students reading comprehension. 

 

 

 

31%

7%

34%

7%

21%

SUP. Metacognitive Strategy 18. Parafraseo (retomo las ideas con 
mis propias palabras).

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 21 

Results for Statement 22 of the SORS questionnaire-SUP Strategies 

 

35% of participants never use this strategy. A 31% of students sometimes apply 

this SUP strategy, and 24% generally use it. The 10% always apply this type of 

metacognitive reading strategy. There no records for rarely option. These results show 

that students require more training on improving their “abilities depending on 

decoding skills, knowledge in several domains and processing capacities” (August et al., 

2006, p.25). 

 

 

 

35%

0%

31%

24%

10%

SUP. Metacognitive Strategy 22. Voy de un lado a otro en el texto 
para encontrar relaciones entre las ideas en él.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 22 

Results for Statement 26 of the SORS questionnaire-SUP Strategies 

 

59% of the respondents always use this SUP metacognitive reading strategy, 

and 24% sometimes apply it. 17% of students generally use this strategy. No records for 

never and rarely option. This is not surprising. These results are associated to “the aim 

of metacognitive strategies is to teach student how to set objectives and how to be 

effective and independent” (Sen, 2009, p.2301). Students are capable to formulate 

questions to themselves that permit them to achieve reading comprehension results. 

 

 

 

0%0%
24%

17%
59%

SUP. Metacognitive Strategy 26. Me hago preguntas. Me gusta 
haber respondido en el texto.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 23 

Results for Statement 29 of the SORS questionnaire-SUP Strategies 

 

The results present that 17% of students never and generally apply this 

metacognitive reading strategy. A 14% of participants sometimes use it, and 7% rarely 

apply this SUP strategy. The 45% of respondents always use this SUP metacognitive 

reading strategy. The findings reveal that for students it is necessary to understand 

what they read in other language, in this case, English. So, Spanish, “the mother tongue 

could be used as a mediating tool between students and teachers in language. 

Teachers are expected to play a leadership role in the classrooms” (Mahmutoğlu & 

Kicir, 2013, p.53). 
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45%

SUP. Metacognitive Strategy 29. Cuando leo, traduzco del inglés al 
español. 

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 24 

Results for Statement 30 of the SORS questionnaire-SUP Strategies 

 

21% of students never use this strategy, and 14% rarely apply it. A 10% sometimes 

use this SUP metacognitive reading strategy, while the 34% generally apply, and 21% 

always use it. The results show that students look for association among Spanish and 

English in order to understand when they reading (Al-Hinai, 2011). 

 

Problem Solving Reading Strategies. 

To this category belong statements number 7, 9, 11, 14, 16, 19, 25, and 28 (See 

Table 10). This group of strategies are part of reading process. The students develop 

activities associated to reading process itself. 
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10%34%

21%

SUP. Metacognitive Strategy 30. Cuando leo, pienso sobre la 
información tanto en inglés como en mi lengua materna. 

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Table 10 

Results from SORS-PROB Strategies 

Metacognitive Strategy Statement  Student’ answer 

1 2 3 4 5 

 7. Leo despacio y con 

cuidado para estar 

seguro(a) de que entiendo 

lo que leo. 

 

0 0 0 9 20 

9. Trato de retomar la 

lectura cuando me 

desconcentro. 

 

0 0 8 11 10 

PROB 11. Ajusto la velocidad de 

mi lectura acorde a lo que 

estoy leyendo. 

 

0 0 9 10 10 

 14. Cuando el texto tiende 

a ser difícil, presto más 

atención a lo que estoy 

leyendo. 

 

0 0 8 15 16 

 16. Me detengo algunas 

veces y pienso sobre lo que 

estoy leyendo. 

0 2 7 10 10 
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 19. Trato de imaginar o 

visualizar información que 

me ayude a recordar lo que 

estoy leyendo. 

 

0 1 6 10 12 

 25. Cuando el texto se 

vuelve difícil, lo releo para 

aumentar mi comprensión. 

 

0 0 0 15 14 

 28. Cuando leo, adivino el 

significado de las palabras 

o frases desconocidas. 

0 0 2 9 18 

       

 

The Table 10 shows the PROB strategies that students use during their reading 

process. The table presents the most frequently strategies selected by students. Each 

answer will be analyzed as follows.  
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Figure 25 

Results for Statement 7 of the SORS questionnaire-PROB Strategies 

 

69% of respondents always use this PROB strategy, and 31% of students 

generally apply. There no records for rarely, sometimes and never. The findings reveal 

that students require to do a reading exercise that is connected to Roe et al. (2012) 

ideas. Besides, the implementation of this strategy is also associated to decoding 

process that students do. 
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31%

69%

PROB. Metacognitive Strategy 7. Leo despacio y con cuidado para 
estar seguro(a) de que entiendo lo que leo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 26 

Results for Statement 9 of the SORS questionnaire-PROB Strategies 

 

The results show that 34% of participants always apply this strategy. 28% of 

students use this PROB. Metacognitive reading strategy, and 38% of respondents 

generally, apply it. The findings reveal that students apply this strategy with the 

objective to understand what are they reading and to be able to comprehend what 

they read in different levels (Ghaith & El-Sanyoura, 2019; Tindale, 2003). 
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28%

38%

34%

PROB. Metacognitive Strategy 9. Trato de retomar la lectura cuando 
me desconcentro. 

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 27 

Results for Statement 11 of the SORS questionnaire-PROB Strategies 

 

31% of students sometimes use this metacognitive reading strategy, 35% 

generally apply it and, 34% of participants always use it. The results show that fluency 

is an important element during reading process and students require “explanations, 

about the contrasting nature of spoken and written language; and attend schools that 

provide effective reading instructions and opportunities to practice reading” (p.20). 
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34%

PROB. Metacognitive Strategy 11. Ajusto la velocidad de mi lectura 
acorde a lo que estoy leyendo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 28 

Results for Statement 14 of the SORS questionnaire-PROB Strategies 

 

41% of respondents always apply this PROB metacognitive reading strategy, 

38% generally use it and, 21% of students sometimes apply it. There are not records for 

never and rarely options. The results show that it is necessary to keep in mind students’ 

characteristics to develop reading activities in order to achieve their competences 

(MEN, 2015). 
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PROB. Metacognitive Strategy 14. Cuando el texto tiende a ser 
difícil, presto más atención a lo que estoy leyendo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 29 

Results for Statement 16 of the SORS questionnaire-PROB Strategies 

 

The results show that 7% of students rarely use this strategy. 24% of 

participants sometimes apply it. A 35% of participants generally use this PROB 

metacognitive reading strategy and, 34% of respondents always apply it. The findings 

reveal that students during their reading process develop their “decoding skills, 

cognitive processes and social experiences” (Tindale, 2003, p.9). 
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24%

35%

34%

PROB. Metacognitive Strategy 16. Me detengo algunas veces y 
pienso sobre lo que estoy leyendo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 30 

Results for Statement 19 of the SORS questionnaire-PROB Strategies 

 

A 3% of students rarely use this PROB metacognitive reading strategy. The 21% 

of participants sometimes apply it. 35% of respondents generally use it and, 41% apply 

this metacognitive reading strategy. The results show that students support their 

reading through specific actions as Roe et al. (2012) mention. 
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PROB. Metacognitive Strategy 19. Trato de imaginar o visualizar 
información que me ayude a recordar lo que estoy leyendo.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 31 

Results for Statement 25 of the SORS questionnaire-PROB Strategies 

 

52% of students apply this PROB metacognitive reading strategy and, 48% 

always use it. No records for the other options. The results reveal that for students 

reading comprehension is associated to the reading exercise itself, a process that they 

have been doing since the early grades, and later, in the high school. A reading process 

that also teachers have assumed as they “learn to read” and “read to learn” (Roe, et al., 

2012, p.11). 
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PROB. Metacognitive Strategy 25. Cuando el texto se vuelve difícil, 
lo releo para aumentar mi comprensión.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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Figure 32 

Results for Statement 28 of the SORS questionnaire-PROB Strategies 

 

7% of respondents sometimes apply this PROB metacognitive reading strategy, 

31% generally use it and, 62% of students put it in practice this strategy. The results 

show that “when learners read and comprehend a text, they are able to combine the 

information provided by the text with their prior knowledge” (Benitez Hernández & 

Hernández Solano, 2017, p.33). 
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PROB. Metacognitive Strategy 28. Cuando leo, adivino el significado 
de las palabras o frases desconocidas.

1. Totalmente en
desacuerdo/Nunca lo hago.

2. En desacuerdo/Rara vez lo hago.

3. A veces/Regularmente lo hago.

4. De acuerdo/Generalmente lo
hago.

5. Totalmente de acuerdo/Siempre
lo hago.
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4.3. Tests 

The Table 11 presents the results obtained by 29 students in pretest, the 3 test of 

intervention, and post-test. The table is divided in three parts: the first one is the student, 

next is the grade obtained and the last one the level according to LMS scale reference 

which is in the top of the chart. 

Table 11 

Results of the students’ grade and level in pre-test and post-test. 

Institutional Assessment Scale 

Superior 4.6-5.0 

High 4.0-4.5 

Basic 3.0-3.9 

Low 1.0-2.9 

Pre-Test Comprehension tests  

Post-test  

Student 

 

Grade 

 

Level 

T1 T2 T3 

Grade Level Grade Level Grade Level Grade Level 

1 3.0 Basic 4.5 Basic 4.0 High 4.0 High 4.5 High 

2 3.1 Basic 4.6 Superior 4.0 High 4.0 High 4.5 High 
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3 3.5 Basic 4.0 High 4.5 High 4.5 High 4.5 High 

4 2.5 Low 4.0 High 4.0 High 4.0 High 5.0 Superior 

5 2.5 Low 3.5 High 4.5 High 5.0 Superior 5.0 Superior 

6 1.7 Low 3.0 Basic 3.8 Basic 4.0 High 5.0 Superior 

7 3.0 Basic 4.0 High 4.0 High 4.5 High 5.0 Superior 

8 2.0 Low 3.0 Basic 4.0 High 4.0 High 5.0 Superior 

9 1.7 Low 3.0 Basic 3.8 Basic 4.0 High 5.0 Superior 

10 2.5 Low 3.0 Basic 3.8 Basic 4.0 High 5.0 Superior 

11 2.0 Low 3.0 Basic 4.0 High 4.0 High 5.0 Superior 

12 2.5 Low 3.0 Basic 3.8 Basic 4.0 High 5.0 Superior 

13 3.0 Basic 3.5 High 4.5 High 4.5 High 5.0 Superior 

14 1.7 Low 3.0 Basic 4.0 High 4.0 High 5.0 Superior 

15 2.5 Low 3.5 High 4.5 High 5.0 Superior 5.0 Superior 

16 2.5 Low 3.0 Basic 4.0 High 4.0 High 4.5 High 

17 3.0 Basic 3.0 Basic 3.8 Basic 4.5 High 5.0 Superior 
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18 2.5 Low 3.0 Basic 3.8 Basic 4.0 High 4.5 High 

19 3.0 Basic 4.0 High 4.5 High 4.0 High 5.0 Superior 

20 1.7 Low 3.0 Basic 4.0 High 4.0 High 5.0 Superior 

21 2.0 Low 4.0 High 4.0 High 4.0 High 5.0 Superior 

22 3.0 Basic 4.0 High 4.0 High 4.0 High 4.5 High 

23 2.0 Low 4.0 High 4.5 High 5.0 Superior 5.0 Superior 

24 2.0 Low 3.0 Basic 4.0 High 4.0 High 5.0 Superior 

25 1.7 Low 3.0 Basic 3.8 Basic 4.0 High 5.0 Superior 

26 2.5 Low 4.0 High 4.0 High 4.0 High 5.0 Superior 

27 2.0 Low 3.0 Basic 3.8 Basic 4.0 High 4.5 High 

28 3.0 Basic 4.0 High 4.5 High 4.5 High 5.0 Superior 

29 2.0 Low 3.0 Basic 4.0 High 4.5 High 5.0 Superior 

 

The results obtained by students, are organized keeping in mind the teacher´ 

student list and after, they were organized according to LMS scale as Figure 33 

presents. 
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Figure 33 

Intervention Results  

 

The Figure 33 shows the results obtained by the 29 students during the 

intervention. The 68.96% of students obtained a low result, and 31.03% a basic result in 

the pre-test. The 55.17% of participants in the comprehension test 1 obtained a basic 

score, while a 41.37% a high score. A 27.58% obtained a basic level and 72.41%% a high 

score in the comprehension test 2. The 89.65% in the comprehension test 3 obtained a 

high level, and 10.34% obtained a superior score level. In the post-test, the findings show 

that a 72.41% of students achieved high level, and 27.58% obtained a superior score. 
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The results obtained, shows that with the implementation of metacognitive 

reading strategies, students improved their reading comprehension, supported on the 

activities developed in class.  It is observable a significant improvement on Grade 9, 

group-02 students from low levels to high and superior levels, when compare pre-test 

score and post-test scores.  According to IAS levels and the effectiveness of 

metacognitive reading strategies, these facilitates and improve reading comprehension 

in the participants of this research, because these types of strategies “foster reading 

comprehension skills” (Giraldo-Cardona, et al., 2019). 

4.4.  Interview 

Students answers to the semi structured interview permitted to identify how 

metacognitive strategies improve students’ reading comprehension.  The questions 

were the followings:  

1. I heard some comments about that to read in English is difficult.  What do 

you think about that?  

2. What do you think about English reading texts?   

3. When you are doing English reading activities how do you like to do them, 

in group, alone or in pairs?  

4. During the English reading comprehension tasks, what type of activities do 

you like?  

5. How useful are the metacognitive reading strategies?  

6. What do you like about metacognitive strategies? 
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The data obtained was possible to organize into categories according to the 

questions as follows: Students´ beliefs about reading process, student’s appreciation 

about English reading texts, Student’s preferences to do activities, use of metacognitive 

reading strategies, and Student’s appreciation about metacognitive reading strategies. 

During the interviews, students felt comfortable.  The data gathered allowed me to 

know students’ view associated to their wants, needs and likes. In order to show the 

evidences, the letter “I” with the number represents the interviewee, and with letter A 

to show the order of answer. 

Students’ beliefs about reading process  

This category is associated to the following question: I heard some 

comments about that to read in English is difficult.  What do you think about that? 

Students’ answers are associated to their experience during English reading process. 

This category offers a definition by students’ own ideas around English reading texts.   

“…creo, que sí es un poco difícil porque todo está en otra lengua, 
y yo no sé qué dice”. (I1. A2) 

 
“A mí me gusta el inglés, no es que sea tan difícil, uno tiene que 
aprenderse las palabras o escribirlas muchas veces para que no se olvide”.  
(I2. A2) 
 
“Si, es un poco difícil, pero… es necesario. Porque mire, que he escuchado 
que los mejores trabajos necesitan de gente que sepa de inglés, ajá y 
leyendo se aprende, ¿o no? (+++)”. (I3. A2) 
 
“Algunas veces no entiendo lo que dicen los textos. Si no fueran tan largos 

y sobre cosas que no sé…palabras que no conozco”. (I4. A2) 
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“Bueno…Algunas veces la teacher trae unas lecturas bacanas, pero otras, 
ni las entiendo en español, mucho menos en inglés, (++)”. (I5. A2) 

 

About these results, 2 of 5 Students think that to read in English is a hard 

activity. 1 of 5 learners say that even to read in English is little hard, it is necessary. The 

others 2 of 5 students say that they like English. Because of that, it is necessary to write 

the words, and learn them. Finally, the other student says that if they do not 

understand in Spanish except in English. So, the students from this public school, affirm 

that to read in English is difficult, but they like it.  Teacher provides sometimes readings 

that are “bacanas”. 

According to these results, read in English constitutes a process where students 

present difficulties to understand what they are reading. So, it is related to Gamboa 

(2017) cites about this process, “reading effectively in a foreign language is one of the 

most challenging activities for many students at school” (Introduction).  

Student’s appreciation about English reading texts 

The purpose of this category is to identify students’ appreciation about the texts 

through this question, what do you think about English reading texts?   

“Este…algunos son llamativos, usted sabe, traen dibujos, y son cortos”.   
 (I1. A4) 
 
“Son como aburridos, no tienen muchos dibujos… (++) ni palabras que lo 
ayuden a uno, usted sabe… a poder entender esa lengua”.  (I2. A.4) 

“Algunos son muy largos, aburridos, ni un muñequito tienen, no me 
gustan, son dificiles…usted sabe”. (I3. A.4) 
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“Bueno…la profesora casi siempre nos dice lo que dice la lectura en 

español. Son a veces chéveres, pero en otros no…” (I4. A4) 
 

“Que le puedo decir… a veces hay unos, unas lecturas que están bien, 
pero otras, ayy…son como difíciles, muy muy largas que no entiendo”. 
(I5. A.4) 

 

The findings reveal that students are interesting in reading texts that include 

pictures.  Students do not like long texts, and say that their teacher translates them the 

text into Spanish. The interviewees affirm that texts are bored, extensive, not at all flashy, 

they are difficult to read and to understand it. Thus, the selection of material plays an 

important role in comprehension texts. Because, this process involves “the ability of the 

mind to perceive and understand ideas.  It refers to a deep mental process in order to 

appreciate and recognize essential information within the text” (p.34). 

 

Student’s preferences to do activities 

There are two questions connected to this category, the first one, when you are 

doing English reading activities how do you like to do them, in group, alone or in pairs? 

The answers given by the five interviewees are, 

“Bueno, profe, la verdad… a mí me gusta en grupo. Así si yo no sé algo, 
los otros me ayudan” (I1, A6). 

 
“Las lecturas siempre las hacemos primero así,… como en grupo, pero 

después, nos toca hacer lo demás solos. A mí me gusta, mejor en 
parejas. Así nos ayudamos, usted sabe…” (I2, A6). 
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“Casi siempre, las hago solo, porque… bueno, (+++) este… (+++) yo no soy 
muy bueno, entonces, pues no quieren sentarse conmigo” (I3, A6). 

 
“Yo prefiero… Bueno, depende la actividad. Si es fácil, solo” (I4, A6). 
 
“Eso depende, de lo que uno vaya a hacer” (I5, A6). 
 
 

The Figure 34 shows the interviewees selection about their preferences to do activities.   

Figure 34 

Student’s preferences to do activities 

 

The findings reveal that 2 of 5 interviewees prefer to do activities alone. The 

rest of participants prefer to work in pairs, in group or according to the type of activity, 

student decide how to do the activities. Some of them require support from their 

classmates. Peers scaffolding refers “a process of ´setting up´ the situation to make the 
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child’s enter easy and successful and then gradually pulling back and handing the role 

to the child as he becomes skilled enough to manage it” (Walqui, 2006, p.163). 

The second question related to this category is, during the English reading 

comprehension tasks, what type of activities do you like?  

“Me gusta esas, donde hay que resolver sopas de letras, completar, de 
falso, verdadero y otras…que sean divertidas” (I1, A8). 

 
“Las actividades que tengan cuadros, dibujos, que tenga uno que 

dibujar o completar con el texto” (I2, A8). 
 
“A mí me gustan, cuando son fáciles” (I3, A8). 
 
“A mí me gustan las actividades que sean chéveres, divertidas, fáciles. 
Esas que uno puede colorear, completar, unir, decir si es verdadero o 
falso, responder preguntas, pero de esas que uno dice lo que cree” (I4, 
A8). 
 
“A mí me gustan esas que …donde uno escribe, contesta con sus 
palabras, completar dibujos con palabras, encontrar palabras” (I5, A8). 
 
 

According to this question, participants express that they like activities that 

involve words search, true or false options. Besides, students enjoy activities that implies 

to complete, match or answer questions keeping in mind their personal opinion. 

Moreover, the students prefer activities that imply pictures, graphic organizers, fill in the 

blanks, match.  In general terms, students like activities that permit them enjoy their 

learning. The findings are closely related to strategies before, during, and after reading as 

authors such as Benitez Hernández and Hernández (2017), Neslihan, and Muamber 

(2020), Mihara, (2011), and Küçükoğlu (2013) suggested. 
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Use of metacognitive reading strategies 

For question number 5, how useful are the metacognitive reading strategies? 

students answered as follow, 

“Bueno, … a mí me ha ayudado a ver que hay otras estrategias que me 
ayudan a entender lo que leo y puedo sacar mejor nota, cuando la profe 
las revisa” (I1, A10). 

 
“Ahora, que sé que hay otras acciones que yo puedo usar para 

comprender lo que leo en inglés, me gustan y sirven mucho” (I2, A10). 
 
“Son chéveres, me han ayudado a entender que si al leer, ajá utilizo 

gráficos, subrayo, o busco en el diccionario… por ejemplo, entiendo lo 
que dicen” (I3, A10). 

 
“Pues, yo no sabía que eso se llamaba así… pero son bacanas, le ayudan 

a uno a entender lo que se lee, he mejorado mi lectura” (I4, A10). 
 

“Pues, yo diría que mucho, porque …le ayudan a uno a mejorar en todo, 
sabe, las notas, la lectura y eso que dice ahí” (I5, A10). 

 . 

The results reveal that for students metacognitive reading strategies are useful. 

Because some of them have improvement their reading comprehension, and their 

performance in reading tests. It is clear that students recognize the importance of 

metacognitive reading strategies. the findings permit to corroborate that Zhang and 

Seepho (2013) explain about what these types of strategies imply. This authors stated 

that “metacognitive strategies in reading are those strategies designed to increase 

readers’ knowledge of awareness and control, to improve their reading 
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comprehension, and to evaluate whether their attempt at comprehension has been 

achieved” (p.55). 

Student’s appreciation about metacognitive reading strategies 

For question number 6, what do you like about metacognitive strategies? the 

participants expressed their opinion about metacognitive reading strategies. The 

following are interviewees answers. 

“Me gusta que puedo hacer más que subrayar, ahora puedo decir… qué 
sé para qué leo esas lecturas que nos trae la profe” (I1, A12). 

 
“Me ha gustado hacer figuras, esquemas que permiten comprender lo 
que hay en la lectura, y eso…eso me ayudó a sacar mejor nota en las 
evaluaciones” (I2, A12). 

 
“Me ha gustado hacer actividades chéveres que me ayudan a entender lo 
que dice la lectura, … (+++) además, he sacado buenas notas (+++)” (I3, 
A12).  
 
“Me ha gustado conocer que esas actividades se llaman metaco… (+++) 
¿cómo es qué es? metacognitivas, son chéveres, hay unas que me 
gustaron más que otras” (I4, A12).  
 
“Pues, yo diría que mucho, porque …le ayudan a uno a mejorar en todo, 

sabe, las notas, la lectura y eso que dice ahí”. (I5. A.12) 
. 

 

The results reveal that according to learners they like metacognitive reading 

strategies because, they can apply them during their reading comprehension process.  

These strategies are crucial for them because from their application, students improve 

their scores in reading activities. According to these results, as teachers, we “should 

give the students systematic instruction about the concept of metacognition and 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             169 
 

learning strategies. This will help the students comprehend the new strategies better 

and know how to apply them to different reading tasks” (Muhid et al., 2020, p.849).    

All in all, through the instructions and implementation of metacognitive reading 

strategies in LSM students, they are able to improve their reading comprehension and, 

to obtain better results in external and internal tests, in any area of the curriculum. 
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CHAPTER 5. 

CONCLUSIONS 

After the data analysis has been done, it is possible to highlight the main 

conclusions. These conclusions are the result of the interpretation of the data gathered 

from the collection methods and instruments. Furthermore, keeping in mind that the 

research objective was to describe the skills and metacognitive strategies do LMS 

students use when reading in English, the findings revealed that when students receive 

clear instructions (Snow, et al., 1998) about how to use metacognitive reading 

strategies, students are capable to use them and improve their reading comprehension 

process in English. 

The purpose of this study was to describe the skills and metacognitive strategies 

do LMS students use when reading in English. Findings indicate that students during 

reading process, not all the time they are enthusiastic for the class. Not all students 

take part of the it.  Some of them, are in the classroom, but this is not an indicator of 

their interest in the class topic.  Nevertheless, for the next sessions, they improved 

their development and participation.  

Through the experience, it was seen that the teacher is someone to explain 

what students do not understand.  Teacher constitutes a mediator during the learning 

process.  This depends on the type of instruction given to student.  So, as teacher, it is 

necessary to look for strategies that permit students to understand and learn effectively 
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and, gives them clear instructions. Moreover, the LMS students reading comprehension 

process is characterized by the influence of motivational factor. Students like the activities 

proposed, but some of them prefer to develop the class activities alone and, there are 

some students that require more support than others by teacher and classmates, as 

previous studies in this area have showed (Herazo & Donato, 2012; Walqui, 2006). 

Furthermore, the findings show that reading activities and extra materials influenced on 

student’s attitude and they put in practice their abilities to understand what they are 

reading.   

Taking into account the research objectives the findings reveal that LMS 

students identify some strategies that they apply during reading activities. But, they not 

have clear meaning about what exactly they are using during reading comprehension 

process (Metacognitive Reading Strategies Classification). In this way, the use of 

metacognitive reading strategies facilitates students' mastery on English grammar, 

vocabulary among other language aspects. Besides, strategies such as use of questions, 

Spanish as mother tongue to promote students’ participation and also to be capable to 

use the foreign language, guided by teacher in both languages, Spanish and English. 

In the same line, strategies that students know and apply are graphic organizers, 

underline words, and they try to comprehend the text with a first reading. Furthermore, 

the results show the significant role of verbal and non-verbal communication in teaching 

and learning processes. So, in order to establish the relationship between reading strategy 

use and reading comprehension success, it is necessary to do preview, during and after 
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reading comprehension activities. Thus, the reading strategy used by students, this 

determines the successful or not in their reading comprehension process. 

On the other hand, questionnaire results show that students know and apply 

some metacognitive reading strategies, but they are not capable to achieve better results 

in reading comprehension as the SABER test by ICFES has been shown. Because of that, 

after conducting this study, it can be concluded that students need to appropriate more of 

Global, Support and Problem-Solving Strategies, a categorization defined by Ghaith and El-

Sanyoura (2019); Mokhtari and Reichard (2002); Muhid et al. (2020), and Zheng and 

Seepho (2013). Through this appropriation, students tend to understand them and, apply 

them to improve their reading comprehension and to achieve the language learning goals 

according to National Bilingual Program, 2004-2019. Nonetheless, PROB are the 

metacognitive reading strategies more frequency used by LSM students according to 

questionnaire applied to them.  But they are not aware of its use and of the classification 

there are about these strategies. 

Some issues that can be discussed after the development of this study are 

related to the improvement of the results obtained by students in tests according to IAS 

(Institutional Assessment Scale). Because previous reading tests applied to students 

before not were successful score. They showed that instruction on reading metacognitive 

strategies influence students’ performance their reading comprehension likewise. The 

length of the text to be read influences both the reading and comprehension process.  
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The effectiveness of metacognitive reading strategies in students’ reading 

comprehension process are also associated to the use of other resources that permit to 

achieve a significant reading process, and help students to obtain better reading 

comprehension results during the activities developed in class.  The activity proposed as 

the text book resulted a monotonous one, it not proposed pre-reading activities that 

permitted to students understand and analyze the text itself.  Because of that, it is 

important to propose pre reading (Benitez Hernández & Hernández Solano, 2017; Gil-

García et al., 2001; Mihara, 2011; Neslihan & Muamber, 2020) during (Benitez Hernández 

& Hernández Solano, 2017), and after reading strategies (Benitez Hernández & Hernández 

Solano, 2017; Karbalaei , 2011; Küçükoğlu,2013) that permit to comprehend the texts. 

In addition, metacognitive strategies in particular, play important role in 

learners’ reading comprehension process, especially those that involve solving word 

searches, completing sentences, identifying order, making graphics among others. 

Moreover, these types of reading strategies not only improve students’ reading 

comprehension, but also their confidence and motivation. These were observable during 

developed classes where some learners using the foreign language. Besides, the selection 

of reading texts keeping in mind students’ interest and needs permit to achieve the goals 

proposed. 

The implications of this study are connected with the findings obtained.  The 

first one is related to planning reading sessions by teachers. To promote teachers’ 

community to design materials and lesson plans to improve reading and reading 
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comprehension processes. It is necessary that as teachers, we teach and implement 

reading strategies in the classroom as a way to expose students to different kinds of 

texts. This will promote interaction between students and the texts. All this requires a 

process in which students are aware of how following these activities can improve their 

reading skills. This can be achieved through the implementation of metacognitive 

strategies in the reading class.  It is expected that this could help students better their 

performance. 

The second implication is the creation of teacher training programs about 

metacognitive reading strategies and, their use not only for English but for all subjects. 

Reading at school should not be limited only to Spanish subject, to read in a foreign 

language is also important as a part of students’ preparation for life.  

Therefore, it would be in order to include them in the official curricula, teach 

them, and to include them in textbooks that LSM must be used. Besides, to create a bank 

for teaching and learning practices that provides accessible material for English reading 

classes. These type of actions not only tend to improve teaching practice but students’ 

performance, and their reading comprehension process in any of the areas of the 

curriculum. 

The third implication concerns to implement the metacognitive reading 

strategies in preschool and primary level, in order to follow the same process since 

the beginners’ grades, providing teachers training.  It is necessary to focus on pre 
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reading, during and after reading activities and learning strategies to children in 

primary school taking into account internal and external examinations. For that, as 

teachers, it is necessary to maintain and develop an effective communication in order 

to catch students’ attention. Because of that, the use of combination of verbal and 

non-verbal communication as teaching technique (Sutiyatno, 2019) permit to foster 

interest, creativity and incentivize achievement and increased performance in 

English. 

This research recommends that as teachers, we need to take into account the 

context, students´ needs, likes and wants to prepare our reading classes. Moreover, it 

is necessary to guide student learning, especially the process related to improve 

learners reading skills and their comprehension. In this way, to select or design 

activities that promote students’ interaction through mediation and questioning skills 

(Sen, 2009) permit that students support each other’s learning and reading 

comprehension process in any area. For that, it is very important to socialize to 

students, the curriculum at the beginning of the program/academic year. 

In addition, as teachers, we need to constantly reflect about our job. It is not an 

easy exercise, but it permits to improve our teacher professional development. 

Because of that, during the planning, we should keep in mind one or two standards by 

class period.  Through reading skills it is possible to develop other skills and topics 

from other knowledge areas. 
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The main purpose of this research was to identify how metacognitive reading 

strategies improve students’ reading comprehension in English. This exercise 

permitted to me to identify my strengths and weaknesses as English teacher. Some 

initial questions, what happened with students’ reading comprehension scores?  How 

do I support students in order to improve their reading and reading comprehension 

process? Are the texts and reading activities that I propose useful or not? among 

other questions. 

From the analysis process of the data obtained, it is clear that as teachers, we 

need to change some aspects about the content to teach, strategies to use, and 

materials. Bearing in mind the type of students, scaffolding is necessary to achieve 

the learning and reading goal. By examples and demonstrations students imitate and 

support their reading comprehension process (Block & Duffy, 2008). In the same way, 

the use of questions is a useful tool to scaffold students, but as teachers we need to 

make questions that promote students’ interaction. The implementation of this type 

of strategy contribute to have active readers as Benitez Hernández and Hernández 

Solano (2017) stated. In addition, making better use of questions and metacognitive 

reading strategies, gives students the opportunity to improve their performance and 

increase also their affective factors. 

I learned from this research that it is necessary to identify our students’ 

learning style in order to adapt and adjust the activities. It is important to use L1 to 

maintain communication with students and support them.  Moreover, the topic and 
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objectives of the class are also important, because students need to know what they 

should do, learn, and how to apply the knowledge learnt. 

As teacher researcher, I can conclude that we as English teachers require 

more training, and reflection about our job.  To continue improving my professional 

development through the observation of other colleagues’ work, reading and 

continue researching about reading process in a foreign language context.   
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Appendix 1 

Transcripts of observations 

This appendix contains the observation format applied during five sessions.  

They have been placed keeping in mind the date of the class. 

Page  

Class observation 1…………………………………………………………………………………....200 

Class observation 2…………………………………………………………………………………....211 

Class observation 3…………………………………………………………………………………....219 

Class observation 4…………………………………………………………………………………....231 

Class observation 5…………………………………………………………………………………....244 

Class observation 1 

Colegio Liceo Moderno del Sur 
Teacher: xxxx  
Observer: Juliana Guerrero Charris 
Date: 4/02/2015 
Topic: Reading about restaurants 
Conventions:  

Observer´s comments:  (italics and between brackets) 
Pause: …         
Undistinguishable/Inaudible:   […] 
Teacher:   T 
Student:  S 
Several students at the same time: Ss 
 

 

 

 

 

(Some students are waiting for the class, others come back 

from the yard. It is the fifth hour, the teacher is waiting for the 

rest and the class starts at 3:30 p.m. 

Classroom 

management. 
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1 T 

 

The teacher organizes the students, but the class is 

interrupted by external situations and students behavior).  

Sit down, one moment, please! Hágame el favor y se sienta. 

Mire a la hora que llega (a student that arrive so late to the 

classroom). Usted así sudado, no me debe entrar así. Ok.  

Then, I’m gonna give you this photocopy (the teacher writes 

on the board the name of the text: “ International Eating in 

America”)                                                                 

 

 

 

 

Presentation of 

material. 

Teacher writes 

on the board (1) 

2 Ss Hoy de comidas, ¿cierto teacher?  

3 T Yes, very good! Evaluation 

4 T What do you know about comidas, restaurants? 

 

Scaffolding 

Previewing 

vocabulary 

(metacognitive 

strategy) 1 

Methodology: 

Use of 

questions 

5 Ss Seño, seño  

6 S1 Teacher, teacher, profe…¿de aquí? Hay un poco…  

7 T Ok, primero de aquí, near your home.   

8 Ss Yo, teacher, yo…me, teacher, pero teacher…yooo (there are 

students drawing, speaking with others, not all are 

interested). 

 

9 T Tell me, Eddy  
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10 S2 Uhm, espere teacher (sonríe nervioso)… “El Lupe, restaurant 

Lupe”, “Donde la Prima”, “Donde Silvi” y el del chino, profe, 

ya 

 

11 T Muy bien, very well! Evaluation 

12 T And how do you say comida in English? Previewing 

vocabulary 

(metacognitive 

strategy) 2 

13 S3 Comidetion (comideision). Self confident 

14 T 

Ss 

No. uhmmm… No iguachos, jejeje  

Jajaja, buena teacher, jajaja 

Affective factor 

15 T Ajá, who tells me how to say it? Invitation to 

participate 

16 S2 Aliments!  

17 T No. Negative 

evaluation 

18 T This is…(the teacher moves her hands and draw on the board) 
1  

Scaffolding 

Teacher draws 

(1) 

19 S3 Teacher, pero ¿hay que decirlo en inglés?                                                                              

20 T Of course! Tell me, is easy! Teacher 

mediation 

21 T Ustedes saben, ya lo han visto, incluso hay restaurants que en 

sus nombres al final está la palabra…come on! 

Scaffolding 

22 S4 Seño, teacher, espere…yo lo tengo en la punta de la lengua..  

23 T And this word is?                                                                                                                            
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24 S2 Teacher, ¿pero está al principio o al final?                                                                                 

25 T At the end, al final (the teacher moves her hands show to 

students the place the word expected that they say).                2                                                                                                 

 

26 S4 Ahhh, ya teacher, mire: es food.  

27 T Yes, esa es, very good, food! Thank you, Saul! Evaluation 

28 S5  Teacher, y ¿entonces qué pasa con la palabra aliments?  

29 T Good question, Mayerlis!. Evaluation 

30 T The word aliments refer to for example, let me explain you. 

The correct form is meal, las comidas. ¿cuántas comidas 

tenemos en el día? 

Scaffolding

  

31 Ss Tres.  

32 S5 Bueno profe, a veces las 3 no.  

33 T Ok. Tell me, what are the main meals? ¿cuáles son las 

comidas principales? 

Scaffolding 

34 S6 Teacher el desayuno, aunque a veces no hay (there is a shy 

smile) 

 

35 S7 El almuerzo, es el que más me gusta.  

36 T Ok, missing one more.  

37 Ss (…)  

38 T Very good! And …?  

39 S7 La comida, teacher.  

40 T Perfect, how do you say in English? (the teacher show the 

words that she wrote on the board).                                         3 

Scaffolding 

41 T ¿Cómo dices desayuno, almuerzo y cena, en inglés? Methodology: 

Use of question 
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42 S8 La primera creo que es breakfast, teacher, ¿es así?  

43 T Yes, very good! Evaluation 

44 S9 El otro es lonch, teacher! (student tells it like it is written)  

45 T Uhmm, how do you spell it?  Scaffolding 

 Use of question 

46 Ss /el/  

47 T Wait, wait. One by one Classroom 

management 

48 S1 /el/  

49  […] (everyone are talking at the same time)  

50 T And, Lily can you continue, please? Invitation to 

participate 

51 S10 […] (everyone are talking at the same time)  

52 S8 /iu/  

53 T Ok. Evaluation 

54 T  Ok, Lily continue, now is your turn, please, silence! Classroom 

management 

55 S11 /em/ (the students make a little mistake).  

56 T Ok, Lily, repeat after me, /en/ Evaluation 

Scaffolding 

57 Ss /ci/  

58 T Good! Remember to raise your hand to participate. Methodology 

59 T Luiggis   
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60 S12 (the teacher show to students the letter to spell) /si/ Teacher 

mediation 

61 T Luiggis, repeat /ci/, remember es una “c” Negative 

Evaluation 

Scaffolding 

62 T (the teacher show to students the last letter) Scaffolding 

63 Ss /eis/ teacher.  

64 T Uhmm remember to pronounce very well, the letter “h” is 

/eich/ 

Evaluation 

65 Ss /eich/.  

66 T Ok, now you listen the text, and after you do the activities. 

Ready? 

Use of material 

Teacher guides 

the activity 

67 Ss Yes.  

68 T Ok. This is the tittle: International Eating in America. (The 

teacher read all the text slowly, she makes emphasis in the 

pronunciation of words associated to countries and words 

associated to food).  

Presentation of 

material/class 

69 T Ok. Now you repeat after me. Methodology 

70 T In any large city  

71 Ss In any large city  

72 T In the United States or Canada  

73 Ss In the United States or Canada  

74 T You can find many international restaurants.  

75 Ss You can find many international restaurants.  



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             206 
 

(Teacher continues reading the text and students repeat after 

her). 

76 T Ok. Now let’s do it the following activity. (Teacher writes on 

the board the word “Activity”).4 

Presentation of 

material 

77 T Ok, open your notebook! Vamos a escribir la actividad, son 2 

puntos, uno individual y otro en equipo. 

Methodology 

Classroom 

management 

78 S13 Teacher, profe ¿de cuántos?  

79 T Until three students per group, ok. Ufff si no, imagínense Classroom 

management 

80 Ss ¡No ombe, teacher!  

81 T Ya dije. Pilas a escribir la actividad (The teacher writes on the 

board the instructions in English)5 

Classroom 

management 

Presentation 

82 Ss (Students write the activity propose by the teacher) Ya 

teacher. 

 

83 T Caramba, ustedes si son, ok you have 5 minutes for the first 

point, is easy. 

Self-confident 

84 S9 Teacher, nosotros primero, ¿oyó? Affective factor: 

Motivation 

85 T Ok. (Teacher moves among students. She checks that every 

student in their group write the activity) 

Classroom 

management 

86 T (After 5 minutes, the teacher raises her hand) STOP.            4  

87 T Let’s start! Group of Anniz!  

88 Ss Teacher yo, yo teacher! Teacher! Teacher, teacher, yo  
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89 T Anniz! Is easy, you tell us what are the words that you know? 

Nos dices qué palabras conoces. 

Scaffolding 

90 S15 Teacher, (the student bite her lips) city, restaurant, 

international (the student pronounces it as written) elegant, 

ya profe (student smiles shyly). 

 

91 T Very very good, Anniz! Ok pay attention not only you, 

everybody, listen to me /restorant/, /internazional/ (the 

teacher checks the pronunciation). 

 

92 T What’s more? Who wants to participate? Invitation to 

participate 

93 T Come on! Vamos, is easy! Invitation to 

participate 

 

94 T Wendy, Yerson, Luis, Leonardo.   

95 T ¿Ajá?  

96 T […] Miren la fotocopia, allí hay palabras que conocen.  Reading 

Strategy 

97 S9 Seño, courses, many (student says as it is written), Mexican, 

Chinese (student says as it is written) 

 

98 S2 /chainis/ (student checks the pronunciation). Scaffolding 

99 Ss Uyyyyyyy  

100 T Please! Very good! Ok revisemos ahora el segundo punto. Classroom 

management 

Evaluation 

101 Ss Yo profe, yo. Yo, yo, teacher  

102  […]  
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103 S11 Seño fue sin culpa, seño (a student erupts)  

104 S12 Puerca.  

105 T […] (the teacher is talking, but only she is centered on 

students that are in front of her)  

 

106 T Ya Carlos. We are gonna listen your classmates, listo Classroom 

management 

Methodology 

107 T Escuchemos a los compañeros. There are 5 groups. Classroom 

management. 

108 T Group 3 comienza.  

109 S16 Bueno profe, no entendimos que había que hacer.  

110 Ss (It seems that they did not understand the instruction).  

111 T Then listen, presten atención everybody. (The teacher claps 

her hands to catch the attention).           5 

Classroom 

management 

112 T Ok, deben completar las oraciones acorde al texto. Methodology 

113 T Do you understand? Use of question 

114 Ss Yes.  

115 S16 Ok. Ahora, si, entonces ya va profe, espere.  

116 S3 Teacher, nosotros ya, group 5  

117 T Ok, listen!  

118 S3 Seño […]  

119 T Si.  

120 S3 In any large city in the United States or Canada, you can find 

many international restaurants (student says as it is written). 
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121 T […]second activity  

122 T Now, […] And Jesus, stand up! […] te dieron la entrada a la 

clase? (a student arrives now into the classroom) 

Classroom 

management 

123 Ss Teacher nosotros. Yo, yo  

124 T Excuse me. Let’s continue with activity one.  

125 T Vamos en orden. Group 2 and after group 1, 3 and 4, ok’ Classroom 

management 

126 S14 International food is popular for several reasons.  

127 Ss. Bien, bien (students clap their hands).  

128 S14. (students bows)  

129 T Sin pelear. Classroom 

management 

130 Ss. (students continue singing and clapping their hands)  

131 T Moises. (the teacher call by his name to this student in 

particular, because is not pay attention to the 

recommendations) 

 

132 T […]  

133 Ss. (clap their hands, they feel successful)  

134 Ss. […] (some students continue singing)  

135 T Ok, now […] you go to the text.  

136 T Todos con su fotocopia. Everybody has the copy.  

137 T Some restaurants are fashionable, what is the next sentence? 

Who wants from group one to participate? 

Invitation to 

participate. 

Affective factor 

138 S8 Such as French and Italian (student reads as it appears)  
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139 T This is ok! Evaluation 

140 T The next, please!  

141 T The next, please!  

142 T Group 3 […]   

143 T Ok  

144 Ss. Mexican and Chinese restaurants serve large meals that are 

not very expensive. 

 

145 T Please, uno solo del grupo. Así no entiendo. Classroom 

management 

Evaluation 

146 T A ver uno del grupo que socialice.  

147 S5. Yooooo.  

148 T Ok. Go ahead! Affective factor 

149 Ss. […]  

150 S5 Mexican and Chinese restaurants serve large meals that are 

not very expensive. (Students read as the text is written) 

 

151 T Now group 4. Grupo 4  

152 S14 ¡Yo, por el group four!  

153. T Perfect! Continue  

154 S14 Japanise restaurants serve fresh fish and vegetables cooked 

with little fat. (Student reads as it is written) 

 

155 S15 (she is singing)  

156 T Seguimos, ahora with group three  

157 T Group three.  
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158 T Tell us, what are your answers? Digan sus respuestas, a ver 

¿cuáles son sus respuestas? 

 

159 T Tell us about japanese restaurants. A ver díganos sobre los 

restaurants japoneses. 

 

160 Ss […] (the teacher check the groups and separate some of them)  

161  […]  

162  […]  

163  […]  

164  The class is over because the bell rang.  

 

Class observation 2 

Colegio Liceo Moderno del Sur 
Teacher: xxxx  
Observer: Juliana Guerrero Charris 
Date: 11/02/2015 
Topic: Reading about restaurants 
Conventions:  
Observer´s comments:  (italics and between brackets) 
Pause: …         
Undistinguishable/Inaudible:   […] 
Teacher:   T 
Student:  S 
Several students at the same time: Ss 
(The class starts at 3:30 p.m, and today the teacher begins the class five minutes later). 

1 T Ok, let’s start! Excuse, I’m late. There is a traffic jam in the 

school! 

Hoy dentro de la escuela se ha producido un trancón, jeje. 

Good afternoon, students! 

Classroom 

management 

2 Ss Good afternoon, teacher!                                                                                              
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3 T (the teacher draws two charts on the board, and write some 

words about countries, characteristics of food, name of 

restaurants) 

Today, you use your copy, the last photocopy, remember?                                  

Methodology: 

Use of material. 

Class 

presentation 

4 S1 Vamos a seguir con la lectura pasada.                                                                       Teaching 

practice 

Methodology: 

Use of 

questions 

5 T Ok, primero leamos el texto nuevamente. Y así poder hacer las 

otras actividades, las que trae el texto, ok. 

Methodology: 

Use of material. 

6 T Ready? (the teacher moves around students to check if they 

have the text). 

Use of question 

7 Ss Yes.  

8 S1 Teacher este… […]  

9 T Tell me, uhmm you need to be more responsible. Ok, colócate 

con algún compañero.  

 

10 S2 Vente conmigo. (A student invite his classmate to work 

together). 

 

11 T Muy bien, very well! First, let’s look at the picture! Observen 

muy bien la imagen que trae el texto. This help you to 

understand the topic of the text. Remember vocabulary. 

Recuerden el ejercicio de lectura pasado, así como están, vayan 

haciendo una lectura, mentalmente, mientras yo voy 

escribiendo lo que vamos a hacer hoy, ok. 

Teaching 

practice 

 

12 Ss […] (The teacher stars writing the activity on the board, while 

students continue reading and observing the copy. It took about 

6 minutes) 
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13 T Ok, listen to me!  

14 T In any large city (The teacher moves her hand show the 

meaning of large) 

 

15 T In the United States or Canada. En los Estados Unidos o Canadá Use of mother 

tongue 

16 T you can find many international restaurants. Puedes encontrar 

muchos restaurants internacionales. (The teacher translate 

every sentence while she is reading the text) 

Use of mother 

tongue 

17 T This is because Esto es porque Use of mother 

tongue 

18 T There are many immigrants in large cities  Hay muchos 

inmigrantes en las grandes ciudades 

Use of mother 

tongue 

19 T Who open restaurants and because  

quienes abren restaurants y porque 

Use of mother 

tongue 

20 T Americans like ethnic food. A los americanos les gusta la comida 

típica. 

Use of mother 

tongue 

21 T There is a wide range of counties, hay una gran variedad de 

condados 

Use of mother 

tongue 

22 T Cooking styles, and foods represented  

Estilos de cocina y alimentos representados 

Use of mother 

tongue 

23 T by these international restaurants.  

Por estos restaurantes internacionales. 

Use of mother 

tongue 

24 T In San Francisco, for example, you can find French, Italian, 

Chinese 

En San Francisco, por ejemplo, puedes encontrar franceses, 

italianos, chinos 

Use of mother 

tongue 

25 T  Mexican, Japanese, Vietnamese, and Iranian restaurants. Use of mother 

tongue 
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Restaurantes mejicanos, japoneses, vietnamitas e iraníes. 

26 S3 Ahhh, y teacher, mire ¿lo va a leer todo?  

27 T Yes, listen carefully! Escuchen atentos, esta es la segunda vez 

que se los leo y en la próxima haremos un concurso, de lectura. 

Motivation 

Use of mother 

tongue 

28 S4 Bien! (applause)  

29 T International food is popular  

La comida internacional es popular 

Evaluation 

Use of mother 

tongue 

30 T for several reasons 

por muchas razones 

Scaffolding 

Use of mother 

tongue

  

31 T First, some kinds are fashionable 

En primer lugar, algunos tipos están de moda 

Use of mother 

tongue 

32 T such as French and Italian. 

como la francesa y la italiana. 

Use of mother 

tongue 

33 T Many families celebrate a special event 

Muchas familias celebran un evento especial 

Use of mother 

tongue 

34 T by eating in an elegant French or Italian restaurant, 

comiendo en un elegante restaurante francés o italiano, 

Use of mother 

tongue 

35 T where there may be many courses in a meal. 

donde puede haber muchos platos en una comida. 

Use of mother 

tongue 

36 T In addition, some international food 

Además, algunas comidas internacionales 

Use of mother 

tongue 
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37 T is cheap. es barata. Use of mother 

tongue 

38 T Many Mexican and Chinese restaurants serve large meals that 

are not very expensive. 

Muchos restaurantes mexicanos y chinos sirven grandes 

comidas que no son muy caras. 

Use of mother 

tongue 

39 S5 Uff teacher, eso está como largo, jejeje  

40 T No, no, no. Where is your copy? Use of question 

41 T Show me your copy!  

42 S5 Este, ay profe espere jijiji  

43 T Ok, let’s continue!  

44 T Finally, some kinds of ethnic foods are healthful. 

Por último, algunos tipos de comida étnica son saludables. 

Use of mother 

tongue 

45 T For example, Japanese restaurants serve fresh fish and 

vegetables 

Por ejemplo, los restaurantes japoneses sirven pescado fresco y 

verduras 

Use of mother 

tongue 

46 T Cooked with little fat. cocinados con poca grasa. Use of mother 

tongue 

47 T So, if you live in a city, in North America 

Así que, si vives en una ciudad, en Norteamérica 

Use of mother 

tongue 

48 T You can eat in an Iranian restaurant 

puedes comer en un restaurante iraní 

Use of mother 

tongue 

49 T One night and in a Mexican restaurant 

una noche y en un restaurante mexicano 

Use of mother 

tongue 
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50 T the next. la siguiente. Use of mother 

tongue 

51 T You can enjoy exotic dishes Puedes disfrutar de platos exóticos Use of mother 

tongue 

52 T And learn about food from all  Y aprender de comida de todo Use of mother 

tongue 

53 T Over the world. del mundo. Use of mother 

tongue 

54 T  What kind of food would you like to try? 

¿Qué tipo de comida te gustaría probar? 

Use of mother 

tongue 

55 S6 Uy seño, que chévere si aquí los restaurantes fueran así. Motivation 

56 T Yes, pero ustedes pueden tener uno, ¿no creen? Encourage 

participation 

57 Ss Yes!  

58 T Good! Remember to raise your hand to participate. Classroom 

management 

59 T Ok, look at the charts to complete! Miren los cuadros y 

completen. 

 

60 S7 ¿Seño con la lectura?  

61 S8 ¿Solos o se puede en grupo? Methodology 

62 T Alone! solos you can do it!  

63 Ss Ayy teacher!  

64 T Let’s do it! Quickly!  

65 S8 Seño, yo hago la primera ¿si? Self-confident  

66 T Ok, very good!  
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67 S9 Yo teacher la que sigue  

68 T Ok, primero completen y ahí vamos, ok? Methodology 

69 T Bueno, lo que hay que hacer es muy sencillo, is very easy!  

70 T ¿De acuerdo?  

71 S8 Mire seño, en el primero va are fashionable  (the student says 

the word as he sees  it) 

 

72 T Yes , very good! Muy bien, excelente.  

73 Ss Ajooooo!  

74 T Pay attention! A ver, a ver. Next one. What else? Falta una 

información, a ver a ver, ¿quién se anima? 

Invitation to 

participate. 

75 S9 Yo, yo profe, venga ya lo encontré.  

76 T Ok, go ahead, Melendez!  

77 S9 Seño pero yo no sé decirlo muy bien!  

78 T Tranquilo, no problem!  

79 S9  Many families celebrate a special event (The student reads the 

words according as he sees them). 

 

80 T Good! Many, celebrate, special, event. Everyone repeat after 

me! (the teacher checks the pronunciation).  

Possitive 

evaluation 

Repetition 

81 T Ok, the next one is about Mexican and Chinese restaurants. 

Who wants to participate? Bien, la siguiente es sobre los 

restaurantes 

Scaffolding 

Invitation to 

participate. 

82 Ss Mexicanos y Chinos.  

83 T Yes! Who wants? Invitation to 

participate 
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84 S9 Me teacher! Motivation 

Self-confident 

85 T Uhmm, come on, other student, please! Vamos otro, ustedes 

pueden, está fácil, está ahí en el texto. 

Invitation to 

participate 

86 T Ok, maybe, Luis, Mileidys or Katherine? Invitation to 

participate 

87 T Come on! A ver, a ver  

88 S10 Seño, serve large meals,that are not very expensive. (The 

student reads the words according as he sees them). 

 

89 T Very, very good! Evaluation 

90 S11 Teacher, yo!  

91 T Ok, tell me!  

92 T About last one, Japanese restaurants.  

93 S11 Teacher, mire, serve fresh fish and vegetables cooked with little 

fat. (The student reads the words according as he sees them). 

 

94 T Very well done! (the teacher checks the pronunciation).  

95 S12 Seño, seño la buscan. (a student arrives to the classroom to 

inform that they need to go out, because there is not wáter in 

the school). 

 

96 T Ok, boys and girls, the class is over, because you cannot use the 

bathrooms. Chicos terminamos la próxima clase, ok, porque no 

hay agua y Bueno ya ustedes saben, que no pueden utilizar los 

baños así. 

 

97 Ss Yesssss!  

98 S2 Profe, queda de tarea el otro cuadro.  
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99 T Yes, of course! Lo revisamos en la próxima, traigan por favor el 

texto, propaganda de algún restaurante o de los que 

encuentren en revistas, ok? 

Methodology 

Use of material 

100 T See you, next class! Nos vemos la próxima. Salgan en orden por 

favor. 

 

101 Ss Bye teacher, thank you!  

102 Ss Chao, profe!  

103  (Class over at 4:00 p.m. missing 15 minutes to complete the 

session) 

 

 
 

Class observation 3 

Colegio Liceo Moderno del Sur 
Teacher: xxxx  
Observer: Juliana Guerrero Charris 
Date: 18/02/2015 
Topic: Reading about restaurants 
Conventions:  
Observer´s comments:  (italics and between brackets) 
Pause: …         
Undistinguishable/Inaudible:   […] 
Teacher:   T 
Student:  S 
Several students at the same time: Ss 
(The class starts at 3:30 p.m). 

1 T Good afternoon, boys and girls! ¡Buenas buenas tardes chicos y 

chicas! 

Classroom 

management 

2 Ss Good afternoon, teacher!                                                                                              

3 T How are you? ¿cómo estamos para el día de hoy? (the teacher 

looks her attendance list)   

Methodology: 

Use of 

material. 
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4 S1 Profe, ¿qué va a revisar primero? Teaching 

practice 

Methodology: 

Use of 

questions 

5 T Ok, primero check the chart. El cuadro que ya se completó. Methodology: 

Use of 

material. 

6 T Me gustaría saber, ¿cómo hicieron para encontrar la 

información? 

 

7 S2 Profe, mire,   

8 S1 Teacher este… […]  

9 T Wait, wait! Durán, continue!  

10 S2 Mire profe, por lo menos en mi caso, yo miro si entiendo. 

Entonces, por ejemplo, ahí usted escribió que razones, popular.  

 

11 T Muy bien, very well! And… Teaching 

practice 

Scaffolding 

12 S2 […] (The student continues to explain how she finds the 

information) 

Bueno, profe, entonces como es sobre los restaurants italianos 

y franceses…yo busqué esas palabras en el texto, y ya. 

 

13 T Ok, listen to me! Excellent, well done, Durán!  

14 T You won a five! (The teacher rise her hand to show five). Use of a part of 

the body 

15 T Ok, ¿quién más nos dice, la forma fácil de hallar información?  

16 T Nobody, más nadie.  
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17 T Ok. No problem!  

18 T Who talk about the text? A ver ¿quién nos dice algo del texto?  

19 T ¿De qué se trata?  

20 T Maybe, let me see… what is the date today? ¿Cuál es la fecha 

de hoy? 

 

21 Ss  Dieciocho  

22 T In English  

23 S3 Eighteen  

24 T Ok, number eighteen! Class routine 

Methodology 

25 S4 Ayy profe, otro, si  

26 S5 Yo, profe.  

27 T ¿Quién dijo profe yo? (The teacher opens her eyes as looking 

for someone and raise her hand) 

Invitation to 

participate 

28 S5 Yo, profe, Manga  

29 T Good, Manga. Cuéntanos acerca del texto Evaluation 

30 S5  Bueno, se trata de los restaurants, pues yo entendí que en 

Estados Unidos uno puede encontrar diferentes restaurantes 

de todo precio. 

 

31 S6 Unos más caros que otros Scaffolding

  

32 S7 such as French and Italian.  

33 T Ohhh, very well! Uhmm y respondiendo de manera coherente 

en Inglés, ¡bien hecho Díaz! 

Evaluation 

34 T Ok. Today, we study the menu.  
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35 S8  El menú  

36 T Muy bien.  

37 T For this, it is necessary the other homework, did you 

remember? Ésta es la otra tarea, ¿se acuerdan? 

 

38 T Debían traer imágenes, propagandas de restaurants.  

39 Ss Uff teacher,   

40 T What happened? ¿A ver a ver qué pasó?  

41 T Show me your homework! Evaluation 

42 Ss (students show many papers, move them)  

43 T Ok, let’s continue!  

44 T Muy bien, hoy lo primero que vamos a hacer es reunirnos por 

grupos, y luego un representante nos hablará de lo que 

hicieron, ok 

 

45 Ss  Ok  

46 T How many students are in this moment in the class?  

47 S9 Seño hay 33, faltaron los de siempre. (this student is who take 

the students attendance) 

 

48 T Thanks! Make groups of 5 ok, six groups  

49 S10 Seís de 5 y 1 de 6 ok  

50 T Uhmmm?  

51 S11 Será 6 de 5 y 1 de 3  

52  Ss  Jajajaja   

53 T Ok, move quickly to your groups. (The teacher moves her hand 

quickly) 
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54 T  Now, put your images in the center. Todos colocan sus 

imágenes en el centro. 

 

55 S12 Seño, seño ¿qué vamos a hacer? Motivation 

56 T First. Todos van a mirar detenidamente las imágenes que 

trajeron. (The teacher shows one finger). 

Methoidology 

Mediation 

use of material 

57 T Second. (The teacher shows one finger). Choose only 3 images 

that you want. Escojan las imágenes de los restaurants que 

más les guste, ok. 

Mediation 

58 T Do it! Classroom 

management 

59 Ss (In groups, the students follow the instructions)  

60 S7 Seño ya.  

61 S13 Profe, ¿qué hacemos?  

62 T Wait! (The teacher shows her hand and moves it slowly).  

63 S14 Listo, teacher! Self-confident  

64 T Who’s missing? ¿quién falta? use of question 

65 S8 Ya va profe, un minutico.  

66 T Ok, very good!  

67 S9 Ya teacher, lo que sigue  

68 T Ready? Methodology 

use of question 

69 T Bueno, vamos a continuar, porque si no, el tiempo no nos 

alcanza y nos atrasamos más. 
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70 T Ok, miren lo que van a hacer. Con los restaurantes 

seleccionados, vamos a completar la siguiente información, ok? 

Use of material 

Mediation 

Question to 

verify 

understanding 

71 S8 Bueno dale teacher! ¿profe y no va a hacer competencia?  

72 T Uhmm, let me see… ok, ok si, ¿por qué no?  

73 Ss Yeeeeee! (students celebrate, because there is a contest)  

74 T Ok, look at this chart.  Invitation to 

participate. 

75 S15 […]  

76 T (The teacher draws a new table, it has three columns to 

complete) 

 

77 S16 Oiga profe, ¿en la primera escribimos el nombre que tenemos 

aquí? 

 

78 T Yes, what is the meaning of name?  

79 S9  nombre  

80 T Well done, De la Hoz! Possitive 

evaluation 

81 T So, what do you need to do in the first column? Who tell me? 

¿En la primera columna que será…? 

Scaffolding 

Invitation to 

participate. 

82 Ss Escribir el nombre del restaurant. (Students say the word in 

English, and now they pronounce correctly). 

 

83 T Good! Uhmm tell me, in the second? A ver ¿ la segunda? Invitation to 

participate 
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84 S9 Yo, yo yo sé profe.  Motivation 

Self-confident 

85 T De la Hoz, vamos a darle la oportunidad a otro, ¿si? Invitation to 

participate 

86 T Who, who tell me, what do you need to do on the second? En 

la segunda ¿qué hacemos? 

Invitation to 

participate 

87 T Come on, you know these words, food, they, serve Scaffolding 

Invitation to 

participate 

88 S10 Profe, ¿puedo buscar en el diccionario? Reading 

comprehension 

Strategy 

89 T Claro que sí.  

90 S17 Teacher, food es comida  

91 T Excellent! Ven que sí.  

92 T Ajá, ¿quién más? Invitation to 

participate 

93 S11 Seño, they, ellos  

94 T Or… scaffolding 

95 S12 Ellas, es pa’ los dos profe.  

96 T Yes, very, very good! Positive 

evaluation 

97 S10 Seño, ya encontré kind (the students says the words as she sees 

it) 

 

98 T Kind. /kai/ /en/ d/ remember kind (the teacher checks the 

pronunciation). 

 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             226 
 

99 T And the last one, ¿en la última columna? Methodology 

100 T Is very easy, está bien fácil, a ver… Invitation to 

participate 

101 S13 Seño, ejemplo de comida… que se puede comer? (the student 

closes an eye in order to confirm his answer) 

 

102 T Yes, yes , (the teacher claps her hands) Positive 

evaluation 

103 T Very good!, now complete this new chart! A completar, 

veamos qué grupo será el ganador de hoy! 

 

104 Ss (students in groups start to complete the chart, some of them 

are talking about a different topic) 

 

105 T ¿Ajá? Is in group, no que uno solo hace. (The teacher continues 

moving around the students to check their work). 

 

106 T Ok, ok, very well group 1.  

107 T Where is the group 2?  

108 T Group 3?  

109 S16 Teacher, nosotros group 2.  

110 S18 Group 4  

111 T Group 3? Where is group 3?  

112 S19 Seño, nosotros el five  

113 T Ok, group 6 and 7?  

114 S20 Group seven, teacher!  

115 S10 Teacher, teacher, acá group 3  

116 S3 Group six  

117 T Ok, ¿falta alguno?  
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118 S3 El seven, seño  

119 T Ajá, ¿qué grupo no tiene número?  

120 S21 Nosotros, jeje  

121 T Are you sleepy? jejeje  

122 T Come on! Wake up!  

123 Ss Jejejeje, no hombe seño, mire estamos entretenidos viendo las 

fotos. 

 

124 T Ok. Hurry up!  

125 T Five minutes! And let’s start! En cinco minutos empezamos, 

¿vale? 

 

126 T Recuerden apoyarse (The teacher continues walking through 

the groups in order to check the table). 

 

127 T Ok, ready? (seven minutes passed to begin the competition)  

128 S14. ¡Espere profe!  

129 T Quickly, quickly! Time is over! Ready?  

130 Ss. […] 
Yes! Bueno tu hablas, no no no, major tu, oye yo siempre salgo, 

a mi me da pena. (in different groups students are talking 

about who represent the group) 

 

131 T Ok, let’s start! Tara ta tan  

132 T Gana punto el equipo que haya completado toda la table.  

133 S22. Vamos bien, nosotros lo tenemos completo.  

134 S23. Viste yo dije que era toda la columna, no hicieron caso  

135 T Here, I write the points, ok?  

136 T Group 3. Dinos los nombres de sus restaurants.  
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137 S24 Uhmm, Bueno seño, nada más tenemos tres.  

138 T Ok, no problem  

139 S24 Restaurante Lupe  

140 T Good! I like it! ¡Ese es bueno!  

141 S24 Seño, el del Chino y Donde la Prima  

142 T Ok, good!  

143 S2 El del chino es , Restaurante El Chino  

144 Ss. Siiii  

145 T Silence, please! ok Control 

146 T How do you say restaurante in English? Translate 

words 

147 S5. Restaurant! (the student pronounces correctly)  

148 T Please, group 3. Control 

149 S24. Restaurant! (the student pronounces correctly)  

150 S5 Gracias a mi. (the student is happy because, he gave the 

answer). 

 

151 T The next column.  

152 S24 Bueno seño, pero lo escribimos en español, ¿se vale?  

153. T ok  

154 S24 Donde Lupe: almuerzos como la sopa, el arroz de payaso  

155 S25 No vas a saber…  

156 T Bueno, please!   

157 T Continue  
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158 S24 Restaurante El Chino: todo en comidas rápidas y Donde la 

Prima, también. 

 

159 T Ok, the last column, please!  

160 S24 Ya seño, ya lo dijimos.  

161 T Oh, yes! Ok, you won 1 point. Please! Escriban en inglés el tipo 

de comida que se sirve y la que pueden comer en cada uno, en 

inglés, ¿si? 

 

162 T Clap your hands! Next group, is seven!  

163 S2 Listo, profe, ya va, espereme (the student smiles)  

164 S5 Pilas, que se acaba la hora.  

177 S2 Ya va. (the student shows the pictures). Donde Silvi restaurant, 

Lupe restaurant y tienda y estadero Dana. 

 

178 T Ohhh you say an important word: restaurant, very good!  

179 S2 En lo otro profe, mire escribimos Soup, rice (the student says as 

it is written) 

 

180 S2 Lo mismo para Lupe restaurant y Donde Silvi restaurant, profe. 

Sirven lo mismo. (the student makes emphasis in the word 

restaurant) 

 

181 T Very, very good!  

182 S2 Teacher, mire que en la noche donde Dana, es una cantina.  

183 S26 Y se llena, oyó?  

184 T  Interesting! Muy interesante. Ok, how do you say cantina in 

English? continue group 5 

 

185 S12 Seño, tenemos los mismos, ¿no importa?  
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186 T Uhmm, pero alguna información nueva… Request for 

additional 

information 

187 T Ok, let’s do something! Hagamos algo, every group is the 

winner! Ya todos son ganadores, ok, cumplieron con la tarea y 

con la actividad, entonces… 

 

188 T Completemos entre todos la table, y lo haremos en inglés, les 

parece? 

 

189 S7 Teacher, pero no sabemos las palabras  

190 T Ya verán que sí saben Motivation 

191 T Bueno, ya tenemos los nombres, please, Ruiz writes on the 

board, please! Ven, escríbelos. 

 

192 T (with the information that students have, the teacher 

completes the chart in English, some students give some words 

that previously they studied) 

 

193 S23 Oiga profe, cuando yo tenga mi restaurant, le voy a poner “The 

Freyle Restaurant” (the student puts his hand on the chest very 

proud of him). 

Motivation 

self- confident 

194 T  Very well! (The teacher claps her hands)  

195 Ss (Students clap their hands)  

196 T Ok, let’s finish the class! Repeat after me. (The teacher reads 

the chart first, and students repeat after teacher, the class is 

over ten minutes later, because the next teacher did not arrive. 

The teacher will continue to use this material for the next class). 
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Class observation 4 

Colegio Liceo Moderno del Sur 
Teacher: xxxx  
Observer: Juliana Guerrero Charris 
Date: 25/02/2015 
Topic: Reading about restaurants 
Conventions:  
Observer´s comments:  (italics and between brackets) 
Pause: …         
Undistinguishable/Inaudible:   […] 
Teacher:   T 
Student:  S 
Several students at the same time: Ss 
(The class starts at 3:30 p.m, today the students moved to another classroom, because the 
lamps are not working, and it is very dark because it feels like raining). 

1 T […] Good afternoon! Ok. Let’s return to the text and your 

pictures of restaurants, did you remember? Vamos a seguir 

utilizando nuestro texto y las propagandas de los restaurants 

que consiguieron, ¿se acuerdan? 

Classroom 

management 

Teaching 

practice 

2 Ss […] (Some students do not have the text and the pictures. Some 

of them look at the copy while the teacher writes on the board) 

 

3 T Ok, that was… Repasemos las palabras que ya tienen en su 

cuaderno. Ok? Let’s start! 

Methodology: 

Use of 

material. 

4 Ss […] Restaurants…Mexican… El Chino… (most of students are 

quiet). 

 

5 T Ok, tell me the name of the text. A ver, ¿quién me dice el 

nombre del texto? 

Methodology: 

Use of 

material. 

6 T Remember, raises your hand! (The teacher rise her hand) Por 

favor chicos, todos a la vez no, levantar su mano, ok? 

Class behavior  

Control 

practice 
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7 S1 Seño, yo.  

8 S1 Jejeje, International Eating in America. (The student reads the 

title as she sees) 

 

9 T Ok, Good! Repeat, please! International Eating in America. (the 

teacher checks the pronunciation) 

 

10 T Por favor, todos repitan, repeat, please! International Eating in 

America. (Students repeat the sentence after teacher says it) 

Refresh the 

pronunciation 

11 T You can tell me that in Spanish? ¿Alguien, puede decirme en 

español? 

Teaching 

practice 

Scaffolding 

Translate 

sentences 

12 Ss Internacional  

13 T Eating, ok what’s eating? (the teacher acts) Scaffolding 

use part of the 

body 

Translate word 

14 S2 Comer   

15 T Ok, uhmmm you are near, hot  hot (the teacher moves her 

hand and closes one eye, as a sign that they are close and uses 

the expression hot, hot recalling the game of hot, hot, cold, 

cold, cold) 

Scaffolding 

use part of the 

body 

16 T Nobody, ¿más nadie?  

17 T Ok. No problem! No les de pena, ustedes saben, a ver…  

18 S3 Bueno seño, si no es comer pero usted dice que es por ahí, 

entonces es comida, ¿no? 

Self confident 

19 T Yes, very good! Evaluation 
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20 T So, entonces ¿qué significa el título del texto? Está muy fácil. 

(The teacher writes the title on the board) Miremos todos… 

Translate 

words or 

sentences 

Encourage 

students to 

participate 

writes on the 

board 

Helps students 

to answer the 

questions 

21 Ss  …  

22 T International… Eating… in America (The teacher reads slowly) 

Acuérdense de qué se trataba 

Helps students 

to remember 

the content of 

the text 

23 S3 Comida internacional (there are some students doing different 

activities) 

Self confident 

Contextual 

factors 

24 T Ajá, missing something… está faltando algo… Methodology 

Evaluation 

25 S4 Teacher, teacher, yo yo  

26 Ss  En América  

27 T ¿Quién dijo profe yo? (The teacher opens her eyes as looking 

for someone and raise her hand) 

Invitation to 

participate 

28 S5 Yo, profe, Manga  
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29 T Good, Manga. Pilas, todos a participar ahora en lo que viene, 

eh? 

Evaluation 

invitation to 

participate 

30 S5  Bueno, se trata de internacional comida en América.  

31 S6 Oye, al revés. Scaffolding

  

32 T Good! Recuerden que no debemos traducir en el mismo orden 

en que se nos presentan las palabras, hay que buscar la 

coherencia, que no se escuche raro. 

Scaffolding 

Strategy to 

translate 

33 T Very well! ¿Entonces cómo sería? Evaluation 

34 S5 Comida internacional en América.  

35 T Very good, Manga! Evaluation 

36 T Muy bien.  

37 T So, the Reading is about… Reafirms the 

knowledge 

38 Ss Comida internacional en América  

39 S7 La comida que hay en Estados Unidos, todos los restaurantes 

que hay, teacher. 

Sel confident 

40 T Ok, good! (some students are distracted, just a few of them 

participate) 

Evaluation 

41 Ss  […]  

42 S8 Seño, y eso que escribió, ¿lo escribimos aquí o en otra hoja?  

43 Ss (students are talking)  

44 T Please, silence! Control  
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45 S9  Oye, pero dejen que la teacher termine, ustedes si son. No 

dejan hablar. 

 

46 T Thank you, Mileidis.  

47 S9 De nakiu  

48 Ss Jajaja   

49 S10 Se dice, thank you (the student says as he considered that it 

pronounces) 

Check 

pronunciation 

50 T Very very good! Evaluation 

51 T Ok, look at these words! (The teacher shows the words written 

on the board) 

Use of material 

52  Ss  Fashionable (students read the word as they see and it is 

written)  

Motivation 

self confident 

53 T Good! (Even if the students mispronounce the words, the 

teacher applauds them for taking the risk). 

Evaluation 

54 S11 Oiga teacher, ¿eso qué significa?  

55 S12 Fashion! Self confident 

56 T Ok, Eddy ha dicho bien, fashion. Sin embargo, sigue estando en 

inglés. ¿Qué creen ustedes que es estar o que algo es fashion? 

Methoidology 

Mediation 

use of material 

57 T For example, cuando ustedes ven un desfile de reinas, ¿qué 

pasa? ¿qué hay? 

Mediation 

Examplification 

58 T ¿Qué ocurre especialmente con los vestidos, los zapatos, el 

maquillaje? 

Use of 

question 

Mediation 
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59 Ss …   

60 S7 Son bonitos, elegantes  

61 S13 Es un desfile de moda. Jejeje  

62 T Good! Evaluation 

63 S14 Todo se ve bonito, y hay mucha plata de por medio, jejeje Self-confident  

64 T Ok, this is true. So, fashionable es entonces estar … use of question 

65 S8 A la moda.  

66 T Very good! Evaluation 

67 T Carlos, please. Dinos entonces ¿qué será o qué hace que un 

restaurante sea fashionable? A fashionable restaurant! (there 

are some students doing different activities) 

Control 

68 S15 Seño, pero yo no estoy hacienda nada, pregúntele a otro.  

69 T A ver dinos, ¿qué significa fashionable? Control 

Question to 

verify 

understanding 

70 T Con el ejemplo del reinado, o por ejemplo, cuando vas para 

una fiesta, ¿qué tipo de ropa, de zapatos, te colocas? 

Mediation 

Examplification 

 

71 S15 Ay profe, lo que tenga nuevo, o que se vea bien bonito.  

72 T Ok, entonces, fashionable es…  

73 Ss Estar a la moda.  

74 T Ok. Please, Carlos! Carlos answer! Control 

75 S15 Seño, un restaurante a la moda, elegante, jejeje (the student 
smiles shyly) 
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76 T Entonces, ve que si se concentran pueden dar respuesta.  

77 S16 Profe, yo sé que es cheap. (The student tells it like it is written) Self confident 

78 T Ok, Vicky, tell us what is cheap Verifying 

words meaning 

79 S16 Barato.  

80 T Excellent, Vicky! Possitive 

evaluation 

81 T Bueno nos falta uno, ¿qué será healthful? Scaffolding 

Invitation to 

participate. 

82 Ss […]   

83 T (The teacher moves through students and move her hands to 

invitate students to answer) 

Invitation to 

participate 

84 S9 Seño, en el diccionario no aparece. Motivation 

Self-confident 

Use of 

material; 

strategy to 

comprehend 

85 T Dinos, Mileidys, ¿qué encontraste? Invitation to 

participate 

Check words 

meaning 

86 S9 Teacher, mire, aquí dice: Health  (the student reads the word as 

it is written) 

Invitation to 

participate 

87 T Health, es como una zeta al final, colocas tu lengua, medio 

tocas tus dientes.  

Scaffolding 
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Invitation to 

participate 

Check 

pronunciation 

88 S10 Miren, miren así health  

89 T Yes, very good María Alejandra! Evaluation 

90 T Everybody repeat after me! Health Check 

pronunciation 

91 T Entonces, Mileidys continue!  

92 T Tell us!  

93 S9 Seño, dice salud  

94 T Ok, good, thank you so much, Mileidys! Evaluation 

95 T Well, healthy is an adjective (The teacher writes on the board 

the word healthy again and underline until –th) 

Use of material 

explanation 

96 T Pay attention! Presten atención. Já el grupito de atrás, Linda, 

Breiner, Jennifer, por favor ya casi vamos a terminar. 

Control 

97 S10 Uhmmm siempre los mismos. (the student says it quietly)  

98 T Ok, continuemos, miren acá por favor. Mileidys nos ha 

ayudado bastante, vamos entonces a encontrar que será 

healthful. 

Methodology 

99 T Salud, ¿qué tipo de palabra es? ¿un sustantivo, adjetivo, 

adverbio, verbo? 

Scaffolding 

Check words 

meaning 

100 T Who tell me? Invitation to 

participate 
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101 S13 Seño, salud, es un sustantivo  

102 T Very good, Wendy! Positive 

evaluation 

103 T Entonces miren (The teacher shows the Word underlined and 

continue the explanation) 

Explanation 

104 T (the teacher writes on the board the word friendly) Look at this 

word, ¿la conocen? 

Scaffolding 

examplification 

105 Ss … amigo  

106 T ¿Amigo?  

107 S13 Seño, teacher, hasta friend es amigo o amiga  

108 T Ajá, miren podemos convertir un sustantivo en adjetivo… Evaluation 

109 S16 Cuando se le pone la “y” Self confident 

110 S17 O la “l” y la “y” Self confident 

111 T Exactly! Very good, Vicky and Eddy! Evaluation 

112 T Entonces miren, tenemos aquí el adjetivo friendly, ya sabemos 

que hasta aquí es el sustantivo (the teacher shows the 

underlined word, y entonces al agregar, en este caso “ly” 

tendremos amistad,ok? 

Scaffolding 

exemplification 

Methodology 

113 T Así que en healthful, tenemos health  

114 S18 Salud  

115 T Good! Entonces healthful es… Evaluation 

116 S3 Saludable  

117 S16 Seño, pero ful, es bastante  
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118 S3 Pero, no puedes decir, bastante salud o salud bastante, ¿cierto 

teacher? 

Scaffolding 

119 T Yes, correct!, thank you, Yenifer! (The teacher moves around 

the class) 

Evaluation 

class behavior 

120 Ss Bravo!  

121 T Ok, let’s continue! (The teacher talks to the students that are 

playing with pencils, and continues walking around the 

classroom) 

 

122 T ¿Qué dice el primer recuadro? Use of 

question 

123 Ss Restaurant names (some students says the word names as it is 

written) 

 

124 T Good! Remember, names (The teacher checks the 

pronunciation) 

Evaluation 

scaffolding 

125 T ¿Qué será restaurant names?  

126 Ss Nombres de restaurantes.  

127 T Good! Muy bien! Recuerden no todos a la vez! Evaluation 

Control 

128 S14. Profe, ¿pero los de aquí de Ciénaga?  

129 T No, primero los del texto y después si, los de aquí, ¿vale?  

130 Ss. …  

131 T Listo, empecemos. Let’s start!  

132 T Ok!, ¿qué fue lo que dijimos que era fashionable? Scaffolding 

Invitation to 

participate 
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133 S18. A la moda.  

134 T Listo, entonces ¿cuáles son los fashionable restaurants? 

¿cuáles son los restaurantes que menciona el texto? 

 

135 Ss […] seño, teacher  […]  

136 T Who ? Invitation to 

participate 

137 S2 Profe, French and Italian. Self confident 

138 T Good! What else? Invitation to 

participate 

139 S13 Bueno seño, aquí está el Pizzas Napoli, y Tienda El Rey, jejeje   

140 T ¿Tienda El rey?  

141 Ss Nooooooo  

142 T Y ¿entonces?  

143 S2 Teacher, la pizzeria si, y de pronto El Chino, que se ven así todo 

chévere. 

 

144 Ss. …  

145 T Ok, let’s look for cheap restaurants! (The teacher points to the 

words) 

Use of material 

146 T A ver, a ver, who wants to say that? ¿Quién sabe la respuesta? Invitation to 

participate 

147 S5. […] Mexican and Chinese restaurants.  

148 T Excellent, Katherine Manga! Positive 

evaluation 

149 S15. Seño, seño healthful es Japanese restaurants! (the student says 

the words as it is written) 

Self confident 
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150 S5 Uso, es que están pilosos.  

151 T Excelente chicos, veamos ahora los de aquí, ok  

152 S4 Teacher, ¿los cheap o healthful? (the student says the words as 

it is written) 

 

153. T Cheap, healthful, repeat after me! (The teacher checks the 

pronunciation of words) 

Evaluation 

154 S4 Bueno seño, cheap, healthful.  

155 S4 Cheap, está Donde Silvi y Tienda y estadero Dana, teacher.  

156 T Ok, ¿quién más?  

157 T The last one  

158 S4 Healthful teacher, está Donde Silvi y restaurant Lupe.  

159 T Lupe restaurant!  

160 S4 Eso, profe.  

161 T Ready, you complete the table!  

162 T Now you have five minutes to check your own table!  

163 S2 Profe ¿y si lo tengo ya como está en el tablero?  

164 S5 Pues ya terminaste.  

177 S2 Ok.  

178 T (The teacher presents a series of sentences on cards) Pay 

attention, this sentences, necesitas decirme si son verdaderas, 

true, o si son falsas, false. 

 

179 T Recordemos que estamos trabajando con el texto, la copia y 

con algunas imágenes que trajeron de los restaurantes de aquí, 

ok. Así que no tienen por qué estar haciendo ni buscando otras 

cosas. 
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180 T ¿La primera respuesta qué sería? ¿qué dice la oración? Invitation to 

participate 

181 S2 In any small city in the United States or French, you can find 

many international restaurants. (the student reads the 

sentence as it is written) 

 

182 S2 Es false (the student say the answer as it is written)  

183 T False (The teacher checks the pronunciation)  

184 S2 Teacher, ¿está bien?  

185 T Ok, that’s good! Why? ¿quién me dice por qué es false? Scaffolding 

186 S5 Seño porque en el texto no dice así, mire no es small, es large 

city 

 

187 T Good! ¿qué más? Evaluation 

188 S5 No es French, es Canadá  

189 S7 Teacher, yo, la segunda, es true.  

190 T Is right? ¿quién le ayuda? Motivation 

191 Ss  Immigrants  

192 T The immigrants open fast food restaurants.  

193 S3 Es verdadera Motivation 

self- confident 

194 T  Uhmmm?  

195 Ss False  

196 T The immigrants open fast food restaurants. Clarification  

197 T Ok, vamos a terminar con ésta y nos vamos. (The teacher 

shows the last one card and read the sentence) In North 

America you find any kind of restaurants. True or false? 
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198 Ss True, verdadera (The class finishes).  

 

Class observation 5 

Colegio Liceo Moderno del Sur 
Teacher: xxxx  
Observer: Juliana Guerrero Charris 
Date: 04/03/2015 
Topic: Reading about jobs 
Conventions:  
Observer´s comments:  (italics and between brackets) 
Pause: …         
Undistinguishable/Inaudible:   […] 
Teacher:   T 
Student:  S 
Several students at the same time: Ss 
(The class starts at 3:30 p.m, today the students received a new material provided by 
me,as researcher to the teacher). 
 

1 T Good afternoon! ¿Cómo vamos chicos? Routine 

2 Ss […] Good afternoon teacher!  

3 T How are you? Greetings 

4 Ss Good… fine and you?  (Students answer according the greeting 
that they know) 

 

5 T Fine. Hoy vamos a trabajar un nuevo texto, que la señorita que 
nos ha estado acompañando, muy amablemente nos comparte. 
(The teacher makes the presentation of the material) 

Class routine 

6 T Ok. Everyone will receive one copy, ok? (The teacher moves her 
hands and show one finger while she speaks about the new 
material) 

Copies delivery 

Explanation 

Class routine 

7 S1 Está bien cortita, también  

8 T Yes, claro que no siempre serán cortitas. Clarification 

9 T First, what are the steps that we follow? Listo, ¿quién me 
recuerda qué es lo primero que debemos hacer cuando 
trabajamos un texto? 

Asking 

questions 

Eliciting 

answers 

10 Ss  […] Teacher, identificar las palabras que conocemos.  

11 T Good! Or… Evaluation 
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Eliciting 

answers 

12 Ss … Describir, la imagen si la tiene. Si la trae.  

13 T Very good! Veamos que nos trae este texto de hoy. (The 
teacher hands out the copies in rows for students to pass them 
around) 

Evaluation 

 

14 S2 Teacher, ¿vamos a hacerlo solos o en grupos?  

15 T Primero, vamos a conocer el texto, ok?  

16 T Ready? Everyone have the copy? Use of question 

17 T ¿Listos? Use of question 

18 S3 Seño, falto yo  

19 T One minute, un minuto, y empezamos.  

20 T Ready? Use of question 

21 Ss  Yes!  

22 T Let’s look at the picture! What do you see? ¿Qué representa la 
imagen, la foto en el texto? 

Eliciting 

23 S3 Teacher, parece una estatua humana.  

24 T Ok. ¿Quién más nos dice algo de esta imagen? Invitation to 

participate 

25 Ss Es un viejito.  

26 S4 Hay three bicicletas.  

27 T Ok, there are three bikes. (The teacher makes emphasis in the 
word bikes) 

Ckecks 

pronunciation 

28 S5 El señor está montado en un banco.  

29 T Good! What else? What do you see?  

30 S5  Seño, está en la calle.  

31 S6 Se ve como sucio  

32 T Ok, that’s good!   

33 T ¿De qué creen que es el texto? Use of question 

34 S5 De la vida de un señor.  

35 T Let’s listen. Escuchen atentos y luego revisamos vocabulary, 
ok? 

Routine 

36 S7 Teacher, venga acá, a mí no me salió clara la imagen, eso no se 
ve. 

 

37 T Give me your copy, and take this. No problem!  

38 Ss (students watch the copy)  

39 S7 Thank you teacher!  

40 T Listen!  

41 Ss  …  

42 S8 Teacher, teacher ¿no tiene otra? Mire a mí tampoco, pero las 
letras no se ven casi, seño. 
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43 Ss …  

44 T Take this!  

45 S9  Seño, espere no empiece todavía  

46 T Ready?  

47 T Listen to me! Control 

48 T An unusual job  

49 T I work as a living statue  

50 T or Street statue  

51 T It’s a good way (some students interrupted the teacher)  

52  Ss  ¿Seño por dónde va?  

53 T La tercera oración. (The teacher continues reading the text, 
sentence by sentence) 

 

54 S3 Seño, repita, me perdí.  

55 T Uhmmm, no están atentos, pay attention, please! Control 

56 T Everybody, pay attention! Todos atentos. Ubiquen la tercera 
oración. 

 

57 T It’s a good way to earn money   

58 S4 Teacher espere, donde dice money ¿cierto?  

59 T and watch the world at the same time.  

60 Ss ¿Dime, dime por dónde es?  

61 S5 Aquí ve (The students underline with his finger the sentence 
read by the teacher). 

 

62 T As a living statue, I have to be patient, strong, and fit. 
It’s not easy to stay for two hours in one place. 
Then I go and find a new place.  (The teacher moves around 
students while she continues reading the text). 

Control 

63 T In the photo, I am standing on a platform in the street.  

64 T People usually watch me for a few minutes  
and then put some money in the box 
some don’t. 

 

65 S6 Profe, espere, espere, me perdí.  

66 T Ok, busca la siguiente palabra… (The teacher writes on the 
board the word) 

 

67 T Don’t, ready?  

68 S6 Yes!  

69 T O.k. Let’s continue! Sigamos.  

70 T there are always a few people (The teacher uses her fingers to 
indicate the meaning of word “few”) 
who try to annoy me or make move. (The teacher continues 
using her body to emphasizes the meaning of some words) 

Scaffolding 

Use parts of the 

body 
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71 S7 Este señor no se cansará, ¿si pagará eso?  

72 T Shhhhhhh! Continue. 
They touch me or they talk to me. (The teacher continues using 
her body to emphasizes the meaning of some words) 
Of course, I try hard not to react. (The teacher makes a pause) 
 

Control 

behavior 

Scaffolding 

Use parts of the 

body 

73 T I also work in restaurants and cafés. 
I sit at a table like a costumer, or I stand like a waiter. 

 

74 T Sometimes, I work at birthday parties 
And other special events. 

 

75 S8 (The student is playing with his pen as a drum)  

76 T Breiner! Please, ¡vamos a escuchar!  

77 T My job is not boring 
Because I often change my appearance. (The teacher continues 
using her body to emphasizes the meaning of some words) 

Scaffolding 

Use of part of 

the body 

78 T Sometimes I’m a cowboy or a Roman emperor 
Or Charlie Chaplin. 

 

79 T Of course, I don’t always want to be a street statue. 
I hope to be a movie actor someday. 
Then at least I can move! 

 

80 T Uhmm very interesting!  

81 T ¿Si alcanzaron a entender sobre qué es el texto?  

82 Ss Más o menos   

83 T A ver…  

84 S9 […]   

85 T Alza la voz, Katherine.  

86 S9 Ay teacher, me da pena.  

87 T No, no nada de eso.  

88 S10 Pilas o lo digo yo.  

89 T A ver en orden.  

90 T Ok, Kathe.  

91 S9 Bueno profe, mire yo creo por el dibujo y por algunas palabras 
que creo que conozco, el señor es como de esos, que parecen 
unas estatuas. 

 

92 T Good!  

93 S11 Habla como de restaurant, porque aquí está, teacher, mire. 
(The student show to the teacher the word associated). 

 

94 T Good, good! ¿Alguien más? Invitation to 

participate 

95 T Vamos a ayudarles… ¿qué palabras del texto conocen? Asking question 
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Eliciting 

answers 

Constructing 

vocabulary 

96 T A ver, a ver, ¿quién dijo yo? Invitation to 

participate 

97 S12 Teacher, estatua, aguars, box, moni (The student pronounces as 
he see the words). 

 

98 T (the teacher checks pronunciation) Constructing 

vocabulary 

Pronunciation  

99 T Ok, veamos, Beatriz says: Statue, hours, money (The teacher 
writes on the board the words that student said) 

Constructing 

vocabulary 

Pronunciation 

Making 

clarifications 

 

100 T Uhmm , let’s see… what is the meaning of statue? Eliciting answer 

from student 

101 S13 Estatua  

102 T Good!  

103 T (The teacher uses her finger to show the next words) What is 
the meaning of hours…money… and box? 

Eliciting answer 

from student 

104 T Tell me, who tell me? Invitation to 

participate 

105 Ss Hora, teacher.  

106 T Very good! Evaluation 

107 S13 Plata, seño.  

108 T Excellent! Evaluation 

109 S14 Cubo, teacher, como el programa.  

110 S12 Caja, cierto, teacher?  

111 T Very good!  

112 T In this case, estamos viendo una caja como un recipiente. Making 

clarification  

113 T Ok, what else? Díganme que otras palabras conocen  

114 S15 Teacher, yo  

115 T Go ahead, Carlos, tell me!  

116 S15 Photo, cafés, birthday  

117 S16 special  

118 T Ok. Now, you do the following exercises. (The teacher shows 
the copy and with her finger marks every exercise). 
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119 T En el primer punto deben leer el texto para identificar el 
número del párrafo donde se encuentra la información. 

 

120 S4 Profe, ¿escribimos un número?  

121 T Pay attention!, miren que al ladito, pueden ver que hay un 
numerito. (The teacher shows with her finger the number of 
every paragraph). 

 

122 T How many paragraphs are there? ¿cuántos párrafos hay? Eliciting answer 

verifying 

knowledge 

123 Ss Cuatro.  

124 T How do you say cuatro in English? Making 

question 

Evaluation 

125 T A ver…  

126 Ss Four.  

127 T Ok. En el siguiente punto es decir el 4, ustedes deben encontrar 
la palabra que esté asociado a lo que se dice allí, es decir, mire, 
les dan el significado… 

Clarifying 

128 S14. Ahhh, buscar la palabra.  

129 T Yes, of course! Muy bien, eso es. Evaluation 

130 Ss. […] (It means that students in this particular exercise, they don’t 
know what to do?) 

 

131 T What is the word? Van a encontrar la palabra en el texto. Se 
acuerdan cuando jugamos a representar por dibujos unas 
oraciones. 

Clarifying 

132 T And the last point… ya en el número 5 que aparece aquí (The 
teacher indicates with her finger the exercise) van a encerrar la 
palabra que corresponde a lo que nos dicen en el texto. 

Clarifying 

133 S17. Teacher, ¿y si uno no sabe, se puede ayudar con otro?  

134 T Uhmm, alone. Solitos, sé que saben, vamos, leyendo y 
buscando en el texto estoy segura que podrán resolverlo. 

Class routine. 

135 T Ok, let’s do it! Good luck! Quien vaya terminando, va 
entregando y puede ir saliendo. 
(The students work on their papers and give it to teacher. The 
class is over at 4:15 p.m) 

Class routine. 
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Appendix 2  

SORS Questionnaire. 
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Appendix 3. 

Questionnaire to students. 

 

 

 

Grado: ___________             Fecha: _____________              Hora de inicio: __________ 

Te presento una serie de afirmaciones con 5 opciones de respuesta. Indica con una X de 

acuerdo a tu realidad. No hay respuestas buenas o malas.  

1. Nunca lo hago. 

2. Rara vez lo hago.  

3. Regularmente lo hago. 

4. Generalmente lo hago. 

5. Siempre lo hago. 

 
Afirmaciones 

Nunca 
lo 

hago 
 

Rara vez 
lo hago 

Regularmente 
lo hago 

Generalmente 
lo hago 

Siempre 
lo hago 

1 2 3 4 5 

1.Tengo un propósito 
en mente cuando leo. 

     

2.Tomo nota mientras 
leo, para ayudarme a 
entender lo que estoy 
leyendo. 

     

3.Pienso acerca de algo 
que conozco para 
ayudarme a entender 
lo que estoy leyendo. 
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4. Me anticipo al texto 
y miro de qué trata el 
texto antes de leerlo. 

     

5.Cuando el texto es 
difícil, lo leo en voz alta 
para que me ayude a 
entender lo que leo. 

     

6. Pienso sobre si el 
contenido del texto, se 
ajusta a mi propósito 
de lectura. 

     

7. Leo despacio y con 
cuidado para estar 
seguro(a) de que 
entiendo lo que leo. 

     

8. Hago primero una 
revisión del texto para 
identificar sus 
características. 

     

9. Trato de retomar la 
lectura cuando me 
desconcentro. 

     

10. Subrayo o encierro 
la información en el 
texto que me ayude a 
recordarla. 

     

11. Ajusto la velocidad 
de mi lectura acorde a 
lo que estoy leyendo. 

     

12. Cuando leo, decido 
qué leer y qué ignorar. 

     

13. Utilizo material de 
referencia como el 
diccionario para 
ayudarme a entender 
lo que leo. 

     

14. Cuando el texto 
tiende a ser difícil, 
presto más atención a 
lo que estoy leyendo. 

     

15. Utilizo tablas, 
figuras o imágenes en 
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el texto para aumentar 
mi comprensión. 

16. Me detengo 
algunas veces y pienso 
sobre lo que estoy 
leyendo. 

     

17. Utilizo pistas para 
ayudarme a entender 
lo que estoy leyendo. 

     

18. Parafraseo (retomo 
las ideas con mis 
propias palabras). 

     

19. Trato de imaginar o 
visualizar información 
que me ayude a 
recordar lo que estoy 
leyendo. 

     

20. Empleo la negrilla o 
cursiva para identificar 
la información clave. 

     

21. Analizo 
críticamente y evalúo 
la información 
presentada en el texto. 

     

22. Voy de un lado a 
otro en el texto para 
encontrar relaciones 
entre las ideas en él. 

     

23. Compruebo mi 
comprensión cuando 
me encuentro con 
nueva información. 

     

24. Intento adivinar de 
qué trata el contenido 
del texto cuando leo. 

     

25. Cuando el texto se 
vuelve difícil, lo releo 
para aumentar mi 
comprensión. 

     

26. Me hago 
preguntas. Me gusta 
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haber respondido en el 
texto. 

27. Verifico si mis 
conjeturas sobre el 
texto son correctas o 
incorrectas. 

     

28. Cuando leo, adivino 
el significado de las 
palabras o frases 
desconocidas. 

     

29. Cuando leo, 
traduzco del inglés al 
español. 

     

30. Cuando leo, pienso 
sobre la información 
tanto en inglés como 
en mi lengua materna. 
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Appendix 4. 

Results of SORS Questionnaire 

 

 

 

 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             256 
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Appendix 5. 

Statements by Metacognitive Reading Strategies. 

Metacognitive Strategy Statement 

 
 
 

 

 

 

 

 

 

 

GLOB 

1. Tengo un propósito en mente cuando leo. 

3. Pienso acerca de algo que conozco para ayudarme a 

entender lo que estoy leyendo. 

4. Me anticipo al texto y miro de qué trata el texto antes de 

leerlo. 

6. Pienso sobre si el contenido del texto, se ajusta a mi 

propósito de lectura. 

8. Hago primero una revisión del texto para identificar sus 

características. 

12. Cuando leo, decido qué leer y qué ignorar. 

15. Utilizo tablas, figuras o imágenes en el texto para 

aumentar mi comprensión.  

17. Utilizo pistas para ayudarme a entender lo que estoy 

leyendo.  

20. Empleo la negrilla o cursiva para identificar la información 

clave. 
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21. Analizo críticamente y evalúo la información presentada 

en el texto. 

23. Compruebo mi comprensión cuando me encuentro con 

nueva información. 

24. Intento adivinar de qué trata el contenido del texto 

cuando leo. 

27. Verifico si mis conjeturas sobre el texto son correctas o 

incorrectas. 

 
 
 
 
 
 

SUP 

2. Tomo nota mientras leo, para ayudarme a entender lo que 

estoy leyendo. 

5. Cuando el texto es difícil, lo leo en voz alta para que me 

ayude a entender lo que leo. 

10. Subrayo o encierro la información en el texto que me 

ayude a recordarla. 

13. Utilizo material de referencia como el diccionario para 

ayudarme a entender lo que leo. 

18. Parafraseo (retomo las ideas con mis propias palabras). 

22. Voy de un lado a otro en el texto para encontrar 

relaciones entre las ideas en él. 

26. Me hago preguntas. Me gusta haber respondido en el 

texto. 
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29. Cuando leo, traduzco del inglés al español. 

30. Cuando leo, pienso sobre la información tanto en inglés 

como en mi lengua materna. 

 
 
 
 
 
 
 
 

PROB 

7. Leo despacio y con cuidado para estar seguro(a) de que 

entiendo lo que leo. 

9. Trato de retomar la lectura cuando me desconcentro. 

11. Ajusto la velocidad de mi lectura acorde a lo que estoy 

leyendo. 

14. Cuando el texto tiende a ser difícil, presto más atención a 

lo que estoy leyendo. 

16. Me detengo algunas veces y pienso sobre lo que estoy 

leyendo. 

19. Trato de imaginar o visualizar información que me ayude 

a recordar lo que estoy leyendo. 

25. Cuando el texto se vuelve difícil, lo releo para aumentar 

mi comprensión. 

28. Cuando leo, adivino el significado de las palabras o frases 

desconocidas. 
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Appendix 6. 

Pre Test 
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Appendix 7. 

Sample of Test: Unusual Job 
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Appendix 8. 

Student Sample of Test Results 
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Appendix 9. 

Sample of Tests  

                                                                                                                                                          Page 

Living in danger…every day ………………………………………………………..............................266 

How many brains do you have? …………………………………………………..........................…270 

The Lord of the Rings ………………………………………………………………...............................274 

A Little Look ……………………………………………………………………….....................................281 
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Appendix 10. 

Sample of Semi Structured Interview Transcription Format. 

INTERVIEW TO STUDENT 1 

DATE:  March 18th, 2015                                                 Time:  8: 26 a.m 

INTERVIEWER:  JULIANA GUERRERO. 

Conventions: 

Silence pause: …        Inaudible (#X)         Laughter (++) 

PARTICIPANT DISCOURSE 

Q1. I heard some comments about that to read in English is difficult.  What do 
you think about that?  

A2. …creo, que sí es un poco difícil porque todo está en otra lengua, y yo no 
sé qué dice. 

Q3. What do you think about English reading texts?   

A4. Este…algunos son llamativos, usted sabe, traen dibujos, y son cortos. 

Q5. When you are doing English reading activities how do you like to do them, 
in group, alone or in pairs?  

A6. Bueno, profe, la verdad… a mí me gusta en grupo. Así si yo no sé algo, los 
otros me ayudan. 

Q7. During the English reading comprehension tasks, what type of activities 
do you like?  

A8. Me gusta esas, donde hay que resolver sopas de letras, completar, de 
falso, verdadero y otras…que sean divertidas. 

Q9. How useful are the metacognitive reading strategies?  

A10. Bueno, … a mí me ha ayudado a ver que hay otras estrategias que me 
ayudan a entender lo que leo y puedo sacar major nota, cuando la profe 
las revisa. 
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Q11. What do you like about metacognitive strategies? 

A12. Me gusta que puedo hacer más que subrayar, ahora puedo decir… qué sé 
para qué leo esas lecturas que nos trae la profe. 

 

INTERVIEW TO STUDENT 2 

DATE:  March 18th, 2015                                                 Time:  8: 46 a.m 

INTERVIEWER:  JULIANA GUERRERO. 

Conventions: 

Silence pause: …        Inaudible (#X)         Laughter (++) 

PARTICIPANT DISCOURSE 

Q1. I heard some comments about that to read in English is difficult.  What do 
you think about that?  

A2. A mí me gusta el inglés, no es que sea tan difícil, uno tiene que 
aprenderse las palabras o escribirlas muchas veces para que no se olvide. 

Q3. What do you think about English reading texts?   

A4. Son como aburridos, no tienen muchos dibujos…(++) ni palabras que lo 
ayuden a uno, usted sabe… a poder entender esa lengua. 

Q5. When you are doing English reading activities how do you like to do them, 
in group, alone or in pairs?  

A6. Las lecturas siempre las hacemos primero así,… como en grupo, pero 
después, nos toca hacer lo demás solos. A mí me gusta, mejor en parejas. 
Así nos ayudamos, usted sabe… 

Q7. During the English reading comprehension tasks, what type of activities 
do you like?  

A8. Las actividades que tengan cuadros, dibujos, que tenga uno que dibujar o 
completar con el texto. 

Q9. How useful are the metacognitive reading strategies?  
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A10. Ahora, que sé que hay otras acciones que yo puedo usar para comprender 
lo que leo en inglés, me gustan y sirven mucho. 

Q11. What do you like about metacognitive strategies? 

A12. Me ha gustado hacer figuras, esquemas que permiten comprender lo que 
hay en la lectura, y eso…eso me ayudó a sacar mejor nota en las 
evaluaciones. 

 

 

INTERVIEW TO STUDENT 3 

DATE:  March 18th, 2015                                                 Time:  9: 15 a.m 

INTERVIEWER:  JULIANA GUERRERO. 

Conventions: 

Silence pause: …        Inaudible (#X)         Laughter (++) 

PARTICIPANT DISCOURSE 

Q1. I heard some comments about that to read in English is difficult.  What do 
you think about that?  

A2. Si, es un poco difícil, pero… es necesario. Porque mire, que he escuchado 
que los mejores trabajos necesitan de gente que sepa de inglés, ajá y 
leyendo se aprende, ¿o no? (+++) 

Q3. What do you think about English reading texts?   

A4. Algunos son muy largos, aburridos, ni un muñequito tienen, no me 
gustan, son dificiles…usted sabe. 

Q5. When you are doing English reading activities how do you like to do them, 
in group, alone or in pairs?  

A6. Casi siempre, las hago solo, porque… bueno, (+++) este… (+++) yo no soy 
muy bueno, entonces, pues no quieren sentarse conmigo. 
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Q7. During the English reading comprehension tasks, what type of activities 
do you like?  

A8. A mí me gustan, cuando son fáciles 

Q9. How useful are the metacognitive reading strategies?  

A10. Son chéveres, me han ayudado a entender que si al leer, ajá utilizo 
gráficos, subrayo, o busco en el diccionario… por ejemplo, entiendo lo que 
dicen. 

Q11. What do you like about metacognitive strategies? 

A12. Me ha gustado hacer actividades chéveres que me ayudan a entender lo 
que dice la lectura, … (+++) además, he sacado buenas notas (+++). 

 

 

INTERVIEW TO STUDENT 4 

DATE:  March 18th, 2015                                                 Time:  9: 40 a.m 

INTERVIEWER:  JULIANA GUERRERO 

Conventions: 

Silence pause: …        Inaudible (#X)         Laughter (++) 

PARTICIPANT DISCOURSE 

Q1. I heard some comments about that to read in English is difficult.  What do 
you think about that?  

A2. Algunas veces no entiendo lo que dicen los textos. Si no fueran tan largos 
y sobre cosas que no sé…palabras que no conozco. 

Q3. What do you think about English reading texts?   

A4. Bueno…la profesora casi siempre nos dice lo que dice la lectura en 
español. Son a veces chéveres, pero en otros no… 

Q5. When you are doing English reading activities how do you like to do them, 
in group, alone or in pairs?  



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             291 
 

A6. Yo prefiero… Bueno, depende la actividad. Si es fácil, solo. 

Q7. During the English reading comprehension tasks, what type of activities 
do you like?  

A8. A mí me gustan las actividades que sean chéveres, divertidas, fáciles. Esas 
que uno puede colorear, completar, unir, decir si es verdadero o falso, 
responder preguntas, pero de esas que uno dice lo que cree. 

Q9. How useful are the metacognitive reading strategies?  

A10. Pues, yo no sabía que eso se llamaba así… pero son bacanas, le ayudan a 
uno a entender lo que se lee, he mejorado mi lectura. 

Q11. What do you like about metacognitive strategies? 

A12. Me ha gustado conocer que esas actividades se llaman metaco… (+++) 
¿cómo es qué es? metacognitivas, son chéveres, hay unas que me 
gustaron más que otras 

 

 

INTERVIEW TO STUDENT 5 

DATE:  March 18th, 2015                                                 Time:  10: 26 a.m 

INTERVIEWER:  JULIANA GUERREERO. 

Conventions: 

Silence pause: …        Inaudible (#X)         Laughter (++) 

PARTICIPANT DISCOURSE 

Q1. I heard some comments about that to read in English is difficult.  What do 
you think about that?  

A2. Bueno…Algunas veces la teacher trae unas lecturas bacanas, pero otras, ni 
las entiendo en español, mucho menos en inglés, (++) 

Q3. What do you think about English reading texts?   
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A4. Que le puedo decir… a veces hay unos, unas lecturas que están bien, pero 
otras, ayy…son como difíciles, muy muy largas que no entiendo. 

Q5. When you are doing English reading activities how do you like to do them, 
in group, alone or in pairs?  

A6. Eso depende, de lo que uno vaya a hacer.  

Q7. During the English reading comprehension tasks, what type of activities 
do you like?  

A8. A mí me gustan esas que …donde uno escribe, contesta con sus palabras, 
completar dibujos con palabras, encontrar palabras  

Q9. How useful are the metacognitive reading strategies?  

A10. Pues, yo diría que mucho, porque …le ayudan a uno a mejorar en todo, 
sabe, las notas, la lectura y eso que dice ahí. 

Q11. What do you like about metacognitive strategies? 

A12. Pues, yo diría que mucho, porque …le ayudan a uno a mejorar en todo, 
sabe, las notas, la lectura y eso que dice ahí. 
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Appendix 11 

Interviews table of analysis 

Question Intervie

wee  

1 

Interview

ee  

2 

Intervie

wee 

 3 

Intervi

ewee 

 4 

Intervie- 

wee  

5 

Results  Conclusions 

 

 

1. I heard 

some 

comments 

about that 

to read in 

English is 

difficult. 

What do you 

think about 

that? 

 

“…creo, 

que sí es 

un poco 

difícil 

porque 

todo está 

en otra 

lengua, y 

yo no sé 

qué 

dice”. 

(I1. A2) 

 
 

“A mí me 
gusta el 

inglés, no 
es que sea 
tan difícil, 
uno tiene 

que 
aprenders

e las 
palabras o 
escribirlas 

muchas 
veces para 
que no se 
olvide”. 

 
(I2. A.2) 

 
 

“Si, es 
un 

poco 
difícil, 
pero… 

es 
necesa

rio. 
Porqu
e mire, 
que he 
escuch

ado 
que 
los 

mejor
es 

trabaj
os 

necesi
tan de 
gente 
que 
sepa 
de 

inglés, 
ajá y 

leyend
o se 

apren
de, ¿o 

 
 

“Algun
as 

veces 
no 

entien
do lo 
que 

dicen 
los 

textos. 
Si no 

fueran 
tan 

largos 
y sobre 
cosas 

que no 
sé…pal
abras 

que no 
conozc

o”. 
 
 
 

(I4. A2) 

 

“Bueno…A

lgunas 

veces la 

teacher 

trae unas 

lecturas 

bacanas, 

pero otras, 

ni las 

entiendo 

en 

español, 

mucho 

menos en 

inglés, 

(++)”  

(I5, A2). 

 

The students 

from this 

public school, 

affirm that to 

read in 

English is 

difficult, but 

they like it.  

Teacher 

provides 

sometimes 

readings that 

are 

“bacanas”. 

 

 

Read in 

English 

constitutes 

a process 

where 

students 

present 

difficulties 

to 

understand, 

because 

they do not 

understand 

what they 

are reading 
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no? 
(+++)” 

 
 

(I3. 
A2) 

 

 
 
 
 
 
2. What do 
you think 
about 
English 
reading 
texts? 

 
 
 
 

“Este…al
gunos 

son 
llamativo
s, usted 

sabe, 
traen 

dibujos, 
y son 

cortos”. 
 

(I1. A4) 

 
 

“Son  
como 

aburridos, 
no tienen 
muchos 

dibujos…(+
+) ni 

palabras 
que lo 

ayuden a 
uno, usted 

sabe… a 
poder 

entender 
esa 

lengua”. 
 

(I2. A.4) 
 
 

 
 

“Algun
os son 
muy 

largos, 
aburri
dos, ni 

un 
muñeq

uito 
tienen, 
no me 
gustan
, son 

dificile
s…uste

d 
sabe”. 

 
(I3. 
A.4) 

 
 
 

“Bueno
…la 

profes
ora 
casi 

siempr
e nos 

dice lo 
que 

dice la 
lectura 

en 
españo
l. Son a 
veces 

chéver
es, 

pero 
en 

otros 
no…” 

 
(I4. 
A.4) 

 
 
“Que le  
puedo 
decir… a 
veces hay 
unos, unas 
lecturas 
que están 
bien, pero 
otras, 
ayy…son 
como 
difíciles, 
muy muy 
largas que 
no 
entiendo”. 
 
(I5. A.4) 

 

Learners 

from this 

particular 

course state 

that English 

reading texts 

are 

interesting, 

other are 

boring, so 

long or hard.   

 

 

Students 

are 

interesting 

in reading 

texts that 

include 

pictures.  

Students do 

not like 

long texts, 

and say that 

their 

teacher 

translates 

them the 

text into 

Spanish. 

 
 
3. When you 
are doing 
English 
reading 
activities 
how do you 

 
 

“Bueno, 
profe, la 
verdad… 
a mí me 
gusta en 
grupo. 

 
“Las 

lecturas 
siempre 

las 
hacemos 
primero 

así,… 

 
“Casi 

siempr
e, las 
hago 
solo, 

porqu
e… 

 
 

“Yo 
prefier

o… 
Bueno, 
depend

e la 

 
“Eso 

depende, 
de lo que 
uno vaya 
a hacer” 

 

 

Students 

prefer to 

work in 

group, but 

their 

 

The 

developme

nt of 

English 

activities 

depends on 
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like to do 
them, in 
group, alone 
or in pairs?  

Así si yo 
no sé 

algo, los 
otros me 
ayudan”. 

 
(I1. A6) 

 

como en 
grupo, 
pero 

después, 
nos toca 
hacer lo 
demás 

solos. A mí 
me gusta, 
mejor en 
parejas. 
Así nos 

ayudamos
, usted 

sabe…”. 
 

(I2. A6) 
 

bueno, 
(+++) 
este… 
(+++) 
yo no 
soy 
muy 

bueno, 
entonc

es, 
pues 
no 

quiere
n 

sentar
se 

conmi
go”. 

 
(I3. 
A.6) 

activid
ad. Si 

es fácil, 
solo.” 

 
 

(I4. A6) 

(I5. A6) organiza-tion 

depend on 

the type of 

activity 

proposed. 

Neverthe-

less, some 

students 

prefer 

activities in 

pairs or 

alone. 

how they 

are 

presented 

according 

to the text 

book or 

resource.  

But it is 

clear that 

for some 

students 

are more 

profitable 

when they 

are carried 

out in pairs 

or in group.  

 
 
 
4. During the 
English 
reading 
comprehensi
on tasks, 
what type of 
activities do 
you like?  

 
“Me 
gusta 
esas, 

donde 
hay que 
resolver 
sopas de 

letras, 
completa

r, de 
falso, 

verdader
o y 

otras…qu
e sean 

divertida
s”. 

 
(I1. A8) 

 
“Las 

activida-
des que 
tengan 

cuadros, 
dibujos, 

que tenga 
uno que 
dibujar o 

completar 
con el 
texto”. 

 
(I2. A8) 

 
 

“A mí 
me 

gustan
, 

cuand
o son 
fáciles

”. 
 
 

(I3. 
A.8) 

 
“A mí 

me 
gustan 

las 
activid
ades 
que 
sean 

chéver
es, 

diverti
das, 

fáciles. 
Esas 
que 
uno 

puede 
colorea

r, 
comple

 
“A mí me 

gustan 
esas que 
…donde 

uno 
escribe, 
contesta 
con sus 

palabras, 
completar 

dibujos 
con 

palabras, 
encontrar 
palabras”. 

 
 

(I5. A.8) 

Students 

express that 

they like 

activities 

such as 

words 

search, true 

or false. 

Besides, 

students 

enjoy 

activities that 

implies to 

complete, 

match or 

answer 

questions  

 

The 

students 

prefer 

activities 

that imply 

pictures, 

graphic 

organizers, 

fill in the 

blanks, 

match.  In 

general 

terms, 

students 

like 

activities 

that permit 



Running head:  METACOGNITIVE STRATEGIES AND READING COMPREHENSION                             296 
 

tar, 
unir, 

decir si 
es 

verdad
ero o 
falso, 

respon
der 

pregun
tas, 
pero 

de esas 
que 
uno 

dice lo 
que 

cree.” 
 

(I4. A8) 
 
 

them enjoy 

their 

learning. 

 

 

 

5. How 

useful are 

the 

metacognitiv

e reading 

strategies? 

 
“Bueno, 
… a mí 
me ha 

ayudado 
a ver que 
hay otras 
estrategi

as que 
me 

ayudan a 
entender 

lo que 
leo y 

puedo 
sacar 
major 
nota, 

cuando 
la profe 

 
“Ahora, 

que sé que 
hay otras 
acciones 
que yo 
puedo 

usar para 
comprend
er lo que 

leo en 
inglés, me 
gustan y 

sirven 
mucho”. 

 
(I2. A10) 

 
“Son 

chéver
es, me 

han 
ayuda
do a 

entend
er que 

si al 
leer, 
ajá 

utilizo 
gráfic

os, 
subray

o, o 
busco 
en el 

diccion

 
“Pues, 
yo no 
sabía 
que 

eso se 
llamab
a así… 
pero 
son 

bacana
s, le 

ayudan 
a uno a 
entend

er lo 
que se 
lee, he 
mejora
do mi 

 
“Pues, yo 
diría que 
mucho, 
porque 

…le 
ayudan a 

uno a 
mejorar 
en todo, 
sabe, las 
notas, la 
lectura y 
eso que 

dice ahí”. 
 
 

(I5. A.10) 

Students 

considerer 

that 

metacognitiv

e reading 

strategies 

are useful 

because 

some of 

them have 

improve-

ment their 

reading 

comprehensi

on, and their 

performance. 

Metacogniti

ve 

strategies 

have 

become 

increasingly 

important 

for 

students.  

Students 

recognize 

its 

importance 

for their 

reading 

comprehen-

sion 
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las 
revisa”. 

 
(I1. A10) 

 

ario… 
por 

ejempl
o, 

entien
do lo 
que 

dicen”. 
 

(I3. 
A.10) 

 
 

lectura
”. 
 
 

(I4. 
A.10) 

process.  

Students 

recognize 

that these 

type of 

strategies 

help them 

to improve 

their 

performanc

e in reading 

tests. 

  

 

 

6. What do 

you like 

about 

metacognitiv

e strategies? 

 
 

“Me 
gusta 
que 

puedo 
hacer 

más que 
subrayar, 

ahora 
puedo 
decir… 
qué sé 

para qué 
leo esas 
lecturas 
que nos 
trae la 
profe”. 

 
(I1. A12) 

 

 
“Me ha 
gustado 

hacer 
figuras, 

esquemas 
que 

permiten 
comprend
er lo que 
hay en la 
lectura, y 
eso…eso 

me ayudó 
a sacar 
mejor 

nota en 
las 

evaluacio-
nes”. 

 
 

(I2. A.12) 
 

 
“Me 
ha 

gustad
o 

hacer 
activid
a-des 

chéver
es que 

me 
ayuda

n a 
entend

er lo 
que 

dice la 
lectura

, … 
(+++) 

ademá
s, he 

sacad
o 

buena
s 

 
“Me ha 
gustad

o 
conoce
r que 
esas 

activid
a-des 

se 
llaman 
metaco
… (+++) 
¿cómo 
es qué 

es? 
Metac
ogniti-

vas, 
son 

chéver
es, hay 
unas 

que me 
gustar
on más 

 
 

“Pues, yo 
diría que 
mucho, 
porque 

…le 
ayudan a 

uno a 
mejorar 
en todo, 
sabe, las 
notas, la 
lectura y 
eso que 

dice ahí”. 
 
 

(I5. A.12) 

 

According to 

learners they 

like 

metacognitiv

e reading 

strategies 

because, 

they can 

apply them 

during their 

reading 

comprehensi

on process.  

These 

strategies are 

crucial for 

them 

because from 

their 

application, 

students 

improve their 

 

It is possible 

to say that 

the student 

likes 

metacogniti

-ves reading 

strategies 

because 

they can do 

more than 

underline 

words, and 

these 

strategies 

permit 

them to 

improve 

their scores. 
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notas 
(+++)”. 

 
(I3. 

A12) 

que 
otras”. 

 
 

(I4. 
A12) 

scores in 

reading 

activities. 
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Appendix 12 

Consent Format 
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