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INTRODUCTION 

 

In higher education in Colombia, Content-based instruction is being implemented 

at the Universidad Del Norte in Barranquilla and at the Universidad de la Sabana 

in Bogotá. Both have applied it in undergraduate courses and used CBI curriculum 

as a way to approach the language learning. In 2002, the Universidad Del Norte 

started the International Relations Programme with 120 students who were offered 

the opportunity to learn three foreign languages: English, French, and German 

with a humanistic approach through a wide range of topics such as literature, 

culture, technology, environment, society, language, and power, etc.      

 

This piece of research is important since each day CBI is gaining adepts because 

of its usefulness and for its effective instrumental purpose. It intends to gain some 

insight into the effectiveness of the content-based instruction methodology used 

in the Narratives course in the International Relations Program at Universidad Del 

Norte on the development of students‟ language proficiency, the interaction with 

the input and output material, and the level of motivation it arises in the students. 

 

This work is divided into the following components: rationale, research questions, 

and objectives. The theoretical framework  section compares and describes the 

content based instruction and the functional approach to language, including 
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concepts such as proficiency, factors that affect L2 acquisition, motivation, quality 

of instruction, previous exposure to the language, and interaction with input and 

output material. The methodology section explains the qualitative paradigm and 

the instruments used: survey, interview, and classroom observations. The next 

section portaits the categorization, the analysis, and the interpretation of the data 

collected. The last section describes the conclusion of the research that answers 

the research questions addressed.  
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1. RATIONALE 

 

The globalized world in which commerce, communication and education are 

immersed in a considerable number of changes, has led human beings to make 

adjustments in the way they live and work. New tendencies and technologies have 

considerably affected all areas including education. These changes have 

contributed to modify former traditional conceptions of teaching and learning, 

which moved from rigid teacher–centred approaches to more humanistic student–

centred views. These new tendencies, together with the technological advances 

and the level of competitiveness in worldwide markets, have forced educational 

institutions to make modifications in the way they educate students. This is 

especially true in institutions in charge of providing both education in specific 

content areas and developing second language education.  Programs integrating 

content and language help students reach that desired learning proficiency 

allowing students to communicate efficiently and properly in academic contexts. 

This idea is the one guiding this research work which is focused on finding out 

how the content based program applied with students from the International 

Relations Program in the first semester at Universidad Del Norte contributes to the 

development of their language proficiency.  

 

International Relations‟ students need to be proficient in different languages to 

have the opportunity to succeed in the global village and master a variety of 
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genres and registers in diverse contexts such as politics, economics, and culture 

in which English plays a major role. Therefore, it is important to understand the 

process through which students acquire a higher proficiency level in this language.  

 

I will explore how the content-based curriculum used in International Relations 

Program (IRP) at the Universidad del Norte and factors such as attitudes, 

motivation and materials influence the success of the second language learning 

proficiency. This piece of research will focus in the first semester where they 

develop the ability to read narrative texts, based on topics such as family problems 

and discrimination, which help them understand the social problems of different 

communities.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



11 

 

2. RESEARCH QUESTIONS 

 

2.1 Main question 

The main question that is going to guide this piece of research is the following: 

 

How does the methodology of first level content-based curriculum used in the 

International Relations Program at Universidad Del Norte contribute to the 

development of students‟ language proficiency? 

 

2.2 Sub-questions 

 

1. How do students interact with input/output materials? 

2. What motivation do students have to develop their proficiency? 
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3. OBJECTIVES 

 

3.1 General objective 

The objective of this piece of research is: 

 

To analyze how the methodology of the first level content-based curriculum used 

in the International Relations Program at Universidad Del Norte contributes to the 

development of student‟s language proficiency. 

3.2 Specific objectives 

 To describe ways in which students interact with input and output material.  

 

 To relate students‟ motivation to their development of proficiency. 

 

 

 

 

 

 

 

 

 

 



13 

 

4. THEORETICAL FRAMEWORK 

This piece of research is based on theoretical concepts such as content-based 

instruction, functional approach to language learning, language proficiency, 

language acquisition, and motivation, quality of instruction, previous exposure, and 

interaction with input and output material.  

  4.1 Content-based instruction 

In recent years, in the United States, Canada, Japan and some other countries, 

content-based instruction has become increasingly popular as a means of 

developing linguistic ability. CBI has been defined by Stryker and Leaver (1997: 5) 

in the following terms:  

CBI can be at once a philosophical orientation, a methodological system, a syllabus 
design for a single course or a framework for an entire program of instruction. CBI 
implies the total integration of language learning and content learning. It represents a 
significant departure from traditional foreign language teaching methods in that 
language proficiency is achieved by shifting the focus of instruction from the learning 

of language per se to the learning of language through the study of subject matter.  

 

The following authors present CBI as follows: “the current study of language and 

subject matter, with the form and sequence of language presentation dictated by 

content material” (Brinton, Snow, & Wesche: 1989 cited in Master, 2000, p.93). On 

the other hand, Eskey (1997) views CBI syllabus as the language form and 

function and the content of courses (cited in Master, 2000). While Krahnke 
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(1987:204) considers CBI as “the teaching of content and or information in the 

language being learned with little or no direct or explicit effort to teach the 

language itself separately from the content being taught”.  

 

According to the previous references CBI is an approach that not only teaches the 

language as a way of communicating, but that uses the content of different 

subjects and materials through more real and academic contexts.  CBI has many 

advantages compared to other ESL programs. For example, it can make language 

learning more interesting to fulfil learners‟ real purpose which will increase their 

motivation, confidence, and independence. According to Stryker and Leaver 

(1997: 3) the philosophy of CBI is “empowering students to become independent 

learners and continue the learning process beyond the classroom”.  Another 

advantage is that they process information from different sources developing their 

critical thinking skills, which can be transferred to other subjects with specific 

purposes. 

 

Stryker & Leaver (1997) explain that Content-based instruction is different from 

other approaches because it is not only focused on the language itself but at the 

same time on the learning of content.  According to the experience in CBI 
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classrooms, students increase the acquisition of language knowledge because 

they are motivated to learn. CBI is first based on subject matter rather than 

language forms and functions. 

The fundamental organization of the curriculum is derived from the subject matter, 
rather than from forms, functions, situations, or skills. Communicative competence is 
acquired during the process of learning about specific topics such as math, science, art, 
social studies, culture, business, history, political systems, international affairs, or 
economics (Stryker & Leaver 1997, p. 6) 

 

“Students must think about what the content means in order to know what they are 

looking for in language” (Stryker & Leaver 1997, p. 6); the second strength of CBI 

is that it uses authentic texts (not intended to teach the language). 

The core material- texts, videotapes, audio recordings, and visual aids- are selected 
primarily from those produced for native speakers of the language. Learning activities 
focus on understanding and conveying meaningful messages and accomplishing 
realistic tasks using authentic language. (Stryker & Leaver 1997, p. 8);  

 

Teachers may be creative with the material in order to make it more meaningful 

and interesting in performing several activities for example activating previous 

background knowledge, recycling information, tiered activities, peer work, etc. 

Furthermore CBI focuses on students‟ needs and interests, “The content and 

learning activities correspond to the linguistic, cognitive, and affective needs of the 

students and are appropriate to their professional and personal interest” (Stryker & 

Leaver 1997:9).  Therefore, the teacher might use a diverse number of strategies 
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in the classroom for example lectures, oral presentations, debates, role-plays, field 

trips, workshops, interaction with native speakers, etc. In a nutshell, CBI 

emphasizes learning about any specific content rather than learning about the 

target language. The interest of learning and teaching through CBI has now 

spread to EFL classrooms around the world, where teachers are discovering that 

their students are enthusiastic about learn English through CBI. (Davies, 2003) 

 

4.2 Teaching methodology: functional approach to language 

 

The Functional Approach started as a need to teach content-oriented programs 

which could fulfil students‟ needs. This was identified as “a method-centred 

pedagogy” and according to Germaine (1982: 49) this approach “…allows the 

learner to “function” effectively, is based not only on the linguistic analysis of the 

content to be taught but on what is usually designated as the learner‟s needs” 

 

Given the fact that language is a means of communication, it should provide the 

learners with the opportunity to express ideas in both oral and written ways. 

Therefore, teaching should emphasize functional approaches rather than 

structural approaches in order to look at “…how language enables us to do things 

to share information, to enquire, to express attitudes, to entertain, to argue, to get 

our needs met, to reflect, to construct ideas, to order our experience and to make 
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sense of the world. It is concerned with how people use real language for real 

purposes” (Derewianka, 1990: 3-4)   

  

The functional approach to language has many advantages, among which are the 

fact that it is based on “holistic approaches to language teaching and learning” and 

it “describes how language operates at the text level, not at the level of individual 

words and sentences in isolation” (Derewianka, 1990:4), which means that 

students learn through context rather than single ideas. Consequently, CBI and 

Functional Approach share similar characteristics: 

 

 Both are based on content. 

 Integrate the language skills. 

 Students learn through contexts. 

 Holistic approach 

 Both use authentic material 

 

4.3 Language proficiency & development of language proficiency 

 

According to the MEN (Ministerio de Educación Nacional) in the government of the 

president Alvaro Uribe Velez, National Programme of Bilingualism has been 

implemented with the purpose to prepare citizens able to communicate effectively 
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in English. They chose the Common European Framework as a reference to 

design the proficiency standards intended for all the school students in Colombia. 

 

Leaver (2002) points out that when the proficiency movement began, some 

teachers focused on teaching for the test so that students became familiar with the 

format and the content of the test, or in other cases they designed the syllabus 

according to it to raise their students score. This fact put students who were not 

trained in disadvantage.  

 

There is no general agreement on what language proficiency is; neither is there a 

conclusion on how to measure L2 proficiency. First, the Common European 

Framework defines proficiency on the concept of competence, in other words, 

what students can do with the language and how well they do it. The Framework 

also defines levels of proficiency which allow learners‟ progress to be measured at 

each stage of learning and on a life-long basis. Byrnes, H. (1987) considers that 

proficiency is measured by the learner‟s ability to speak according to the sequence 

in the curriculum and the syllabus design. Following this trend, Hendrickson (1992) 

refers to proficiency-based foreign language course or curriculum which is 

structured on how people use the language in specific situations for precise 

intentions.  
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Lessow-Hurley (2003) considers that one of the problems in recognizing those 

students with low levels of English proficiency is that theorist do not agree on the 

definition of proficiency. They only agree that the ability to use a language is 

associated to the environment in which it is used. 

 

According to Stern (1993,  cited in Ellis 1994) instruments such as rating scales 

(RS), standardized tests such as the TOEFL and language tasks have been used 

to measure these behaviours. 

   

Proficiency has always been aligned to the conception of language teaching and 

learning in vogue. Thus, when the focus of EFL language teaching and learning 

was on grammar, rote practices, a definition of proficiency should have reflected 

these views in one way or another. Presently, the focus of EFL has been placed 

on other features such as interaction and meaning, for instance. In this sense, the 

emphasis of EFL has been put on the “ability [of the learner] to use language 

appropriately in different contexts and the ability to organize one‟s thoughts 

through language” (Harley, Allen, Cummins, Swain 1990:7).  Consequently, 

proficiency has been constructed in different ways in order to account for these 

views. For Glenwright (2002: 85), life-long learners‟ language proficiency implies 

the development of creative, imaginative and analytic skills so as to cope 

effectively in this “rapidly changing and competitive world of globalization”. 

Cummins cited by Ellis (1994:198), on the other hand, distinguishes two types of 
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proficiency. On the one hand, Basic Interpersonal Communication Skills (BICS), 

which learners need to communicate efficiently, fluently and appropriately in the 

target language. On the other hand, Cognitive Academic Language Proficiency 

(CALP), which the students require to perform adequately in cognitive, literacy, 

and linguistic task in academic settings.  

 

The previous definitions are too general and they imply the definition of proficiency 

according to each one of the language skills. This suggests the development and 

integration of the skills of listening, speaking, reading and writing, and language 

components such as phonology, grammar, etc., which interact at  the moment of 

communication to make it more efficient. This idea is supported by Larsen-

Freeman and Long, (1991) when they state that language proficiency has to do 

with skills (listening, speaking, reading and writing) and knowledge of language 

components (vocabulary, phonology, and grammar). That is why when teaching a 

second language, more than one consideration should be taken by teachers in 

order to help students develop proficiency and make language learning a more 

rewarding experience. This kind of approach favoured the evolution of language 

teaching into a more dynamic and holistic practice, therefore allowing the students 

to develop more proficient ways of communication.   

 

Hendrickson (1992: 201) argues that in relation to ACTFL Proficiency Guidelines 

(1986) teachers are responsible to decide on the material and the activities that 
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will help students communicate well and proficiently in the target language. The 

subsequent list is the Proficiency Guideline: 

 

1. Practice the most useful language functions. (…) 

2. Practice language in context. (….) 

3. Provide abundant opportunities for communicative practice (…) 

4. Personalize the communicative practice (…) 

5. Encourage creative language practice (…) 

6. Develop linguistic accuracy (…) 

7. Use authentic language and materials (…) 

8. Promote cross-cultural understanding (…) 

9. Teach spirally, rather than linearly (…) 

10. Respond to students‟ affective needs (…) 

 

Functional approach and Content-based instruction help students acquire the 

language through content, where they  are able to develop and improve their 

vocabulary through the readings, intended for native speakers, and at the same 

time they might improve the skills such as  the listening,  speaking and writing.  

 

Programs integrating content and language help students reach that desired 

learning proficiency allowing students to communicate efficiently and properly in 

academic contexts, (Ellis (1990), Nunan (1992), Burns (2000), and McDonough & 

McDonough (1997: 93)) 
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As a general conclusion we can say that a student is proficient when s/he develps 

all the skills (listen, read, speak and write), but especially when s/he is able to 

communicate orally in different contexts and write in formal (academic) and 

informal circumstances expressing ideas and opinions. In the Narratives course 

students do not reach higher levels of proficiency since they are starting the 

process, but they develop their skills according to the level they are. They infer 

from context, they give opinions about what they read, etc.  

 

4.4 Factors affecting second language acquisition 

As the worldwide society in which we live communication runs more easily, 

people, governments, and organization from around the world have more contact 

among them. Being especially bilingual becomes indispensable to be in contact 

with other people. Human society has changed a lot lately; people have increased 

the need of having bilingual communication. Our world has become more global, 

there are many interactions between different cultures and languages. Migration to 

other countries, marriages with foreigners, bilingual education, multi-national 

companies, and international organizations are some of the examples why people 

require being bilingual or multilingual in some other cases.  

Language acquisition and teaching have been increasing day by day, and factors 

that affect learning and acquisition have to be taken into account.   
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There is a number diverse theories related to language acquisition which might 

have different meanings.  Krashen (1981) makes the distinction between 

„acquisition and learning‟, where he conceives acquisition as the unconscious 

process of learning the language when the learner is exposed to it, and learning is 

when the learner is aware of the language learning. 

  

The following sections will describe briefly the difference between FL and L2, the 

difference between Naturalistic and instructed second language acquisition, 

linguistic competence and performance when learning a second language; in the 

interaction hypothesis you will distinguish the difference between incidental and 

intentional acquisition. 

 

To understand how language learning works it is important to make the difference 

between L2 and FL. When we say L2 acquisition we refer to the role language 

plays institutionally and socially in the community, while in FL contexts the 

language is only learnt in the classroom. And the difference between them is the 

way students learn the language and what is learnt.    

 

Ellis (1994: 12) makes the distinction between naturalistic and instructed second 

language acquisition. Naturalistic refers to the way learners are able to 

communicate naturally or spontaneously, in any social context, or in the classroom 
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with the help from the text book; in instructed second language acquisition the 

learner centres his/her attention on some feature of the language structure. 

 

Ellis (1994: 12-13) cites Chomsky (1965) who makes the distinction between 

linguistic competence and performance when learning the target language. He 

considers competence and performance as follows: 

 

…The mental representations of linguistic rules that constitutes the speaker-hearer‟s 
internal grammar. This grammar is implicit rather than explicit and is evident in the 
intuitions, which the speaker-hearer has about the grammaticality of sentences. 
Performance consists of the use of this grammar in the comprehension and 
production of language.   
 
 

Ellis (1999) refers to the Interaction Hypothesis where the learner can learn and 

acquire a second language through interaction or conversations. For this 

hypothesis learners acquire the language incidentally where he/she is not 

conscious of the process s/he is doing to communicate. He makes the distinction 

between incidental and intentional acquisition where the former refers to the 

unconscious process the learner does to communicate and in intentional 

acquisition, the learner is aware of what he/she is studying and learning. 

 

The goal of research in SLA is to know how learners acquire a second language. 

Ellis (1994) mentions the following language researches that have used different 

kinds of performance to explore about learner‟s competence. For example Larsen 

– Freeman (1975) analyzes oral and written learners‟ production, while Cohen 
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(1984) analyzes learners‟ retrospective and introspective information about how 

they learn a second language. There is not an established consensus on how 

competent a learner can be, since it depends on the researchers findings and how 

they consider a learner is competent. 

 

In the late 60‟s researchers started to ask questions about how learners acquire a 

second language, they performed several researches through many years where 

they did some descriptive analysis on what students learn. They were not satisfied 

with knowing what learners learn; but with how they learn, so they started 

analyzing the social context in which language takes place and the learner‟s 

language production. They also analyze how the internal factors such as learner‟s 

mental process they use switch the input into knowledge. The external factors 

have to do with the environment in which language occurs. For the Behaviourist 

theories external factors are very important, on the other hand for the Mentalist 

theories the internal   factors are vitally important since they explore how learners 

internalize grammar rules and how they organize the language to communicate. 

Nevertheless, Cognitive theories views internal and external factors together (Ellis, 

1994).  

 

The social factors that influence SLA are determined according to the environment 

of the context, as was previously mentioned, where the language takes place. 

Researchers as Schumann (1978) propose that learners vary according to their 
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adaptation of the culture of the language they are learning, which is determined on 

how much students have been exposed to the target language; he says that there 

are some learners that only acquire the essential proficiency while there are some 

other learners that are able to have high levels of proficiency in the L2 (Ellis, 

1994). It can be summarized that learners are able to master the language in 

relation to the social context in which language takes place. 

 

Learners also acquire the language through the input they receive which can be 

written or oral. In the case of spoken form, learners interact with other people, 

such as native speakers, teachers, or classmates or in non-reciprocal 

communication; they can listen to news, conversations, etc. on TV or on the radio. 

In the case of written input, students might read stories, news, magazines, internet 

articles, etc. Behaviourists believe input is important since it can give learners 

specific pieces of language that students can put into practice; while for 

Mentalists, input is seen as the mental interaction of a learner with the language 

that permits him/her to create structures inside him/her.  

 

Acquiring a language can be analyzed not only through external factors, but also 

through internal ones. Even though these are not easily observable, there are 

some aspects that can be inferred by studying learners output and by making 

them report how they learn the target language. Language transfer is one of the 

internal factors language learners use when learning a second language. It is 
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defined by Ellis (1994) as the process in which the learner uses some features of 

L1 to add in it to the L2 learning. When there is a communication difficulty students 

tend to translate and make use of L1 and L2 in the same sentence to 

communicate (code-mixing), and/or (code-switching) use the L1 and L2 alternately 

within a discourse (Ellis 1994: 28). 

 

The ability to acquire a second language as well as the level of proficiency is far 

from being the same in all the students; it varies depending on certain factors such 

as age, sex, social class, ethnic identity, level of maturity, educational background, 

personality, motivation, exposure to language, first-language development, quality 

of instruction, and ability to learn a second language (Echevarría, J & Graves, A. 

2003: 46). In addition to this, Mercer (2000: 3) includes in the list learner 

preferences and beliefs and “gender and educational attainment”. 

 

All the factors that affect second-language acquisition mentioned above make us 

believe that learning a second-language is a very complex process that requires 

the analysis of some of those aspects. In this research the analysis refers mainly 

to motivation, quality of instruction, previous exposure to the language and 

interaction with input and output material.    
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4.4.1 Motivation  

 

Motivation is an important factor that can influence the learner in order to be 

successful when learning a second language as well as any other field.  

Littlewood, W. (1984: 53) believes that motivation   “is a complex phenomenon 

and includes many components: the individual‟s drive, need for achievement and 

success, curiosity, desire for stimulation and new experience”, the author also 

presents two factors that he considers are important to learn a second language 

such as communicative need (the students‟ needs for communication depending 

on the place or the social context where the person lives), and attitudes towards 

the second language community. There are some aspects that influence 

motivation for instance, “… the opportunities for using the second language, the 

emotional climate of the learning situation, the type of language to which the 

learner is exposed (his/her “linguistic input”) and the effects of formal instruction.” 

(Littlewood 1984:57)    

 

Jacobs and Newstead (2000: 243-244) point out that:  

“Motivational theorists often divide motivation into three components: expectancy, value 
and affect (e.g., Pintrich, 1989). Expectancy involves students‟ beliefs about their own 
ability to perform the task; value refers to students‟ goals and beliefs about the task, and 
what aspects of it are important to them; and affect covers emotional responses to the 
task” 
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Language teachers say that adults tend to be more motivated when effectively 

learning something they value.  In addition, when the learner feels that he/she is 

progressing, s/he is much more motivated to continue making an effort. That is 

why, if students are aware of their competence, they feel confidence and more 

motivated about their performance. Moreover, students‟ goal should be to become 

lifelong learners. The key to all this is what is called 'intrinsic motivation'. Brown 

(1993 cited Deci 1975: 23) defines it as follows: 

Intrinsically motivated activities are ones for which there is no apparent reward except 
the activity itself. People seem to engage in the activities for their own sake and not 
because they lead to an extrinsic reward… Intrinsically motivated behaviours are 
aimed at bringing about certain internally rewarding consequences, namely, feelings 
of competence and self-determination.    

 

Intrinsic motivation is the pleasure or value that is associated with the activity 

itself. The 'doing' of the activity for its own sake is the main reason for that activity, 

e.g. reading a book purely for pleasure, doing a good job, and the satisfaction of 

learning something new, contrast this with 'extrinsic motivation‟, which emphasizes 

the value a person places on the end result of the action -- the goal rather than 

simply the doing of the task, e.g. reading a particular book in order to pass an 

exam. When a person is trying to become competent at living and working in a 

foreign country, s/he experiences the intrinsic motivation. Factors that enhance 

intrinsic motivation are choice, positive feedback, and optimum challenge. 
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Extrinsic Motivation is when a person does something in order to be successful 

and get a personal purpose such as winning a prize or avoiding any punishment 

(Ryan and Deci 2000). In the same way, Brown, D. (1993: 156) points out that 

“extrinsically motivated behaviours… are carried out in anticipation of a reward 

from outside and beyond the self. Typical extrinsic rewards are money, prizes, 

grades and even certain types of positive feedback”. 

Motivation and proficiency are closely linked together, Gardner and Lambert 

(1972) cited in Littlewood (1984) and Larsen – Freeman and Long, M. (1991) 

identify two kinds of motivation: integrative and instrumental. The first one refers to 

the desire of the students to belong to the target community (Littlewood, 1984: 57) 

argues that “a learner with integrative motivation has genuine interest in the 

second language community”. This means that the reason to learn the language is 

to communicate with native speakers more efficiently and to know about their 

culture. At the same time, Krashen (1981: 22) defines integrative motivation as 

“the desire to be valued members of the community that speak the second 

language, is predicted to relate to proficiency in terms of the two functions”. 

Instrumental motivation refers to the desire of the students to learn the language 

as a means of professional improvement.  

A learner with instrumental motivation is more interested in how the second language 
can be a useful instrument towards furthering other goals, such as gaining a 
necessary qualification or improving employment prospects. Littlewood (1984: 57) 
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Littlewood reports that results from studies about these two kinds of motivation 

show that “learners with a higher integrative orientation are likely to achieve 

greater proficiency” (1984: 57). This suggests that this is the kind of motivation 

that should be fostered in second language teaching. 

In this piece of research, motivation was one of the most important categories 

found in the interviews. This category was subdivided into high motivation and low 

motivation. It is evident that students are motivated to develop the four skills: 

reading, listening, writing and speaking mainly classroom discussions (see 

Appendix # 5). The students interviewed are highly motivated with the stories they 

read since they have helped them improve vocabulary; there is only one of the 

three students who reported he does not like the stories and grammar. (See 

Appendix # 5) 

 

 

4.4.2 Quality of instruction 

 

The role the teacher plays in the teaching learning process of a second language 

is extremely important and facilitates both directly and indirectly students‟ 

language acquisition. When there is enough practice of the target language 

students are engaged in the process and they want to learn the language. 

Therefore, it is especially important that teachers adopt careful planning and 
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methodology of the classes that they are going to give. Echevarría & Graves 

(2003: 47) point out that  

“What happens in the classroom is vitally important. The teacher‟s daily routines, 
levels of lesson preparation, expectations of the students, use of essential teaching 
behaviours, instructional strategies, knowledge of the subject matter, and techniques 
for modifying instruction for English-language learners all impact learner outcomes, 
including language acquisition”. 

 

The instructions given by the teachers should be well explained in order to help 

students understand the language as well as the content or they may feel not 

motivated to learn. Echevarría & Graves (2003: 47) point out that:  

“…If instruction is not made comprehensible and accessible for the students, the 
opportunity to learn both English and content decreases. Good instruction 
requires good input … Effective language learning takes place in well- organized 
classrooms where there are opportunities for interaction with the teacher and 
peers and adequate practice in the target language. Interactive instruction allows 
students to use elaborated language around relevant topics, building English skills 
while at the same time developing content knowledge” 

 

 

4.4.3 Previous exposure to the language 

 

It is vitally important to know and understand how much students have been 

exposed to learning a language. Students first learn at home, then they go to 

school and finally to the university where they choose the programme to study 

according to their abilities and interests to be successful professionals. Echavarria 

and Graves (2003: 19) consider that “The number of years students have spent in 

school, the quality of their school performance, and the consistency of that 

experience are important data”.  Universidad Del Norte receives students who 
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come from different schools with diverse backgrounds.  They are from around the 

country, mainly from the Caribbean Coast. They need to be able to deal with the 

basic skills to communicate effectively in English. For this reason the International 

Relations students take a classification exam which consists of reading 

comprehension, grammar and listening. Based on the test results and the 

additional information provided by the students on a form that they fill out, they are 

placed in the corresponding level: Nivelatorio or Narratives. The students who are 

bilingual do not have English classes; all the students take French and German. 

 

In the research it was found that in the target group seven students were in the 

Nivelatorio last semester, two of them are retaking the Narrative course and only 

one student entered directly to Narratives this semester. 

 
 
4.5. Interaction with input and output material 

 

In any language classroom, students have the opportunity to interact with the 

teacher, the classmates and the materials they read including those proposed by 

the teacher or found in the Internet by them. It is surprising to know how learners 

acquire vocabulary from different sources and adapt it to their written and oral 

production. This section will define first the concept of input and then what output 

means in terms of language learning.  
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In few words, input is everything language learners read or listen to in order to 

acquire the target language, for example sentences, paragraphs or texts, the 

teacher‟s and the classmates‟ speech, songs, videos, etc. This information is then 

stored in their brain to be used and transformed.  Ellis (1990:74) suggests some 

possible input features that have been studied in teachers‟ language. These are 

“amount of talk, rate of speech, vocabulary, syntactic complexity and correctness” 

 

Krashen illustrates two ways of understanding linguistic input material: 1. the use 

of context by the learner to understand the meaning 2. “the provision of simplified 

input by the teacher” (Ellis, R. 1990: 100) the learner can understand the 

information when they are watching television, or when they are in a lecture or 

reading a book; in those cases, it implies one or two-way interaction. When there 

is a two-way interaction allows the learner to obtain more information and to adjust 

the input and negotiate the meaning when there are some problems with the 

communication. 

 

There are two characteristics of input to language learners: „input texts‟ (what they 

read) and „input discourse‟ (what they listen to) the former tries to establish what 

the native speaker actually says or writes and the „input discourse‟ is “the special 

kind of „register‟ that is used when speakers address language learners” (Ellis, 

1994: 246) 
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Ellis (1994: 269) suggests four approaches that establish the relationships 

between input and interaction in the second language acquisition: 

“     …whether the frequency of linguistic features in the input is related to the 

frequency of the same features in the learner language (…) emphasizes the 
importance of input that is comprehensible to learners (…) Emphasizes the role of 
learner output in the interaction. Looks at more holistically at discourse, by asking how 
the process of collaborative discourse construction aids acquisition”  

 

Kasper (1986) argues that learners can understand input when they are able to 

draw conclusions, infer meaning of words or sentences and they compare it with 

their output.   

 

Output is what learners produce in terms of sentences by speaking and writing. 

Examples of oral output are: answering the teacher‟s questions, having a 

conversation, etc. Examples of writing output are: summaries, letters, reports etc. 

 

Swain (1985) puts forward the output hypothesis which claims that learners need 

the opportunity to produce in order to develop native-speaker levels of 

grammatical proficiency. Like Swain, Ellis argues that output is essential for 

learning. He suggests that "the nature of the linguistic competence which learners 

acquire depends on the nature of the discourse in which they participate” (Ellis 

1990: 95)  
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Swain (quoted in Ellis 1994: 285) believe that “comprehensive output contributes 

to acquisition in that learners need to be pushed into producing output that is 

concise, coherent, and appropriate in order to develop full grammatical 

competence” 
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5. METHODOLOGY 

 

The following section presents a description of the methodology and procedure 

that was used to carry out the present research study that is going to answer the 

question “How does the methodology of first level content-based curriculum used 

in the International Relations Program at Universidad Del Norte contribute to the 

development of students‟ language proficiency?” This chapter will describe the 

different methods and instruments to collect data to accomplish the objectives of 

this project. There is a comparison between qualitative and quantitative research, 

definition of the research methods, a detailed description of the instruments used 

in this project such as interviews, surveys and classroom observations and also 

the reasons for the selection of each one of them. 

 

5.1. Qualitative paradigm 

 

Conducting research involves selecting a topic and a paradigm (quantitative or 

qualitative), which is the beliefs and values that will guide the process, and the 

methods implemented. In this piece of research a qualitative paradigm rather than 

a quantitative paradigm will be used. The qualitative research methods are 

ethnographic research, action research and case studies.  
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5.2. Research Methods 

 

Patten (2000:19) makes the difference between quantitative and qualitative in the 

following way:  

Quantitative research is research in which the results are presented as quantities or 
numbers (that is, statistics) and qualitative research is the research in which the 
results are described in words. 

 

Quantitative research has to do with data gathered and then quantified in 

numbers; it summarizes the responses with numerical information. To conduct 

quantitative research instruments such as structured (multiple choice) 

questionnaires or interviews can be used which are going to be reduced in 

numbers in order to get data earlier. In contrast when conducting qualitative 

research the results of the investigation are not presented in numbers, the 

responses are given in words and the instruments to use for this purpose are 

unstructured observations and interviews. The researcher should select a small 

sample to administer the instruments, and it will take more time to conduct the 

interviews and observe the target members. The researcher can make some 

adjustments in the instruments such as reformulating or adding questions based 

on earlier responses by subjects, and cite participants. To carry out qualitative 

research, it is required to be committed to study the problem since it is time and 

resource consuming. On the other hand, in quantitative research the researcher 

selects a large sample to administer the instruments; which can take less time to 
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apply. The instruments can not be adapted or adjusted. Participants are not cited, 

they are anonymous. For that reason, the results are presented in a general way.   

Language researchers prefer doing research through the qualitative paradigm 

because their objective is to lead “data-collection techniques at the naturalistic end 

of the spectrum and to interpretive rather than quantitative analysis” (McDonough 

& McDonough 1997: 93) 

 

The following table, taken from Burns (2000: 391-392), makes a clear distinction 

between qualitative and quantitative paradigms; consequently it will be evident 

why I decided to choose qualitative instead of quantitative method. 

 

Comparison of qualitative and quantitative methods 

Qualitative     Quantitative 

Assumptions 

Reality socially constructed Facts and data have an objective 
reality 

Variables complex and interwoven; 
difficult to measure. 

Variables can be measured and 
identified. 

Events viewed from informant‟s 
perspective. 

Events viewed from outsider‟s 
perspective. 

Dynamic quality to life. Static reality to life. 

 
Purpose 

Interpretation Prediction 

Contextualization Generalization 

Understanding the perspective of Causal explanation 
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others 

 
 
 
Method 

Data collection using participant 
observation, unstructured interviews 

Testing and measuring 

Concludes with hypothesis and 
grounded theory 

Commences with hypothesis and 
theory 

Emergence and portrayal Manipulation and control 

Inductive and naturalistic Deductive and experimental 

Data analysis by themes from 
informants‟ description 

Statistical analysis 

Data reported in language of informant Statistical reporting 

Descriptive write-up Abstract impersonal write-up 

 
Role of researcher 

Researcher as instrument Researcher applies formal instrument 

Personal involvement Detachment 

Empathic understanding Objective 

 

Wragg (1999) lists the positive aspects of conducting qualitative method. Among 

those, he lists that it is possible to observe the personal traits of the teacher and 

the students, their verbal interaction, the vocabulary they use, their gestures and 

facial expressions, the nature of the activity, the way the teacher manages 

students behaviour, the resources available, the audiovisual aids used such as 

television, tape recorder, computer, video beam, and the task organization (pair, 

group, individual work) 

 

One of the main reasons of choosing qualitative research method is the nature of 

the main question and sub questions; the main question asks about the 
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methodology and the sub questions about interaction and motivation which can 

only be answered through several classroom observations, direct semi-structured 

interviews and surveys. 

 

5.2.1 Ethnography 

 

The present work is going to be based on ethnographic research which is defined 

by some authors in the following way: 

Burns (2000: 393) defines literally the term ethnography as „writing about people‟ 

that has to do with “the study of a group of people for the purpose of describing 

their socio-cultural activities and patterns”. At the same time Van Lier (1988: 54) 

says that ethnography is the hypothesis related to the “humanistic approach to 

social science”... According to Nunan (1992: 55), it “involves the study of the 

culture/characteristics of a group in real-world rather than laboratory settings”.  In 

ethnographic research the objective is to get data in real situations as they really 

occur and in the context where the observation takes place without the 

intervention or manipulation of the researcher.  

 

Wilson (1982, cited by Nunan 1992: 53) identifies the roots of ethnography in 

anthropology and sociology, although there is also a strong tradition in research 

into animal behaviour. He speaks about two theories about human performance: 
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“Naturalistic-ecological hypothesis and the qualitative-phenomenological 

hypothesis” The former believes that  

The context in which behaviour occurs has significant influence on the behaviour. It 
follows that if we want to find out about behaviour, we need to investigate it in the 
natural contexts in which it occurs, rather than in the experimental laboratory. 

 

while in the second one that Wilson identifies as the qualitative –

phenomenological hypothesis, “ethnographers believe that human behaviour 

cannot be understood without incorporating into the research the subjective 

perceptions and belief systems of those involved in the research, both as 

researchers and subjects”  Nunan (1992: 54).  

 

Ethnographic research is a useful way of knowing what happens inside the 

classroom; it involves the description of the participants‟ behaviour, the activities 

performed by them and some other aspects that might be obtained through 

observing and interviewing the participants. In this case qualitative analysis is 

mainly used in order to understand what happens to the target group members.  

 

Burns (2000: 396) describes three phases in which ethnographic projects can be 

divided: The initial phase, the second and the third one where the first one is 

guided by broad research interests, the investigator collects data with a view to 

exploring a range of possible ideas, while in the second phase significant classes 

of events and persons begin to emerge leading to reformulation of initial guiding 



43 

 

propositions, however, the third one has to do with the collection of data relevant 

to the reformulated objectives. 

 

Ellis, R. (1990: 68-69) mentions two types of ethnography: Constitutive 

ethnography and Microethnography which will be briefly described. 

 

5.2.1.1 Constitutive ethnography and microethnography 

 

Ellis (1990: 68-69) defines two types of ethnography: constitutive ethnography and 

Microethnography. The former “aims to make explicit the way in which classroom 

participants succeed in creating and managing the events in which they take part”, 

Mehan (1979 quoted by Ellis 1990) used lessons videotaped and the “participants‟ 

reactions to the events that took place, in order to examine the way behaviour is 

organized and how the interactions were accomplished” 

While Microethnography: 

Focuses on „particular cultural scenes in key institutional settings‟ (Erikson and 
Mohatt, 1982;-quoted in Mitchell, 1985). It has a similar aim and employs similar 
techniques – such as detailed analysis of audiovisual records of institutional events – 
to those used in constitutive ethnography, but restricts the object of study to delimited 
context of activity which are recognized as real by the participants (e.g. „getting ready 
for a break‟ or „setting homework‟). Anthropological studies of these kinds generally 
present their results in a discursive and illustrative manner” (Ellis 1990: 69) 
 

Anthropological research has some advantages listed by Gaies (1983) cited in 

Ellis, R. (1990: 69). 
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1. It can report learners who are not dynamically interacting in the course 

group. 

2. “it can provide insights into conscious thought processes of participants  

3. It helps to identify variables which have not been previously acknowledged”  

 

The present piece of research is constitutive since the purpose is to see how 

International Relations students at Universidad del Norte interact in the classroom 

and how they acquire language through content based instruction 

 

 

5.3 Participants and course description 

There are four groups which are in the Narratives course in the International 

Relations program at Universidad Del Norte in Barranquilla during the second 

academic semester of 2007. The target group chosen for the research included 

fourteen students on the teacher‟s list, but when the classroom observations 

started only ten students attended the classes.  

 

The data analyzed for the purposes of this study were collected at the end of the 

semester in a university environment where the curriculum requires students to 

attend four English classes a week during the semester. Seven classroom 

observations were performed, but only five of them were transcribed. During those 
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observations the students attended to classes with the photocopied material for 

the subject Narratives. 

 

At the beginning of the semester, the students received different materials 

including one - page short stories; then, they started reading longer stories from 

the book Shades of Emotions that contains four short stories from different 

writers, they only read three of them: “The Gift of the Magi” by O. Henry, “Beyond 

the Bayou” by Kate Chopin and “The Rocking Horse Winner” by D. H. Lawrence 

(See Appendix #8).  

 

 

The students selected for this research are a heterogeneous group that has 

developed different skills according to their needs and interests. They come from 

different background. Only one student didn‟t study English before starting the 

University, two of them are retaking the level and seven were doing the Nivelatorio 

course (intensive English, seven hours a week) the university offers to students 

that need to improve their level. 

 

5.4. Instruments 

 

In order to collect data we have to take the decision about the action or instrument 

to be used. There are many sources from which data can be collected in order to 
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know what happens in the classroom. There are lots of instruments for collecting 

data such as questionnaires or surveys, interviews, diaries, observations, etc.  

 

In this research project, the instruments selected are interviews, surveys and 

classroom observations, implemented with the intention to obtain consistent data 

about students‟ beliefs and feelings towards the subject Narratives and what 

students do during the semester to become proficient in the subject and how the 

material they use gives them enough tools to communicate effectively. In this 

section, the definition and the justification for the instruments‟ selection will be 

explained. 

 

5.4.1. Interviews 

 

One of the most widely used techniques for data collection is the interview that 

Burns (2000: 423) define it as”... verbal interchange … in which an interviewer 

tries to elicit information, beliefs or opinions from another person”. Richards (2003) 

believes it is part of our everyday lives and that there are different kinds of 

interviews for diverse purposes. The research interview is just one among many 

types, which is defined by Cannell and Kahn (1968) as a conversation between 

two persons, the interviewer and the interviewee, in order to obtain relevant 

information for the research objectives.  
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In the 1980s, there was a considerable growth in using interviewing as a method 

for educational research and now, it is generally agreed that interviewing is a key 

method of data collection.  Cohen and Manion (1994: 272-273) describe the 

following purposes for conducting an interview: 

 

 To get information according to the research objectives. 

 To test hypothesis or to suggest new ones. 

 To use it in conjunction with other methods in a research task. 

 

There are many kinds of interviews. Hitchcock (1989: 79) lists nine types: 

“structured interview, survey interview, counselling interview, diary interview, life 

history interview, ethnographic interview, informal/unstructured interview, and 

conversations”. While Cohen and Manion (1994: 273), compare the different types 

of interviews among them: the structured and the unstructured interview; the non-

directive and the focused interview. They argue that when conducting a formal 

interview there is a selection of specific questions that are going to be asked “the 

structured interview is one in which the content and the procedures are organized 

in advance” (Cohen and Manion, 1994: 273). In less formal interviews, the 

interviewer adjusts and modifies the questions explaining, adding words, changing 

the questions sequence, and in informal interviews the interviewer lists the key 

topics and performs a kind of conversation instead of having a pre-designed 
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questionnaire. “The unstructured interview is an open situation, having greater 

flexibility and freedom” …“the non-directive interview as a research technique 

derives from the therapeutic or psychiatric interview” Cohen and Manion (1994: 

273) 

 

5.4.1.1 Focused or semi structured interviews 

 

The focused interview or semi structured interview is a technique used mainly in 

qualitative research to allow the interviewee talk about his/her opinions about a 

particular subject or area. Thus, the interviewer focuses on the areas s/he is 

interested in exploring. The main goal of this kind of interview is to understand the 

interviewee‟s point of view and not the participants‟ behaviour. Cohen and Manion 

(1994: 274) say that in focused interviews the “interviewer can play a more active 

role: he can introduce more explicit verbal cues to the stimulus pattern or even 

represent it”, that means that the interviewer tries to build up a conversation; the 

questions can be prepared in advanced or they can occur during the interview. 

 
 
5.4.1.2 Structured interviews 
 
The structured interview is defined by Wilkinson (2000) as a specified group of 

predetermined questions that are asked in sequence. Therefore, the interviewee 

simply answers the questions the interviewer asks without interaction (discussion) 

among them. 
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The advantages of the structured interviews according to Kerlinger, cited in Cohen 

and Manion (1994), are that there is a great “uniformity of measurement and 

therefore a great reliability; of making the respondents answer in a manner fitting 

the response category; and of being more easily coded” 

 

Even there are two kinds of interviews, in certain situations a mixture of the two 

interview approaches is used, either to define or to explain the topic of the 

interview, which allows the interviewee and the researcher discuss some of the 

questions. 

 

For this research three students were interviewed, a low proficient student who is 

going to be named LOTTY, an intermediate student: INTTY and high-proficiency: 

ATTY. The first one, LOTTY, was retaking the level and still has problems with the 

subject, and he is not very motivated with the readings and the activities. The 

second student, INTTY, was in Nivelatorio last semester, where she received 

seven hours a week of intense English classes, she is really motivated in the 

class. The third student, ATTY, is the one who interacts actively in all the classes, 

and speaks more fluently.  The semi-structured interview format has nine 

questions that were asked to the three students. (See Appendix #4)  
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5.4.2. Surveys 

 

In educational research, surveys are considered as the most commonly 

instruments used among all the different methods to get data when there is a large 

group of people.  

 

Cohen and Manion (1994) believe that to do research using surveys it is 

necessary to specify the objectives of the survey and the population the survey is 

going to be addressed in order to take the decisions about sampling and 

resources.  

 

In this piece of research International Relation students are going to answer 

questions about how the methodology implemented in the classroom has helped 

them improve their English level (proficiency) in the subject Narratives, and about 

the quality and appropriacy of the length, genres and sources of them.  Another 

aspect to take into consideration is how motivated students are to learn the 

language in this subject, the relation between the content of the subject and the 

field of study, and student‟s perception of the English program. 

 

Burns (2000) lists the main characteristics of surveys in the following way: 
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 It requires participants to answer a set of standard questions.  

 The interviewer administers the instrument directly, sends it by mail or 

phones the participant. 

  The participants represent a sample of the defined population. 

 The standardized questions facilitate making comparisons of 

individuals. 

 

The following are the steps in survey research: 

1. Selecting the topic, the population, the methods and procedures 

to collect data, and the resources. 

2. Choosing a representative sample of people included in the 

survey. 

3. Deciding on the questions and the format of the instrument. 

4. Pre-testing or piloting the instrument. 

5. “Processing data includes the coding of the data, computer 

processing of the data, interpreting the results, and reporting the 

findings” (Burns 2000: 568) 

 

The previous author registers the following strength and advantages of the survey 

method: 
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 It is often the only way to obtain information about a 

subject‟s past life;  

 It is one of the few techniques available to provide 

information on beliefs, attitudes and motives. 

 It can be used on all normal human population except 

young children. 

 It is an effective way of collecting data in large amounts at 

low cost in a short period of time; and 

 Structured surveys are amenable to statistical analysis. 

Burns(2000: 568) 

 

In the following research ten students attended regularly to the classes, they 

answered the fourteen questions of the survey format (see Appendix # 2). 

 

5.4.3. Classroom observations 

 

Classroom observations will play an important role in this research in order to 

obtain information about what really happens inside the classroom. It involves 

going to a class to find out what happens in the teaching and learning process. 

Seliger and Shohamy (1989: 162) point out that 

“In second language acquisition research observations are most often used to collect 
data on how learners use language in a variety of settings, to study language learning 
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and teaching process in the classroom, and to study teachers‟ and students‟ 

behaviours”. 
 

Similarly, Allwright (1988) considers that observation basically describes what is 

concerned in the classroom, what happens in it; it is a process of recording 

classroom events that can be studied later by the researcher. 

 

Observation can be divided in two main types: (1) structured observations and (2) 

unstructured or open observations. The former has to do with the way the 

researcher organises the observation (observation format) in advance following 

certain parameters, in other words you observe what you decided in advance to 

watch, while the second one has to do with the data recorded without 

predetermination, the observer simply goes, in this case, to the classroom and 

records everything and takes some notes.  

 

Anthropological observation provides a more qualitative approach to this project 

since the objective is to describe in a holistic way what happens in the classroom. 

It involves an amount of data collection and then the analysis of the reports of data 

in a logical way.  

 

Long (1980) cited in Ellis (1990: 68) defines the procedures of conducting 

anthropological observation:  
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Participant ethnography involves the researcher taking a regular part in the activities 
under study... Non-participant observation sets the researcher outside the 
classroom events being observed. A variety of techniques can be used to obtain 
data_ note-taking, interviewing, administering questionnaires, eliciting personal 
opinions by means of rating and ranking and analysing relevant documents (e.g. 
students‟ homework and teachers‟ handouts)”. 
 
   

With the intention of obtaining reliable data to carry out the classroom observation, 

it is convenient to have high-quality equipment, but it is not compulsory to be 

sophisticated. Richards (2003) advises instructors to start recording their own 

classes for their own development as a teacher and as a researcher, if wanting to 

record other teachers‟ class, explain the purpose of recording the lesson, offer 

him/her a transcription of the findings, s/he can become involved in the research if 

/he wants.    

 

Recordings can be a useful tool when someone is observing classes; however, 

there are some constraints such as students‟ distraction, participants‟ voices are 

not easy to identify, transcription of the recordings is time-consuming but it is 

complemented with notes during the observation (McDonough and McDonough, 

1997). 

 

Waxman, (2004: 3) points out the main advantages when conducting a classroom 

observation are:  

(a) it permit researchers to study the processes of education in naturalistic settings, 
(b) provide more detailed and precise evidence than other data sources, and (c) can 
be used to stimulate change and verify that the change occurred (Anderson & Burns, 
1989).  
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In this research seven classes were observed and recorded, but only five of them 

were transcribed, then categorized, and finally analysed. The classroom 

observation technique was used in order to analyse, how students interact with the 

material, with the teacher and classmates and some other aspects that are 

analysed in the results. (See Appendix #6)    

5.5 TRIANGULATION 

To facilitate the analysis of the data collected in this piece of research, and taking 

into consideration the three methods used to collect information: survey, interview, 

and classroom observation; a particular technique called Triangulation is going to 

be implemented in order to analyze those findings. According to Cohen & Manion 

(1984, p. 254), in social sciences, triangulation tries “to map out, or explain more 

fully, the richness and complexity of human behaviour by studying it from more 

than one standpoint”. Later on, these authors also argue, (1989:233), that 

triangulation is the combination of methods in the study of any research; a method 

of finding the truthfulness of information when comparing several instruments 

related to the same objective.  

In any piece of qualitative research, the purpose of triangulation is to show the 

credibility and validity of the results obtained from the instruments used during the 

research process. Altrichter et al. (1996, p. 117) point out that “it gives a more 

detailed and balanced picture of the situation”.  
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6. RESULTS 

 

6.1. Survey report 

 

The survey was applied to ten students that regularly attended the Narratives 

classes. The survey was presented to the students in their mother tongue. (See 

Appendix #3). The first three questions were asked with the purpose of getting 

students background information (name, age and studies).  The following are their 

answers: 

 

All of them studied English in non bilingual schools, three studied English at the 

Colombo Americano and one of them in Toronto Canada at the ILC College. The 

previous semester seven of these students took the Nivelatorio course, two of 

them were retaking the Narratives level, and one was taking English at the 

University for the first time. 

 

From questions 4 to 7, students were asked to grade the activity according to their 

preference being one (1) the highest grade and four (4) the lowest.  

In question number 4 students, were asked to decide which of the reading 

activities motivated them the most to develop their reading skills.  
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 Three of the students surveyed chose the short stories they read in class. 

 3 other students reported that the information they had to look for in internet 

related to topics about the American Civil War and the origin of Jazz were 

the ones that motivated them highly to improve their reading skills. 

 One student added that he would like to read something about sports. 

 Another one suggested she would like to practice reading in the lab.  

 

In question number 5 

 Half of the class considered they had improved their speaking through oral 

discussions about family problems and discrimination, which are the main 

topics of the program. 

 They mentioned they felt motivated when they debated about topics they 

researched in internet.  

 

In question number 6, students were asked to identify which activities developed 

in the Narratives course helped them improve their writing skills. 

 4 of them indicated they preferred writing sentences where they could use 

the vocabulary of the stories they read in class. 

 For 7 students answering questions from the book ranked second in their 

scale. 
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In question number 7, regarding listening skills: 

 5 students replied they preferred watching videos related to family 

problems and discrimination. 

 Oral discussions ranked second in students preference for 5 students.   

 

In question number 8 which asks about strategies to deal with unknown 

vocabulary:  

 5 of them reported they use the dictionary 

  3 of them use context clues to understand the meaning of a word. 

  Only 2 students ask their partners. 

 One student reported he asked the teacher. 

 Another one said he used the computer to translate the sentence. 

 

In question number 9, regarding acquisition of new vocabulary: 

 5 students reported they translated the word into Spanish 

 3 students  find a synonym of the word 

 2  students reported that they usually write summaries of the stories  

 Only one student said she usually writes sentences using the vocabulary. 

  

In question number 10, regarding skills developed through narrative text: 
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 7 students commented they believe they have developed their reading 

skills 

 4 students expressed they have improved their speaking skill. 

 There is only one student that says that she has improved all the skills, 

reading, listening, speaking and writing, at the same time. 

  

In question number 11, which asks about the way the readings have helped them 

improve their English:  

 7 students believe they have improved vocabulary through the readings. 

 2 students said they have learned to speak. 

 1 student responded he had learned how grammar works. 

 1 student comments that she has been able to understand the readings and 

organize her ideas. 

 

 Question number 12 asks about how they are learning to communicate: 

 8 students said they know they are learning through the readings because 

now they are able to talk about them. 

 3 students said they are able to write. 

 Another student added that now she can talk with some friends who live in 

foreign countries. 

 

In question number 13, regarding writing strategy: 
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 7 students said they translate from Spanish into English when they write. 

 4 students think in English and then they write. 

In question number 14, regarding reading preferences:   

 4 students preferred the story “The Gift of the Magi” 

 4 students preferred the story “The Rocking-Horse Winner” 

 2 students preferred the story “Beyond the Bayou” 

The students who reported they liked the story “The Gift of the Magi” consider: 

 it is very interesting 

 it teaches them a moral (family problems: one  of the main topics of the 

program) 

 They liked the content; it was easier to understand. 

 the vocabulary was not as complex as that of the story  “Beyond the Bayou” 

The students who preferred the story “The Rocking-Horse Winner” said: 

 the vocabulary of the story was easier  

 they identified themselves with the characters 

 it was very interesting because the story had a message 

 

6.2. Categories for analysis of student interviews 

 

This section lists the categories and subcategories found in the interviews. The 

main categories are: Improvement, motivation, methodology, and input interest. . 
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1.1. IMPROVEMENT 

1.1 Listening 

1.2 Speaking 

1.3 Vocabulary 

1.4 Organizing ideas 

1.5 Fluency 

1.6 Grammar  

1.7 Thinking in English 

 

2. MOTIVATION 

2.1 HIGH MOTIVATION: 

2.1.1 Reading 

2.1.2 Listening 

2.1.3 Speaking 

2.1.4 Writing 

2.1.5 Discussions  

 

2.2 LOW MOTIVATION: 

2.2.1 Stories 

2.2.2 Grammar 
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3. METHODOLOGY  

3.1 Importance of practice in vocabulary and structures  

3.2 Writing preferences 

3.3 Importance of class atmosphere 

3.4 Inferring meaning from context 

 

4. INPUT INTERESTS 

4.1 National and international news 

4.2 Local topics 

4.3 Films with and without subtitles 

4.4 Expressing writing preferences 

4.5 Prefers texts with easy vocabulary 

 

6.3. Categories of classroom observations 

 

This section presents the list of the categories found in the classroom 

observations which is subdivided into teacher and students. The main categories 

for students are: text data, asking for help, reading strategies and language 

learning proficiency. The teacher categories are: methodology and motivation. 
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I. STUDENTS 

1. TEXT DATA 

       1.1  Remembering text data 

       1.2 Attempting to remember text data 

       1.3 Failing to remember text data 

       1.4 Attempt to find text data 

  

2. ASKING FOR HELP 

2.1 Asking for meaning 

2.2 Asking for spelling 

2.3 Asking for translation 

2.4 Asking for pronunciation 

2.5 Asking for vocabulary 

 

    3.  READING STRATEGIES 

        3.1 Reading text fragments 

        3.2 Asking for information 

        3.3 Self monitoring  

        3.4 Using the dictionary 

        3.5 Using L1 
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        3.6 Lack of knowledge 

        3.7 Confirming information 

4. LANGUAGE LEARNING PROFICIENCY 

       4.1 Inference 

       4.2 Attempt to infer meaning 

       4.3 Initial awareness of register 

       4.4 Awareness of need to broaden vocabulary  

       4.5 Gives opinion/interpretation 

       4.6 Identifies connector 

       4.7 Repeats the idea 

 

II. TEACHER 

1. METHODOLOGY 

1.1  Scaffolding 

1.2 Specific question 

1.3 Teacher‟s correction 

1.4 Giving instructions 

1.5 Identifying narrative elements 

1.6 Completes the idea 

1.7  Checks understanding 

1.8 Summarizing 

1.9 Gives instructions and explains the activity 
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1.10 Encourages the student to use L2 

 

2. MOTIVATION 

2.1 Motivation through evaluation 

 

6.4. DEFINITION OF CATEGORIES FOR ANALYSIS OF STUDENT 

INTERVIEWS 

This section presents the definition of the categories found in the student‟s 

interviews and examples of each one. 

 

DEFINITIONS 

In the students‟ interviews four main categories were found: improvement, high 

and low motivation, methodology, and interest. Within improvement, the following 

subcategories were found: Listening, Speaking, Vocabulary, Organizing ideas, 

Fluency, Grammar, Thinking in English. The category of motivation was 

subdivided into high and low motivation. Students felt highly motivated through 

Reading, Listening, Speaking including specially classroom discussions, and 

writing even though there was a student who was not motivated to read the 

stories, and another one who reported that she is not motivated to study grammar. 

 

 For the category of methodology, these are the subcategories: importance of 

practice in vocabulary and structures, usefulness of reading, usefulness of 



66 

 

listening, importance of class atmosphere, transfer to L1 and inference of meaning 

from context. Regarding the category of interest, students interviewed emphasized 

on: national and international news, local topics, films with and without subtitles; 

they also mentioned they prefer writing activities and texts with easy vocabulary. 

(See Appendix # 5) 

 

1. IMPROVEMENT 

For the first category, the students interviewed LOTTY, the low student, and 

ATTY, the advanced student reported a sense of improved listening skills, since 

they have been exposed to their teacher‟s input and movies. They say they are 

now able to understand, think in English, and express their ideas freely.  The third 

Colum is the categorization of the interview. 

 

Interview #1  

6 LOTTY 

 Me ha ayudado muchís imo 
porque ant iguamente yo pensaba 
en español decía en ingles y me 
confundía mucho porque el  
español es muy d iferente a l ing lés 
uno va pract icando la estructura 
de las palabras y de las orac iones 
y va cogiendo vocabular io y se 
puede expresar mejor  en inglés.  

Mot ivat ion to 
read 
Learning to 
th ink  in 
Engl ish  
 
 
Importance of  
pract ice in 
vocabulary 
and 
structures  

 

11 P 
 De todas las act iv idades que tú 
real izaste en la c lase de 
Narrat ives, ¿cuales crees que te  
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han ayudado más o te han 
motivado más para e l  aprendizaje 
del  inglés? 

12 LOTTY  El  l is tening   

13 P 
 A qué te ref ieres con l is tening.  
¿Como has desarro l lado e l  
l is tening dentro de la c lase?  

 

14 LOTTY 

 Cuando escucho a mis 
compañeros o a la profesora o 
cuando vemos pel ícu las voy 
educando el oído y así pues se 
me hace más fáci l  e l  ing lés para 
poderme expresar.  

Importance of  
l is tening 
pract ice  

 

21 P 
¿Qué piensas tu que has 
desarro l lado más en  la mater ia,  
que habi l idad? 

 

22 LOTTY 
 El l is tening por que me ha 
ayudado a expresarme.  

Increasing 
f luency  
 

23 P 
Cómo sabes que has desarro l lado 
la habi l idad de l is tening?   

 

24 LOTTY 

 Como se yo porque pues ya  
puedo entender y a d iferenc iar las  
palabras y a entender la idea de 
lo que me están d ic iendo por eso 
se que he educado más e l  oído.  

Improved 
l is tening 
sk i l ls  

 
 

Interview #2  

25 ATTY 

 Me gusta ver las pelícu las s in 
subtí tulos , escucho música en 
inglés y t rato de prestar le 
atención a la le t ra de las  
canc iones… y tratar de leer  
cualquier cosa que vea, o sea no 
me resisto a leer en inglés, en 
internet,  en revis tas, lo que sea.  

Mot ivat ion: 
f i lms without 
subt i t les  
Mot ivat ion 
to l is ten 
Mot ivat ion 
to read 

 
 

 
 
In the following example the student reported she has been able to improve 

vocabulary, and she is motivated to read and that she is able to infer meaning 

from the context. 
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15 P 

¿Cómo s ientes la lectura de los  
cuentos en la mater ia de 
Narrat ives te ha ayudado a 
desarro l lar  tus habi l idades de 
hablar,  leer,  escr ib ir ,  escuchar?  

 

14 ATTY 

 Me ha ayudado pr imero que todo 
a perfecc ionar e l vocabular io,  
habían muchos términos de las  
lecturas que yo no conocía, no 
sabía emplear e l vocabular io, eso 
me ha ayudado bastante, otro a 
saber expresarme a organizar mis 
ideas y ya es lo que 
pr inc ipalmente me ha ayudado.  

Improvement 
in 
vocabulary 
Mot ivat ion 
to read 
Improvement 
in speak ing  
Improvement 
in 
organizing 
ideas 

35 P 

 Como sabes que has a través de 
esta mater ia has logrado 
desarro l lar  las habi l idades de 
speak ing, reading y wr it ing?  

 

36 ATTY 

 Me he dado cuenta porque yo 
comencé leyendo The Gif t  of  the 
Magi y me sent ía desesperada por  
que sentía que esas palabras no 
las conocía y me sent ía 
desesperada pero ya cuando 
fuimos avanzando en las lecturas 
Beyond the Bayou, The Rock ing –  
Horse W inner las leía mucho mas 
rápido y no tenía que perder  
mucho t iempo buscando las 
palabras en e l  d icc ionar io.  

Self -
assessment  
Mot ivat ion 
to read 
Infer r ing 
meaning 
f rom context  
 

37 P 

 De las  act ividades que real izas 
en la c lase de Nar rat ives ¿cuales 
s ientes que te han mot ivado más 
aprender  inglés y cuales s ientes 
que no te han ayudado?  

 

38 ATTY 

 Las que más me motivan son las  
lecturas y las  d iscus iones en 
c lase, de pronto que nos coloquen  
a invest igar sobre cualquier tema 
adic ional,  por  lo menos como hizo  
la profesora de Discr iminac ión, de 
v iolenc ia in trafamil iar ,  cosas así,  
que son son son son actuales, y 
que dan ganas de leer las y de 
saber y es mas fáci l  expresarse,  
también me gustó focus on 
grammar en el  laborator io y que 
no me mot ivan son las estructuras 
como ta l ,  o  sea, es  impor tante 

Mot ivat ion 
to read 
motivat ion: 
c lass 
d iscuss ions  
Interest in 
nat ional and 
internat ional  
news.  
Importance 
of  pract ice 
vocabulary 
and 
structures  
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aprender las porque obviamente de 
ahí es que uno va a saber  
expresarse pero no me l lamaban 
mucho la atenc ión pref iero c lases 
de wr i t ing.  

Lack of  
interest in 
grammar 
Mot ivat ion 
to wr i t ing  

In the subcategory organizing ideas the student reported that the readings have 

helped her learn more vocabulary, and she is able lo express and organize her 

ideas.  

Interview #2 

2 P 

¿Cómo sientes la lectura de los cuentos 
en la materia de Narratives te ha ayudado 
a desarrollar tus habilidades de hablar, 
lleer, escribir, escuchar? 

 

10 ATTY 

 Me ha ayudado primero que todo a 
perfeccionar el vocabulario, habían 
muchos términos de las lecturas que yo 
no conocía, no sabía emplear el 
vocabulario, eso me ha ayudado 
bastante, otro a saber expresarme a 
organizar mis ideas y ya es lo que 
principalmente me ha ayudado. 

Organizing 
ideas 
 

 
 
 
In the subcategory of Fluency the student considers she has made progress in 

her proficiency level compared to that of the previous course she took since she 

feels she is now able to speak more fluently, read faster, and understand 

questions. 

 

 

Interview #2 

5 P 

¿Como sientes tu que te han ayudado las 
lecturas de la materia Narratives a 
desarrollar tus habilidades comunicativas 
reading, speaking, en inglés? 
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6 ATTY 

 Mucho porque la verdad es que yo 
estaba en Nivelatorio el semestre pasado 
y más que todo allá estábamos como 
escribiendo y no nos ponían a hablar y yo 
o sea era como penosa entonces acá la 
profesora nos ha puesto a hablar y eso 
me ha gustado porque me he soltado 
más, eso es lo que me ha gustado más 
de la clase que la profesora nos ha 
puesto a hablar, yo en Nivelatorio la 
verdad es que yo no hablaba y la 
profesora tampoco nos preguntaba era 
puro escrito, trabajo y ya, eso es lo que 
más me ha gustado 

Increasing 
fluency  
 

 

Interview #3 

 

20 INTTY 

 Porque cuando me preguntan entiendo 
más y respondo enseguida o de pronto 
me quedo pensando en que voy a decir 
y antes no, antes me preguntaban y yo 
me quedaba como que… o sea ¿que 
me están preguntando? Y también 
siento que cuando estoy leyendo  a 
veces leía muy lento ahora leo un poco 
más rápido de pronto hay un párrafo 
que no entiendo pero siento que he 
aprendido mucho. 

Improved 
listening,  
speaking and 
reading 
 
 
 
 

 
 
 
Here two students reported they have improved Grammar  
 

Interview #2 

22 ATTY 

Si, porque se me dificultaba de pronto 
saber utilizar el had por lo menos las 
frases como I had had, I wish, I would. 

Improvement 
grammar 
learning  
 

 
Interview #2  

34 ATTY 
 Las que más me motivan son las 
lecturas y las discusiones en clase, de 
pronto que nos coloquen  a investigar 

Importance of 
practice 
vocabulary and 
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sobre cualquier tema adicional, por lo 
menos como hizo la profesora de 
Discriminación, de violencia intrafamiliar, 
cosas así, que son son son son 
actuales, y que dan ganas de leerlas y 
de saber y es mas fácil expresarse, 
también me gustó focus on grammar en 
el laboratorio y que no me motivan son 
las estructuras como tal, o sea, es 
importante aprenderlas porque 
obviamente de ahí es que uno va a 
saber expresarse pero no me llamaban 
mucho la atención prefiero clases de 
writing. 

structures 
 
Lack of interest 
in grammar 
 
 
 
 

 
Interview #3 

18 INTTY 

 Bueno he reforzado mucho la lectura, la 
gramática y como le decía  
anteriormente a hablar me he soltado 
más, por lo menos al principio de 
Narratives cuando la profesora me 
preguntaba me daba pena porque de 
pronto no pronunciaba bien y porque 
aquí hay muchas personas que hablan 
bien y me daba como pena, pero ya 
después me he soltado y eso porque 
uno se suelta y como que ya no le da 
pena ya. 

Skills 
Improvement: 
reading,  
grammar, and 
speaking  
 
 
 
 

 

 About the subcategory: Thinking in English, two of the students surveyed 

reported they have developed the ability to think in English, as can be seen in the 

following example. Even though LOTTY is a student who has retaken the level 

and is not very motivated with the readings, he has improved this skill. He 

described how he can express his ideas without thinking them in Spanish first, as 

he used to do initially. Likewise, ATTY, who stands out because of her high level 

of participation tries not to think in Spanish. Even when she feels forced to look for 

the meaning of a word in the dictionary, she translates it immediately into English.  
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Interview #1  

6 LOTTY 

 Me ha ayudado muchísimo porque 
antiguamente yo pensaba en español 
decía en ingles y me confundía mucho 
porque el español es muy diferente al 
inglés uno va practicando la estructura 
de las palabras y de las oraciones y va 
cogiendo vocabulario y se puede 
expresar mejor en inglés. 

Learning to 
think in English 
 
 
 

 
 
Interview #2 

26 ATTY 

Primero que todo trato de no pensar en 
español, trato de pensar en inglés y si 
me resulta muy complicado por ejemplo 
una palabra que jamás había escuchado 
la busco en el diccionario, pero trato ese 
significado que busco en español trato 
enseguida de pasarlo en inglés en mi 
mente, o sea de decir o poner varios 
ejemplos en mi mente, esto significa 
esto, o lo puedo utilizar aquí, cosas así. 

Learning to 
think in English 

 

2. MOTIVATION 

 

 HIGH MOTIVATION: 

INTTY, who was in Nivelatorio last semester indicates she is motivated to read 

because she feels forced to do it in order to participate in class; she has realized 

she can talk more since class discussions are based on the readings. 

 

Interview #3 
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22 INTTY 

Las actividades que me han motivado 
mas por lo menos son las lecturas de 
pronto por la presión de la profesora que 
me va a preguntar mañana leo y 
también me gusta por que acá es hablar 
más que todo y me ha gustado mucho 
eso, tengo que leer quiera o no quiera y 
porque me interesa también aprender, 
eso de pronto es lo que más me ha 
motivado, lo que menos me ha motivado 
de pronto en Narratives es eh… 
ummm… la verdad es que todo me ha 
gustado, no te puedo decir que es lo 
que no me ha motivado, porque todo me 
ha gustado. 

Motivation to 
read 
 
 
 
Highly 
motivated: 
Speaking 
 

 
 
Interview #2  

 

32 ATTY 

 Me he dado cuenta porque yo comencé 
leyendo The Gift of the Magi y me sentía 
desesperada por que sentía que esas 
palabras no las conocía y me sentía 
desesperada pero ya cuando fuimos 
avanzando en las lecturas Beyond the 
Bayou, The Rocking – Horse Winner las 
leía mucho mas rápido y no tenía que 
perder mucho tiempo buscando las 
palabras en el diccionario. 

Motivation to 
read 
 

 

15 P 
 De las actividades que realizas en 
clases, ¿cuales te motivan más para 
aprender inglés? 

 

16 ATTY 
 Las lecturas de los libros. Motivation to 

read 

 

 

In the subcategory of high motivation a student reported she is motivated to learn 

English by listening to songs and watching American TV shows. She considers 

this has helped her improve her speaking skills, her vocabulary, and her 

pronunciation.    
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Interview #3 

14 INTTY 

Me pongo a escuchar música en inglés 
y también me gusta ver series de 
televisión en inglés, siento que me ha 
ayudado mucho sobre todo en la 
pronunciación por que tu sabes que hay 
palabras que yo se que significan y de 
pronto dicen y yo ah eso se dice así, 
entonces me gusta mucho. 

Motivation: 
listening 
 
Improving 
speaking skills 
 
 

 

 ATTY is motivated to write summaries of the stories they read, and express her 

opinion on different topics. 

Interview #2 

36 ATTY 

 Las que me gustaban de writing eran 
los resúmenes de las lecturas o 
cualquier punto de vista sobre algo, las 
que no me gustaban, ya le dije las 
estructuras como tal, gramática más que 
todo. 

Motivation: 
writing  
 
 
 

 

Classroom discussion is an important strategy for improving understanding, 

making connections, clarifying information and meaning, synthesizing information 

or giving personal opinions. Through discussions students participate orally after 

having investigated about the main topics of the subject Narratives which are 

Family problems and Discrimination. Here it is evident how these topics 

encourage the students to investigate and participate.   
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34 ATTY 

Las que más me motivan son las 
lecturas y las discusiones en clase, de 
pronto que nos coloquen  a investigar 
sobre cualquier tema adicional, por lo 
menos como hizo la profesora de 
Discriminación, de violencia intrafamiliar, 
cosas así, que son son son son 
actuales, y que dan ganas de leerlas y 
de saber y es mas fácil expresarse, 
también me gustó focus on grammar en 
el laboratorio y que no me motivan son 
las estructuras como tal, o sea, es 
importante aprenderlas porque 
obviamente de ahí es que uno va a 
saber expresarse pero no me llamaban 
mucho la atención prefiero clases de 
writing. 

Motivation: 
class 
discussions 
  

 
 

In the category of motivation, the second subcategory is LOW MOTIVATION. 

LOTTY is the only student interviewed that argues that he does not like the 

stories; he is interested in other topics. Lack of interest in the stories 

 

Interview #1  

8 LOTTY 

 Pues me parecen buenos pero para mi 
a titulo personal deberían ser más 
acorde con uno o sea al contexto de 
uno, a la vida de uno no tan aburridores 
sino más interesantes, mas llamativos 
pues a nuestra edad. 

Lack of 
interest in the 
stories 
 
 

9 P 
 ¿A que te refieres cuando dices más 
interesantes, más llamativos a tu edad? 

 

10 LOTTY 

 Pues que me nazca leer, que me nazca 
buscar, que me nazca aprender, o sea 
temas de interés, nacional o  
internacional, que estén pasando 
actualmente, a eso me refiero con eso. 

Interest in 
national and 
international 
news. 
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28 LOTTY 

 En esta clase de Narratives lo que más 
me motiva es ver películas porque estas 
leyendo, escuchando y entendiendo el 
contexto de lo que está pasando y casi 
no me gusta es esos libros antiguos las 
historias esas, eso no quiere decir que 
no me gusten pero no me entiendo muy 
bien con ellas, es más yo me voy mejor 
con las películas. 

Lack of 
interest in the 
stories 
 

 

Lack of interest in grammar  

Although here the student shows her awareness about the importance of learning 

grammar, she expresses it is not her main interest except for the grammar 

activities in the lab. But she is not interested in learning grammar  

 

Interview #2  

34 ATTY 

 Las que más me motivan son las 
lecturas y las discusiones en clase, de 
pronto que nos coloquen  a investigar 
sobre cualquier tema adicional, por lo 
menos como hizo la profesora de 
Discriminación, de violencia intrafamiliar, 
cosas así, que son son son son 
actuales, y que dan ganas de leerlas y 
de saber y es mas fácil expresarse, 
también me gustó focus on grammar en 
el laboratorio y que no me motivan son 
las estructuras como tal, o sea, es 
importante aprenderlas porque 
obviamente de ahí es que uno va a 
saber expresarse pero no me llamaban 
mucho la atención prefiero clases de 
writing. 

Lack of 
interest in 
grammar 
 
 
 
 

 
3. METHODOLOGY 

The category METHODOLOGY has to do with what students do to reach their 

goal of learning the target language, the following are the subcategories found 
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during the three interviews: importance of practice in vocabulary and structures, 

usefulness of reading, usefulness of listening, transferring to L1 and inferring 

meaning from context. 

 

Importance of practice in vocabulary and structures 

The students say they are conscious of the strong correlation between vocabulary 

knowledge and reading comprehension. Two of the students highlight how the 

texts they have read in the subject Narratives have helped them not only to 

improve their vocabulary but also to speak and think in English. Exposure to 

multiple narrative text and active involvement is seen to facilitate vocabulary 

learning. Although most of the vocabulary in the texts is unknown and complex for 

them, they manage to understand it and use it in different contexts.   

 

Interview #1  

6 LOTTY 

 Me ha ayudado muchísimo porque 
antiguamente yo pensaba en español 
decía en ingles y me confundía mucho 
porque el español es muy diferente al 
inglés uno va practicando la estructura 
de las palabras y de las oraciones y va 
cogiendo vocabulario y se puede 
expresar mejor en inglés. 

Importance of 
practice in 
vocabulary 
and structures  
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Interview #2  

14 ATTY 

 Porque son muchas palabras 
desconocidas y a la vez que uno va 
leyendo todo ese vocabulario que uno 
no conoce obviamente uno ve 
enriqueciendo el de uno y así para mí se 
me ha hecho más fácil comunicarme, 
expresar mis ideas y con palabras que 
por lo menos encierran todo el 
significado y me ayudan a avanzar. 

Importance of 
practice 
vocabulary 
and structures 

36 ATTY 

 Las que más me motivan son las 
lecturas y las discusiones en clase, de 
pronto que nos coloquen  a investigar 
sobre cualquier tema adicional, por lo 
menos como hizo la profesora de 
Discriminación, de violencia intrafamiliar, 
cosas así, que son son son son 
actuales, y que dan ganas de leerlas y 
de saber y es mas fácil expresarse, 
también me gustó focus on grammar en 
el laboratorio y que no me motivan son 
las estructuras como tal, o sea, es 
importante aprenderlas porque 
obviamente de ahí es que uno va a 
saber expresarse pero no me llamaban 
mucho la atención prefiero clases de 
writing. 

Importance of 
practice 
vocabulary 
and structures 
 
  

 

Importance of class atmosphere  

We can perceive the comfortable atmosphere students experience in the 

classroom; they are free to express themselves and this encourages learning. 

Interview #2 

29 P 
 Y ¿como sientes que lo has hecho, a 
través de que? 

 

30 ATTY 

 A través de las lecturas y obviamente 
escuchando a la profesora, porque ella 
nos da como las bases… por  que 
parece bobo pero ella nos da la 
confianza para expresarse, uno no se 
siente cohibido.  

Importance of 
class 
atmosphere 
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The subcategory Inferring meaning from context shows how LOTTY and ATTY 

manage to understand the readings. 

 

Interview #1  

19 P 
 Cuando tu estás leyendo un cuento en 
inglés como haces para entender el 
vocabulario de la lectura? 

 

20 LOTTY 

 A veces me cuesta pero después 
comienzo a leer y cojo la idea principal y 
ya se a lo que van relacionadas las 
palabras. 

Inferring 
meaning from 
context 

 
Interview #2 

31 P 

 Como sabes que has a través de esta 
materia has logrado desarrollar las 
habilidades de speaking, reading y 
writing? 

 

32 ATTY 

 Me he dado cuenta porque yo comencé 
leyendo The Gift of the Magi y me sentía 
desesperada por que sentía que esas 
palabras no las conocía y me sentía 
desesperada pero ya cuando fuimos 
avanzando en las lecturas Beyond the 
Bayou, The Rocking – Horse Winner las 
leía mucho mas rápido y no tenía que 
perder mucho tiempo buscando las 
palabras en el diccionario. 

Inferring 
meaning from 
context 
 

 
 
 

3. INPUT INTERESTS 

Students expressed their interest in national and international news, local topics, 

films in English, and write summaries, and text with easy vocabulary. Here are 

examples of their answers. 

 National and international news 



80 

 

Interview #1  

30 LOTTY 

No que los temas de las lecturas sean 
de interés para nosotros, que no se 
basen simplemente en esas lecturas 
sino que tengan que ver con cosas que 
están pasando en este preciso momento 
problemas de la sociedad. 

Interest in 
news 

 
 
 
 Interest in local topics 
 

Interview #3 

 

12 INTTY 

 Una que me gustó mucho fue … una 
vez que la profesora nos puso a escribir 
una noticia de las calles de Barranquilla 
que estaban sucias me gustó mucho por 
que tenía mucho de que hablar, se 
prestó mucho para hablar, para escribir; 
también me gustó mucho cuando la 
profesora nos puso a ver la película 
también fue full bien. 

Interest in 
local topics  
 
 

 

 Films with and without subtitles 

 

Interview #1  

 

28 LOTTY 

 En esta clase de Narratives lo que más 
me motiva es ver películas porque estas 
leyendo, escuchando y entendiendo el 
contexto de lo que está pasando y casi 
no me gusta es esos libros antiguos las 
historias esas, eso no quiere decir que 
no me gusten pero no me entiendo muy 
bien con ellas, es más yo me voy mejor 
con las películas. 

Motivation: 
films with 
subtitles 
 
 

 



81 

 

Interview #2 

 

24 ATTY 

 Me gusta ver las películas sin 
subtítulos, escucho música en inglés y 
trato de prestarle atención a la letra de 
las canciones… y tratar de leer 
cualquier cosa que vea, o sea no me 
resisto a leer en inglés, en internet, en 
revistas, lo que sea. 

motivation: 
films without 
subtitles 
 
Motivation to 
listen 
 
Motivation to 
read 

Motivation to write One student expresses she loves writing summaries of the 

stories they read: 

Interview #2 

 

34 ATTY 

 Las que más me motivan son las 
lecturas y las discusiones en clase, de 
pronto que nos coloquen  a investigar 
sobre cualquier tema adicional, por lo 
menos como hizo la profesora de 
Discriminación, de violencia intrafamiliar, 
cosas así, que son son son actuales, y 
que dan ganas de leerlas y de saber y 
es mas fácil expresarse, también me 
gustó focus on grammar en el 
laboratorio y que no me motivan son las 
estructuras como tal, o sea, es 
importante aprenderlas porque 
obviamente de ahí es que uno va a 
saber expresarse pero no me llamaban 
mucho la atención prefiero clases de 
writing. 

Motivation to 
write 
 
 

35 P  ¿Qué tipo de writing por ejemplo?  

36 ATTY 

 Las que me gustaban de writing eran 
los resúmenes de las lecturas o 
cualquier punto de vista sobre algo, las 
que no me gustaban, ya le dije las 
estructuras como tal, gramática más que 
todo. 

Motivation to 
write 
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In the Narratives Level students read three main stories: “The Gift of the Magi”, 

“Beyond the Bayou” and “The Rocking-Horse Winner”. Here the student compares 

them and argues that she Prefers texts with easy vocabulary  

Interview #3 

 

7 P 
 Como te parecen las lecturas de los 
cuentos en la asignatura de Narratives? 

 

8 INTTY 

 Bueno me han gustado las tres, eh… la 
verdad es que la Bayou, esa… el 
vocabulario es un poco pesado me 
costó mucho trabajo esa lectura, me 
costó mucho, mucho trabajo, pero las 
demás si son más fáciles de entender. 

Prefers texts 
with easy 
vocabulary 

 
 
6.3. CATEGORIES OF CLASSROOM OBSERVATIONS 

 

In the classroom observations the main categories have been divided into two 

sections: students and teacher. The former has to do with text data, asking for 

help, learning strategies and language learning proficiency; while for the teacher, 

the main categories were methodology and motivation. The following section will 

illustrate the categories and subcategories with examples taken from the 

transcriptions of the classroom observations.   

 

I. STUDENTS 

1. TEXT DATA 

The charts will illustrate the frequency of the categories in each observation 
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Chart 1:  Occurrences of text data categories 

 
 

 

The subcategory Remembers text data was found 134 times during the five 

transcriptions analyzed. Most of the time, the classes consisted of interaction 

between teacher and students. Students were assigned to read at least two pages 

at home to be discussed the next class. The mechanic of the fifth classroom 

observation was different, because of that there are some categories that 

disappeared and other that appeared. 

 

As shown in the following examples, the teacher asks a specific question and the 

students recall information from the reading to answer her questions.   

Classroom observation 1 

20 S He was a middle-aged man; he had three 
daughters and a son. 

Remembers text 
data 
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27 T What kind of farm is that? What did they 
grow? Did they grow coffee? 

 

28 S Ah. Cotton, tobacco. Remembers text 
data 

29 T Let‟s continue talking about the character.  

30 S No están hablando de este tipo. He was a 
middle-aged man.  

Remembers text 
data 

31 S He had two daughters. Remembers text 
data 

32 T All right, now let‟s talk about La Folle. Who 
can say characteristics of La Folle? 

 

33 S She was …***… her real name was 
Jacqueline.  

Remembers text 
data 

34 S She had a trauma Remembers text 
data 

35 S She was a black woman, everyone called 
her La Folle. 

Remembers text 
data 

36 T Do you know the origin of this word La 
Folle? 

 

37 S Strange, loca. She had a trauma.  Remembers text 
data 

 

 

Classroom observation 2 

13 S In this moment they are not lucky. Remembers text 
data 

14 T Lucky ajá  

15 S She felt with people eh… she thinks  the 
people say osea the people are very coldy 
osea fría the people are very fría que la 
gente era muy fría con ella.   

Remembers text 
data 
 

16 T Ah, very cold  

17 S She was a friendly and he have a she 
have… cuantos hijos tiene? 

 

18 S Three children Remembers text 
data 

19 S Three children. She is very… she‟s good 
mother with them 

Remembers text 
data 

20 T She‟s a very good mother to…to her children  
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Classroom observation 3 

73 S A little piece of leather Remembers text 
data 

74 T Ok. But what did he do with it?  

75 S He stashed the horse… Remembers text 
data 

76 T The horse, what else?  

77 S He thought the horse could take him to the 
luck and if only he force it… eh… maybe the 
horse could ride it … ride it… 

Remembers text 
data 

78 T What do the sisters, the nurse, eh... and all 
the family think of this? 

 

79 S The nurse told him that…that… you‟ll break 
the horse and the little sister said him stop…. 
(the teacher interrupts) 

Remembers text 
data 
 

80 T In a word how do they think? Desperate or 
worried about… 

 

81 S Worried about the behaviors. Remembers text 
data 
 

82 T This is the situation; everybody is worried 
about Paul‟s behavior. Bien, now, so tell me 
about the relation between Paul and his 
mother…what do you perceive here? ... 

 

83 S Paul relationship…Paul relation… because 
the mother was always … they didn‟t have 
luck and the son say that he consider he was 
a lucky man. But he didn‟t know why he said 
that…he eh… como digo eso? ...  

Remembers text 
data 
 

 

Classroom observation 4 

37 S The boy was sure about that. Remembers text 
data 

38 T And what happened?  

39 S Paul bet some money on this horse and… Remembers text 
data 

40 T Did the horse win or not?  

41 S The horse win. Remembers text 
data 

42 T Of course it won. How much money did he 
win? 

 

43 S 10 thousand… Remembers text 
data 
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The subcategory Attempt to remember text data was found 41 times, it can be 

observed that students try to recall pieces of information about the readings, and 

in some cases they try to draw conclusions using the expressions I think, maybe, 

because, I read that, in a paragraph, In the first paragraph. 

Classroom observation 1 

55 T So La Folle is now there living alone, solitary, 
she‟s afraid to cross the river. Let‟s talk about 
… or… Who can describe La Folle 
physically? 

 

56 S A black woman, black one, the hands big Attempt to 
remember text data 

57 S Big hands (looks for the information in the 
text) 

 

58 T Read the description who wants to read the 
description? 

 

59 S She was large black woman, her name was 
Jacqueline. 

 

60 S Que si era fat or slender Attempt to 
remember text data 

61 T Find it in the text.  

 

   Classroom observation 1 

69 S I read that, in a paragraph said she was 
large. 

Attempt to 
remember text data 

 

Classroom observation 2 

12 S In the first paragraph is a woman …ah 
…have a beautiful person and she have a 
great advantage but…eh… but …um…the 
her things  in some case salían mal, how do 
you say salían mal? 

Attempt to 
remember text data 
 
 

44 T 10 thousand pounds. Now something 
important comes now ok. What did Paul 
want to do with that money? Who does he 
think of first? 

 
 



87 

 

Classroom observation 2 

23 S That the mother wants to keep appearance 
to the …. 

Attempt to 
remember text data 

 

Classroom observation 2 

35 S When she was a child she have many eh… 
she live with comfortable things that when 
she married eh…she doesn‟t have these 
eh…  

Attempt to 
remember text data 

 

Classroom observation 2 

93 S Maybe the mother was obssesened  Attempt to 
remember text data 

94 T Obsessed  

95 S Obsessed with the money … the money … I 
think ….maybe she was press how do you 
say presionar? 

Attempt to 
remember text data 
 

 

Classroom observation 2 

147 S I think it was like an obsession, because 
their mother always said it. I think it was like 
a whispering that … ¿Como se dice qué?… 

Attempt to 
remember text data 

 

Classroom observation 3 

95 S Wanted to pay attention to … Attempt to 
remember text data 

96 T He didn‟t want to pay attention; he wanted 
his mother‟s attention. He wanted to attract 
her attention….ok now, let‟s talk about uncle 
Oscar… 

 

97 S He‟s a lucky man   

98 T  He‟s a lucky man. Why is he a lucky man?  

99 S Because she always… Attempt to 
remember text data 

100 S He…  

101 S She always apuesta…on a horse and always 
win.  

 



88 

 

102 T Bet… ok what does he ask Paul when he 
saw Paul riding a horse? 

 

103 S He ask him if he anytime he post in money 
on a horse. 

 

104 S For example when the uncle Oscar ask to 
Paul… 

Attempt to 
remember text data 

105 T Ask Paul  (the teacher corrects)  

106 S Ask Paul …eh…  Attempt to 
remember text data 

107 T Let‟s go in order next class. The class is 
over. Continue reading, we‟ll discuss about 
the characters next class, bye.  

 

 
Classroom observation 4 
 

 

The subcategory Failure to remember text data was found 10 times. Students 

use expressions such as I don’t remember or simply they try to remember some 

story data unsuccessfully. 

   Classroom observation 1 

10 S I don‟t remember Failure to remember 
text data 

 

21 S The children say his uncle he was a person 
very lucky because Basset in other occasion 
have bet money to him and he didn‟t win the 
competition. And when the uncle sends the 
money to the children he won the race. The 
uncle send to the children 5 shillings…I don‟t 
remember… but then is other occasion *** 

Attempt to 
remember text data 

22 T Ok. All right …so there is another horse that 
he is going to bet on, what is it? 

 

23 S Mirza? Or Lancelot? Attempt to 
remember text data 

24 T After that… you can see that on page 
102…it is another horse that Paul is sure is 
going to win. Which is it? First one Daffodil. 

  
 

25 S Lancelot was the… Attempt to 
remember text data 

26 T No after Lancelot.  

27 S Mirza… *** hablan de… Attempt to 
remember text data 
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   Classroom observation 1 

132 T  What was La Folle doing at this moment? 
She was calling.... Cheri. Now let‟s continue 
but Chéri didn‟t need the summons, he didn‟t 
need to be called, why? Because... 
continue.... 

 

133 S For... Failure to remember 
text data 

134 S This “for” means because, because  

135 S For he was coming straight  

136 S Qué significa straight?  

137 T Straight?  

138 S (more than two students talk, it is not clear) 
Because Cheri know that she.... 

 

139 T No, because he was always visiting her ok. 
Let‟s continue, continue Andrea? 

 

140 S “His pocket all bulged out with almonds and 
raisins and an orange that he had secured 
for” (she is interrupted by the teacher) 

 

141 T Ok what do you understand?   

142 S Sus bolsillos estaban, That (many people 
talk ***) 

Failure to remember 
text data 

 

Classroom observation 2 

123 S They heard it at… Failure to remember 
text data 

 

Classroom observation 3 

83 S Paul relationship…Paul relation… because 
the mother was always … they didn‟t have 
luck and the son say that he consider he was 
a lucky man. But he didn‟t know why he said 
that…he eh… como digo eso? ...  

 
 

84 S (it is difficult to understand) *** She had not 
sentido. She get married with her husband, 
she was a lucky person but when she got 
married…(teacher interrupts)  

Failure to remember 
text data 

 

Classroom observation 4 

6 T What do you remember of this?  
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 The subcategory Attempt to find text data refers to students‟ scanning the text to 

find the answer to the teacher‟s specific question. It was found once in the first and 

the fifth classroom observation. 

 

  Classroom observation 1 

65 S But in the picture is La Folle, I think 
because… 

Attempt to find text 
data 
 

   

 Classroom observation 5 

33 S In the… in the horse don‟t mention the name 
of the horse no use other words that are 
related to horse. (Ss. Look for the words) 

Attempt to find text 
data 

 

 2. ASK FOR HELP  

The category Asks for help was found 29 times during the classes observed. The 

students asked for different purposes:  meaning, spelling, translation, 

pronunciation and vocabulary. When they asked for meaning they asked “what‟s 

the meaning of…?” and for translation and vocabulary they asked “How do you 

say, what is…? Or ¿como se dice…?” 

 

7 S Eh about… Failure to remember 
text data 

8 S No Failure to remember 
text data 

9 T What was the name of the winner of the 
horse race? 
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Chart 2:  Occurrences of asks for help categories 

 

 
 

 

The subcategory Asks for help (meaning) was found 3 times. On finding an 

unknown word, the student asks a partner or the teacher. This exchange is 

conducted in the mother tongue.  

Classroom observation 1 

73 S Teacher what is the meaning of thin?  

74 S Delgado  

 

136 S Qué significa straight? Asks for help 
(meaning) 
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Classroom observation 5 

53 S Que es staring? Maria Pieda what‟s the 
meaning of stare? (mispronounce the word) 

Uses the dictionary 

54 S Eso que es? ... Asks for help 
(meaning) 

55 S What‟s the mean of stare? Maria Pieda…  

 

The subcategory Asks for help (spelling) was found once in the Classroom 

observation 5 

83 S Qué será guardar… este diccionario…. 
profe…. Como se escribe… como se 
escribe? (The T says something to the 
group, but it is not clear) 

Ask for help 
(spelling) 

 

The subcategory Ask for help (translation) was found 5 times during the five 

classroom observations analyzed. 

   Classroom observation 1 

47 S Because she felt daño. How do you say 
daño? 

Asks for help 
(translation) 

 

Classroom observation 2 

95 S Obsessed with the money … the money … I 
think ….maybe she was press how do you 
say presionar? 

Asks for help 
(translation) 

96 T Press  

 

Classroom observation 4 

 

 

59 S He wanted to como se dice mantener? Asking for help 
(translation) 

60 T To support  
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The subcategory Asks for help (pronunciation) was only found once in the first 

classroom observation. 

   Classroom observation 1 

23 S I don‟t know the pronunciation. Asks for help 
(pronunciation) 

 

The subcategory Asks for help (vocabulary) was found 9 times during the 

classroom observations. 

Classroom observation 1 

25 S Finca.  How do you say finca? Asks for help 
(vocabulary) 

 

   Classroom observation 1 

87 S Because maybe it is in the context. In the 
como se dice… época 

Asks for help 
(vocabulary) 

 

Classroom observation 2 

38 S That they say that… he say that the mother 
doesn‟t have love in her heart and he 
mention that her heart was eh... like a little 
land in which eh…como se dice que no 
había?  

Remembers text data 
Use of L1 
Asks for help 
(vocabulary) 

 

Classroom observation 3 

64 S Yes, eh… eh… the situation the Paul is, the 
Paul went to uncle Oscar, because  
they…eh… they … the uncle asked him that 
he apostar? …Como se dice apostar?   

Remembers text data 
Ask for help 
(vocabulary) 

 

 



94 

 

Classroom observation 5 

36 S Teacher the reading…. Is a important race… 
(S. shows the word to the teacher) 

Ask for help 
(vocabulary) 

 

3. READING STRATEGIES 

 

The category READING STRATEGIES has to do with what students do in order to 

understand the readings assigned by the teacher. 

Chart 3:  occurrences of reading strategies categories 

In the second observation students read fragments of the readings more 

frequently than in the other observations and they also used their mother tongue 

more frequently, and then this was reduced. 
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The subcategory reads text fragment was found 27 times during the 

observations. Most of the times students read aloud selections from the narrative 

text. The purpose of reading fragments of the texts was to understand some 

information the teacher asked them about. In this way they might improve their 

reading comprehension ability, their listening skills and they might learn new 

vocabulary finding the meaning of the unknown words. 

 

Classroom observation 1 

120 S “But Chéri did not need the summons, for he 
was coming straight. His pocket all bulged 
out with almonds and raisins and an orange 
that he had secured for her from the very 
fine dinner which had been given that day up 
at his father‟s house”     

Reads text 
fragments 

 

   Classroom observation 1 

130 S Calls (s. reads the translation in the glossary) Reads text 
fragments 

131 S Calls (s. reads the glossary) Reads text 
fragments 

 

   Classroom observation 2 

61 S “She married for love, and the love turned to 
dust. She had bonny children, yet she felt 
they had been thrust”. (reads from the book) 

Reads text 
fragments 

62 T Ajá, here is another contradiction, of her, of 
her life. Any other contradiction? ... Here is a 
very, a very big contradiction here. That is 
the center of the story, you mentioned it, but 
I would like you to remember it again. The 
center of the story. 

 

63 S I found one…. (S. looks for the information in 
the book) “She was all the more anxious for 
her children, as if she loved them very 

Reads text  
fragments 
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much”. She always felt… when her children 
were present she felt they were the center of 
her heart. “This troubled her, and in her 
manner she was all the more gentle and 
anxious for her children, as if she loved them 
very much”   

64 T All right, another Adriana. There is a very big 
contradiction about their styles in society, 
about money, about income, what it is the 
situation that we are reading here? 

 

65 S  “Although they live in style they felt 
always”… (the teacher interrupts) 

Reads text  
fragments 

 

Classroom observation 3 

7 S Qué página?  

8 S 88, uno, dos, tres, cuatro, ciento cuatro. “He 
went of by himself, vaguely, in a childish 
way, seeking for the clue to „luck‟. Absorbed, 
taking no heed of the people, he went about 
with a sort of stealth, seeking inwardly for 
luck. He wanted luck, he wanted it, he 
wanted it”  

Reads text 
fragments 

 

Classroom observation 5 

155 S That they were happy, no because “they 
were certain new furnishings”, es que no se 
como explicar. 

Reads text 
fragment 
 

 

 

The subcategory Asks for information was found twice but specially during the 

fifth observation where the class methodology was different. Students had to find 

in the text words related to toys, eyes and horse.  

 

Classroom observation 5 

37 T No that is a name.  
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38 S I can write words but it is related with, with 
horse race? 

Asks for 
information 

39 T Of course.  

40 S Teacher is this word related? Asks for 
information 

41 T Oh, yeah sure.  

 

The subcategory Uses the dictionary was found twice especially during the 

classroom observation number 5  

Classroom observation 5 

52 S Ardiendo…. Use of L1 

53 S Que es staring? Maria Pieda what‟s the 
meaning of stare? (mispronounce the word) 

Uses the 
dictionary 

54 S Eso que es? ... Asks for help 
(meaning) 

 

70 S In a silly (the partner corrects)   

71 S Voy a buscar … (S. has a dictionary) Uses the 
dictionary 

72 S No por que el está es como repitiendo.  

 

The subcategory Self-monitoring was found once during the classroom 

observation 5.  

Classsroom observation 5  

49 S I‟m speaking in English because she‟s 
here…Burning … ojos ardientes 

 
Use of L1 

50 S Ahí dice grazing… Glazing Self-monitoring 

51 S ¿Eso que es?  

52 S Ardiendo…. Use of L1 

 

The subcategory Lack of knowledge was found once in the fifth observation. The 

student here reports she does not know the meaning of a word.  
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Classroom observation 5 

55 S What‟s the mean of stare? Maria Pieda…  

56 S I don‟t know. Lack of knowledge 

57 S Ok. Stare …. (reads mentally moving her 
lips, but it is not clear what she’s reading) 

 

 

The subcategory Use of L1 was found fifty nine times (59) which mean that 

students at this level use their mother tongue frequently in order to remember 

information, to translate, to complement ideas, to be sure of their understanding, 

to ask for something, to remember text data, etc.  

 Classroom observation 1 

15 S El manda más. Use of L1 

16 S El pequeño maestro. The man who arrives at 
Jacqueline‟s house. 

Use of L1 
Remembers text 
data 

   Classroom observation 1 

30 S No estàn hablando de este tipo. He was a 
middle-aged man.  

Use of L1 
Remembers text 
data 

  

 Classroom observation 1 

44 T What was the consequence of this?   

45 S Cuál fue la consecuencia? Use of L1  

46 T When she was a child  

 

 Classroom observation 1 

70 S ¿Dónde, en qué párrafo? Use of L1 

71 S I don‟t remember.  

72 S Aquí el que leí dice que ella era larga, ella es 
flaca aquí dice gaunt (looks for the word in 
the book) 

Use of L1 

73 S Teacher what is the meaning of thin?  

74 S Delgado Use of L1 
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57 S Aún no era, todavía. Use of L1 
 

58 S In this case however no quiere decir todavía Use of L1 
 

59 S Yo lo traducí como ahora, however Use of L1 
 

 

Classroom observation 2 

15 S She felt with people eh… she thinks  the 
people say osea the people are very coldy 
osea fría the people are very fría que la 
gente era muy fría con ella.   

Use of L1 
 

16 T Ah, very cold  

17 S She was a friendly and he have a she 
have… cuantos hijos tiene? 

Use of L1 
 

 

Classroom observation 3 

36 T I think so playing the horse a la manera de 
ver o sea con desesperación, con rabia, 

Use of L1 
 

 

   Classroom observation 4 

147 T This is a very important ***  

148 S Mad como loco también eh... mad Use of L1 

149 S Que es lo que estás buscando? Use of L1 

150 S Mad (looks for the meaning)  

151 S Insensato.... (s. whispers) Use of L1 

 

Classroom observation 5 

47 S Los ojos de él eran brillosos algo así. Esta 
palabra ique  bleching? 

Use of L1 

48 S ¿Ya la pusiste? Ey, hablemos en inglés.  Use of L1 

49 S I‟m speaking in English because she‟s 
here…Burning … ojos ardientes 

Use of L1 

50 S Ahí dice grazing… Glazing  

51 S ¿Eso que es?  

52 S Ardiendo…. Use of L1 

53 S Que es staring? Maria Pieda what‟s the 
meaning of stare? (mispronounce the word) 
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 The subcategory Confirming information was found twice in the second 

classroom observation. 

Classroom observation 2 

52 S Yeah, ajá… there is a contradiction  Confirming 
information 

53 S Like a lucky woman, but bad luck… Confirming 
information 

 

 

4. LANGUAGE LEARNING PROFICIENCY 

Chart 4:  Occurrences of language learning proficiency categories

 

The subcategory Infers from context was found 16 times in the classroom 

observations. The students used expressions such as I think and maybe. 
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Classroom observation 2   

66 T They lived in style, what does it mean that 
they live in style? 

Specific question 

67 S They have a very  elegant life Infers from context 

 

Classroom observation 2 

78 S I think is because of the appearance, in a 
part says, “‟she is such a good mother. She 
adores her children‟ Only she herself, and 
the children themselves, knew it was not so. 
They read it they read it in each other‟s 
eyes” I think that was only to appearance to 
the other people she want to demonstrate 
that she loved the children, but it wasn‟t.  

Infers from context 
 

 

Classroom observation 3 

17 S Teacher I think so that the mother is 
pessimist with the lucky situation in this 
case, because when for example her 
daughter say I have lucky…. 

Infers from context 

18 T I am lucky ( T. corrects the pronunciation)  

19 S I‟m lucky. With the expression love.   

20 T Well, my question is about Paul. So Paul 
is… is… obsessed? 

 

21 S Teacher maybe because of the situation. Infers from context 

 

Classroom observation 4 

168 T Paul had more money but he was  

169 S Presionado  

170 T Pressed to get more money   

171 S Because the mother wants more money than 
ever.  

Infers from context 

172 T The word mad here ... the word mad is 
...what is mad here? I ask for interpretation 
... what is your interpretation of the word 
mad? What do you think is happening to 
Paul? ... What do you think is happening to 
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Paul? ... 

 

 

The subcategory Attempt to infer meaning was found 3 times during the 

classroom observations. 

Classroom observation 1 

66 T How do you know she is thin?  

67 S Maybe large people is slender and not fat, 
but I don‟t know I infer that. 

Attempt to infer 
meaning  
Self-awareness 

68 T You don‟t have to infer   

Classroom observation 2 

39 T It wasn‟t love  

40 S It wasn‟t love, maybe, but in other part, he 
mentions she married eh. He eh… she 
wants to get a job to… to …to… support 
them, for me is a contradiction, because I 
don‟t know why she said that she doesn‟t 
feel eh…love in her heart. 

Attempt to infer 
meaning  

41 T All right, now on the third line, no second 
line. Read please the first two lines, 
Adriana… There was a woman… 

 

 

The subcategory Initial awareness of register was found 5 times during the 

observations. In this level students are analyzing how the language used in the 

narrative texts is different from the language they use for everyday communicative 

purposes. They are also aware of the importance of improving their vocabulary 

through those readings. This can be analyzed in the subcategory Awareness of 

need to broaden vocabulary which was found three (3) times. 

   Classroom observation 1 

77 S I have a doubt. Why is this text not in this Initial awareness 
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paragraph say unknown words. Why don‟t 
they use normal words?  

of register 
 

78 T Why not? Andrea. Why does the author use 
unknown words? 

 

79 S Because we can use, always we use the 
same words. Some never can learn a new 
vocabulary. 

Awareness of need 
to broaden 
vocabulary 

80 T The question is why does the author use 
these unknown words and he doesn‟t use 
common words. Why? 

 

81 S Maybe it is another form to learn this 
composition, because it is different to others. 

Initial awareness 
of register 
 

82 T Why is it different?  

83 S I think because the author wrote this story 
many years ago and… 

 

84 S No, no teacher   

85 S The author doesn‟t say this idea   

86 S The author uses unknown words because 
the words are the other side and it is 
important that I know the other side. 

Initial awareness 
of register 
Awareness of need 
to broaden 
vocabulary 

87 S Because maybe it is in the context. In the 
como se dice… época 

Initial awareness 
of register 
 

88 T In that time  

89 S In that time, I think because she speaks 
about the civil war and she must use this 
kind of words to explain the context of that 
time.  

Initial awareness 
of register 
 

90 S In this case you learn a lot of new words from 
the vocabulary. 

Awareness of need 
to broaden 
vocabulary 

91 T As you can see this text has no been 
adapted for students it was published in this 
book in the original form, as the author wrote 
it. Here the author uses metaphors, idioms 
literary words, when you read literary texts 
you don‟t find common words. Since you 
read this you take advantage of the unique 
opportunity you have to read literary texts in 
English. If you like it you can continue 
reading these kinds of texts.  

 

92 S It is important to have this knowledge for the 
people. 
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The subcategory Gives opinion/interpretation was found nine (9) times but 

especially in the fourth classroom observation. Students have developed the 

ability to interpret the characters‟ actions, their economical situation and their 

feelings. 

 Classroom observation 4 

54 T A special what?  

55 S A special attitude because with this action he 
expressed all his love for his mother even 
they had a bad relation. 

Gives 
opinion/interpretati
on 

56 T Another opinion? What do you think about 
Paul? … Adriana… Gina? 

 

57 S Maybe he tried to help his family in the 
economical way; I think that he is a good 
son. 

Gives 
opinion/interpretati
on 

58 T He wanted to help the family  

59 S He wanted to como se dice mantener?  

60 T To support  

61 S He wanted to support the family he had 
many times she needed money. 

Gives 
opinion/interpretati
on 

62 S He wanted to give the money to the family 
because they needed they had a social high 
level. 

Gives 
opinion/interpretati
on 

63 S He wanted to show he had good luck. Gives 
opinion/interpretati
on 

64 S He wanted to see his mother happy. He 
always heard the mother say there must be 
more money, there must be more money, 
but this money he gave the mother to stop 
the whispering… he was obsessed with the 
whispering of the house. 

Gives 
opinion/interpretati
on 

65 T  He was obsessed by the whispering of the 
house. What do you think it was real or his 
imagination? 

 

66 S I think it was his imagination because when 
his mother always said we need more 
money, we need more money and maybe he 
had a trauma because the mother always 
said there must be more money and that 
they don‟t have luck. 

Gives 
opinion/interpretati
on 
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The subcategory Identifies connector is found once. Here the student is able to 

identify a connector that expresses the contradiction in the reading. 

  

 Classroom observation 2 

54 T She had all the advantages but she hasn‟t 
have luck. What is the expression used 
here? To express the contradiction in these 
two lines 

Scaffolding 

55 S Yet Identifies  
connector 

 

The subcategory Repeats the idea was only found once in the second classroom 

observation.  

Classroom observation 2 

148 T In their imagination Completes the idea 

149 S In their imagination Repeats the idea 

 

The subcategory highly motivated doing the activity was found once in the 

classroom observation 5. 

Classroom observation 5 

76 S Ya llevo cinco de toys.  

77 S De caballito… ja..ja..ja…aquí horse winner   

78 S We are the winners. Llevamos como quince. Interact with another 
group 
Uses the vocabulary 
from the story 
Use of L1 

79 S Ah… en serio… (Another student counts) 
one, two, three, …   

Highly motivated 
doing the activity 

80 S Cuando … lo del caballo  

81 S Lucky…  

82 S Si. Si….  
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2. TEACHER 

 

1. METHODOLOGY 

Throughout the classroom observations, the teacher had an important role. The 

main categories found were Methodology and Motivation.    

 

Chart 5: Occurrences of teacher’s methodology categories  

 

 
 

In the methodology the teacher used Scaffolding seventy three times (73). In the 

Narratives course, students need ongoing instructions and teacher‟s support to 

carry out the reading activities. The teacher uses this strategy in order to show the 
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students how to understand the reading content, the author‟s purpose or 

intentions, and to identify unknown vocabulary.  

 

   Classroom observation 1 

17 T The man who arrives at Jacqueline‟s house. 
And when she was.. When she was… 

Scaffolding 

18 S A child (in chorus) Response 

19 T Now, but, Ok, who wants to say more about 
the characters? Because when you continue 
reading the story he has been identified. 
How has he been identified? 

Scaffolding  
 

20 S He was a middle-aged man; he had three 
daughters and a son. 

Remembers text 
data 

21 T He was the owner of what? Scaffolding  

22 S Bellissime Response 

23 S I don‟t know the pronunciation. Asking for help 
(pronunciation) 

24 T Bellissime. He was the owner of Bellissime. 
What is it? 

Scaffolding 

 

   Classroom observation 1 

132 T  What was La Folle doing at this moment? 
She was calling.... Cheri. Now let‟s continue 
but Chéri didn‟t need the summons, he didn‟t 
need to be called, why? Because... 
continue.... 

Scaffolding 

 

   Classroom observation 2 

32 T Ok, so, the main problem here is… what 
does she say, that they don‟t have… 

Scaffolding 

33 S Money (in chorus) Remembers text 
data 

 

   Classroom observation 2 

64 T All right, another Adriana. There is a very big 
contradiction about their styles in society, 

Scaffolding 
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about money, about income, what it is the 
situation that we are reading here? 

65 S  “Although they live in style they felt 
always”… (the teacher interrupts) 

Reads text 
fragments 

66 T They lived in style, what does it mean that 
they live in style? 

Specific question 

67 S They have a very  elegant life Infers from context 

68 T Very elegant life. What else does it mean 
that they live in style? 

Scaffolding 

 

Classroom observation 3 

56 T He has this expression of anger… he is very 
excited ok... Very angry and …yes, very 
excited…. How the author… does how the 
author … does or what does the author think 
of this activity that the boy has? … How 
does he…  

Scaffolding 

57 S How does the author…  

58 T What does he think about this activity? Does 
he consider that it was a very good activity? 
A very intelligent activity? Or what does he 
think about this activity... (Sts. Read in 
silence to look for the information)… the 
author says something about that…how 
does he consider **** we can say on line 
109. What does he use? 

Scaffolding 

 

Classroom observation 4 

 

The subcategory Specific question was found ninety three (93) times throughout 

the observations. While carrying out reading activities, the teacher asks many 

questions to students for several purposes; to elicit information, a specific word or a 

44 T 10 thousand pounds. Now something 
important comes now ok. What did Paul 
want to do with that money? Who does he 
think of first? 

Scaffolding  
 

45 S First he thought of a lawyer to give the 
money to his mother. 

 

46 T What do you think of this eh.. of this? His 
intention. 

Scaffolding  
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special event, or to get students engaged with the material they use in class through 

questions and responses about the readings. Most of the times teacher asks 

questions, without assigning turns, which makes students feel a 

comfortable.atmosphere.   

  

  Classroom observation 1 

9 T A soldier… what was he called? Specific question 

10 S I don‟t remember  

 

   Classroom observation 1 

100 S He listen to the stories of Chèrri   

101 T She what? Specific question 

102 S She like to listen stories to Chèrri  

103 S The Chèrri is the only one that understand La 
Folle. 

 

104 T How did she express the love for the child? 
How? 

Specific question 

105 S Aquí dice … “read some stories”…   

106 T Who told the stories, Cherri or La Folle? Specific question 

107 S La Folle (in chorus)  

108 S …. (students read some of them murmur 
while reading) 

 

109 T Look here on page 35 there is a question (the 
teacher reads the question) “List the various 
ways in which Chèri expressed his affection 
for La Folle? How did he express that 
affection? 

Specific question 

110 S In the book say a…. that explain   

 

Classroom observation 2 

22 T Many problems. Ok What is the basic 
problem that you find in this….reading? 

Specific question 

23 S That the mother wants to keep appearance 
to the …. 

 

24 T Appearance (the teacher corrects the 
pronunciation)  
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25 S The appearance to the neighbourhood   

26 T Tell me more what is the problem that the 
author is giving you in this story? 

Specific question 

27 S (in chorus) the money  

28 T Ok, Adriana  

 

Classroom observation 3 

41 T Now … there are some … some… 
adjectives, some … characteristics that 
describe his mental condition. Which are 
these ones? 

Specific question 

42 S Badly,  

43 T Ok. Badly, he was riding his horse badly. 
What else? 

Specific question 

44 S He always in every moment on the horse, he 
… the sister always say Paul, the nurse, so 
nurse please say Paul *** and then, the 
nurse say lo vas a destruir, bájate de ahí. 

 

45 S Teacher, teacher, seeking for the clue?  

46 T What is clue? Specific question 

 

Classroom observation 4 

 

The following subcategory Teacher’s correction was found 14 times. In 

observation 2 and 3 the teacher corrected students‟ pronunciation. 

32 T Of what? Specific question 

33 S Was an unimportant horse.  

34 T Sure? An unimportant or important?  Specific question 

35 S An important  

36 S Why? Specific question 

37 S The boy was sure about that.  

38 T And what happened? Specific question 

39 S Paul bet some money on this horse and…  

40 T Did the horse win or not? Specific question 

41 S The horse win.  

42 T Of course it won. How much money did he 
win? 

Specific question 

43 S 10 thousand…  
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   Classroom observation 2 

93 S Maybe the mother was obssesened  Attempt to 
remember text data 

94 T Obsessed Teacher’s 
correction 

95 S Obsessed with the money … the money … I 
think ….maybe she was press how do you 
say presionar? 

Attempt to 
remember text data 
Asks for help 
(translation) 

 

   Classroom observation 2 

125 S “At Christmas when the splendid and 
expensive toys filled the nursery” 

 

126 T Filled the nursery….  Teacher’s 
correction 

127 S Behind the …  

128 T Behind the shining (corrects pronunciation) Teacher’s 
correction 

129 S “behind the shining modern rocking-horse, 
behind the smart doll‟s house, a voice would 
start whispering” 

 

130 T Whispering  Teacher’s 
correction 

131 S “There must be more money! There must be 
more money!” 

 

132 T And the children  

133 S “And the children would stop playing, to 
listen for a moment. They would look into 
each other‟s eyes” 

 

134 T Eyes (corrects pronunciation) Teacher’s 
correction 

135 S “To see if they have all heard. And each one 
saw in the eyes” 

 

136 T Eyes Teacher’s 
correction 

137 S “Eyes of the other two that they too had 
heard. „There must be more money! There 
must be more money!‟ It came whispering 
from the springs of the still – swaying rocking 
– horse, and even” 

 

138 T Even the horse. (T. corrects pronunciation)  Teacher’s 
correction 
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Classroom observation 3 

17 S Teacher I think so that the mother is 
pessimist with the lucky situation in this 
case, because when for example her 
daughter say I have lucky…. 

Infers from context 

18 T I am lucky ( T. corrects the pronunciation) Teacher’s 
correction 

19 S I‟m lucky. With the expression love.   

 

The subcategory Gives instruction and explains the activity was found 7 times. 

In the first class, the teacher gives students instructions about the next class 

activity, while in the fifth class not only does she give instructions but also explains 

the activity. 

      
Classroom observation 1 
177 T Ok bien you have to read. Continue let‟s 

read at home. For tomorrow continue 
reading pages 36 and 38. Léanlo 
detalladamente because I am going to 
evaluate you orally or written. You have to 
be ready.    

Gives instructions 

178 S Teacher pero cuántas páginas? Use of L1 

179 T You have to be ready to answer, see you 
tomorrow. 

 

 
 
Classroom observation 5 
 
8 T Ok you are going to reread the story and 

then you‟re going to make list of words which 
are associated or synonyms of the 
underlined expression, these are, estas son 
palabras, these are words that are in the 
story. So you‟re going to find out other words 
in the story which are associated or which 
are synonyms of these words. For example: 
(T. writes on the board) uncanny  

Odd, Strange 
Odd and strange mean uncanny. 
 

Gives instructions 
and explains the 
activity 
 
 
 
 
 
 

 



113 

 

In the second classroom observation the subcategory identifying narrative 

elements was found once. Here the teacher answers the student‟s question about 

the author‟s writing style.  

 

Classroom observation 2 

80 S Teacher why the author writes here so many 
problems? 

 

81 T Because that‟s the problem that we are 
reading in this story, so we will see why, so 
here we are describing the setting, no, the 
setting, ok. The setting is what we have 
read, the house where they live, the 
appearance they want to keep, ok. So… ok. 
What else did you notice in this page? The 
problem is that they don‟t have money; they 
want to keep the appearance. She has a 
conflict in herself about the love that she felt 
for her children. What else? … The author is 
using a figure to show this from the lack of 
money in the house. Saben que quiere decir 
lack of money? 

 
 
Identifying 
narrative elements 
 
 
 
 

 

The subcategory  Completes the idea was found once. The teacher helps the 

student completing what she wants to say. 

 

 

Classroom observation 2 

147 S I think it was like an obsession, because 
their mother always said it. I think it was like 
a whispering that … ¿Como se dice qué?… 

 

148 T In their imagination Completes the idea 

149 S In their imagination  
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The subcategory Checks understanding was found once. The teacher wants to 

know if the students understood her question.  

Classroom observation 2 

99 T They were always anxious, and how this 
anxiety, or how this anxiety was show in the 
house. Emmm. Stephanie said that they 
were anxious, and that there was anxiety in 
the house. Ok. My question is how did or 
how was this anxiety shown? … How was 
this anxiety shown? (Silence…. Students 
look for the answer reading in the book) 

 

100 T Entendieron la pregunta? Checks 
understanding  

101 S Si  

102 T How was this obsession in the house?  

 

The subcategory Summarizing was found 12 times. The teacher summarizes the 

main events in order to continue reading and analyzing the story.  

Classroom observation 3 

96 T He didn‟t want to pay attention; he wanted 
his mother‟s attention. He wanted to attract 
her attention….ok now, let‟s talk about uncle 
Oscar… 

Summarizing 
 

 

Classroom observation 4 

24 T After that… you can see that on page 
102…it is another horse that Paul is sure is 
going to win. Which is it? First one Daffodil. 

Summarizing 
Scaffolding  
 

25 S Lancelot was the… Attempt to 
remember text data 

26 T No after Lancelot.  

27 S Mirza… *** hablan de… Attempt to 
remember text data 

28 T We are talking when he got the fifty hundred 
pounds ok. He won a lot of money, but 
afterwards he is going to bet on another 
horse. 

Summarizing 
Scaffolding 
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In the subcategory Encourages the student to use L2, the teacher helps the 

student use L2 in order to communicate effectively. 

   

Classroom observation 1  
154 S Teacher yo entendí  Use of L1 

 

155 T I understood that ... dilo I understood that 
he.... 

Encourages the 
student to use L2 

 

Classroom observation 2 
8 S Is very easy for translate it  

9 T It is very easy to… translate it or to 
understand? To understand or to translate, 
because one thing is to understand and the 
other thing is to translate. 

Encourages the 
student to use L2 

10 S To understand  

 

 

2. MOTIVATION 

Chart 5: Occurrences of motivation categories 

 

The subcategory Motivation through evaluation was found twice during the 

classroom observation number 5. This class was different from the other classes 
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observed. Students had to work in groups and find synonyms of certain words. 

This can be seen in the following fragment.  

   Classroom observation 5 

8 T Van a buscar todas las palabras posibles. 
The group that finds the most words you 
have a  high grade  

Motivation through 
evaluation 
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7. INTERPRETATION OF DATA 

The results of this piece of research are based on the findings of the three 

instruments used: survey, interview, and classroom observations. The purpose of 

this section is to summarize the interpretation of the instruments used. Thus, not 

all examples are presented in this section. However, all examples and 

interpretations of categories are to be found in the previous section “Results of 

Analysis of data”. Furthermore, additional reflection on some of the results will be 

given. 

Students reported their improvement of their speaking, listening, reading and 

writing skills in a holistic way through content based instruction. Through the 

stories that they read during the semester, they argue they have developed their 

speaking ability by discussing about family problems, and discrimination, which 

are the topics of the Narrative course in the International Relations program. 

Students reported they are able to talk about the stories (events, characters, 

narrative constituents, and personal opinion about a problem or situation). They 

consider that they have improved their vocabulary which they use to communicate 

and write, write sentences and summaries of the stories. In this way, they indicate 

they have improved their writing skills. See the following examples taken from the 

interviews transcriptions: 
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Interview #2 Turn 10: 

“Me ha ayudado pr imero que todo a perfecc ionar e l vocabu lar io, habían muchos 
términos de las lecturas que yo no conocía, no sabía emplear e l  vocabular io,  
eso me ha ayudado bastante, otro a saber expresarme a organizar mis ideas y 
ya es lo que pr inc ipalmente me ha ayudado”.  

 

Interview #2 Turn 14: 

“Porque son muchas palabras desconoc idas y a la vez que uno va leyendo todo 
ese vocabular io que uno no conoce obviamente uno ve enr iqueciendo e l de uno 
y así para mí se me ha hecho más fáci l  comunicarme, expresar mis ideas y con 
palabras que por lo menos enc ierran todo e l  s ignif icado y me ayudan a avanzar” .  

 

They are highly motivated because the have improved their listening, speaking, 

reading and writing skills, since the development of skills such as reading and 

listening have been very useful for them. 

Interview #2 Turn 30: 

“A través de las lecturas y obviamente escuchando a la profesora, porque e l la  
nos da como las bases… por  que parece bobo pero e l la nos da la conf ianza 
para expresarse, uno no se s iente cohib ido ” .   

 

In the methodology category it was found that they are able to infer from meaning 

even though some times they use L1 when there is something they do not 

understand. 

Interview #1 Turn 20: 

“A veces me cuesta pero después comienzo a leer y cojo la idea pr inc ipal y ya 
se a lo que van relac ionadas las  palabras” .  
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Interview #2 Turn 32: 

 “Me he dado cuenta porque yo comencé leyendo The Gif t  of  the Magi y me 
sentía desesperada por que sentía que esas palabras no las conocía y me 
sentía desesperada pero ya cuando fuimos avanzando en las lecturas Beyond 
the Bayou, The Rock ing –  Horse W inner las leía mucho mas rápido y no tenía 
que perder  mucho t iempo buscando las palabras en e l  d icc ionar io” .  
 

Interview #2 Turn 34: 

“Las que más me motivan son las lecturas y las discus iones en c lase, de pronto 
que nos coloquen  a invest igar sobre cualquier tema adic ional,  por lo menos 
como hizo la profesora de d iscr iminac ión, de vio lenc ia intrafamil iar ,  cosas así,  
que son son son son actuales, y que dan ganas de leer las y de saber y es mas 
fáci l  expresarse, también me gustó focus on gr ammar en e l laborator io y que no 
me motivan son las estructuras como ta l,  o sea, es importante aprender las  
porque obviamente de ahí es que uno va a saber expresarse pero no me 
l lamaban mucho la atenc ión pref iero c lases de wr i t ing”  
 

Students informed that the open classroom and relaxed atmosphere created by 

the teacher is important since they feel free to express themselves.  

 

Interview #2 Turn 30: 

“A través de las lecturas y obviamente escuchando a la profesora, porque e l la  
nos da como las bases… por  que p arece bobo pero e l la nos da la conf ianza 
para expresarse, uno no se s iente cohib ido”  
 

They are interested in reading and talking about national and international news, 

local topics, they also reported they liked films and write summaries of the stories. 

Interview #1 Turn 10: 

“Pues que me nazca leer ,  que me nazca buscar, que me nazca aprender, o sea 
temas de interés, nac ional o  in ternac ional,  que estén pasando actualmente,  a 
eso me ref iero con eso”.  
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Throughout the classroom observations, students remember text data, asked for 

help when they needed to understand something. It was detected that students 

had made some progress inferring meaning from context. This progress is evident 

by observing the graph titled “Language Learning Proficiency”. In the first 

observation there was not any evidence of inference, but on observation 2 and 4 it 

was found 6 times. They are in the process of thinking in English and not in 

Spanish.  

Classroom observation 3, turn 17 shows how the students infers from context: 

Teacher I think so that the mother is pessimist with the lucky situation in this case, because when 

for example her daughter say I have lucky…. 

 

Classroom observation 4 students were able to give opinion in turns 61, 62 and 63 

He wanted to support the family he had many times she needed money. 

He wanted to give the money to the family because they needed they had a social high level. 

He wanted to show he had good luck. 

 

According to the results of the survey, students read stories related to family 

problems and discrimination, They argued that they prefer the story “The Gift of 

the Magi” and “The Rocking Horse Winner” since the vocabulary of those stories is 

easier and both of them had a message, in addition students might feel identified 

with problems in the society such as love and money. They argue that the 

vocabulary of the story Beyond the Bayou was too challenging and difficult for 

them. (See appendix 3) 
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 “The vocabulary of those stories was not as complex as “Beyond the Bayou” 

 

The students‟ level of participation is particularly important at this level; they 

interact freely and constantly with the teacher. They feel they have learned by 

participating in class. The pattern followed in most of the classes was Initiation – 

Response – Feedback, where the teacher asks questions and the students 

answer them. Vygotsky (1978) refers to "zone of proximal development" (ZPD) 

where the learner follows the teacher‟s example or model to develop the ability to 

accomplish certain activities by him/herself. Learners interact among themselves 

and with the teacher in order to imitate specific models of communication, 

expression and explanation. Goodman and Goodman (1990) believe this social 

use of language forms the basis for literacy. Tharp and Gallimore (1988) use a 

four-stage model of ZPD to show “how children develop speech and language”. 

Different researchers (Newman, Griffin, & Cole, 1989) propose “that the activities 

included in the ZPD reflect the cultural background of the learner”.  

http://www.ncrel.org/sdrs/areas/issues/students/learning/lr1zpda.htm 

 

There is a strong relation between the previous references and the data found in 

this piece of research, since the target students found ways to express their 

knowledge about the readings.  They only used L1 for specific purposes, but most 

of the times they spoke in English. 

 

http://www.ncrel.org/sdrs/areas/issues/students/learning/lr1zpd.htm
http://www.ncrel.org/sdrs/areas/issues/students/learning/lr1zpda.htm
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CONCLUSIONS 

 

This section presents the conclusion of the research, the pedagogical implications 

and recommendations for further research about proficiency in content based 

instruction. 

 

So far, no research has been done about how content based instruction has 

helped IRP students achieve their proficiency level, especially in the subject 

Narratives, since it is a relative new teaching concept, in learning the English 

language. The analysis of the results of this piece of research brings up the 

conclusions that the methodology of content-based curriculum used in the 

International Relations Program at Universidad Del Norte, contributes to the 

development of students‟ language proficiency for many reasons that will be 

described according to the research questions  

 

Regarding the first question: how do students interact with input/output materials?, 

it was found that students interact mainly with the teachers and among 

themselves, reading pieces of the texts out loud, answering the teachers 

questions, or giving personal opinions about a situation. The teacher tried not to 

give them positive or negative feedback, which made students not to feel 

intimidated or inhibited about making mistakes. They simply went through the 

readings and answered her questions. They argued that they have improved their 
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skills (listening, speaking, reading and writing) through the readings of the subject 

Narratives; additionally, they have learned new words and how to write 

summaries. They organize ideas in their minds and they are starting to think in 

English, they infer from meaning, they seldom use the dictionary to translate the 

meaning of a word, instead they infer meaning from context.   

 

In relation with the second question: what motivation do students have to develop 

their proficiency? The conclusion is: 

 

Bearing in mind that in the international relations program at Universidad del Norte 

it is mandatory that at the end of their career students master especially the 

English language, due to this language is the most used in the business world 

they are motivated to learn it to communicate effectively in social and commerce 

context, nationally and internationally.. The findings showed that, in general, 

students are motivated to read the stories since they are aware of their 

communicative skills improvement, through the learning of new vocabulary in the 

stories that enable them to express orally in different circumstances and social 

environment. They are also motivated in reading internet articles related to actual 

topics, listening songs and watching videos in English. 
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Taking into account that Narratives is the first subject of the English levels in the 

International Relations Program at Universidad del Norte, it is advisable to perform 

the same process in the remaining levels that the program offers to students so as 

to compare how they learn, and analyze the students‟ level of proficiency in each 

semester. 

 

The story “Beyond the Bayou” chosen to teach the topic about discrimination 

should be modified; in order to get the students engaged with the topic since they 

reported the vocabulary of this particular story was too complex for them to 

understand it. The recommendation is to keep teaching the same topic but with 

graded readings from lower to intermediate complexity in order to make them 

easier and more understandable for students. Besides, the content of the stories 

should deal with recent events, topics or situations that has to do with our 

nowadays reality.  
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FUNDACIÓN UNIVERSIDAD DEL NORTE 

INSTITUTO DE ESTUDIOS SUPERIORES EN EDUCACIÓN  
 

1. COURSE IDENTIFICATION 
 

ACADEMIC DIVISION Instituto de Estudios 
Superiores en Educación.  

DEPARTAMENT Languages 

ACADEMIC PROGRAM International Relat ions 

NAME OF THE COURSE Narratives 

TYPE OF COURSE BP 

COURSE CODE AND SECTION  IGL 1262 

NRC 1218,1219,2780,2781,2782 

PRE-REQUIREMENT English Placement Test  

CO-REQUIREMENT ---- 

NÚMBER AND TYPE OFCREDITS PER 
SEMESTER 

 
4 –  Mandatory 

HOURS PER WEEK 4 hours 

TEACHER(S) Rosario Oñate, Maritza 
Housset, Vi lma 
Ortega,LuisCadena .  

TEACHER IN CAMPUS OFFICE Language Department. 
Building B, 2nd f loor 

STUDENTS TUTORING HOURS During the free time of 
teachers and students.  

 
 
2. SUBJECT SINTHETIC DESCRIPTION 

 

The activities proposed in  this subject are oriented towards the 

development in students of an analytical, critical  and creative attitude 

within a democratic context in the classroom. This subject  will get the 

student used to narrative genre in its different manifestations,  either oral or  

writ ten: personal, literary or journalistic.  The texts to be analyzed will be 

taken from authentic sources including radio, television, writ ten press, 

short stories and testimonies related to contemporary society problems, 

which is the central topic of the first  semester in this program.  
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3. JUSTIFICATION 

 

The command of a foreign language is more easily attained when this is  

used in the acquisit ion of new knowledge through activit ies implying an 

authentic exchange of ways of thinking and feeling on to pics,  which are of 

interest for those taking part in this interaction. For this reason the subject 

moves on topic axes and academic skills  related to the knowledge areas of 

the program.  

4. OBJECTIVES 

 

4.1 General Objectives 

The student is expected to analyze and produce narrative texts in 

English within a communicative context.  

  

4.2 Specific Objectives 

 

The student will be able to:  

 

-  Crit ical ly analyze narrat ive texts using the 

informative constituents methodology.  

-  Produce oral and written texts fol lowing the 

characteristics of the genre being studied.  

-  Work as a team in the analysis and discussion of 

the topics being handled.  
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-  Express his/her sensibi l i ty towards the problems 

of other people and human groups.  

-  Evaluate his/her own learning process through 

the use of portfolios. 

-  Use the subject web page to develop interactive 

processes with the teacher and other students.  

 

5. METHODOLOGY 

Classes will be developed within a humanistic and hermeneutic vision 

based on cooperative learning and sense and knowledge co -construction. 

The aim of this course is also that the student develops his/her ability to 

identify learning needs and goals. The evidence of progress from portfolios 

will be taken into account.  

 

The methodological strategies to be used include:  

 

-  Reading and writ ing workshops. 

-  Discussions and oral exchanges.  

-  Oral presentat ions 

6. MEDIA 

In order to develop the teaching-learning process in such a way that 

the proposed objectives can be fulf i l led, the following media will be 

used: 
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-  Massive communication media: radio, press, 

television and Internet.  

-  Audiovisual resources: overhead projector, PC-

video beam. 

-  Logistic support: Virtual classroom, laboratory, 

web catalogue 

 

7. CONTENTS   

 

 The family.              The gif t of the Magi  

                                      The Rocking Horse Winner 

 Discrimination.       Beyond the Bayou.  

 

8. EVALUATIÓN 

According to the International Relat ions Program educative vision 

this subject evaluative system is mainly qualitat ive, therefore it 

accounts for the educative process and products. Some of the 

techniques that wil l  be used for individual and group evaluation are.  

 

-  Oral presentat ions: Exposit ion and narrative texts 

analysis.  

-  Analysis and production of written narrative texts.  
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During the development of the subject, four 25% valuations wil l be 

submitted to students and the Registrar‟s off ice  

 

 

Evaluation Percentage 

1.  Part icipation and 

Tasks I  on act ivit ies 

related to the f irst 

reading. ( Individual and 

group work) 

25 

 

 

2.  Part icipation and 

tasksII  on act ivit ies 

related to the second 

reading. ( individual and 

group work) 

25 

 

3.  Part icipation and tasks 

III on  act ivit ies related to 

the third reading. ( 

Individual and task work)  

25 

 

4. Final Exam 25 
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9. REFERENCES 

 Guiding Texts and articles  

                Shades of Emotion. Recanati, Italia: ELI Classics, 1999.      

 Consultation Texts:  

                 Carter, R. Hughes, R. and McCarthy, M.: Exploring 

Grammar in                    .        .       Context.  Cambridge University 

Press  

                 Collins Cobuild Student´s Grammar.  

            Coll ins English-Spanish-English Dict ionary  

            Coll ins Cobuild English Language Dict ionary  

            Murphy Raymond English Grammar in Use. Cambridge 

University  

 

            Press. 

            Oxford Pocket Dict ionary  

 

 

 

 
 
 
 
 
 

 



137 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX #2: 
SURVEY FORMAT 

 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



138 

 

UNIVERSIDAD DEL NORTE 
PROGRAMA DE RELACIONES INTERNACIONALES 

ENCUESTA PARA LOS ESTUDIANTES DE NARRATIVES 
 
 

INFORMACION PERSONAL 
 
1. Cuantos años t ienes? 

__________________ 
 

2. Dónde estudió ingles antes de entrar  a la universidad? Puedes 
escoger más de una. 
 

a. En un colegio bi l ingüe   
b. En un colegio no bi l ingüe 
c.       En un inst ituto.    Cual? ____________________  
d.       Otro: __________________________________ 
 
3. El semestre anterior estabas en:  
a.       Nivelatorio   
b.       Narratives  
c.       Ninguno de los anteriores  
 
 
INFORMACION ACADEMICA 
En las preguntas de la 4 a la 7 marca según tu preferencia de 1 a 
4 siendo 1 la actividad que más te motiva y 4 la que menos te 
motiva a aprender inglés.  
 
4. Eli ja las act ividades de lectura (reading)  real izadas en la clase 

de Narrat ives que más te motivaron para desarrol lar tu habilidad 
lectora:  

a.      La lectura de cuentos en inglés.  
b.      Lectura de noticias sobre problemas familiares y 

discriminación.  
c.      Búsqueda de información en internet sobre la guerra civi l 

Americana (American Civi l          War) y sobre el surgimiento del  
Jazz. 

d.      Otros: 
______________________________________________________
________________________________________________ 

 
 



139 

 

5. Las actividades de habla (speaking)  realizadas en la clase de 
Narratives que más te motivaron para  desarrollar esta habil idad 
fueron: 

a.        Debate sobre los temas investigados en internet  
b.        Discusiones sobre temas como problemas famil iares y 

discriminación.  
c.        Responder las preguntas de la profesora sobre las lecturas.  
d.        Otros: 

______________________________________________________
________________________________________________ 

 
 
6. Las actividades de escritura (writing)  real izadas en la clase de 

Narratives que más te motivaron para desarrollo esa habil idad 
fueron: 

a.       Escribir resúmenes sobre los cuentos leídos.  
b.       Escribir oraciones donde util izo el vocabulario de los cuentos.  
c.       Responder a las preguntas sugeridas en los cuentos  
e.       Otros: 

______________________________________________________
________________________________________________ 

 
7. Las act ividades de escucha (listening)  realizadas en la clase de 

Narratives que más te motivaron para desarrol lar esta habil idad 
fueron: 

a.        Las películas relacionadas con temas sobre problemas 
familiares y discriminación  

b.        Discusiones en clase con los compañeros  
c.        Las intervenciones de la profesora  
d.        Otros: 

______________________________________________________
______________________________________________ 

 
 
8.  Cuando no entiendes el signif icado de una palabra generalmente:  
a.        Usas el diccionario  
b.        Preguntas a un compañero 
c.        Deduces la palabra por el contexto  
d.         otro:  
_________________________________________________________
_________________________________________________ 
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9.Qué estrategias  uti l iza para aprender vocabulario?  
a.      Usualmente escribo frases usando el vocabulario  
b.      Busco un sinónimo 
c.      Traduzco la palabra al español  
d.      Escribo resúmenes sobre los cuentos 
 
10.Qué habil idad has desarrol lado al leer los textos de Narrat ives?  
a.         lectura (reading)  
b.  habla (speaking) 
c.  escritura (writ ing)  
d.  escucha (l istening)  
 
11. De que manera te ha ayudado la lectura de los text os de 
Narratives a mejorar tu inglés?  
________________________________________________________
________________________________________________________
_______________________________________________ 
 
12.  Por que sabes que estás aprendiendo a comunicarte a través de 
las lecturas? 
a.         Puedo hablar sobre los temas de las lecturas  
b.  Puedo escribir apropiadamente sobre las lecturas  
c.  Otros: 
________________________________________________________
________________________________________________________
_______________________________________________ 
 
13.  Cuando escribes en ingles que actividad realizas primero:  
a.  Traduces de español al inglés  
b.  Piensas en ingles y luego escribes  
c.  Otro: 
________________________________________________________
________________________________________________________
_______________________________________________ 
  
14. De acuerdo a las lecturas leídas durante el semestre, cuál de 
ellas le gustó más y por qué?  
a. The Gift of the Magi  
b. Beyond the Bayou 
c. The Rocking Horse Winner 
d. Otra: ________________________________________________ 
Porqué? 
______________________________________________________ 
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UNIVERSIDAD DEL NORTE 

PROGRAMA DE RELACIONES INTERNACIONALES 

ENTREVISTA PARA LOS ESTUDIANTES DE NARRATIVES 

 

1. ¿Cómo te han ayudado las lecturas de los cuentos a 

desarrol lar tus habilidades comunicativas?  

2. ¿Cómo te parecen las lecturas de los cuentos en la 

asignatura? 

3. ¿Qué actividades de las realizadas en clase te motivan más 

para aprender el idioma?  

4. Además de la clase¿ que haces para aprender inglés?  

5. Cuando estás leyendo un cuento en inglés,¿qué estrategias 

util izas para comprender el vocabulario desconocido?  

6.  ¿Qué habil idades sientes que has desarrol lado más en esta 

asignatura? ¿Cómo y por que?      

7. ¿Cómo sabes que estás aprendiendo a desarrollar tus 

habil idades en inglés? 

8. ¿Cómo sabes qué tanto has aprendido?  

9. En el curso ¿que actividades te agradan mas y cuales te 

desagradan? 
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APPENDIX # 5:  

INTERVIEW TRANSCRIPTIONS 
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INTERVIEW #1 

ENTREVISTAS REALIZADA A LOS ESTUDIANTES DE RELACIONES 

INTERNACIONALES EN NARRATIVES  

 

1.  
PROFESORA 
(P)  

¿Cual es  tu nombre?   

2.  
ESTUDIANTE  
LOTTY 

 LOTTY   

3.   P  ¿Cuantos años t ienes?  

4.   LOTTY  20  

5.   P 

 OK. LOTTY estamos aquí para 
hacer te unas preguntas de cómo 
va tu proceso de aprendizaje en 
la mater ia Narrat ives. ¿Como te 
han ayudado las lecturas de los  
cuentos en la mater ia Narrat ives 
para desarro l lar  tus  habi l idades 
comunicat ivas  o sea hablar ,  
escr ib ir  en inglés?  

 

6.   LOTTY 

 Me ha ayudado muchís imo 
porque ant iguamente yo pensaba 
en español decía en ingles y me 
confundía mucho porque el  
español es muy d iferente a l ing lés 
uno va pract icando la estructura 
de las palabras y de las orac iones 
y va cogiendo vocabular io y se 
puede expresar mejor  en inglés.  

Mot ivat ion to 
read 
Learning to 
th ink  in 
Engl ish  
 
 
Importance of  
pract ice in 
vocabulary 
and 
structures  

7.   P 
 Como te parecen los  cuentos en 
la as ignatura de Narrat ives?  

 

8.   LOTTY 

 Pues me parecen buenos pero 
para mi a t i tu lo personal deber ían 
ser más acorde con uno o sea al  
contexto de uno, a la v ida de uno 
no tan aburr idores s ino más 
interesantes, mas l lamativos pues 
a nuestra edad.  

Lack of  
interest in the 
stor ies  
 
 

9.   P 
 ¿A que te ref ieres cuando dices 
más interesantes, más l lamat ivos 
a tu edad? 

 

10.   LOTTY 

 Pues que me nazca leer ,  que me 
nazca buscar,  que me nazca 
aprender , o sea temas de interés,  
nac ional  o  internacional,  que 

Interest in 
nat ional and 
internat ional  
news.  
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estén pasando actualmente, a eso 
me ref iero con eso.  

11.   P 

 De todas las act iv idades que tú 
real izaste en la c lase de 
Narrat ives, ¿cuales crees que te  
han ayudado más o te han 
motivado más para e l  aprendizaje 
del  inglés? 

 

12.   LOTTY  El  l is tening   

13.   P 
 A qué te ref ieres con l is tening.  
¿Como has desarro l lado e l  
l is tening dentro de la c lase?  

 

14.   LOTTY 

 Cuando escucho a mis 
compañeros o a la profesora o 
cuando vemos pel ícu las voy 
educando el oído y así pues se 
me hace más fáci l  e l  ing lés para 
poderme expresar.  

Importance of  
l is tening 
pract ice  

15.   P 

 Además de la c lase que ves en la  
univers idad,  ¿cómo haces para 
aprender , para ser cada día mejor  
en inglés? 

 

16.   LOTTY 

Pues actualmente estoy cursando 
en e l Colombo Americano e l  
ing lés para reforzar lo, pues es 
una ayuda complementar ia para 
estar b ien en esa mater ia.  

 

17.   P 

 ¿Solamente pract icas cuando 
estás en e l Colombo o cuando 
estás en la univers idad dentro de 
la c lase? 

 

18.   LOTTY 

 No de vez en cuando pongo 
canales en inglés y música en 
inglés,  pero normalmente en e l  
Colombo.  

 
 

19.   P 

 Cuando tu estás  leyendo un 
cuento en inglés ¿como haces 
para entender el vocabular io de la 
lectura? 

 

20.   LOTTY 

 A veces me cuesta pero después  
comienzo a leer y cojo la idea 
pr inc ipal  y ya se a lo que van 
re lac ionadas las palabras.  

Infer r ing 
meaning f rom 
context  

21.   P 
¿Qué p iensas tu que has 
desarro l lado más en la mater ia,  
que habi l idad? 

 

22.   LOTTY 
 El l is tening por que me ha 
ayudado a expresarme.  

Increasing 
f luency  
 

23.   P Cómo sabes que has desarro l lado  
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la habi l idad de l is tening?   

24.   LOTTY 

 Como se yo porque pues ya  
puedo entender y a d iferenc iar las  
palabras y a entender la idea de 
lo que me están d ic iendo por eso 
se que he educado más e l  oído.  

Improved 
l is tening 
sk i l ls  

25.   P 

¿Como sabes que tanto has 
aprendido durante este semestre 
s i te comparas con lo aprendido e l  
semestre pasado?  

 

26.   LOTTY 
 Evaluándome personalmente s i  
he aprendido o no he aprendido.  

Self -
assessment  

27.   P 

 En la c lase de Narrat ives ¿cuales 
son las  act ividades que más te 
gustan y cuales son las que 
menos te gustan del inglés?  

 

28.   LOTTY 

 En esta c lase de Narrat ives lo 
que más me motiva es ver  
pel ícu las porque estas leyendo,  
escuchando y entendiendo el  
contexto de lo que está pasando y 
cas i no me gusta es esos l ibros 
ant iguos las h is tor ias esas, eso 
no quiere decir  que no me gusten 
pero no me ent iendo muy b ien con 
e l las , es más yo me voy mejor con 
las pel ícu las.  

Mot ivat ion: 
f i lms with 
subt i t les  
 
Lack of  
interest in the 
stor ies  
 

29.   P 
 ¿Algo más de tu proceso de 
aprendizaje que te gustar ía 
comentar?  

 

30.   LOTTY 

 No que los temas de las lecturas 
sean de interés para nosotros,  
que no se basen s implemente en 
esas lec turas s ino que tengan que 
ver con cosas que están pasando 
en este prec iso momento  
problemas de la soc iedad.  

Lack of  
interest in the 
stor ies  
 
 
In terest in 
news 

31.   P 
 LOTTY muchís imas grac ias por  
esta entrevista,  hasta luego.  

 

32.   LOTTY  Hasta luego.   
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INTERVIEW #2 

 
 

ENTREVISTAS REALIZADA A LOS ESTUDIANTES DE RELACIONES 
INTERNACIONALES QUE ASISTEN A LA MATERIA:  NARRATIVES  

 

1.   PROFESORA  ¿Cual  es tu nombre?   

2.   ESTUDIANTE  ATTY  

3.   P ¿Cuantos años t ienes?   

4.   ATTY  20 años   

5.   P 
Anter iormente estabas en 
Narrat ives o haciendo el  
Nivelator io?  

 

6.   ATTY  Es pr imera vez que veo inglés.   

7.   P ¿Dónde estudiaste anter iormente?   

8.   ATTY 

 El  bachi l lerato lo estudié en e l  
Buen Concejo, terminé empecé a 
estudiar medic ina y me ret iré,  
cuando estaba en medic ina 
tampoco vi  n ingún n ivel de inglés.  

 

9.   P 

¿Cómo s ientes la lectura de los  
cuentos en la mater ia de 
Narrat ives te ha ayudado a 
desarro l lar  tus habi l idades de 
hablar,  leer,  escr ib ir ,  escuchar?  

 

10.   ATTY 

 Me ha ayudado pr imero que todo 
a perfecc ionar e l vocabular io,  
habían muchos términos de las  
lecturas que yo no conocía, no 
sabía emplear e l vocabular io, eso 
me ha ayudado bastante, otro a 
saber expresarme a organizar mis 
ideas y ya es lo que 
pr inc ipalmente me ha ayudado.  

Improvement 
in 
vocabulary 
Mot ivat ion 
to read 
Improvement 
in speak ing  
Improvement 
in 
organizing 
ideas 

11.   P 
 Como te parecen las  lecturas de 
los cuentos en  Narrat ives?  

 

12.   ATTY 
 Interesantes     Highly 

motivated 

13.   P ¿Por que te parecen interesantes?   

14.   ATTY 

 Porque son muchas palabras 
desconoc idas y a la  vez que uno 
va leyendo todo ese vocabular io 
que uno no conoce obviamente 
uno ve enr iquec iendo el de uno y 
así para mí se me ha hecho más 
fáci l  comunicarme,  expresar mis  
ideas y con palabras que por lo  

Mot ivat ion 
to read 
Improvement 
in 
vocabulary 
Improvement 
in speak ing  
Importance 
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menos enc ier ran todo el  
s ignif icado y me ayudan a 
avanzar.  

of  pract ice 
vocabulary 
and 
structures  

15.   P 
 De las  act ividades que real izas 
en c lases, ¿cuales te motivan más 
para aprender inglés?  

 

16.   ATTY 
 Las lecturas de los l ibros.  Mot ivat ion 

to read 

17.   P 
¿Qué t ipo de act ividades 
específ icamente te motivan más?  

 

18.   ATTY 
 Cuando vamos al laborator io me 
gusta mucho el l is tening  

Highly 
motivated 
l is tening 

19.   P 
 ¿Como hacen l is tening en e l  
laborator io?  

 

20.   ATTY 

 Focus on Grammar ut i l izamos ese 
programa, escuchamos l is tening 
de acuerdo a l tema que vamos 
dando, la vez pasada ut i l izamos 
uno que fue… no me acuerdo…el 
had el  have.  

 

21.   P 
 ¿Como sabes que te ha ayudado 
los ejerc ic ios de los que hablas?  

 

22.   ATTY 

Si,  porque se me di f icu ltaba de 
pronto saber ut i l izar e l had por lo  
menos las f rases como I had  had,  
I  wish, I  would.  

Improvement 
grammar 
learn ing  
 

23.   P 

 A demás de estar en la c lase de 
Narrat ives cuatro horas a la 
semana ¿que más haces para 
aprender  inglés?  

 

24.   ATTY 

 Me gusta ver las pelícu las s in 
subtí tulos , escucho música en 
inglés y t rato de prestar le 
atención a la le t ra de las  
canc iones… y tratar de leer  
cualquier cosa que vea, o sea no 
me resisto a leer en inglés, en 
internet,  en revis tas, lo que sea.  

Mot ivat ion:  
f i lms without 
subt i t les  
Mot ivat ion 
to l is ten 
Mot ivat ion 
to read 

25.   P 
 ¿Cuando tu estas leyendo en 
inglés que estrategias ut i l izas 
para comprender e l vocabular io?  

 

26.   ATTY 

 Pr imero que todo t rato de no 
pensar en español ,  t rato de 
pensar en inglés y s i  me resul ta 
muy compl icado por ejemplo una 
palabra que jamás había 
escuchado la busco en e l  
d iccionar io, pero trato ese 
s ignif icado que busco en español 

Learning to 
th ink  in 
Engl ish  
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t rato enseguida de pasar lo en 
inglés en mi mente, o sea de dec ir  
o poner var ios ejemplos en mi 
mente, es to s ignif ica esto, o lo  
puedo ut i l izar  aquí ,  cosas así .  

27.   P 
 Qué habi l idad has desarro l lado 
más con esta mater ia l is tening,  
speak ing, reading,  wr i t ing?  

 

28.   ATTY 
 Speak ing es en lo que más he 
perfeccionado.  

Self -
assessment  

29.   P 
 Y ¿como s ientes que lo has 
hecho,  a través de que?  

 

30.   ATTY 

 A través de las  lec turas y 
obviamente escuchando a la 
profesora, porque e l la  nos da 
como las  bases… por   que parece 
bobo pero e l la  nos da la conf ianza 
para expresarse, uno no se s iente 
cohib ido.  

Mot ivat ion 
to read and 
l is tening.  
Importante 
of  c lass 
atmosphere 

31.   P 

 Como sabes que has a través de 
esta mater ia has logrado 
desarro l lar  las habi l idades de 
speak ing, reading y wr it ing?  

 

32.   ATTY 

 Me he dado cuenta porque yo 
comencé leyendo The Gif t  of  the 
Magi y me sent ía desesperada por  
que sentía que esas palabras no 
las conocía y me sent ía 
desesperada pero ya cuando 
fuimos avanzando en las lecturas 
Beyond the Bayou, The Rock ing –  
Horse W inner las leía mucho mas 
rápido y no tenía que perder  
mucho t iempo buscando las 
palabras en e l  d icc ionar io.  

Self -
assessment  
Mot ivat ion 
to read 
Infer r ing 
meaning 
f rom context  
 

33.   P 

 De las  act ividades que real izas 
en la c lase de Narrat ives ¿cuales 
s ientes que te han mot ivado más 
aprender  inglés y cuales s ientes 
que no te han ayudado? 

 

34.   ATTY 

 Las que más me motivan son las  
lecturas y las  d iscus iones en 
c lase, de pronto que nos coloquen  
a invest igar sobre cualquier tema 
adic ional,  por  lo menos como hizo  
la profesora de Discr iminac ión, de 
v iolenc ia in trafamil iar ,  cosas así,  
que son son son son actuales, y 
que dan ganas de leer las y de 
saber y es mas fáci l  expresarse,  
también me gustó focus on 

Mot ivat ion 
to read 
motivat ion: 
c lass 
d iscuss ions  
Interest in 
nat ional and 
internat ional  
news.  
Importance 
of  pract ice 
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grammar en el  laborator io y que 
no me motivan son las estructuras 
como ta l ,  o  sea, es  impor tante 
aprender las porque obviamente de 
ahí es que uno va a saber  
expresarse pero no me l lamaban 
mucho la atenc ión pref iero c lases 
de wr i t ing.  

vocabulary 
and 
structures  
Lack of  
interest in 
grammar 
Mot ivat ion 
to wr i t ing  

35.   P  ¿Qué t ipo de wr i t ing por  ejemplo?   

36.   ATTY 

 Las que me gustaban de wr i t ing 
eran los resúmenes de las  
lecturas o cualquier  punto de v ista 
sobre a lgo, las que no me 
gustaban, ya le di je las  
estructuras como ta l ,  gramát ica 
más que todo.  

Mot ivat ion 
to wr i t ing  
 
Lack of  
motivat ion 
through 
grammar 

37.   P 
ATTY muchís imas gracias por esta 
entrevis ta.  Nos vemos.  

 

38.   ATTY  Hasta luego.            

 
 
 
 
 

INTERVIEW #3 

 
 

ENTREVISTAS REALIZADA A LOS ESTUDIANTES DE RELACIONES 
INTERNACIONALES QUE ASISTEN A LA MATERIA NARRATIVES 

 

1.   P  Bueno aquí  es tamos ahora con…   

2.   INTTY  INTTY   

3.   P ¿Cuantos años t ienes INTTY?   

4.   INTTY  17  

5.   P 

 ¿Como s ientes tu que te han ayudado 
las lec turas de la mater ia Narrat ives a 
desarro l lar  tus  habi l idades 
comunicat ivas reading, speak ing, en 
inglés? 

 

6.   INTTY 

 Mucho porque la verdad es que yo  
estaba en Nivelator io e l semestre 
pasado y más que todo a l lá estábamos 
como escr ib iendo y no nos ponían a 
hablar y yo o sea era como penosa 
entonces acá la profesora nos ha 
puesto a hablar y eso me ha gustado 
porque me he sol tado más, eso es lo 
que me ha gustado más de la c lase 
que la profesora nos ha puesto a 

Mot ivat ion: 
Speak ing 
 
 
 
 
Increasing 
f luency  
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hablar,  yo en Nivelator io la verdad es 
que yo no hablaba y la profesora 
tampoco nos preguntaba era puro 
escr i to, trabajo y ya,  eso  es lo que 
más me ha gustado.  

7.   P 
 Como te parecen las  lecturas de los  
cuentos en la as ignatura de 
Narrat ives? 

 

8.   INTTY 

 Bueno me han gustado las tres, eh… 
la verdad es que la Bayou,  esa… el  
vocabular io es un poco pesado me 
costó mucho trabajo esa lec tura, me 
costó mucho, mucho trabajo, pero las  
demás s i  son más fáci les de entender.  

Prefers 
tex ts wi th 
easy 
vocabulary 

9.   P 
 En forma general ¿como te parecen 
las lecturas aburr idas,  in teresantes?  

 

10.   INTTY 
 Bueno normal eh… bien las tres o sea 
no es que sean las más… pero s i no 
son aburr idas.  

 

11.   P 
¿Que act iv idades de las real izadas en 
c lase te han mot ivado más para 
aprender  inglés? 

 

12.   INTTY 

 Una que me gustó mucho fue … una 
vez que la profesora nos puso a 
escr ib ir  una not ic ia de las cal les de 
Barranqui l la que estaban suc ias me 
gustó mucho por que tenía mucho de 
que hablar,  se prestó mucho para 
hablar,  para escr ibi r ;  también me 
gustó mucho cuando la profesora nos 
puso a ver la pelícu la también fue fu l l  
b ien.  

Interest in  
local  topics   
 
 
 
 
Highly 
motivated 
to watch 
f i lms 

13.   P 
¿A demás de lo que haces en la c lase 
que haces adic ional  para aprender  
inglés? 

 

14.   INTTY 

 Me pongo a escuchar música en 
inglés y también me gusta ver ser ies  
de te levis ión en inglés, s iento que me 
ha ayudado mucho sobre todo en la 
pronunciac ión por que tu sabes que 
hay palabras que yo se que signif ican 
y de pronto d icen y yo ah eso se d ice 
así ,  entonces me gusta mucho.  

Mot ivat ion 
to l is tening  
 
Improving 
speak ing 
sk i l ls  
 
 

15.   P 

¿Cuando estás leyendo las his t or ias  
en inglés como haces para aprender e l  
vocabular io que es nuevo,  
desconoc ido? 

 

16.   INTTY 

 Bueno cuando no ent iendo una 
palabra y no la busco en e l d icc ionar io 
de pronto t rato como de dec ir  bueno 
esto s ignif ica esto, y poner le mi punto 

Deducing 
meaning 
f rom 
context  
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de lógica ya, cuando no la busco en e l  
d iccionar io.  

 
 
 
 
Use of  
d ict ionary 

17.   P 

 Cuál  de todas las habi l idades s ientes 
que te han ayudado más a desarro l lar  
tus habi l idades de l is tening, speak ing,  
wr i t ing?  

 

18.   INTTY 

 Bueno he reforzado mucho la lec tura,  
la gramática y como le decía  
anter iormente a hablar me he soltado 
más, por lo menos a l pr inc ip io de 
Narrat ives cuando la profesora me 
preguntaba me daba pena porque de 
pronto no pronunciaba b ien y porque 
aquí hay muchas personas que hablan 
b ien y me daba como pena,  pero ya  
después me he soltado y eso porque 
uno se suelta y como que ya no le da 
pena ya.  

Sk i l ls  
Improveme
nt : reading,  
grammar, 
and 
speak ing  
 
 
 
 
 

19.   P 

 ¿Como sabes tu que has aprendido a 
desarro l lado tus habi l idades en inglés 
como sabes para dec ir  s i  has mejorado 
o no o estas igual?  

 

20.   INTTY 

 Porque cuando me preguntan 
ent iendo más y respondo enseguida o 
de pronto me quedo pensando en que 
voy a dec ir  y antes no, antes me 
preguntaban y yo me quedaba como 
que… o sea ¿que me están 
preguntando? Y también s iento que 
cuando estoy leyendo  a veces leía 
muy lento ahora leo un poco más 
rápido de pronto hay un párrafo que no 
ent iendo pero s iento que he aprendido 
mucho.  

Improved 
l is tening 
and 
speak ing 
 
Mot ivat ion 
to read 
Improved 
reading 
sk i l l  
 
 
 
 

21.   P 

De las act iv idades que has real izado 
en la c lase de Narrat ives cuales 
s ientes han inf luenc iado más en t i  y te 
han mot ivado más y que te agradan 
más y cuales p iensas que no han s ido 
lo suf ic ientemente interesantes para 
que aprendas inglés?  

 

22.   INTTY 

 Las act iv idades que me han motivado 
mas por lo menos son las lecturas de 
pronto por la pres ión de la profesora 
que me va a preguntar mañana leo y 

Mot ivat ion 
to read 
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también me gusta por que acá es 
hablar más que todo y me ha gustado 
mucho eso, tengo que leer quiera o no 
quiera y porque me interesa también 
aprender , eso de pronto es lo que más 
me ha mot ivado, lo que menos me ha 
motivado de pronto en Narrat ives es 
eh… ummm… la verdad es que todo 
me ha gustado, no te puedo dec ir  que 
es lo que no me ha motivado,  porque 
todo me ha gustado.  

 
 
 
Highly 
motivated: 
Speak ing 
 
 
 

23.   P 
¿Como cal i f icar ías la mater ia como ta l  
para e l  aprendizaje del inglés?  

 

24.   INTTY 

 Me ha gustado mucho, mucho,  mucho.   
Yo venía como te d i je  de Nivelator io y 
ahí como que te estaban preparando 
para lo que venías acá ya.  Entonces 
acá t ienes que leer,  hablar,  como que 
o haces o te t iras la mater ia entonces 
me ha gustado mucho, me ha gustado 
mucho es un n ivel  muy bueno.  

Highly 
motivated 

25.   P 
 Bueno INTTY muchís imas grac ias por  
esta entrevista.  Hasta luego 

 

26.   INTTY  Bien        
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UNIVERSIDAD DEL NORTE 
INTERNATIONAL RELATIONS FIRST SEMESTER 

CLASSROOM OBSERVATION n. 1 
NARRATIVE CLASS 

 
 

Date:   October 15
th
 2007                  time: 10: 30             Classroom: 

 

TURN PARTICIPANT PARTICIPATION CATEGORIES 

1 T 

You were supposed to read up to page 
38.Sit down in a semicircle. (students 
organize the classroom) Did you read the 
story? 

Contextualization
, initiation, control 

2 S. (… silence) ok. ok   

3 T 
All right. You were supposed to read up to 
page 34… No  .38 

 

4 S 
38? Confirming 

information 

5 T 
Yes, 38. Up to now how many characters. 
How many characters are there? Up to 
now… Stephanie? 

 Confirmation 
Specific question 

6 S 
Cheri, La Folle, the woman. Remembers text 

data 

7 T 

Mention the characters. How many 
1,2,3,4… There is another one that was 
mentioned at the beginning of the story… 
Andrea.  

Scaffolding 

8 S 

Teacher in the civil war? The man that of 
the guns.. O sea el..a  soldier. 

Attempt to 
remember text 
data 
 

9 T A soldier… what was he called? Specific question 

10 S 

I don‟t remember  
Failure to 
remember text 
data 

11 S 
Ah, P‟tit Maître 
  

Remembers text 
data 

12 S 
The son of P‟tit Maître.  Remembers text 

data 

13 T 

(the teacher writes the names on the 
board) What do you notice with these 
names? Who was Chéri? Who‟s P‟tit 
Maître? 

Questioning 

14 S 
The men that arrive to the house aja the 
Jacqueline‟s house. He was the P‟tit Maître 
king because he was…  

Remembers text 
data 
 

15 S El manda más. Use of L1 

16 S 
El pequeño maestro. The man who arrives 
at Jacqueline‟s house. 

Use of L1 
Remembers text 
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data 

17 T 
The man who arrives at Jacqueline‟s 
house. And when she was... When she 
was… 

Scaffolding 

18 S 
A child (in chorus) Remembers text 

data 

19 T 

Now, but, Ok, who wants to say more 
about the characters? Because when you 
continue reading the story he has been 
identified. How has he been identified? 

Scaffolding  
 

20 S 
He was a middle-aged man; he had three 
daughters and a son. 

Remembers text 
data 

21 T He was the owner of what? Scaffolding  

22 S 
Bellissime Remembers text 

data 

23 S 
I don‟t know the pronunciation. Asks for help 

(pronunciation) 

24 T 
Bellissime. He was the owner of Bellissime. 
What is it? 

Scaffolding 

25 S 
Finca.  How do you say finca? Asks for help 

(vocabulary) 

26 S Farm  

27 T 
What kind of farm is that? What did they 
grow? Did they grow coffee? 

Specific question 

28 S 
Ah. Cotton, tobacco. Remembers text 

data 

29 T Let‟s continue talking about the character.  

30 S 
No estàn hablando de este tipo. He was a 
middle-aged man.  

Use of L1 
Remembers text 
data 

31 S 
He had two daughters. Remembers text 

data 

32 T 
All right, now let‟s talk about La Folle. Who 
can say characteristics of La Folle? 

Specific question 
 

33 S 
She was …***… her real name was 
Jacqueline.  

Remembers text 
data 

34 S 
She had a trauma Remembers text 

data 

35 S 
She was a black woman, everyone called 
her La Folle. 

Remembers text 
data 

36 T 
Do you know the origin of this word La 
Folle? 

Specific question 

37 S 
Strange, loca. She had a trauma. Remembers text 

data 

38 T Why was she called La Folle? Specific question 

39 S ¿Como?  

40 T 
Andrea tu no has leído absolutamente 
nada.  

Scolding 

41 S 
She had a trauma. Remembers text 

data 
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42 T What happened to her? Specific question 

43 S 

When she was a child, she is in the door 
and a group of man with guns with blood, 
she had a trauma with this, she can‟t go out 
of the house. 

Remembers text 
data 

44 T What was the consequence of this?  Specific question 

45 S ¿Cuál fue la consecuencia? Use of L1  

46 T When she was a child  

47 S 

Because she felt daño. How do you say 
daño? 

Attempt to 
remember text 
data 
Asks for help 
(translation) 

48 S She was afraid.   

49 S 
When she was a child she created an 
imaginary line, she said the line don‟t 
cross. 

Remembers text 
data 

50 T How did she feel?  

51 S 
Afraid Remembers text 

data 

52 T 

Afraid of crossing the imaginary line, so 
since she was very frightened and she was 
afraid of crossing. How did she live in this 
cabin? Did she live with somebody else in 
this cabin? 

Scaffolding 

53 S 
She lived alone in a solitary cabin. Remembers text 

data 

54 S 
Since La Folle know knew a Chèri, Chèri 
cross the line and they will be friends  

Remembers text 
data 

55 T 

So La Folle is now there living alone, 
solitary, she‟s afraid to cross the river. Let‟s 
talk about … or… Who can describe La 
Folle physically? 

Summarizing 

56 S 
A black woman, black one, the hands big Attempt to 

remember text 
data 

57 S 
Big hands (looks for the information in the 
text) 

Remembers text 
data 

58 T 
Read the description who wants to read the 
description? 

 

59 S 
She was large black woman, her name was 
Jacqueline. 

Remembers text 
data 

60 S 
Que si era fat or slender Attempt to 

remember text 
data 

61 T Find it in the text.  

62 S 

She was now a large gaunt black woman, 
past thirty- five. Her real name was 
Jacqueline, but everyone on the plantation 
called her La Folle because in…. 

Reads text 
fragments 
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63 T How do you know she was slender?  

64 S 
Ah no, no sé, estaba buscando. Failure to 

remember text 
data 

65 S 
But in the picture is La Folle, I think 
because… 

Attempt to find 
text data 
 

66 T How do you know she is thin?  

67 S 
Maybe large people is slender and not fat, 
but I don‟t know I infer that. 

Attempt to infer 
meaning  
Self-awareness 

68 T You don‟t have to infer   

69 S 
I read that, in a paragraph said she was 
large. 

Attempt to 
remember text 
data 

70 S ¿Dónde, en qué párrafo? Use of L1 

71 S 
I don‟t remember. Failure to 

remember text 
data 

72 S 
Aquí el que leí dice que ella era larga, ella 
es flaca aquí dice gaunt (looks for the word 
in the book) 

Remembers text 
data 
Use of L1 

73 S 
Teacher what is the meaning of thin? Asks for help 

(vocabulary) 

74 S Delgado Use of L1 

75 S 
I think La Folle was hardworking because 
she was more physically strength  than 
most men 

Remembers text 
data 

76 T 
She was stronger than men. Remembers text 

data 

77 S 
I have a doubt. Why is this text not in this 
paragraph say unknown words. Why don‟t 
they use normal words?  

Initial awareness 
of register 
 

78 T 
Why not? Andrea. Why does the author 
use unknown words? 

Scaffolding 

79 S 
Because we can use, always we use the 
same words. Some never can learn a new 
vocabulary. 

Awareness of 
need to broaden 
vocabulary 

80 T 
The question is why does the author use 
these unknown words and he doesn‟t use 
common words. Why? 

Scaffolding 

81 S 
Maybe it is another form to learn this 
composition, because it is different to 
others. 

Initial awareness 
of register 
 

82 T Why is it different? Specific question 

83 S 
I think because the author wrote this story 
many years ago and… 

 

84 S No, no teacher   

85 S The author doesn‟t say this idea   

86 S The author uses unknown words because Initial awareness 
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the words are the other side and it is 
important that I know the other side. 

of register 
Awareness of 
need to broaden 
vocabulary 

87 S 

Because maybe it is in the context. In the 
como se dice… época 

Initial awareness 
of register 
Asks for help 
(vocabulary) 

88 T In that time  

89 S 

In that time, I think because she speaks 
about the civil war and she must use this 
kind of words to explain the context of that 
time.  

Initial awareness 
of register 
 

90 S 
In this case you learn a lot of new words 
from the vocabulary. 

Awareness of 
need to broaden 
vocabulary 

91 T 

As you can see this text has not been 
adapted for students it was published in 
this book in the original form, as the author 
wrote it. Here the author uses metaphors, 
idioms literary words, when you read 
literary texts you don‟t find common words. 
Since you read this you take advantage of 
the unique opportunity you have to read 
literary texts in English. If you like it you 
can continue reading these kinds of texts.  

 

92 S 
It is important to have this knowledge for 
the people. 

 

93 T 
When you‟re speaking you use other kind 
of terms. So let‟s continue with the reading, 
let‟s talk about Cherri. Who was he? 

 

94 S 
He was the son of P‟tit Maître. Remembers text 

data 

95 T Andrea can you tell me who Cherri was? Specific question 

96 S The boy (***)   

97 T 
It is not exactly what you had to read for 
today, you have read it before. Who wants 
to tell me about Chèrri? 

Specific question 
  
 

98 S 

Cherri is the son of P‟tite Maître, the, the 
good friend for La Folle, he was the only 
one person who crossed the line because 
he love talk to La Folle… eh… Chèrri he 
was shooting his leg? 

Remembers text 
data 

99 T 

No, no, no, right now. How did they 
express their love, how does she express 
her love for Chèrri and how does he 
express his love for La Folle? Tell me 
Cyntya… 

Scaffolding 

100 S 
He listen to the stories of Chèrri  Remembers text 

data 
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101 T She what? Specific question 

102 S 
She like to listen stories to Chèrri Remembers text 

data 

103 S 
The Chèrri is the only one that understand 
La Folle. 

Remembers text 
data 

104 T 
How did she express the love for the child? 
How? 

Specific question 

105 S 
Aquí dice … “read some stories”…  Reads text 

fragments 

106 T Who told the stories, Cherri or La Folle? Specific question 

107 S 
La Folle (in chorus) Remembers text 

data 

108 S 
…. (students read some of them murmur 
while reading) 

 

109 T 

Look here on page 35 there is a question 
(the teacher reads the question) “List the 
various ways in which Chèri expressed his 
affection for La Folle? How did he express 
that affection? 

Specific question 

110 S 
In the book say a…. that explain  Attempt to 

remember text 
data 

111 T 
What do you do to express affection for 
somebody? 

 

112 S 
To be with the person. Alone with the 
person you love. 

Remembers text 
data 

113 T 
If you love your boyfriend what do you do 
to express this love for him?  

Contextualization 

114 S 
I tell him I love him and I kiss him Remembers text 

data 

115 T 
How did he express his affection for her? 
read the book. 

Specific question 

116 S 

Can I read? … “But none of them had 
stroked her black hand quite as Chèri did, 
nor rested their heads against her knee so 
confidingly” 

Reads text 
fragments 

117 T Now tell me this with your own words.    

118 S 
His affection for her, he put her head on 
her knees (ja, ja… laughing) he touched 
her hand as anybody used to do. 

Paraphrasing   
from the reading 

119 T 

Ok that was a physical demonstration. The 
last question how do Chèri and La Folle 
express their affection for each other now... 
what else? (ss. Read in silence but they 
don’t Remembers text data the question)... 
all right would you please read the line 53 
from 53 to 56, ok “but Chèri” 

 
 

120 S 
“But Chérri did not need the summons, for 
he was coming straight. His pocket all 
bulged out with almonds and raisins and an 

Reads text 
fragments 
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orange that he had secured for her from 
the very fine dinner which had been given 
that day up at his father‟s house”     

121 T 
Ok what do you understand there? ... Tell 
me in your own words what do you 
understand? ... 

Specific question 

122 S 
To make a dinner for her? Attempt to 

remember text 
data 

123 T Um?   

124 S 
To make a dinner for her? Attempt to 

remember text 
data 

125 T No   

126 S 
From the very fine dinner that they had Remembers text 

data 

127 T 
Who understood? ... Nobody? Ok. Let‟s 
read again... Constanza 

Specific question 

128 S 
“But Chéri did not need the summons” Reads text 

fragments 

129 T 

Ok, what‟s La Folle doing before that? She 
was... she was ... what the word for 
summons here is. (T. Shows them the 
glossary)  

Scaffolding 

130 S 
Calls (s. reads the translation in the 
glossary) 

Reads text 
fragments 

131 S 
Calls (s. reads the glossary) Reads text 

fragments 

132 T 

What was La Folle doing at this moment? 
She was calling.... Cheri. Now let‟s 
continue but Chéri didn‟t need the 
summons, he didn‟t need to be called, 
why? Because... continue.... 

Scaffolding 

133 S 
For... Failure to 

remember text 
data 

134 S 
This “for” means because, because Recognises 

meaning in 
context 

135 S 
For he was coming straight Attempt to 

remember text 
data 

136 S 
Qué significa straight? Use of L1 

Asks for help 
(meaning) 

137 T Straight?  

138 S 
(more than two students talk, it is not clear) 
Because Cheri know that she.... 

Attempt to 
remember text 
data 

139 T No, because he was always visiting her ok.  
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Let‟s continue, continue Andrea? 

140 S 
“His pocket all bulged out with almonds and 
raisins and an orange that he had secured 
for” (she is interrupted by the teacher) 

Reads text 
fragments 

141 T Ok what do you understand?  Specific question 

142 S 

Sus bolsillos estaban, That (many people 
talk ***) 

Use of L1 
Failure to 
remember text 
data 

143 T 
That he had secured what does it mean? 
Who was he taking these things to?    

Specific question 

144 S 
To La Folle Remembers text 

data 

145 T 
To La Folle, what did he bring in his 
pocket?  

Scaffolding 

146 S 
(in chorus) “almonds, raisins, orange”  Reads text 

fragments 

147 T For who? Specific question 

148 S (in chorus) for La Folle  

149 T 
That means that he was going to, to give 
these things to La Folle. Ok, did you get it? 

Summarizing 

150 S Yes   

151 T 
He had secured, he had secured for her, 
ok. Continue from the very…, Andrea   

 

152 S 
“for her from the very fine dinner which had 
been given that day up at his father‟s 
house”     

Reads text 
fragments 

153 T 
Did you understand that? Tell me that in 
your own words. Andréa, what did you 
understand?  

Scaffolding 

154 S 
Teacher yo entendí  Use of L1 

 

155 T 
I understood that ... dilo I understood that 
he.... 

Encourages the 
student to use L2 

156 S Had these  

157 T 
For her. Where did he take those things 
from? 

Scaffolding 

158 S 
From his father‟s house Remembers text 

data 

159 T 
In his father‟s house. What did they have in 
his father‟s house? 

Specific question 

160 S 
A fine dinner Remembers text 

data 

161 S What does fine dinner mean? Specific question 

162 S A dinner for celebrating something  

163 T 
All right, we are talking about the 
relationship between La Folle and Chéri. 
Remember that La Folle was a ... 

Scaffolding 

164 S 
A black woman Remembers text 

data 



184 

 

165 T And Chéri was.... Scaffolding 

166 S 
White Remembers text 

data 

167 T 
What do you think of this relationship 
between La Folle and Chéri? What do you 
think of that? ...                                                               

Scaffolding 

168 S 
Their relationship is so beautiful Remembers text 

data 

169 T Beautiful .Why?  

170 S 
Because they are from different como se 
dice raza? 

Asks for help: 
(vocabulary) 
 

171 T They belong to different ...  

172 S 

Culture and she was black and he was 
white and they don‟t, they don‟t… 

Attempt to 
remember text 
data 
 

173 T They didn‟t care   

174 S They didn‟t care that.  

175 T Anything else? Specific question 

176 S 
That they express the love each other and 
maybe the appearance didn‟t care for 
them. 

Attempt to infer 
meaning  
 

177 T 

Ok bien you have to read. Continue let‟s 
read at home. For tomorrow continue 
reading pages 36 and 38. Léanlo 
detalladamente because I am going to 
evaluate you orally or written. You have to 
be ready.    

Gives instructions 

178 S Teacher pero cuántas páginas? Use of L1 

179 T 
You have to be ready to Remembers text 
data, see you tomorrow. 

 

 
 

UNIVERSIDAD DEL NORTE 
INTERNATIONAL RELATIONS FIRST SEMESTER 

CLASSROOM OBSERVATION n. 2 
NARRATIVE CLASS 

 
 

Date: October 24
th
     Classroom I321 

 

TURN PARTICIPANT PARTICIPATION CATEGORIES 

1 T 

You were supposed to read four pages for 
today about the story the rocking horse 
winner. Ok, did you read it? How did you 
find the story? How have you found it so 
far? Easy, easier than the others? Or 
more difficult? 

 

2 S A little easier. And more interesting.  
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3 S It is easy to learn than the other story  

4 T 

Easier than the other story Aja. All right 
what have you read so far?  What have 
you read so far? Qué has leido hasta 
ahora? 

 

5 S The four page  

6 T 
The four pages. Can you tell me 
something about that? Did you find any 
difficulty in understanding the story? 

 

7 S 
No the horse carrera is very easy for, o 
sea para… 

Use of L1 
 

8 S Is very easy for translate it  

9 T 

It is very easy to… translate it or to 
understand? To understand or to 
translate, because one thing is to 
understand and the other thing is to 
translate. 

Encourages the 
student to use L2 

10 S To understand  

11 T What did you understand there?  

12 S 

In the first paragraph is a woman …ah 
…have a beautiful person and she have a 
great advantage but…eh… but 
…um…the her things  in some case 
salían mal, how do you say salían mal? 

Attempt to 
remember text 
data 
 
Asks for help 
vocabulary 

13 S 
In this moment they are not lucky. Remembers text 

data 

14 T Lucky ajá  

15 S 

She felt with people eh… she thinks  the 
people say osea the people are very 
coldy osea fría the people are very fría 
que la gente era muy fría con ella.   

Remembers text 
data 
Use of L1 
 

16 T Ah, very cold  

17 S 

She was a friendly and he have a she 
have… cuantos hijos tiene? 

Attempt to 
remember text 
data 
Use of L1 
 

18 S 
Three children Remembers text 

data 

19 S 
Three children. She is very… she‟s good 
mother with them 

Remembers text 
data 

20 T 
She‟s a very good mother to…to her 
children 

 

21 S 

And she have many troubles, muchos 
problemas. 

Attempt to 
remember text 
data 
Use of L1 
 

22 T Many problems. Ok What is the basic Specific question 



186 

 

problem that you find in this….reading? 

23 S 
That the mother wants to keep 
appearance to the …. 

Attempt to 
remember text 
data 

24 T 
Appearance (the teacher corrects the 
pronunciation)  

 

25 S 
The appearance to the neighbourhood  Remembers text 

data 

26 T 
Tell me more what is the problem that the 
author is giving you in this story? 

Specific question 

27 S 
(in chorus) the money Remember text 

data 

28 T Ok, Adriana  

29 S 
She lives with a rich family and the 
mother they aren‟t lucking and the father 
don‟t enough ….. 

Attempt to 
remember text 
data 

30 T He didn‟t earn enough money.  Scaffolding 

31 S 

He didn‟t earn enough money and they 
live in a splendid house with servants and 
they needed more money for the school 
for the children and other things of their 
house. 

Remembers text 
data 

32 T 
Ok, so, the main problem here is… what 
does she say, that they don‟t have… 

Scaffolding 

33 S 
Money (in chorus) Remembers text 

data 

34 T 

And luck, they aren‟t lucky. Did you notice 
here, ah…(opens the book and looks for 
some information) ok, now the first page 
is full of contradictions. Do you notice the 
contradiction? Can you mention one of 
them? It‟s full of contradictions.  

Specific question 

35 S 

When she was a child she have many 
eh… she live with comfortable things that 
when she married eh…she doesn‟t have 
these eh…  

Attempt to 
remember text 
data 

36 S Comforts.   

37 T 
Ajá … this is a contradiction. Did you 
notice the expression that the author uses 
to express the contradiction? … 

Specific question 

38 S 

That they say that… he say that the 
mother doesn‟t have love in her heart and 
he mention that her heart was eh... like a 
little land in which eh…como se dice que 
no había?  

Remembers text 
data 
Use of L1 
Asks for help 
(vocabulary) 

39 T It wasn‟t love  

40 S 

It wasn‟t love, maybe, but in other part, he 
mentions she married eh. He eh… she 
wants to get a job to… to …to… support 
them, for me is a contradiction, because I 

Attempt to infer 
meaning  
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don‟t know why she said that she doesn‟t 
feel eh…love in her heart. 

41 T 
All right, now on the third line, no second 
line. Read please the first two lines, 
Adriana… There was a woman… 

 

42 S 
“There was a woman who was beautiful, 
who started with all the advantages” 

Reads text 
fragment 

43 T 
With all the advantages (Teacher’s 
correction) 

 

44 S 
“Yet she had no luck”  Reads text 

fragments 

45 T 
Ok. Here is the first contradiction… ah? 
What is the contradiction the author is 
expressing here? 

Specific question 

46 S 
Because she started with many 
advantages, and right now eh… she 
doesn‟t have luck 

Remembers text 
data 

47 T 
Any luck …What expression does he use 
here to express this contradiction? 

Specific question 

48 S 
Eh… Failure to 

remember text 
data 

49 T 

This is the expression This is another 
expression that you are finding here I 
would like you to understand that…what 
is the expression that expresses the 
contradiction?    

Scaffolding 

50 S 
Pero cual contradicción? Use of L1 

 

51 S 
“She started with all the advantages, yet 
she had no luck”. (reads the lines) 

Reads text 
fragment 

52 S 
Yeah, ajá… there is a contradiction  Confirming 

information 

53 S 
Like a lucky woman, but bad luck… Confirming 

information 

54 T 

She had all the advantages but she hasn‟t 
have luck. What is the expression used 
here? To express the contradiction in 
these two lines 

Scaffolding 

55 S 
Yet Identifies  

connector 

56 T 

Ok. Yet (writes on the board: yet --- 
however), What‟s the meaning of yet? 
What other word would you use instead of 
yet?... 

Specific question 

57 S 
Aún no era, todavía. Use of L1 

 

58 S 
In this case however no quiere decir 
todavía 

Use of L1 

59 S Yo lo traducí como ahora, however Use of L1 
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60 T 

That is a contradiction, entonces hay que 
aprenderse eso ok? You have to learn 
this, so could you mention other 
contradictions here in this page? We can 
follow an order, yes, it´s better. 

Giving 
instructions 

61 S 

“She married for love, and the love turned 
to dust. She had bonny children, yet she 
felt they had been thrust”. (reads from the 
book) 

Reads text 
fragments 

62 T 

Ajá, here is another contradiction, of her, 
of her life. Any other contradiction? ... 
Here is a very, a very big contradiction 
here. That is the center of the story, you 
mentioned it, but I would like you to 
remember it again. The center of the 
story. 

 

63 S 

I found one…. (S. looks for the 
information in the book) “She was all the 
more anxious for her children, as if she 
loved them very much”. She always felt… 
when her children were present she felt 
they were the center of her heart. “This 
troubled her, and in her manner she was 
all the more gentle and anxious for her 
children, as if she loved them very much”   

Reads text 
fragments 

64 T 

All right, another Adriana. There is a very 
big contradiction about their styles in 
society, about money, about income, what 
it is the situation that we are reading 
here? 

Scaffolding 

65 S 
 “Although they live in style they felt 
always”… (the teacher interrupts) 

Reads text 
fragments 

66 T 
They lived in style, what does it mean that 
they live in style? 

Specific question 

67 S 
They have a very  elegant life Infers from 

context 

68 T 
Very elegant life. What else does it mean 
that they live in style? 

Scaffolding 

69 S 
A big house, elegant Remembers text 

data 

70 S 
Servants, they can buy the things for the 
house, for the children  

Remembers text 
data 

71 T 
What, ok. They have a house, servants, 
but however… 

 

72 S 
There was never enough money  Remembers text 

data 

73 T 

Ok although they lived, although is 
another expression of contradictions, 
although they lived in style they didn‟t 
have money, so they wanted to keep 
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what, they wanted to keep… 

74 S 
Their appearance Remembers text 

data 

75 T 

They wanted to show that they were 
rich… so this is the problem that we find 
here. What is the other problem that is 
very important? What did they mention, 
what was the problem? 

Summarizing 
Scaffolding 

76 S 

The mother, many times she felt that she 
doesn‟t have love for the children and in 
other part says that she adores her 
children, it is a contradiction. 

Remembers text 
data 

77 T What do you think about that? Scaffolding 

78 S 

I think is because of the appearance, in a 
part says, “‟she is such a good mother. 
She adores her children‟ Only she herself, 
and the children themselves, knew it was 
not so. They read it they read it in each 
other‟s eyes” I think that was only to 
appearance to the other people she want 
to demonstrate that she loved the 
children, but it wasn‟t.  

 
Reads text 
fragment 
 
 
Infers from 
context 
 

79 T So, you find here two problems  

80 S 
Teacher why the author writes here so 
many problems? 

 

81 T 

Because that‟s the problem that we are 
reading in this story, so we will see why, 
so here we are describing the setting, no, 
the setting, ok. The setting is what we 
have read, the house where they live, the 
appearance they want to keep, ok. So… 
ok. What else did you notice in this page? 
The problem is that they don‟t have 
money; they want to keep the 
appearance. She has a conflict in herself 
about the love that she felt for her 
children. What else? … The author is 
using a figure to show this from the lack of 
money in the house. Saben que quiere 
decir lack of money? 

Summarizing 
 
 
Identifying 
narrative 
elements 
 
Scaffolding 
 
 
Use of L1 
 

82 S Falta de dinero Use of L1 

83 S Falta de dinero Use of L1  

84 T 

Ok. What is the figure that the author is 
using here to show that there was lack of 
money, they didn‟t have money, that they 
needed money? 

 

85 S 
Because the father eh… eh… Attempt to 

remember text 
data 

86 T No the figure. That he writes here to  
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demonstrate this. Look at the second 
page. 

87 S What is the question?  

88 T 

The figure, the figure, la figura, that the 
author is using to demonstrate that they 
didn‟t have money, that they needed 
money. 

 

89 S 
There must be more money Remembers text 

data 

90 T Tell me what happened  

91 S 

Always the mother says there must be 
more money, she needs for the things, for 
the school of the children, for the clothes, 
for the house 

Remembers text 
data 

92 T 

Yes, what else? Qué mas? There‟s 
something exaggerated here about this 
sentence, there must be more money, 
there must be more money… what do you 
understand? ¿Qué se entiende? 

Scaffolding 

93 S 
Maybe the mother was obssesened  Attempt to 

remember text 
data 

94 T 
Obsessed Teacher‟s 

Teacher‟s 
correction 

95 S 

Obsessed with the money … the money 
… I think ….maybe she was press how do 
you say presionar? 

Attempt to 
remember text 
data 
Asks for help 
(translation) 

96 T Press  

 S 
Press her husband to get more money Remembers text 

data 

97 T 

There is something interesting here that 
the author is using here to show you, the 
reader, you are the reader, so the author 
is using something here to show you the 
need that they have to demonstrate you 
or  to show you that they wanted a lot of 
money, the lack of money, what was 
happening in the house? Where did the 
sentence come from?  

Scaffolding 

98 S 
Because they feel anxious  Remembers text 

data 

99 T 

They were always anxious, and how this 
anxiety, or how this anxiety was show in 
the house. Emmm. Stephanie said that 
they were anxious, and that there was 
anxiety in the house. Ok. My question is 
how did or how was this anxiety shown? 

Scaffolding 
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… How was this anxiety shown? 
(Silence…. Students look for the answer 
reading in the book) 

100 T 
¿Entendieron la pregunta? Checks 

understanding  

101 S Si  

102 T How was this obsession in the house? Specific question 

103 S 
Maybe, when they used this expression. Infers from 

context 

104 T Who say it? Specific question 

107 S 
The mother Remembers text 

data 

108 T The mother  

109 S 
She was eh… she was eh… she didn‟t 
want that the people know that she needs 
something. 

Attempt to 
remember text 
data 

110 T 

Now, let‟s read something here, vamos a 
mirar. Right we are here on line 34. Ok. 
Read it mentally … (students read for few 
seconds) did you understand that? 
Adriana? Could you read that? 

Gives instructions 

111 S 
“And so the house came to be haunted”  Reads text 

fragment 

112 T 
Haunted, what is the meaning of 
haunted? 

Specific question 

113 S 
Obsessed Remembers text 

data 

114 T 
Aquí dice haunted, tormented obsessed. 
(S. reads from the glossary)  

Reads from the 
glossary 

115 S 
Un … the unspoken phrase Remembers text 

data 

116 T 
Unspoken phrase. What does unspoken 
mean? 

Specific question 

117 S 
¿Frase que no se dice? Use of L1 

 

118 T 
Frase que no se dice. All right, yes. Use of L1 

 

119 S 
“There must be more money! There must 
be more money! The children could hear 
It all the time” 

Reads text 
fragments 

120 T 
All the time  Teacher‟s 

correction 

121 S 
Though nobody said it aloud Remembers text 

data 

122 T 
Nobody said it aloud (the teacher 
Teacher‟s correction) ajá 

Teacher‟s 
correction 

123 S 
“They heard it at…” Reads text 

fragments 

124 T 
They heard it  Teacher‟s 

correction 
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125 S 
“At Christmas when the splendid and 
expensive toys filled the nursery” 

Reads text 
fragments 

126 T 
Filled the nursery….  Teacher‟s 

correction 

127 S 
Behind the … Attempt to 

remember text 
data 

128 T 
Behind the shining (Teacher‟s correction) Teacher‟s 

correction 

129 S 
“behind the shining modern rocking-
horse, behind the smart doll‟s house, a 
voice would start whispering” 

Reads text 
fragments 

130 T Whispering   

131 S 
“There must be more money! There must 
be more money!” 

Reads text 
fragments 

132 T And the children  

133 S 
“And the children would stop playing, to 
listen for a moment. They would look into 
each other‟s eyes” 

Reads text 
fragments 

134 T 
Eyes (Teacher‟s correction) Teacher‟s 

correction 

135 S 
“To see if they have all heard. And each 
one saw in the eyes” 

Reads text 
fragments 

136 T Eyes  

137 S 

“Eyes of the other two that they too had 
heard. „There must be more money! 
There must be more money!‟ It came 
whispering from the springs of the still – 
swaying rocking – horse, and even” 

Reads text 
fragments 

138 T 
Even the horse. (T. Teacher‟s correction)  Teacher‟s 

correction 

138 S 
“Even the horse, bending his wooden, 
champing heard, heard it. The big doll 
sitting…” 

Reads text 
fragments 

140 T 
Sitting (T. Teacher‟s correction) Teacher‟s 

correction  

141 S 

“Sitting so pink and smirking in her new 
pram, could hear it quite plainly, and 
seemed to be smirking all the more self-
conscious because of it”.  

Reads text 
fragments 

142 T 

Ok. Now in a word, who said that, we are 
talking about obsession about money, so 
what is the exaggeration. What is the 
exaggerated figure that the author is 
using here to tell you about the obsession 
for the money? … You have read it  

 

143 S 
There is a voice that said it aloud. It was 
like a whispering  

Remembers text 
data 

144 T 
Ok.  There was a whispering, whispering. 
Where did this whispering come from? 

Specific question 
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From where? 

145 S 
The house Remembers text 

data 

146 T 

Yes, the house. The whisper came 
from…from the toys, from the walls…do 
you think that the children really heard 
this whispering? From the walls, from the 
toys, from the chair, from the wooden – 
horse. Do you think that they really heard 
this whispering? 

Scaffolding 

147 S 

I think it was like an obsession, because 
their mother always said it. I think it was 
like a whispering that … ¿Como se dice 
qué?… 

Attempt to 
remember text 
data 
Asks for help  
(meaning) 

148 T 
In their imagination Completes the 

idea 

149 S In their imagination Repeats the idea 

 T 

So can you say here that the author is 
using this to show you about the 
obsession about the money? This is 
exaggerated from the walls, from the toys, 
from the horse. That is to show you, the 
reader, and the obsession about the 
money. So we have here this problem, in 
this page, yes? So now here … one, two, 
three, four pages ok.  Who wants to tell 
me more about that? Now, there is an 
interesting dialogue between mother and 
the boy, what they are talking about? 

Scaffolding 

150 S 
About the… because they don‟t have a 
car. 

Remembers text 
data 

151 T What does Paul ask his mother?  Specific question 

152 S 
Because they “always use uncle‟s or else 
a taxi” 

Reads text 
fragment 

153 T What was the mother‟s answer? Specific question 

154 S 
Because they were very poor Infers form 

context 

155 S 
Because they are “the poor members of 
the family”… 

Reads text 
fragment 

156 T 
They are poor ok. What else? What is the 
reason according to the mother why they 
are poor? 

Specific question 

157 S 
Because the father has no luck Remembers text 

data 

158 T 

Ok. So what do you find here? We have 
here no money, no luck (T. writes on the 
board: no money and luck) What is the 
relation between money and luck? 

Specific question 

159 S The mother think that that they don‟t have Remembers text 
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money because they have bad luck. data 

160 T 

Ok. She relates luck and money. All right. 
What else? In this dialogue another 
character is mentioned here. INTTY? 
What is the other character, no 
characteristic, character that is mentioned 
here in this dialogue? INTTY? Did you 
read it INTTY 

Specific question 

161 S 
Yes, but Failure to 

remember text 
data 

162 T You didn‟t understand  

163 S 
(In chorus Ss. Say the answer) Uncle 
Oscar 

Remembers text 
data 

164 T 
Uncle Oscar. Ok. Can you tell me 
something about uncle Oscar? Andrea? 

Specific question 

165 S He was a filthy lucre…?  

166 T No, no, no, no  

167 S He **** money  

168 T 
What? I don‟t understand what you say. 
He has or he doesn‟t have? 

 

169 S 
He has money Remembers text 

data 

170 T 
He has a lot of money. Then it means 
that… 

Scaffolding 

171 S 
The woman say is filter but not lucky Attempt to 

remember text 
data 

172 T Now, Oscar is a rich man  

173 S 
Aquí dice que era un hombre rico pero 
que tenía negocios sucios. 

Use of L1 
 

174 T No. I‟m going to explain this to you  

175 S 
Pero era por el juego (Ss. Discuss the 
meaning) 

Infers from 
context 

176 S 

Teacher is lucre, money, dinero sucio Infers from 
context 
Use of L1 
 

177 T 

Here the two expressions those are 
here… (The teacher writes on the board: 
filthy lucre and filthy lucker) the boy miss 
confuse the two terms.  

 

178 S Filthy money  

179 T No, no  

180 S 
Que significa eso? Use of L1 

 

181 T 
Lucker, ok? Now, the woman and the son 
are discussing about there two terms. So 
what does the boy ask he mother? 

Summarizing 
Scaffolding 

182 S “Is luck money mother, he asked, rather Reads text 
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timidly”. fragment 

183 T 
Ok, is luck money? And then, what is the 
mother answer? 

Scaffolding 

184 S 
“No Paul. Not quite. It‟s what causes you 
to have money”  

Reads text 
fragments 

185 T 
About her philosophy, the mother‟s 
philosophy was that … 

 

186 S It was cause you to have money.  

187 T 

Ok. Luck causes you to have money. If 
you have luck you have money. That was 
her philosophy. Right? The question of 
the boy was… the terms lucker and 
lucre… here this is lucro verdad? And 
lucre dinero sucio. Y aquí lucker sería el 
que tiene suerte. 

Summarizing 
 
 
Use of L1 
 

188 S 
Sortudo Infers from 

context 
Use of L1 

189 T 

No, the boy is misunderstanding or is 
confusing these two terms because of the 
pronunciation. Lucre and lucker have the 
same pronunciation. That‟s why he said 
that. Let‟s read it… Would you please 
read, Valentina. “Oh! “ said Paul vaguely”  

 

190 S 

“Oh! Said Paul vaguely”. I thought when 
uncle Oscar said filthy lucker, it meant 
money. “Filthy lucre does mean money”. 
Said the mother. “But it‟s lucre, not luck” 
“Oh!” said the boy. “Then what is luck 
mother?”  

Reads text 
fragment 

191 S 
Ah… ya… (two students nod their heads 
to show that now they understand) 

 

192 S 

“it‟s what causes you to have money. If 
you‟re eh… lucky you have money. That‟s 
why it‟s better to be born lucky than rich. If 
you‟re rich, you may lose”… 

Reads text 
fragment 

193 T Lose (T. corrects the pronunciation)  

194 S 

“Lose your money. But if you‟re lucky, you 
will always get more money.” “Oh! Will 
you? And is father not lucky?” “Very 
unlucky, I should say.” She said bitterly”.  

Reads text 
fragment 

195 T Bitterly … what does it mean here? Specific question 

196 S 
(Ss. read the meaning in the glossary) 
angrily, resentful. 

Reads text 
fragments 

197 T 

Bitter es una cosa ácida, amarga, ok. She 
… she‟s not happy. So now do you 
understand why the two expressions are 
confused? Lucre and lucker? Because of 
the pronunciation. So. Hasta aquí. So you 
know what is happening here. Can we 

Use of L1 
 
Scaffolding 
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summarize the problem here? Ok. First… 

198 S The problem?  

199 T Yes. The problem  

200 S 
The lack of money Remembers text 

data 

201 T 
And then the lack of money is related to 
… 

Scaffolding 

202 S 
Luck Remembers text 

data 

203 T 
That is very important. When you 
continue reading the story you will see the 
relation between money and luck. 

 

204 S 
They wanted to keep the appearance Remembers text 

data 

205 T 
The appearance, they seem to be rich but 
they are poor. And the other problem? 
About the obsession…. 

Summarizing 
Scaffolding 

206 S 
She doesn‟t feel love… Remembers text 

data 

207 T 

She has a conflict with the children... it is 
a conflict. Hasta aquí.  Ahora sí leen 
solitos. For next class tour more pages, 
they are going to talk about that. Voy a 
seguir evaluando el proceso de lectura. 
La persona que no esté leyendo va a 
tener mala calificación al final. Ok. 
Goodbye 

Summarizing 
Use of L1 
 

 
 
 
 
 
 
 
 
 

UNIVERSIDAD DEL NORTE 
INTERNATIONAL RELATIONS FIRST SEMESTER 

CLASSROOM OBSERVATION n. 3 
NARRATIVE CLASS 

 
 

Date: October 25
th
  Time: 11: 50   Classroom: International Relations Lab. 

 

TURN PARTICIPANT PARTICIPATION CATEGORIES 

1 T 
So we are going to continue with the 
reading. Page 88. We were discussing  
the reading 

 

2 S 
Lucky. I don‟t understand this part. When 
Paul told his mother… when he was in the 

Asks for help 
(text 
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… in the rocking horse eh… with her 
sisters and they saw him very badly, I 
don‟t‟ understand the environment in this 
moment... 

interpretation) 

3 T 
The environment (T. Corrects the 
pronunciation) What don‟t you understand 
here? 

 

4 S 

O sea… es que me tocaría leerlo. Me 
tocaría leerlo. Y que… si “it came 
whispering from the springs of the still- 
swaying rocking horse and even the 
horse bending his wooden champing 
head, heard it… “ 

Use of L1 
Reads text 
fragment 

5 T Where are you reading?  

6 S 

Esta es la cuarenta, uno, dos tres, cuatro, 
esta es forty four. Por ahí no van anda 
estoy mal, me equivoqué sorry. Ah no es 
este. Aquí. 

Use of L1 
 

7 S Qué página? Use of L1 

8 S 

88, uno, dos, tres, cuatro, ciento cuatro. 
“He went of by himself, vaguely, in a 
childish way, seeking for the clue to „luck‟. 
Absorbed, taking no heed of the people, 
he went about with a sort of stealth, 
seeking inwardly for luck. He wanted luck, 
he wanted it, he wanted it”  

Reads text 
fragments 

9 T 
He wanted it.  (the teacher corrects the 
pronunciation) 

 Teacher‟s 
correction 

10 S 
When the two girls were playing … Remembers text 

data 

11 T 

What is your opinion about the child… 
about the child‟s behaviour? What do you 
think about his mental condition in this 
moment? 

Specific question 

12 S 

Is confused because the mother told him 
… things about luck, about luck, about the 
unlucky father. And he thought that he is 
a lucky person, he is very confused about 
the meaning of luck. The mother told him 
that luck … you was born rich but if you 
have luck, you always get more money, 
so there must be more money and he 
wanted to be  a lucky person.   

Remembers text 
data 

13 T 
So what does he do, what does he do 
right now? 

Specific question 

14 S 

He is very confused about the meaning of 
luck. But like the mother told him that 
luck… you was born rich, but if you have 
luck, you will get more money, so there 
must be more money and he wanted to 

Remembers text 
data 
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be a lucky person. 

15 T 
So what does he do, what does he do 
right now? 

Specific question 

16 S 
Qué está haciendo? He wanted to be 
lucky. 

Use of L1 
Remembers text 
data 

17 S 

Teacher I think so that the mother is 
pessimist with the lucky situation in this 
case, because when for example her 
daughter say I have lucky…. 

Infers from 
context 

18 T 
I am lucky ( T. corrects the pronunciation) Teacher‟s 

correction 

19 S I‟m lucky. With the expression love.   

20 T 
Well, my question is about Paul. So Paul 
is… is… obsessed? 

Scaffolding 

21 S 
Teacher maybe because of the situation. Infers from 

context 

22 S 
Teacher, ¿como se dice apostando a los 
caballos?  

Asks for help 
(vocabulary) 

23 S 
Betting horse. Alter this he say I am lucky. Remembers text 

data 

24 T 
Yes, but if you see here, this is a 
paragraph you can see what the boy is 
doing to get luck, to, to to, *** 

 

25 S 

Teacher how do you say que se 
ahogaba? 

Asks for help 
(vocabulary) 
 

26 T She was ah…  

27 S 
Teacher he always desahogarse…in 
playing with horse. 

Attempt to 
remember text 
data 

28 T 

What would we say? He was always 
desahogarse… eh…ok.  Let‟s think about 
other things.  Ok. Búscalo en el 
diccionario  

 

29 S 
Ok. He was always riding the horse to 
pass his hungry 

Remembers text 
data 

30 T 
Angry not hungry Teacher‟s  

correction 

31 S (laughing) angry  

32 T 
Anger es furia y hungry is hambre. Teacher‟s 

correction 

33 S Ah! Entonces angry is…   

34 T 
Angry is tener rabia (T. writes the words 
on the board angry – hungry). 

 

35 S Ah! Sin la h                                                                                                          

36 T 
I think so playing the horse a la manera 
de ver o sea con desesperación, con 

Use of L1 
Infers from 
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rabia, context 

37 S 

And Paul think that he was, eh… when he 
told her … told his mother, his mother say 
like a laugh that why you are a lucky 
person. So with this burla, cómo se dice 
burla? 

Attempt to 
remember text 
data 
Asks for help 
(vocabulary) 

38 T She was laughing at him   

39 S 
He was confused because his mother say 
you aren‟t lucky.  

Remembers text 
data 

40 S 

Teacher I got a question, but didn‟t he find 
the way how to be lucky or to get luck in 
himself, but *** he was thinking about the 
way he was going to get luck? 

Asks for help 
(text 
interpretation) 

41 T 

Now … there are some … some… 
adjectives, some … characteristics that 
describe his mental condition. Which are 
these ones? 

Specific question 

42 S 
Badly, Remembers text 

data 
 

43 T 
Ok. Badly, he was riding his horse badly. 
What else? 

Specific question 

44 S 

He always in every moment on the horse, 
he … the sister always say Paul, the 
nurse, so nurse please say Paul *** and 
then, the nurse say lo vas a destruir, 
bájate de ahí. 

Remembers text 
data 
Use of L1 
 

45 S Teacher, teacher, seeking for the clue?  

46 T What is clue? Specific question 

47 S 
 Como pista, like idea. Aquí tambien 
strange, glare.  

Reads the 
glossary 

48 T 
Now, here on line 108, “his eyes had a 
strange glare” 

 

49 S 
Eso es lo que estaba diciendo yo…is a 
kind  of…. ¿Por donde quedé… por 
donde quedé? 

 

50 T What do you think of this expression? Specific question 

51 S 
An expression like impotencia, this is 
impotencia. 

Infers from 
context 

52 T 
That‟s not normal. This is not the idea, the 
idea. 

 

53 S 
Teacher he was mad. Remembers text 

data 
 

54 T What is glare? Specific question 

55 S 
Glare aquí dice…. (looks for the meaning 
in the glossary) “angry expression” 

Use of L1 
Reads text 
fragment 
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56 T 

He has this expression of anger… he is 
very excited ok... Very angry and …yes, 
very excited…. How the author… does 
how the author … does or what does the 
author think of this activity that the boy 
has? … How does he…  

Scaffolding 

57 S How does the author…  

58 T 

What does he think about this activity? 
Does he consider that it was a very good 
activity? A very intelligent activity? Or 
what does he think about this activity... 
(Sts. Read in silence to look for the 
information)… the author says something 
about that…how does he consider **** we 
can say on line 109. What does he use? 

Scaffolding 

59 S 
“When he had ridden to the end of his 
mad little journey” … (students read in 
pairs and try to understand) … 

Reads text 
fragment 

60 T What was the characteristic? … Specific question 

61 S 
Fixedly  Reads text 

fragment 

62 T 

The boy is riding the horse very madly. 
What else? Let‟s go to page 90 
(everybody turns the page)… INTTY… 
could you say something about 
this….eh…reading?  Did you read it? 

 

63 S I did.  

64 S 

Yes, eh… eh… the situation the Paul is, 
the Paul went to uncle Oscar, because  
they…eh… they … the uncle asked him 
that he apostar? …Como se dice 
apostar?   

Remembers text 
data 
Asks for help 
(vocabulary) 

65 T Bet   

66 S 

Bet in the horse, eh… ummm… but Paul 
don‟t answer the ….. ayúdame …. (S. 
asks her friend for help) 

Attempt to 
remember text 
data 
Asks for help 

67 S 
Teacher the uncle say a Paul I have lucky 
because I bet in horse? 

 
 

68 T I have luck  Teacher corrects  

69 S 

“I have luck because I bet in the race 
horse, then Paul he …” (S. discusses with 
her partner)…   

Reads text 
fragment 
Attempt to 
remember text 
data 

70 T 

Read line 100 that describes the situation. 
How does the author describe the 
situation, which expressions does he use 
to express this? 

Specific question 
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71 S 

 He was … he stood in front of the horse 
and look it so fixedly and then he strake 
the horse with a little wipe  and he thought 
maybe the horse could take him to the 
luck.  

Remembers text 
data 

72 T What did he do with the wept-… he…  Scaffolding 

73 S 
A little piece of leather Remembers text 

data 

74 T Ok. But what did he do with it? Specific question 

75 S 
He stashed the horse… Remembers text 

data 

76 T The horse, what else? Specific question 

77 S 
He thought the horse could take him to 
the luck and if only he force it… eh… 
maybe the horse could ride it … ride it… 

Remembers text 
data 

78 T 
What do the sisters, the nurse, eh... and 
all the family think of this? 

Specific question 

79 S 
The nurse told him that…that… you‟ll 
break the horse and the little sister said 
him stop…. (the teacher interrupts) 

Remembers text 
data 
 

80 T 
In a word how do they think? Desperate 
or worried about… 

Specific question 

81 S 
Worried about the behaviors. Remembers text 

data 
 

82 T 

This is the situation; everybody is worried 
about Paul‟s behavior. Bien, now, so tell 
me about the relation between Paul and 
his mother…what do you perceive here? 
... 

Scaffolding 

83 S 

Paul relationship…Paul relation… 
because the mother was always … they 
didn‟t have luck and the son say that he 
consider he was a lucky man. But he 
didn‟t know why he said that…he eh… 
como digo eso? ...  

Remembers text 
data 
Asks for help 
(vocabulary) 
 

84 S 

(it is difficult to understand) *** She had 
not sentido. She get married with her 
husband, she was a lucky person but 
when she got married…(teacher 
interrupts)  

Use of L1 
Failure to 
remember text 
data 

85 T 
No, no that‟s not the question. Did Paul 
feel that his mother pay attention to him? 

Specific question 

86 S No  

87 S No   

88 S 
No because… Attempt to 

remember text 
data 

89 T So what does he want to do? If he tells Scaffolding 
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that his mother didn‟t pay attention to 
him?  

90 S I feel bad  

91 S 
The way to help the parents. Remembers text 

data 

92 T No, no, no….  

93 S I feel bad  

94 T 
But I mean adjectives…what did he want 
to… to….  

Specific question 

95 S 
Wanted to pay attention to … Attempt to 

remember text 
data 

96 T 

He didn‟t want to pay attention; he wanted 
his mother‟s attention. He wanted to 
attract her attention….ok now, let‟s talk 
about uncle Oscar… 

Summarizing 
 

97 S 
He‟s a lucky man  Remembers text 

data 

98 T 
 He‟s a lucky man. Why is he a lucky 
man? 

Specific question 

99 S 
Because she always… Attempt to 

remember text 
data 

100 S He… Teacher corrects 

101 S 
She always apuesta…on a horse and 
always win.  

Use of L1 
Remembers text 
data 

102 T 
Bet… ok what does he ask Paul when he 
saw Paul riding a horse? 

Specific question 

103 S 
He ask him if he anytime he post in 
money on a horse. 

Remembers text 
data 

104 S 
For example when the uncle Oscar ask to 
Paul… 

Attempt to 
remember text 
data 

105 T 
Ask Paul  (the teacher corrects) Teacher‟s 

correction 

106 S 
Ask Paul …eh…  Attempt to 

remember text 
data 

107 T 
Let‟s go in order next class. The class is 
over. Continue reading, we‟ll discuss 
about the characters next class, bye.  
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UNIVERSIDAD DEL NORTE 

INTERNATIONAL RELATIONS FIRST SEMESTER 
CLASSROOM OBSERVATION n. 4 

NARRATIVE CLASS  
 

Date: October 30
th
  Time: 10:30   Classroom:  21F 

TURN PARTICIPANT PARTICIPATION CATEGORIES 

1 S 
(Ss. sit down in a semicircle) 
Voy por la página 106 

 

2 T Donde?  

3 S 106  

4 T 

Let‟s remember the last thing we talked 
about last class. The conversation we 
were talking about that. What were we 
saying? Oscar and Paul… 

Scaffolding 

5 S 
Basset Remembers text 

data 

6 T What do you remember of this? Specific question 

7 S 
Eh about… Failure to 

remember text 
data 

8 S 
No Failure to 

remember text 
data 

9 T 
What was the name of the winner of the 
horse race? 

Specific question 

10 S 
(Ss answer in chorus) Daffodil Remembers text 

data 

11 T 

Let‟s try to remember eh… the dialogue 
*** for Basset. Let‟s try to remember so to 
have a summary and then we can 
continue for today‟s class. 

Teacher‟s 
instructions 

12 S 
Paul, the children he knew the winner of 
the race he told his uncle that the winner 
iba a ser… 

Attempt to 
remember text 
data 

13 S 
Was going to be Daffodil and then he bet 
money in this horse. 

Remembers text 
data 

14 T 
Ajá… he bet money in this horse… and 
how much money did he bet? 

Scaffolding  
 

15 S 
(they look for the answer in the book) 
Three hundred… 

Finds text data 

16 T 
Three hundred … and how much did he 
win? 

Specific question 

17 S 
12 Remembers text 

data 

18 T 
50 hundred 50 hundred pounds (T. writes 
on the board: 50) 
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19 S 
This is the money that he won in the race. Infers from 

context 

20 T Continue.  

21 S 

The children say his uncle he was a 
person very lucky because Basset in 
other occasion have bet money to him 
and he didn‟t win the competition. And 
when the uncle send the money to the 
children he won the race. The uncle send 
to the children 5 shillings…I don‟t 
remember… but then is other occasion *** 

 
 
 
 
Attempt to 
remember text 
data 

22 T 
Ok. All right …so there is another horse 
that he is going to bet on, what is it? 

Scaffolding  
 

23 S 
Mirza? Or Lancelot? Attempt to 

remember text 
data 

24 T 

After that… you can see that on page 
102…it is another horse that Paul is sure 
is going to win. Which is it? First one 
Daffodil. 

Summarizing 
Scaffolding  
 

25 S 
Lancelot was the… Attempt to 

remember text 
data 

26 T No after Lancelot.  

27 S 
Mirza… *** hablan de… Attempt to 

remember text 
data 

28 T 

We are talking when he got the fifty 
hundred pounds ok. He won a lot of 
money, but afterwards he is going to bet 
on another horse. 

Summarizing 
Scaffolding 

29 S 
Lively Spark. Remembers text 

data 

30 T 
 Yes ok. Lively… ok. Do you remember 
what do they say about Lively Spark? 

Scaffolding  
 

31 S 
Was an important horse and Paul was 
sure that he was going to win the race in 
the time.  

Remembers text 
data 

32 T Of what? Specific question 

33 S Was an unimportant horse.  

34 T Sure? An unimportant or important?  Specific question 

35 S An important  

36 S Why? Specific question 

37 S 
The boy was sure about that. Remembers text 

data 

38 T And what happened? Specific question 

39 S 
Paul bet some money on this horse and… Remembers text 

data 
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40 T Did the horse win or not? Specific question 

41 S 
The horse win. Remembers text 

data 

42 T 
Of course it won. How much money did 
he win? 

Specific question 

43 S 
10 thousand… Remembers text 

data 

44 T 

10 thousand pounds. Now something 
important comes now ok. What did Paul 
want to do with that money? Who does he 
think of first? 

 
Scaffolding  
 

45 S 
First he thought of a lawyer to give the 
money to his mother. 

Remembers text 
data 

46 T 
What do you think of this eh.. of this? His 
intention. 

Scaffolding  
 

47 S 
He do this, he did this because he think 
his mother will get angry  

Remembers text 
data 

48 T Does she feel angry or unhappy?  Specific question 

49 S 
She feels unhappy **** Remembers text 

data 

50 T 

No, no, no, the question is what do you 
think about Paul, when he won this 
money immediately he thought about his 
mother, what do you think about his 
behavior? 

Scaffolding  
 

51 S 

Because he knew his mother had a bad 
economical situation, she said his father 
was not lucky and they always have a 
very bad situation. He wants to give the 
money in her birthday for the things that 
she needed. 

Remembers text 
data 

52 T What do you think of this act? Specific question 

53 S 
I think he have an special attitude 
because  

Attempt to 
remember text 
data 

54 T A special what? Specific question 

55 S 
A special attitude because with this action 
he expressed all his love for his mother 
even they had a bad relation. 

Gives 
opinion/interpreta
tion 

56 T 
Another opinion? What do you think about 
Paul? … Adriana… Gina? 

Specific question 
 

57 S 
Maybe he tried to help his family in the 
economical way; I think that he is a good 
son. 

Gives 
opinion/interpreta
tion 

58 T He wanted to help the family  

59 S 
He wanted to como se dice mantener? Asks for help 

(translation) 
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60 T To support  

61 S 
He wanted to support the family he had 
many times she needed money. 

Gives 
opinion/interpreta
tion 

62 S 
He wanted to give the money to the family 
because they needed they had a social 
high level. 

Gives 
opinion/interpreta
tion 

63 S 
He wanted to show he had good luck. Gives 

opinion/interpreta
tion 

64 S 

He wanted to see his mother happy. He 
always heard the mother say there must 
be more money, there must be more 
money, but this money he gave the 
mother to stop the whispering… he was 
obsessed with the whispering of the 
house. 

Gives 
opinion/interpreta
tion 

65 T 
 He was obsessed by the whispering of 
the house. What do you think it was real 
or his imagination? 

Specific question 

66 S 

I think it was his imagination because 
when his mother always said we need 
more money, we need more money and 
maybe he had a trauma because the 
mother always said there must be more 
money and that they don‟t have luck. 

Gives 
opinion/interpreta
tion 

67 T 

So for his mother luck was the same of 
what… money, he was obsessed he 
wanted to show his mother he was a 
lucky person. He was planning to give this 
money to his mother. How did he plan to 
give her this money? How? 

 
Scaffolding  
 

68 S ¿Como le va a dar el dinero? Use of L1 

69 T 
Does he want to give her the money at 
once de inmediato or in parts? 

Specific question  
Use of L1 

70 S 
Teacher Paul wants to give the Money to 
his mother. 

Remembers text 
data 

71 T 
But how does he want to give her the 
Money? Little by little… how? 

Scaffolding  
 

72 S 
He said his uncle and not to his mother he 
didn‟t tell her that he receive... the money.  

Remembers text 
data 
 

73 T 
(corrects the pronunciation) receive 
(everybody talk at the same time) *** 

 

74 T How is he going to give the money? Specific question 

75 S 
In five years. Remembers text 

data 

76 T In five years  

77 S In the birthday of the mother. Remembers text 
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data 

78 T 

In five successive years, one thousand 
each year so he plans to give her the 
money in five years so the ten thousand 
dollars he plans to give her how much 
money?  

Specific question 

79 S 
Five thousand Remembers text 

data 

80 T 
Only five thousand, one thousand each 
year for … 

 
Scaffolding 

81 S 
Each year… Remembers text 

data 

82 T So what happened?  Specific question 

83 S 
Ah his mother is *** Attempt to 

remember text 
data 

84 S 
She was very anxious for the money Remembers text 

data 

85 T 
Then the birthday came, what happened 
that morning? 

Specific question 

86 S 
In the birthday she received a letter and 
she read the letter and she asked eh… 

Remembers text 
data 

87 T 
Ok what did he observe in his mother‟s 
face? 

Specific question 

88 S 
She was como enfadada ahí dice. Infers from 

context 

89 T How did her expression look like? Specific question 

90 S 
Mad Remembers text 

data 

91 T 
How do you say when there is not any 
expression? 

Specific question 

92 S Expressionless   

93 T Another word…?  Specific question 

94 S 
Hardened… became hard (looks for the 
word in the reading and discuss with her 
partner but it is not understood)  

Finds word in text  

95 T Where‟s the word here? Specific question 

96 S 
Hardened teacher? ... Aquì esta... hard 
(the student read but is not clear).... (they 
discuss with the partners) 

Remembers text 
data 
 

97 T Ah...... on line  

98 S What page?  

99 T 344 page 106  

100 S 106?  

101 T 
Who wants to tell me ... describe the 
father‟s face.   

Scaffolding 

102 S The mother, she was hardness Remembers text 
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113 S Did you have finish this rides say Paul   

114 S 
*** (reads but it is not easy to understand 
what she reads) 

 

115 T But what expression does she use? Specific question 

116 S Her voice was cold and ...  

117 T 
What do you match that she went like 
that? 

Scaffolding 

118 S 
She didn‟t want to say anything Infers from 

context 

119 T 
She was not very good she was not very 
bad she was so, so, she was very *** she 
was very... 

Scaffolding 
 

120 S Distant   

121 T 
So after she read this letter what did she 
say? 

Scaffolding 

122 S 
She went to the lawyer  Remembers text 

data 

123 S 
She went to talk to the lawyer  Remembers text 

data 

124 S If the mother podia ser Use of L1 

125 T Could be   

126 S 
Could be entregado? Use of L1 

Asks for help 
(translation) 

127 T Could  be given  

128 S Could  be given (S. repeats) the money  

data 
 

103 T And another word ... Scaffolding 

104 S Determined...  

105 T 
Ok. Expressionless and cold. 
Expressionless means that.... what does 
expressionless mean? 

Scaffolding 

106 S Eh.. he does expression  

107 T 
He doesn‟t make any expression. She 
doesn‟t show any expression 

 

108 S Congelada  

109 T 
Ok who wants to tell me more about 
Paul? 

Scaffolding 

110 S She didn‟t say anything about him. Scaffolding 

111 S 
But Paul ask that the letter is very... very 
osea, muy bueno 

Infers from 
context 

112 T 

Very good? No she doesn‟t say that. 
What expression does she use when he 
asks his mother ok mum what do you 
have in here and... Ah? 

Scaffolding 
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129 T How much money does she want to get? Specific question 

130 S 
All the money. Remembers text 

data 
 

131 T How much it was? Specific question 

132 S Five thousand?  

133 T 

No that‟s what he wanted to give her one 
thousand each year. How much money 
did she really want? Was she happy with 
this money? Was she happy receiving this 
money? 

Scaffolding 

134 S 
No because she wanted more money Remembers text 

data 

135 S Ten dollars?  

136 T 
She wanted to have ten dollars. Why, why 
did she want all the money? 

Specific question 

137 S 
Because she was very ambitious. Gives 

opinion/interpreta
tion 

138 S 
Obsession Remembers text 

data 
 

139 T 

She wanted to have more. Why she 
wanted to have all the money... this is 
very important the child wanted to give 
her five hundred dollars and she didn‟t 
accept, she said it was not convenient for 
her so... she wanted the whole money. 
Why did she say that?   

 
Scaffolding 

140 S 
Because she was in debt. Remembers text 

data 

141 T 

She was in debt. And it was not 
convenient for her to have five thousand 
each year she wanted all the money. ... 
so did she receive the five thousand 
dollars? 

Summarizing 
Specific question 

142 S Yes  

143 T 

Yes she received the five thousand 
dollars. But what happened, there was 
something curious then. Watch out. What 
did the boy begin to hear? .... (Ss read in 
silence) when she receive the money 
what did the boy notice?  

Summarizing 
Scaffolding 

144 S 
“The voices in the house suddenly went 
mad” (s. Reads from the book)  

Reads text 
fragment 

145 T Something curious happen...  

146 S 
Aquí dice “then something curious 
happen. The voices in the house 
suddenly went mad like a chorus of frogs 

Reads text 
fragment 
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on a spring evening” (s. Reads from the 
book) 

147 T This is a very important ***  

148 S 

Mad como loco también eh... mad Infers from 
context 
Use of L1 
 

149 S Que es lo que estás buscando? Use of L1 

150 S 
Mad (looks for the meaning) Reads text 

fragment 

151 S Insensato.... (s. whispers) Use of L1 

152 T 
Can you imagine that thing? That the 
voices in the house went mad? Like a 
chorus of frogs, what is frog? 

Scaffolding 

153 S Ranas Use of L1 

154 T 
Ok can you imagine that noise, what does 
it mean?   

Specific question 

155 S 

That they were happy, no because “they 
were certain new furnishings”, es que no 
se como explicar. 

Reads text 
fragment 
Attempt to 
remember text 
data 

156 T 

But he gave the five thousand dollars to 
his mother but something curious 
happend the voices became mad... 
curious they compare with a chorus of 
frogs. What does it mean? How do you 
interpret it?  

Scaffolding 

157 S 
Because she wanted more money that ... Remembers text 

data 

158 T 

Yes she wanted more money than, than, 
but I would like you to... would you relate 
these voices with the boy? What was 
happening inside the boy? Can you say 
something imagine something that has 
relation with the boy? .... Could you read 
this paragraph from the voices until more 
than ever read that? That is on line 364 ... 
ok what do you think? 

Scaffolding 

159 S 
The boy  Confirming 

information  

160 T 
Remember that these are figures that the 
author is using. 

 

161 S Like a metaphor, is a metaphor?  

162 T 

What happens with the mother, with the 
boy? What do you think is happening with 
the people, the mother with Paul, 
especially Paul? 

Specific question 
Scaffolding 

163 S Paul went to a school, he had a tutor for Remembers text 



211 

 

him, and the mother wants more money. data 

164 T Ok. She wanted more money.  

165 S 
She wants more money to has Remembers text 

data 

166 T 
(T. corrects) To have Teacher‟s  

correction 

167 S 
To have the luxury in her house  Remembers text 

data 

168 T Paul had more money but he was Scaffolding 

169 S Presionado Use of L1 

170 T Pressed to get more money   

171 S 
Because the mother wants more money 
than ever.  

Infers from 
context 

172 T 

The word mad here ... the word mad is 
...what is mad here? I ask for 
interpretation ... what is your interpretation 
of the word mad? What do you think is 
happening to Paul? ... What do you think 
is happening to Paul? ... 

Scaffolding 

173 S 
Maybe he think he need to win one more 
competition to bet his money on other 
horse. 

Gives  
opinion/interpreta
tion 

174 T He wants to bet his money in other horses   

175 S To...  

176 T To get  

177 S 
To get more money for his mother  Remembers text 

data 

178 T 

To his mother.... ok continue reading and 
then we are going to analyze if the author 
mention this, on the lines that he 
mentions the expressions in Paul‟s eyes... 
Now read 108 to 112 here it is easier for 
you and 114. See you. Goodbye. 
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UNIVERSIDAD DEL NORTE 
INTERNATIONAL RELATIONS FIRST SEMESTER 

CLASSROOM OBSERVATION n. 5 
NARRATIVE CLASS 

 
 

Date:     Nov. 8 2007                      Time: 11:30                             Classroom:  I123 
 

TURN PARTICIPANT PARTICIPATION CATEGORIES 

1 T 

Ok. Today you are going to work in group. 
One, two, three…. Groups of three… ( T. 
counts the number of students and 
organizes the groups) 

Gives instructions 

2 S No quedamos incompletos  

3 T 

Andrea … Go there… allá and Valentina. 
Go to the other group. (They Organize 
themselves, T. writes the activity on the 
board :) 
 VOCABULALRY QUIZ 
Reading: The Rocking Horse Winner   
Reread the story and make a list of words 
which are associated or synonyms of the 
underlined expression 
1. Toys           2. Eyes            3. Horse 
_______         ________        ________ 
_______         ________        ________ 

Gives instructions 

4 S Teacher, ¿podemos usar el diccionario?  

5 T 
Claro, si yo les dije que tenían que 
traerlo. 

Use of L1 

6 S ¿Qué hay que hacer?  

7 S Teacher, come here please…  

8 T 

Ok you are going to reread the story and 
then you‟re going to make list of words 
which are associated or synonyms of the 
underlined expression, these are, estas 
son palabras, these are words that are in 
the story. So you‟re going to find out other 
words in the story which are associated or 
which are synonyms of these words. For 
example: (T. writes on the board) 
uncanny  
Odd 
Strange 
Odd and strange mean uncanny. 
Van a buscar todas las palabras posibles. 
The group that finds the most words you 
have a  high grade  

Gives instructions 
and explains the 
activity 
 
 
 
 
 
 
 
 
 
 
Motivation 
through 
evaluation 

9 S Somos solo dos, estamos en desventaja  

10 T Perdón… no entiendo….  

11 S Estamos en desventaja por que somos  
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dos  

12 T 

Lo que pasa es que no pueden ser mas 
de cuatro por que sino hay mucha gente. 
(Ss. Try to organize the groups it is not 
clear what they say ***) 

 

13 S Bueno una acá y la otra allá.   

14 S Teacher, un diccionario…  

15 S I don‟t have one.  

16 S Yo trabajo con ella…. Tu primero  

17 T 
Adriana you are going to work with this 
group here. 

 

18 S Cuál grupo?  

19 T 
Andrea and… Stephahie… and Cintya 
come here. (T. organizes the groups)  

 

20 T 
(T. says to one of the groups) palabras 
asociadas 

 

21 S Ejemplos…  

22 S Estos 3…  

23 T 
Ya saben the group that finds the most 
words will have the highest grade. (Ss. 
Talk in groups )  

Motivation 
through 
evaluation 

24 S  Un diccionario  

25 S 
Teacher, come please…. (the teacher 
goes to the group) 

Asking for help 

26 T 
This is your problem. You‟re going to find 
out, you‟re going to find out in the reading 

 

27 S En la historia ella dijo Use of L1 

28 T 
Which are associated or which are 
synonyms in the underlined expressions  

Gives instructions 

29 S Ah…  

30 S In the reading?  

31 T 

You‟re going to find out the words in the 
reading. You can divide the categories 
you look for the words related to toys, you 
eyes and you horse. 

Gives instructions 

32 S 
Teacher, teacher para decir (s. shows the 
book to the teacher) 

Asks for help 
(vocabulary) 

33 S 

In the… in the horse don‟t mention the 
name of the horse no use other words 
that are related to horse. (Ss. Look for the 
words) 

Attempt to find 
text data 

34 S 
Y otro y que vea… teacher… Ja, ja, ja 
esta palabra…  

Asking for help 
(vocabulary) 

35 T What are you laughing at?  

36 S 
Teacher the reading…. Is a important 
race… (S. shows the word to the teacher) 

Asking for help 
(vocabulary) 

37 T No that is a name.  

38 S 
I can write words but it is related with, with 
horse race? 

Asks for 
information 

39 T Of course.  
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40 S 
Teacher is this word related? Asks for 

information 

41 T Oh, yeah sure.  

42 S Can you write this, I have two words…  

43 S 
Mira esta (S. points to the word in the 
book)…  

 

44 S 
(Reads mentally moving her lips. 
Whispering) *** 

 

45 S 
That is gaze it… Reads text 

fragment 

46 S 
Big eyes… close eyes…(long pause while 
they read) 

 

47 S 
Los ojos de él eran brillosos algo así. 
Esta palabra ique  bleching? 

Use of L1 
Reads text 
fragment 

48 S ¿Ya la pusiste? Ey, hablemos en inglés.  Use of L1 

49 S 
I‟m speaking in English because she‟s 
here…Burning … ojos ardientes 

 
Use of L1 

50 S Ahí dice grazing… Glazing Self-monitoring 

51 S ¿Eso que es?  

52 S Ardiendo…. Use of L1 

53 S 
Que es staring? Maria Pieda what‟s the 
meaning of stare? (mispronounce the 
word) 

Uses the 
dictionary 

54 S 
Eso que es? ... Asks for help 

(meaning) 

55 S What‟s the mean of stare? Maria Pieda…  

56 S 
I don‟t know. Lack of 

knowledge 

57 S 
Ok. Stare …. (reads mentally moving her 
lips, but it is not clear what she’s reading) 

 

58 S 

This one… (shows the word to her 
classmate) por favor …(Ss. Read in 
silence and comment about the words 
they find, they use the dictionary and the 
notebook where they write the list of 
words) 

 

59 S 
Yo puse nosecuantos de eyes… (S. turns 
the pages to look for more words)  

 

60 S 
Whisper… whisper…. (S. reads) and 
splendid house…  

Reads text 
fragment 

61 S Coloca splendid….  

62 S The shining… lo voy a colocar aquí.  

63 S 
Qué es shining? Asks for help 

(meaning) 

64 S 
Es ese que s- h– i –n-  i- n- g (S. spells in 
Spanish) 

Use of L1 

65 S What is it?  

66 S 
(Ss. read in silence, they move their lips, 
but it is not clear) 
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67 S ¿Qué clase de negocios eran?  

68 S 
This one (S. shows her partner the word 
in the book) 

 

69 S 

Aquí dice… smirking… pero quiero saber 
qué significa… (S. shows the line to the 
partner and reads it) mira “so pink and 
smirking in her new pram” una muñeca 
sentada cerca de sobre el rosada, el rosa 
(both students look for the meaning of the 
word in the glossary that is in the bottom 
of the page and they read) “smiling in a 
silly way”…  

Reads text 
fragment 
 
Translate  

70 S In a silly (the partner corrects)   

71 S 
Voy a buscar … (S. has a dicitionary) Uses the 

dictionary 

72 S No por que el está es como repitiendo.  

73 S 

(Ss. read in silence but it is not clear they 
write and look for words in the reading) 
…. Ja, ja, ja, ja… (The other group ask 
them how many they have) tenemos 
como 10.  

Interact with 
another group 

74 S 
Ya sabes que es smirking? Asks for help  

(translation) 

75 S ¿Cual? Little.  

76 S Ya llevo cinco de toys.  

77 S 
De caballito… ja..ja..ja…aquí horse 
winner  

 

78 S 

We are the winners. Llevamos como 
quince. 

Interact with 
another group 
Uses the 
vocabulary from 
the story 
Use of L1 

79 S 
Ah… en serio… (Another student counts) 
one, two, three, …   

Highly motivated 
doing the activity 

80 S Cuando … lo del caballo  

81 S Lucky…  

82 S Si. Si….  

83 S 

Qué será guardar… este diccionario…. 
profe…. Como se escribe… como se 
escribe? (The T says something to the 
group, but it is not clear) 

Use of L1 
Asks for help 
(spelling) 

84 S 

(Ss. continues reading in low voice)…. He 
can put it in horses …ese… ese… ese…. 
(S. point out a word in the book) agrega 
esta palabra…. 

 

85 S Ay ya…. Qué escándalo  

86 S *** ¿Pero dónde dice?...  

87 S 
Ve, ve esta, esta, esta. Cintya put it. … 
aquí hay un poco que encontramos… 
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(Giggling) hay se me fue una. 

88 T One more minute.  

89 S 
Teacher…ven ves buscando tu *** que yo 
voy buscando *** ey se acabó… 

 

90 T 
We will correct the activity next class. 
Bye, bye. 
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ALL CLASSROOM OBSERVATIONS  
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TEXT DATA

1.1  Remembering text

data

1.2 Attempting to

remember text data

1.3 Failing to remember

text data

1.4 Finding text data 

TEXT DATA 

  1 2 3 4 5 

1.1  Remembering text data 43 33 22 36 0 

1.2 Attempting to remember text data 8 13 9 8 0 

1.3 Failing to remember text data 5 2 1 2 0 

1.4 Finding text data  0 0 0 1 0 

ASKING FOR HELP 
  1 2 3 4 5 

2.1 Asking for meaning 1 1 0 0 0 

2.2 Asking for translation 1 1 0 4 0 

2.4 Asking for pronunciation 1 0 0 0 0 

2.5 Asking for vocabulary 2 1 4 0 0 

2.2 Asking for text interpretation 0 0 2 0 0 
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READING STRATEGIES 
  1 2 3 4 5 

3.1 Reading text fragments 10 16 1 4 4 

3.2 Using L1 11 21 9 8 9 

3.3 Confirming information 0 2 0 1 0 

3.4 Reads the glossary  0 0 1 0 0 

3.5 Asking for information  0 0 0 0 2 

3.6 using the dictionary 0 0 0 0 2 

3.7 Self-monitoring 0 0 0 0 1 

3.8 Lack of knowledge  0 0 0 0 1 
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Frequency

1 2 3 4 5

Observations

LANGUAGE LEARNING PROFICIENCY 4.1 Initial awareness of

register

4.2 Awareness of need

to broaden vocabulary

4.3 Infers from context

4.4Attempt to infer

meaning

4.5 Identifies connector

4.6 Repeats the idea

4.7 Gives

opinion/interpretation 

LANGUAGE LEARNING PROFICIENCY 
  1 2 3 4 5 

4.1 Initial awareness of register 5 0 0 0 0 

4.2 Awareness of need to broaden vocabulary 3 0 0 0 0 

4.3 Infers from context 0 6 4 6 0 

4.4Attempt to infer meaning 0 1 0 0 0 

4.5 Identifies connector 0 1 0 1 0 

4.6 Repeats the idea 0 1 0 0 0 

4.7 Gives opinion/interpretation  0 0 0 9 0 
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II. TEACHER 

      

METHODOLOGY 

  1 2 3 4 5 

1.1  Scaffolding 17 20 6 30 0 

1.2 Specific question 24 20 18 31 0 

1.3 Teacher’s correction 0 15 4 1 0 

1.4 Giving instructions 0 1 0 0 0 

1.5 Identifying narrative elements 0 1 0 0 0 

1.6 Completes the idea 0 1 0 0 0 

1.7  Checks understanding 0 1 0 0 0 

1.8 Summarizing  2 6 1 4 0 

1.9 Gives instructions and explains the activity  0 0 0 0 5 

1.10 Encourages the student to use L2 0 1 0 0 0 
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MOTIVATION 

  1 2 3 4 5 

2.1Motivation through evaluation  2 0 0 0 0 2 
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APPENDIX # 8: 
STORIES “BEYOND THE BAYOU” 

AND 
“THE ROCKING HORSE WINNER” 
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