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INTRODUCTION

The purpose of this research is to analyze how the methodology in content-based
curriculum develops student‘s language proficiency in fifth semester students of the
International Relations Programme (IRP) at Universidad Del Norte.

It is a relatively new programme which has not yet been evaluated. According to
the tutor Moss, (2007) ―results are very positive but we don‘t really know how they
are achieved‖. Based on this quote and a suggestion by her I started this research
with great enthusiasm and with the conviction that this program is educating a
special type of citizen which develops different kinds of competences according to
the new political-economical phenomena of this millennium society.

On the other hand, IRP has become a career in great demand in our society and I
consider that the purpose of this profession here at Universidad del Norte gives
students the opportunity to develop in different fields such as politics, embassy,
and become leaders of important projects.

At first the question or problem is presented. In this section, a general overview of
the background of IRP is announced.
9

Then the state of art that support the research is expounded. Afterwards, the
selected methodology is explained to develop the research, and the collected data
is shown. Having looked at the theoretical issues, and collected data, the results
are then analyzed, interpreted and described in order to drawn some conclusions
of the research.
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1. RATIONALE

International Relations‘ students need to deal with different languages to have the
opportunity to face the new political-economical phenomena imposed by
globalization. That is why they need to master a variety of genres and registers,
formal and informal, spontaneous and prepared. They will face diverse contexts
such as politics, economics, environment, technology, culture and so forth and
language has to be learned effectively for meaningful communication. Thus it is
important to understand the process through which students acquire a higher
proficiency level in second language (L2).

It will be explored how the content-based instruction curriculum used in IRP and
factors such as attitudes and motivation influence the success of the second
language acquisition. It will be also explored the way teachers are not teaching
grammar per ce rather than using the language as a real means of
communication.

On the other hand, students in fifth semester are accountable for both language
and content learning. Students are able to accomplish some skills. They will be
able to be more knowledgeable citizens of the world, to be able to talk about
rainforests and not talk about simple relative clauses any day of the week! And
besides that they will be able to enhance language abilities, critical thinking skills,
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and collaboration skills, they will have the ability to apply knowledge to real world
problems and when they might finish their education enhancing self-confidence
and motivation. Putting all these pieces together, the IRP is essentially preparing
students to be life-long learners. These are some of the reasons why the IRP
strong advocates CBI.

Likewise, the research is intended to observe how students interact with input and
output material and how it helps them to enable the language in the particular
subject matter as a tool for understanding the language. Input and output material
would be highly effective in enabling English Foreign Language (EF) students to
become more proficient in English and to become critical readers.

According to Myers cited by Kasper, (2000) ―another reason for using contentbased materials derives from the field of cognitive psychology, specifically
Ausubel´s notion (1968) that learning is meaningful when we can relate it to what
we already know, and thus easily integrate new knowledge into the existing
cognitive structure‖.(p136)

Materials such us videos, audio-DVD player, CD ROM‘s, language laboratories,
portfolio completion & organization, web page or Internet support and sometimes
tailor made materials play an important role in the teaching of content-based
instruction.

12

2. RESEARCH QUESTIONS

2.1 MAIN QUESTION

How does the methodology in content-based curriculum develop the language
proficiency in fifth semester students in the International Relation Programme (IRP)
at Universidad Del Norte?

2.2 SUB-QUESTIONS

1. How do students interact with input/output material?

2. What motivation do students have to develop their language proficiency?

Having defined main question and sub questions, the next step is to outline both
general and specific objectives, which set the purposes and aims that this research
attempts to accomplish.

13

3. OBJECTIVES

3.1 GENERAL OBJECTIVE

To evaluate how the methodology in content-based curriculum develops students‘
language proficiency in the International Relation Programme (IRP) at Universidad
Del Norte

3.2 SPECIFIC OBJECTIVES

 To describe ways in which students interact with input and output material.

 To relate student‘s motivation to their development of language proficiency.

After drawing these important aspects of the research, let us have a look at the
theoretical basis of the main concepts of the study.

14

4. THEORETICAL FRAMEWORK

“Children are constantly learning language, learning through language, and
learning about language”
Derewianka, Beverly

In this chapter, I will first attempt to define what content-based instruction is in
order to have a clear view of specific elements of this approach. Second, I will
briefly describe several factors that help learners acquire and develop academic
registers in a second language so we can have some characteristics which lead to
more or less successful language acquisition of what lies behind the application of
content-based instruction. All this will be accompanied by a quick glance at the
history of CBI, the theories behind this approach, the different views on language,
learning and education used in the International Relations curriculum. Thirdly, I will
describe the important role that teachers, learners and materials play in CBI. These
features may help us understand why Content-based Instruction is the vehicle
used in the International Relations Programme to help learners acquire the
necessary skills to command a foreign language namely English. All in all, we will
see how the curriculum of CBI helps students of IRP to become the participants
and develop their proficiency.

15

4.1 What is content-based instruction?
According to the authors, Leaver and Stryker, (1997), ―CBI can be at once a
philosophical orientation, a methodological system, a syllabus design for a single
course, or a framework for an entire program of instruction‖. (p.5)

This approach integrates the learning of language with the learning of some other
content, often academic subject matter. It implies a total combination of language
and content learning. It differs from other approaches because it is not the learning
of the language per se, but rather it is learning through the language. The authors
outline three basic characteristics that must be present for CBI to be successful.

1. It is based on subject matter core. The basic organization of the course is
derived from subject matter (rather than forms, functions, situations that
many bottom-up approaches have that rarely spark interest in the students).
CBI assumes that ―students must think about what the content means in
order to know what they are looking for in language‖
2. It uses authentic texts and language. The core materials are primarily those
that have been produced for native speakers. The learning activities focus
on ―understanding and conveying meaningful messages…using authentic
language‖. This means that many times the material is way beyond the
students‘ linguistic levels, so what the teacher does with the material
becomes very important. (Leaver and Stryker, 1997. p.5)
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3. It focuses on the specific needs of a specific group of students. The teacher
should perform ongoing assessment of the students‘ needs to help in the
selection of materials, Also a teacher must vary presentation styles
(expository lectures, reading, presentations, discussion-and experientialrole-plays, workshops, simulations, field trips, demonstrations, interaction
with native speakers). Giving students a voice in the selection of material
can be highly motivational for them and useful for the teacher and the
course in general.
4. CBI has the characteristic of being a philosophical orientation, a
methodological system, a syllabus design, or a framework for an entire
program at the same time. It implies a total integration of language and
content learning

The basic philosophy of content-based instruction asks students to use the
language as a means of communication from the very first class. It aims at
empowering students to become independent learners and continue learning on
their own. It includes sheltered content courses (The teacher uses special methods
to make the content more accessible to the students), adjunct courses (connect the
ESL class to another class found in the regular academic program), and themebased courses (supplementary activities on topics such as food, music, dating,
family, etc. that become the base for the curriculum and grammar is linked to it).
Another type, that the authors call area study models can be found in Language for
Specific Purposes (LSP) and EFL courses around the world where content is used
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to prepare students for certain fields. Content has the power to raise students‘
motivation, accelerate acquisition of knowledge, and make the learning process
more enjoyable and fulfilling.

Content-based instruction also encompasses the teaching of target-language
cultures. Students have the opportunity to learn about culture through meaningful
experiences with cultural practices rather than through discussion, slides, reports,
and readings (Curtain 1991, 327). Language, as the single most important
evidence of a culture, provides an important vehicle for the learning of culture.
Cultural practices such as culturally appropriate greetings and gestures, table
conversation and etiquette, social registers, and responses to compliments are a
regular part of the classroom, not a mere form of contrast or comparison to the
learner‘s own culture.

According to Mohan, (1986) there exist two types of activities in the content-based
classroom: expository and experiential. Expository activities include classroom
discussions and lectures; experiential activities include role-plays, simulations,
demonstrations, field trips, and interactive activities designed to emulate real world
activities.

In the IRP teachers focus on students´ individual and collective needs, talents, and
capabilities, and provide an exploration of a variety of fields of learning.

18

4.2 Where is CBI used?

In recent years, in the United States, Canada and other countries, content-based
instruction has become increasingly popular as a means of developing linguistic
ability. ―It has strong connections to project work, task- based learning and a
holistic approach to language instruction and has become particularly popular
within the secondary school (11 - 16 years old) education sector‖ (Peachey, 2000
p.38)

According to the authors Snow & Brinton, (1997), CBI has become a widespread
approach in K-12 classrooms, in university-level foreign language instruction and in
various bilingual education contexts in Europe. CBI programs provide a degree of
support for the importance of comprehensible input for L2 development and L2
content learning.

In Colombia some universities for example Universidad de la Sabana have applied
CBI in teaching business classes through diversifying with workshops and
cooperative learning activities which allow them to have a highly personalized
approach to teaching and use CBI curriculum as a way to approach the language
learning. This is the case of Universidad Del Norte which started in 2002 with an
enrollment of approximately 120 students in the International

Relations

Programme. It began offering students the opportunity to learn four languages:
English, French, German and Spanish. The English courses include narratives,
description, argumentation, language and culture, environment, technology and

19

progress, language and power, the media, language and content and language
and human development.

4.3 Features of CBI

As Crandall cited by Kasper, (2000) points out the focus is not just on learning the
language, but in using the language as a medium to learn something else.
Students in CBI classes have many opportunities to negotiate the knowledge that
they are learning (rather than simply interact or exchange information) and to
extend their knowledge at increasing levels of complexity as more content is
incorporated into the lessons. Moreover, students in CBI classrooms have many
occasions to engage in private speech while learning language, sorting out input
and rehearsing as they interact with more knowledgeable individuals (Lantolf &
Pavlenko, 1995). They also state that ―students have many chances to develop
ways of learning from teachers and peers, thereby appropriating activities,
strategies, and content in ongoing cycles of learning‖. (p.108)
Johns and Dudley-Evans, (1980) point to content-based instruction as ―an
approach which resolves the ―tension‖ between learners, content teachers, and
language teachers because it provides a collaborative framework that erases
traditional boundaries‖. When the authors use the word ―tension‖ they denote the
strain that can occur in the implementation of any innovation which prescribes new
roles and responsibilities.

20

CBI places primary emphasis on sociolinguistic and strategic competencelanguage use. CBI is especially suitable for facilitating the development of all four
languages skills (reading, writing and listening, speaking) while simultaneously
focusing on the functional use of language in authentic settings. The sociolinguistic
and strategic competence relates to language use. Sociolinguistic competences
include the ability to use language appropriate to a given situation including the
appropriate choice of register and knowing when to say or not to say something.
Strategic competence refers to the ability to use inferences, paraphrasing, and
repetition to cope with situations in which language or comprehension is lacking.
(Leaver and Stryker, 1997. p.12).

In CBI courses there is a constant interplay between language and content.
Richard Jurasek provides an excellent summary of this central assumption:
A student‘s exposure to meaningful subject matter phrased in the second
language yields content mastery and linguistic mastery. This is a long way
from the not-too-distant past when foreign language teaching was basically
content-free—class time was filled with manipulation of linguistic forms and
discussion of correct usage. Since those bad old days, program designers
and researchers have been modelling the ways content-focused and useoriented programming can motivate, facilitate and recontextualize
undergraduate foreign language learning (cited by Krueger and Ryan 1993,
85)
Integrating subject matter through content-based foreign language instruction
requires students to think deeply in their striving to synthesize information to
express themselves.

According to Moeller, (1994), the content-based curriculum recommends
that instruction (1) include a variety of instructional approaches (e.g.,
21

lectures, simulations, discussions, demonstrations, and laboratories; (2) be
organized to match the attention span of the adolescents; (3) accommodate
individual student learning styles; (4) maximize time on task with an
emphasis on intellectually challenging activities, not trivial tasks; (5) center
on learning tasks and activities, not merely content coverage; (6) provide
feedback, both written and oral, that is specific and continual; (7) simulate
creative problem solving and productive thinking through group interaction;
(8) emphasize cooperative learning activities rather than competitive tasks,
thus enhancing engaged time on task and improving the quality of the
intellectual activity; (9) use textbooks as organizers rather than as the sole
core of instruction; and (10) utilize hands-on, involved, active learning as the
preferred mode of instruction to capitalize on the student‘s natural activity
levels.(p. 538)
4.3.1 Role of the teacher: In content-based instruction the teacher is placed in the
role of an instructional decision maker. The teacher determines, on the basis of the
needs of the students, what they need to know to meet their communicative needs.
Taking into account the approach the teacher raises awareness about the role of
the professional citizen in our society and s/he is a provider of knowledge, a
facilitator and a guider. She is a model to show how to deal with new information.
The teacher becomes the agent of curriculum development, as they feel
satisfaction when finding the right strategy or method to deliver content information
to the learners.

A student-centered teacher creates a relatively risk-free environment that builds a
sense of community among the students. Students become uninhibited in what and
how much communicative interaction they will undertake. A classroom climate of
belonging and caring is central to the IRP philosophy and the proficiency-oriented
classroom. The lower the affective filter, the higher the learning (Krashen, 1985)
and receptivity to language acquisition.
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According to Kasper, (2000) selecting the right teachers for a collaborative
program is crucial to its success. ―It is important that content-area faculty be
particularly sensitive to the needs and abilities of second language learners‖
(Brinton et al., 1989, p: 21)

Particularly, I consider that the people involved in the International Relation
Programme are well-educated that have been trained in this specific area and they
have a consolidated programme trying to fulfill student‘s needs.

4.3.2 Role of the learner: In the designing a content-based curriculum, it is
essential to take into account students´ needs. Learners play an important role and
a well-designed content-based curriculum will help them go long way towards
meeting their needs.

Likewise, in the International Relation Programme the humanistic approach is used
in which one of the objectives is to foster autonomous learning; the learner will be
able to be an active participant, a discoverer, a problem-solver and to become
autonomous.

4.3.3 Role of the materials: Textbooks might be used as organizers, but the
decision regarding what grammar will be taught, how and when, is determined by
the teacher, not a text. S/he is in a position to infuse more challenging thinking
skills into the curriculum that enhance the cognitive development of the learners in
other subject areas, while learning the second language in an active/interactive
way.
23

Leaver and Stryker, (1997) state that the core material such as texts, videotapes,
audio recordings, visual aids, newspapers, portfolios, should be selected primarily
from those produced for native speakers of the language. Supplementary materials
are adapted from authentic texts. They add that learning activities focus on
understanding and conveying meaningful messages and accomplishing realistic
tasks using authentic language. This is a very important issue because based on
the material students will perform effectively and develop the necessary
competence of their skills.

The authors agree that teachers should know how to effectively shelter the
texts, making them accessible to the students at their level of proficiency,
most students can benefit from the use of authentic materials in any content
area, even if their linguistic skills are minimally developed. Moreover,
materials carefully selected in content, students will study topics for which
they already possess schemata (i.e., the relevant linguistic, content, and
cultural background knowledge). Using content and context together to
understand messages, students develop coping mechanisms for dealing
with unknown language in other contexts, ultimately fostering the
development of foreign language proficiency. (Leaver, and Stryker 1997,
p.8)

The material used in the fifth semester of IRP and according to its author Garcia,
(2008) ―is a compilation of activities developed through several years of teaching
and through the exploration of issues related to the environment, technology, and
progress, this course aims to develop critical reading skills that will allow students
to detect bias in texts‖.
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4.4 Proficiency: L2 proficiency refers to a learner‘s skill in using the L2. The term
proficiency refers to a learner‘s general language ability in speaking, listening,
reading and/or writing based on some kind of criteria or measure (Hadley 2001).

According to the Common European Framework of Reference for Languages
(CERF) there are six levels of proficiency:

1. Breakthrough, corresponding to introductory;
2. Waystage, starts with social functions;
3. Threshold, maintain interaction and get across what you want to;
4. Vantage, adequate response to situations normally encountered;
5. Effective Operational proficiency, represents an advanced level of
competence suitable for more complex work and study tasks;
6. Mastery, degree of precision, appropriateness and ease with the language
which typifies the speech of those who have been highly successful
learners.

Graphic one shows the division into three broad levels - A, B and C:
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Graphic 1 (taken from the book: Common European Framework of Reference for
Languages: Learning, Teaching, Assessment. Strasbourg: Council of Europe,
2001, p.124-125)

In Colombia the necessity to develop skills in its citizens so they can be able to use
at least one foreign language, the Ministry of National Education presents the
National Bilingual Programme, 2004-2019, which includes new standards in
communicative competence in a foreign language: English. Taking the Common
European Framework as the national and international referent, the programme
aims both at improving communicative competence in English throughout the
whole of the educational system, and at strengthening competence at national
level.
Therefore, the Law 115 of 1994 established ―the acquisition of elements of
conversation, reading comprehension and the ability to be able to express oneself
in at least one foreign language‖ as the main objectives for primary and secondary
education.

Based on the Law 115 the IRP develops the CBI curriculum into the different
competences required by the Colombian government.
Ellis has pointed out that ―correlational studies of learner participation are not easy
to interpret, as there is no way of telling whether participation causes learning or
proficiency causes participation explanation is correct when a significant
relationship is discovered‖. (p.592)
26

Cummins, 1983, distinguished two types of proficiency: BICS (basic interpersonal
communication skills) are the skills required for oral fluency and sociolinguistic
appropriateness. They are basic in the sense that they develop naturally as a result
of exposure to a language use in day-to-day familiar contexts and through
conversation; and cognitive/academic Language proficiency (CALP) which consists
of the linguistic knowledge and literacy skills required for academic study and
related to language used in formal situations. He argues that many L2 students
learn BICS within a relatively short period of time.

CALP instruction is an essential element to be incorporated into CBI in order for
IRP students to acquire the academic skills they need to become independent
learners. Kinsella (1997 cited by Troncale) refers to the skill of learning to learn as
indispensable to EFL students if they are not just to learn content and language,
but also ―to tackle the next textbook chapter on their own, take effective lecture
notes, prepare for an upcoming exam, expand their academic English vocabulary,
or competently answer an essay question‖ (p. 52).

4.5 Factors affecting Second Language Acquisition (SLA)

4.5.1 The Monitor Theory: Krashen‘s Monitor Theory is one of the most widely
debated and best known. What follows is a brief account of some of the central
hypotheses of the Monitor Model cited by Krashen, 1985; Ellis, 1994).
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 The acquisition-learning hypothesis: refers to the development of the
first language by children and the product of formal instruction. Acquisition is
said to be a subconscious process and learning a conscious one. This
hypothesis makes a distinction between a second language acquired
through natural communication and a second language learned formally,
where the focus is on correct grammar, lexis and some other linguistic
features. In language learning, students consciously think about language
rules and what they know about the language. Students reflect a languagelearning environment when they drill the target language, memorize
dialogues, and spend time conjugating verbs; language acquisition,
language is driven by what feels like the correct and appropriate usage,
without the learner being consciously aware of the rules. The teacher makes
the language intelligible so students can learn and correct the use by
modelling and practice.(Echevarria,2003, p.41)

 The natural order hypothesis: suggests that there is a universal order to
acquiring language; certain rules tend to be acquired before others, similar
to the order used in learning the first language. This hypothesis assumes
that both adults and children learn a second language in a predictable order,
although variations among individuals can be expected (Echevarria,2003
p.41)
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 The monitor hypothesis: according to this hypothesis, the acquired system
initiates the production processes, while the learned system plans and edits
the whole process. Speakers invoke the monitor in situations where, time
allowing, correct grammar is necessary and they know the correct rules to
be followed. (Echevarria, 2003,p.41)

 The input hypothesis: Krashen claims that second language is acquired
when the learners are able to process comprehensible input, that is,
language that is heard, read or understood. Krashen puts it, ―We move from
I, our current level, to i + 1, the next level along the natural order, by
understanding input containing I + 1‖ (Echevarria, 2003,p.2)

 The affective filter hypothesis: Is related to the emotional side of
language use. It relates to such aspects as attitude, anxiety, motivation, and
self-confidence. The assumption of this hypothesis is that a filter exists that
affects how much a person will learn. If a learner is anxious or lacks selfconfidence, these affective variables can block or impede learning of a
second language. Students are not put on the spot to give correct answers
but encouraged to participate at their own level of comfort. When errors are
made, the teacher model correct usage or elaborates. (Echevarria,
2003,p.42)
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Krashen (cited in Larsen-Freeman and Long, 1993) sums up this hypothesis as
follows:
People acquire second language only if they obtain comprehensible input
and if their affective filters are low enough to allow the input ―in‖. When the
filter is ―down‖ and appropriate input is presented (and comprehended),
acquisition is inevitable. It is, in fact, unavoidable and cannot be prevented
the language ―mental organ‖ will function just as automatically as any other
organ (p.4)

Learners have certain characteristics which lead to more or less successful
language learning. Teachers are convinced that extrovert learners who interact
without inhibition in their second language and find many opportunities to practise
language skills will be the most successful learners. In addition to personality
characteristics, other factors generally considered to be relevant to language
learning are motivation and attitudes, learner preferences and beliefs, age of
acquisition and cognitive ability. Snow, (1992) concludes that ―second language
acquisition is a very complex process; its success can influence acquisition of
English‖ (p.44). Many factors can influence acquisition of L2. These include the
following:

 Motivation and attitude
 Learner preferences and beliefs
 Age of acquisition
 Cognitive ability
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4.5.2 Motivation and attitudes:

Gardner, (1985) points out that there has been a great deal of research on the role
of attitudes and motivation in second language learning and the overall findings
show that positive attitudes and motivation are related to success in second
language learning.
Student motivation naturally has to do with a student‘s desire to participate in the
learning process. But it also concerns the reasons or goals that underlie their
involvement or non-involvement in academic activities. Although students may be
equally motivated to perform a task, the sources of their motivation may differ.

According to Gardner and Lambert, (1972) motivation in second language learning
is a complex phenomenon which can be defined in terms of two factors: learners‘
communicative needs and their attitudes towards the second language community.
If learners need to speak the second language in a wide range of social situations
or to fulfil professional ambitions, they will perceive the communicative value of the
second language and will therefore be motivated to acquire proficiency in it.
Likewise, if learners have favourable attitudes towards the speakers of the
language, they will desire more contact with them. (Lightbown, 1999, p.56)

Motivation is considered to be one of the main determining factors in success in
developing a second or foreign language, both referred to as L2. ―Motivation
determines the extent of active, personal involvement in L2 learning. Conversely,
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unmotivated students are insufficiently involved to develop their potential L2 skills‖
(Oxford, 1994).

I personally agree that motivation is essential for successful language learning,
however, motivation is difficult to define and measure. Are all learners motivated by
worthwhile goals and clear objectives, the constant use of English in the
classroom, a variety of activities and interactions, and sensitive handling of errors
and hesitation? Motivation is a complex phenomenon, and not all learners respond
to teaching in the same way.

Gardner, (1988) asserts that motivation is composed of four elements: a goal, a
desire to attain the goal, positive attitudes toward learning the language, and
effortful behaviour to that effect, According to Gardner‘s theory, the goal must be
related to L2 learning, yet exactly what constitutes being related to language
learning? (p.34)

Baker, (1992) cited by Echevarria, (2003) discusses two types of motivation:
integrative and instrumental motivation. When students are motivated to identify
with or join another language group that is, integrate into the group-the process is
termed integrative motivation. This type of motivation increases the likelihood of
becoming proficient in the second language because it involves developing
personal relationships that are potentially long lasting. Instrumental motivation
describes a situation in which individuals learn another language for a practical
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reason, such as getting a job, enhancing their career possibilities, or passing an
exam. ―This type of motivation may not be as effective in leading to mastery of the
second language, since it tends to involve short-term goals. Once a goal is
achieved the exam is passed, the job is obtained this type of motivation may
diminish‖. (p.45)

4.5.3 Learner preferences and beliefs: Reid (1995) emphasizes that learners
have clear preferences for how they go about learning new material. ―The term
learning style has been used to describe an individual‘s natural, habitual, and
preferred way of absorbing, processing, and retaining new information and
skills‖.(p 58)

Some learners have different learning styles to acquire knowledge. This is the case
of some students that learn by looking objects and this is called visual learners,
those who learn just by hearing something once or twice are called aural and there
are a group of learners that need to add physical action to the learning process
who are called kinesthetic. So, I consider that each human being has his/her own
learning style and it is compulsory that teachers work on different learning
strategies to fulfil learner‘s needs. Giving importance to learning style leads to
examining research to find ―any evidence of variation in style of learning, the
characteristic manner in which an individual chooses to approach a learning task‖
(Skehan, 1998:237).
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Keefe (1979 cited by Ellis, 1994) proposes the following definition of learning style:
…the characteristic cognitive, affective and psychological behaviour that
serves as relatively stable indication of how learners perceive, interact with
and respond to the learning environment…learning style is a consistent way
of functioning, that reflects underlying causes of behaviour
(Keefe,1979:cited in Ellis,1994:449)

Learning styles have been characterized in a number of ways in cognitive
psychology (Ellis, 1994). It is advisable to make the distinction between cognitive
style and learning style. The former belongs to the psychological field in general,
while the latter is related to specific affective factors that is, it is concerned with the
way learners approach learning tasks and can be thought of as ―predispositions to
particular ways of approaching language and the are intimately related to
personality types‖(Richard and Lockhart, 1994:59)

In cognitive style we find field dependence and field independence. Fielddependent learners perceive situation as fused parts. In this sense, the
components are not significant for decision-making. They tend to see the world as
a whole and do not focus on any part of it selectively. Referring to field-dependent
people, Skehan has written:

Field-dependent individuals are thought to be person-oriented; interested in
other people and sensitive to them…they are also thought to be out going
and gregarious. In contrast, field-independent learners are more impersonal
and detached less sensitive and more aloof… (Skehan, 1998:111)
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In general, Field dependent learners are sensitive in communication situations, but
not so effective in processing information (Skehan, 1998).

On the other hand, Field independent individuals perceive the world as discrete or
separate parts. They separate the essential from the inessential and tend to be
analytical. In language learning, the dependence and field-independence
constructs have been considered in a number of studies; it is believed that Field
independent learners are more successful in formal language learning, while Fielddependent does better in informal language situations. Also, Field independent do
better in tests to measure communicative competence (see Stansfield and Hausen,
1983 cited in Ellis, 1994)

4.5.4 Age of acquisition: Regarding this factor debate continues looking for the
optimal age for beginning second language acquisition. Lightbown, (1999)
expresses that ―younger learners in informal language learning environments
usually have more time to devote to learning language‖ (p. 60). They often have
more opportunities to hear and use the language in environments where they do
not experience strong pressure to speak fluently and accurately from the very
beginning. Echevarria (2003) illustrates that young learners are also relatively free
from personality issues that can have a negative impact on language learning,
such as self consciousness, mental rigidity, the desire for perfect pronunciation,
and so forth.
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According to Lightbown, (1999) ―The Critical Period Hypothesis suggests that there
is a time in human development when the brain is predisposed for success in
language learning. Developmental changes in the brain, it is argued, affect the
nature of language acquisition. According to this view, language learning which
occurs after the end of the critical period may not be based on the innate biological
structures believed to contribute to first language acquisition or second language
acquisition in early childhood. Rather, older learners depend on more general
learning abilities the same ones they might use to learn other kinds of skills or
information. It is argued that these general learning abilities are not as successful
for language learning as the more specific, innate capacities which are available to
the young child. It is most often claimed that the critical period ends somewhere
around puberty, but some researchers suggest it could be even earlier‖, (p.60)

4.5.5 Cognitive ability: Krashen‘s and Cummins‘ theories (see section 4.6.1)
suggest that second language acquisition is a complex cognitive task. Many of the
cognitive processes that are important for second language acquisition are related
to general cognitive abilities, such as verbal memory, auditory perception, and
categorization. These abilities affect the language learning process, (Fillmore,
1985).
Anderson, 1983, 1985 outlines that ―learning is developed through a series
of stages. Learning begins with an instructional or study phase, called the
cognitive stage, in which the learner gradually develops a rough mental
representation of task requirements. The learner refines and strengthens
this representation in the second associative stage of learning but still
consciously attends to rules and sometimes needs outside support when
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performing the task. In the third stage of learning, the autonomous stage,
the task representation is increasingly refined, and the learner is now able to
perform the task automatically and autonomously‖. (p.5)

Likewise, the author explains ―that cognitive learning theory maintains that for
students to progress through these stages, they require extensive practice and
feedback, as well as instruction in the use of various learning strategies. Only when
these conditions are met will learners develop sufficient proficiency to be able to
function on an autonomous level in the learning environment‖. (p.6)

4.6

Learning strategies: Echevarria, (2003) states that ―a learning strategy is a

series of steps that can be repeated over and over again to solve a problem or to
complete a task. Some students develop learning strategies on their own.
Obviously, the teacher would not teach these students strategies explicitly. Instead,
the teacher should simple encourage them to use effective strategies.(p.98)

According to Ellis, 1994 there are three major types of strategies:
 Cognitive
 Metacognitive
 Social/affective

4.6.1 Cognitive strategies: refer to steps or operations used in problem-solving
that require direct analysis, transformation or synthesis of learning materials. They
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have an operative or cognitive-processing function. Among the cognitive strategies
listed by Chamot, (1987) are repetition (imitating a language model, either covertly
or overtly, note-taking (writing down information presented orally), and elaboration
(relating new concepts to other information in memory). (p.536)

4.6.2 Metacognitive strategies: refer to the use of knowledge about cognitive
processes and constitute an attempt to regulate language learning by means of
planning, monitoring, and evaluating. They have an executive function. Examples
given by Chamot are direct attention (deciding in advance to pay attention to
specific

aspects

of

language

input)

and

self-management

(displaying

understanding of the conditions which help learning and trying to bring these about.
(p.538)

4.6.3 Social/affective strategies: refer to the ways in which learners elect to
interact with other learners and native speakers. Chamot gives as examples cooperation (working with one or more peers to obtain feedback, pool information or
model a language activity) and question for clarification (asking a teacher or other
native speaker for repetition, paraphrase, explanation and/or examples). (p.538)

Learners beliefs as Lightbown, (1999) outlines can be strong mediating factors in
their experience in the classroom, learner‘s preferences for learning, whether due
to their learning style or to their beliefs about how language are learned, will
influence the kinds of strategies they choose in order to learn new material. This is
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the case of May, (2000) who uses in her classes a Portfolio, this is a folder where
students keep all their tasks and they gradually see how knowledge has been
constructing, the use of this tool makes students realize how far they have gone
with their learning. Teachers can use this information to help learners expand their
repertoire of learning strategies and thus develop greater flexibility in their ways of
approaching language learning.

4.7 Theories behind CBI

These theories in general view second language acquisition as a complex
cognitive act, in which prior knowledge and strategy use are both critical to
success.
4.7.1 Krashen’s Comprehensible Input Hypothesis: Krashen, (1985) posited
that two factors, learning and acquisition are involved in the development of
second language skill. Learning refers to the process of gaining formal knowledge
about language through explicit instruction in linguistic forms and structures.
Acquisition is a process similar to that which occurs with a first language; language
is acquired as it is used as the medium for learning other things. Because Krashen,
(1982) believed that similar process underlie first (L1) and second (L2) language
acquisition, he asserted that the focus of second language instruction should be on
meaning rather than on form. (p.4)
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4.7.2. Cummins’ Two-Tiered Skill Model (see section 4.5.5) Cummins, (1981)
asserted that becoming proficient in a second language involves a two-tiered
model of skill acquisition. (p. 4).In the first tier students acquire what is called basic
interpersonal skills that involve the ability to converse with others and to articulate
needs in the L2. In the second tier students acquire cognitive academic language
proficiency that involves the acquisition of academic literacy skills, which are the
ability to understand complex, often de-contextualized linguistic structures, and to
analyze, explore, and deconstruct the concepts presented in academic texts.(p.4)

According to Clair, (1994) students do not only use English as a means to
converse and communicate, but also as a vehicle for learning, articulating, and
analyzing information from a variety of academic disciplines. Cummins‘ model
suggests that ―learners cannot acquire cognitive academic language skills from
everyday conversations; developing these cognitive skills requires task-based,
experiential learning typified by students‘ interactions with contexts, tasks, and
texts that present them with complex interdisciplinary content‖. (p.5)

4.7.3 Cognitive Learning Theory: Woolfolk, (2001, cited by Echevarria, 2003)
emphasizes that factors like perception, attention, memory and metacognition,
discovery learning, learning strategies and problem solving are related to general
cognitive abilities and in the process of these abilities explore mental processes
such as memory, reasoning, and strategies for acquiring facts and concepts.
Cognitive learning theory maintains that for students to progress on performing
content-based tasks they should begin with structured tasks that guide them step
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by step through the process of gathering, evaluating, and synthesizing information.
These tasks should be designed to provide them with challenging linguistic input.

4.8 Theories of CBI behind IRP

The International Relations Programme has some fundamental theories that
support the CBI curriculum. It is necessary to have a clear view of the language,
education, and learning approach used in the programme and describes
pedagogical applications in EFL programs.

4.8.1 View of language

The IRP uses content-based instruction in its curriculum as an integration of
content learning with language items and some features are addressed in order to
raise issues in teaching CBI. They are as follow:
 Discourse approach
 Functional approach to language
 Skills integration
 Communicative competence

4.8.1.1 Discourse approach: learning English through processing of the discourse
styles and language tools of humanities helps students to convey meaning in an
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accurate way. Discourse analysis activities are rich in potential and can be tailored
to different learning styles. But what do we mean by discourse?
According to Cook, (1989) ―A sentence cannot be fully analyzed without referring to
the physical, social, and psychological world in which it takes place. Discourse
refers to the totality of all these elements interacting‖. Grammatical form and its
function do not always correspond, but work in harmony in discourse meaning
(McCarthy 1991:106); therefore, discourse analysis requires a close look at
language organization beyond the sentence-level. Speech and written text are
given fuller meaning and pragmatic coherence is established when they are viewed
as discourse. Additionally, in conversation, which is an excellent example of the
interactive and interpersonal nature of communication in spoken discourse (Brown,
1994), the time dimension should be taken into account for analysis, since
participants jointly contribute to the context of interaction.

In the fifth semester of IRP students are to analyze different genres and the main
purpose is to identify author intention or the position of the author and the use of
some process that may help them to examine the kind of ideas the author‘s want to
transmit. These processes relate to the system of transitivity. According to Goatly,
(2000) transitivity is called to the part of the grammar of the clause which is
relevant to conceptualization, the representation of the world.
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Likewise, Thompson, (2004), states that ―the term transitivity will probably be
familiar as a way of distinguishing between verbs according to whether they have
an object or not. It refers to a system for describing the whole clause, rather than
just the verb and its object.‖

Goatly represents four main categories in the process. They are Relational,
Material, Mental and Verbal. Relational processes are those which describe
states of affairs, static situations. They relate two things, or a thing and a property,
the token and the values; Material processes verbs are those which describe an
action or event, and answer the questions what happened? These are perhaps
prototypical verbs, the ―doing words‖, these processes also include verbs without
an animate agent; whether animate or not the thing responsible for causing the
action or event is called the actor, some verbs will have an object and we will call
this the affected; Mental processes verbs are three types, perception, cognition
and emotion. This process goes in the internal world of the mind; verbal
processes verbs are verbs of saying or writing and they are intermediate between
mental and material processes: saying something is a physical action that reflects
mental operations. At one extreme, a verbal process can be represented as fitting
easily into a series of material processes. Let‘s see in the following table one the
process types in Hallidayan grammar:
Table 1

Process

Meanings

Participants
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Example

Relational

Existence, states,
relationships

Token, value
Actor, Affected,

Material

Actions, events

John (T) is sick (V)
Snow (Act)blocked the
road (Aff)

Beneficiary
Jane (Act) handed me
(Ben) a waffle
The cat (Exr) saw the bird
(exp)

Mental

Perception, emotion,
thought

Experiencer,
Experience

Speaking, writing,

Sayer, Receiver,

communicating

Verbiage

Verbal

Mat (Exr) hated dogs
(Exp)
He (Exr) decided to go
home (Exp)
Paul (S) told Mindy he
would go home (V)
Deidre (S) whistled

Taken from the book Critical Reading and Writing. An introductory Coursebook by
Goatly, A. (2000)
Key
(Act) =Actor

(Ben) =Beneficiary

(Exr) =Experiencer

(S)

=Sayer

(V)

=Value

(Aff)

=Affected

(Exp) =Experience

(R)

=Receiver

(T)

=Token

On the other hand, Garcia, (2008) states that ―there are several ways to present
events while diminishing or hiding the responsibility of the doer‖. These are
classified as follow:
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Passivisation: The sentence appears in passive voice. The agent may appear,
but at the end of the sentence, thus lessening the degree of responsibility for the
action.

Agent Deletion: The sentence is in passive voice, but the agent does not appear.

Nominalization: The process is turned into a noun; therefore, no agent is present.

As we can see learners from the IRP gain a lot of training working with this type of
discourse and through the exploration of issues related to the environment,
technology, and progress they may develop critical reading skills that allow them
not only to detect bias in texts, but also to identify the mechanisms by which
authors highlight, hide, manipulate information or influence the audience. This type
of texts may encourage students to see the world from a different perspective and
questioning the reality of this globalized world.

Discourse approach or Critical Discourse Analysis (CDA) in EFL context is a
relatively new approach to text analysis and although it has become popular and
favoured by discourse analysis researchers, it is rarely used by language teachers.
If, however, teachers understand the nature of this highly context sensitive
approach, they will find it extremely useful in teaching critical reading to their
language learners. (Wallace, 1992)

According to Wallace, (1992.62) ―critical reading is one of many strategies
available to the readers; however it may become very efficient when learners
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encounter texts that contain ideological assumptions and whose interpretation
depends largely on a sociocultural context. Lots of texts people read in everyday
life are of this nature, the examples of which are: news reports, magazine articles,
advertisements, political speeches, even some novels and short stories‖

It can be concluded from the presentation of introducing CDA to EFL classroom
that the approach to text analysis, although not very easy to conduct for some
learners, is advantageous for both the students and the teachers. Lessons are
more interesting and motivating learners to individual reading outside the
classroom; students are more involved in the post-reading discussion, and more
aware of socio-cultural and political influences on the interpretation of texts. They
also feel more confident in expressing their critical response to what writers
present. Moreover, learners observe that they have a choice in what they find
interesting for reading.

Obviously, as students‘ comments suggest, there may be learners that find CDA
unnecessary for reading and interpreting texts in a foreign language. The teachers
may, thus, modify critical reading activities so that they should become more
understandable to students. Their additional role should be to show students that
the nature of reading does not only lie in comprehension of a text‘s content but also
in detecting those discursive practices which influence comprehension in the way
to serve writers‘ purposes, and which are reflected in the linguistic presentation,
(Fairclough, 1992)
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On the other hand, the Council of Europe, 2000 has proposed a Common
European Framework (CEF), 2000 which identifies discourse competence as the
ability of a user/learner to arrange sentences in sequence so as to produce
coherent stretches of language. It includes knowledge of and ability to control the
ordering of sentences in term of:

Topic/focus
Give new: natural sequencing
Cause/effect
Ability to structure and manage discourse in terms of thematic organization,
coherence and cohesion, logical ordering, style and register, rhetorical
effectiveness and text design

In text design knowledge of the design conventions in the community concerning,
e.g.: how information is structured in realizing the various macrofunctions
(description, narrative, exposition, etc.): how stories, anecdotes, jokes, etc. are
told; how a case is built up (in law, debate, etc.); how written texts (essays, formal
letters, etc.) (p. 123)
―In learning a foreign language, a learner is likely to start with short turns, usually of
single sentence length. At a higher-level of proficiency, the development of
discourse competence, the components of which are indicated in Table two
becomes of increasing importance. Illustrative scales show the aspects of
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discourse competence‖ (Common European Framework of reference for
Languages: Learning, teaching, assessment, 2000. p.124)

Flexibility;
Turntaking;
Thematic development;
Coherence and cohesion.

Table 2

Flexibility

Students can adjust what they say and the means of expressing it to the
situation and the recipient and adopt a level of formality appropriate to the
circumstances.
Students adapt their expression to deal with less routine; even difficult,
situations.
Students can exploit a wide range of simple language flexibly to express
much of what they want.
Turntaking

Students can intervene appropriately in discussion, exploiting appropriate
language to do interaction.
Students can initiate, maintain and end discourse appropriately with effective
Turntaking.
Students can initiate discourse, take their turn when appropriate and end
conversation when she needs to, though she may not always do this
elegantly.
Students can use stock phrases (e.g. ―that‘s a difficult question to answer‖ to
gain time and keep the turn whilst formulating what to say.
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Thematic development

Students can develop a clear description or narrative, expanding and
supporting their main points with relevant supporting detail and example.
Students can reasonably fluently relate a straightforward narrative or
description as a linear sequence of points.

Coherence and cohesion

Students can use a variety of linking words efficiently to mark clearly the
relationships between ideas.
Students can use the most frequently occurring connectors to link simple
sentences in order to tell a story or describe something as a simple list of
points.

(Common European Framework of Reference for Languages: Learning, Teaching,
Assessment. Strasbourg: Council of Europe, 2001, p.124-125)

The above table shows how discourse competence is being organized structured
and arranged according to the CEF.
Likewise, ―functional competence is concerned with the use of spoken discourse
and written texts in communication for particular functional purposes. According to
The CEF conversational competence is not simply a matter of knowing which
particular functions (Microfunctions) are expressed by which language forms.
Participants are engaged in interactions, in which each initiative leads to a
response and moves the interaction further on, according to its purpose, through a
succession of stages from opening exchanges to its final conclusion. Competent
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speakers have an understanding of the process and skill in operating it. A
macrofunction is characterized by its interactional structure. More complex
situations may well

have

an internal structure

involving

sequences of

macrofunctions, which in many cases are ordered according to formal or informal
patterns of social interaction (schemata)‖. (The Common European Framework of
reference for Languages, p.125)

This functional competence has some particular functions like:

A. Microfunctions are categories for the functional use of single (usually short)
utterances, usually as turns in an interaction.

B. Macrofunctions are categories for the functional use of spoken discourse or
written text consisting of a (sometime extended) sequence of sentences.

C. Interactions schemata are terms of social interaction that underlie
communication such as verbal exchange patterns.

According to Canale and Swain 1980 and Canale 1983 (cited by Riggenbach,
1999) ―communicative competence recognizes the complexity of communicating,
especially in a foreign or second language. Besides acquiring linguistic and
sociolinguistic competence - accuracy and social appropriateness, respectively - a
learner also needs others skills to effectively communicate and these skills are
related to discourse competence (the ability to connect utterances or sentences so
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that there is cohesion and coherence) and strategic competence (the ability to
avoid breakdown of communication).‖

4.8.1.2 Functional approach to language: an explanation of this approach is
presented by Derewianka, (1990) as she points out:

A functional approach to language looks at how language enables us to
do things - to share information, to enquire, to express attitudes, to
entertain, to argue, to get our needs met, to reflect, to construct ideas, to
order our experiences and make sense of the world…it is concerned with
how people use real language for real purposes. This approach is not
concerned with a set of rules which prescribe correct and incorrect usage.
Language in real life is not a complete, ideal system conforming to neat,
pre-determined categories. Language is dynamic and ever - evolving. We
develop language to satisfy our needs in society, Language is functional
when it fulfils those needs effectively (Derewianka, 1990, p 4)
4.8.1.2.1 Advantages of a functional approach to language: some advantages
are outlined in order to have a better view of this approach:
 Complements classroom practice based on holistic approaches to language
teaching and learning.
 Concerns about meaning rather than empty conventions.
 Describes how language operates at the text level and not in an isolated
way.
 Care about real language used by real people.
 Demonstrates how language operates in all areas of the curriculum.
 Attempts to show how texts can most effectively achieve purposes.
 Addresses the target audience.
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 Identifies students´ strengths and makes clear positive suggestions on how
a text might be more effective.

This approach provides information about the development of effective texts for
particular purposes, and providing it at the point of need within the context of real,
purposeful language use. This functional approach develops opportunities for
students to acquire the necessary skills to produce different types of genres and
different activities through more reflective endeavors.

Functional Approach to Language and content-based instruction seek the
integration of language skills and students learn through the context using
authentic material addressing discourse as a tool of detecting the register of lexis
whose use is manipulated by the writer or the author in such a way that readers
are more willing to accept or decline their ideology.

4.8.1.3 Skills integration: another aspect in the curriculum of CBI is skill
integration which provides receptive language skills of listening and reading as well
as productive skills of writing and speaking. These skills foster language learning
through motivating, meaningful topics to read, write, listen to and talk about. The
integration of skills provides students with real and extended pieces of work and
fosters them to produce interesting and attractive work.
According to Davies, (2000) ―we communicate because we want to or need to, not
just to practice the language, our attention is focused on what we are
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communicating (for example, information, ideas, opinions, feelings), not on how we
are communicating (for example, the grammar of the language)‖

In this globalized world, communication plays an important role as a tool to build
successful, gratifying relationships and students from The IRP should be able to
create natural communication in this multicultural world.

The importance of language and communication is emphasized in the following
quote outlined by a student of the IRP:
―I don‘t think that people understand the fact of language having such
importance in human progress and behaviour. The entire notions of
achieving technological innovations or political and economical
implications are done through the use of a well-structured analysis of
language itself‖. (Chavarro, 2006)

4.8.1.4 Communicative competence: The IRP has identified some
competences for language use, professional purposes and for life in
general. Those competences become the core of the programme. It is
necessary to outline them:
 Communicative competence: Students use English to express their
thoughts and feelings, both in speaking and writing, in a variety of genres
and registers.
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 Research competence: Students are able to choose topics relevant to a
specific field identify suitable bibliography and process it in order to
produce a well-argued written paper or oral presentation.
 Cultural competence: students have learned to take an interest in other
cultures, showing respect for diversity and the ability to decentralize their
own experience.
 Collaborative competence: students have worked on projects in groups
and pairs, with varying degrees of success.
 Negotiating competence: students have learnt to recognize and express
their interests and needs and to listen to those of others.
 Lifelong learning competence: students express a desire to continue
learning and have the tools to do so.
 Information processing competence: students make regular use of the
Internet and are learning to be selective and discerning in its use.
(Language Department, 2001).

4.8.2 View of Education

The Humanistic approach enables the interaction between learners and teachers.
Learners could be able to recognize the value of diverse abilities and opinions.
Some features of the humanistic approach include:
 Student-centred Approach
 Cooperative and collaborative learning
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4.8.2.1 Student-centred Approach:
Moeller, (1994) emphasis that ―the qualities of a student-centered approach
coincide with Krashen‘s conditions for language acquisition, Krashen, (1982)
outlined the following conditions as necessary for language acquisition to occur:
(1) the learner is motivated; (2) she has self-confidence and a good self-image; (3)
her level of anxiety is low. Krashen recommends optimal use of the target
language to provide comprehensible input necessary for oral fluency to emerge.
Krashen maintains that speaking fluency cannot be taught through a dissection of
the parts of speech, but rather that learners go for meaning first, and, as a result,
acquire structure as well. This theory reinforces the old learning axiom things,
thoughts, and then words. Language then is acquired only when learners are
exposed to comprehensible input—language that contains structures that are a
little beyond the learner‘s current level of competence, but which is comprehensible
through the use of context, the knowledge of the world and other extralinguistic
cues directed to the learner‖,(p.541)
According to Hutchinson and Waters, (1987) ―learner-centred is based on the
principle that learning is totally determined by the learner, as teachers we can
influence what we teach, but what learners learn is determined by the learners
alone‖. This approach sees learning as a process in which students use what
knowledge or skills they have in order to make sense of the flow of transmitting
new information.
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Nunan, (1988) points out ―that learner-centred approach tends to view language
acquisition as a process of acquiring skills rather than a body of knowledge‖

This approach helps students of IRP become language researcher-discourse
analyst and the author Riggenbach, (1999) identifies that
―Providing learners with the tools to develop language skills can appeal to
their autonomy, build confidence, and tap into their natural inquisitiveness. If
learners invest in their own learning process by observing real language
interactions (spoken and written), by reflecting on these and their own
language exchanges, and by collaborating on reviewing what they have
observed, the result can be an energizing and validating experience‖

4.8.2.2 Cooperative and collaborative learning: as a result of researching and
engaging language through content, students are able to work in a cooperative and
collaborative way. In fact students work together to accomplish shared goals.
Within cooperative activities learners seek outcomes that are beneficial to
themselves and beneficial to all other group members. Some benefits of
cooperative and collaborative learning are as follow:
 Celebration of diversity. Students learn to work with all types of people and
interact among themselves and the variety of exchange of information.
 Interpersonal development. Students learn to relate to their peers and other
learners as they work together in groups.
 Actively involving students in learning. Each member has opportunities to
contribute in small groups.
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 More opportunities for personal feedback. Because there are more
exchanges among students in small groups, students receive more personal
feedback about their ideas and responses.

Through cooperative learning, group and pair work activities, students speak in the
language while eliciting and giving information (Gunderson & Johnson, 1990).
Through modelling conversations, the students must argue and defend in the
target language. The affective filter is low, since students work in groups, large or
small, and no one is singled out to respond on the spot. Error correction is kept to a
minimum in the language acquisition phase and occurs later as the learners begin
to fine-tune the structures themselves. Cooperative and collaborative learning
requires that students work together in small groups so they can learn information
and carry out a range of diverse tasks. The purpose is to promote peer group
support and peer instruction as the Vygotskian-based theory outlines three major
characteristics such as a) negotiation in the zone of proximal development, b)
private speech (internally directed speech as problem-solving and rehearsing
strategies, and c) student appropriation of learning tasks.
Slavin, (1995) emphizes that ―cooperative learning approach leads to greater
student cooperation, higher motivation for learning, more positive student
attributions for learning success, better attitudes toward school and learning, and
greater self-esteem‖.
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Taking into account this cooperative learning approach we might understand that
this approach is consistent with the goals of CBI and students become more
autonomous and researchers.

4.8.3 View of Learning

Learning implies the use of different contexts.
 Acknowledgement of learners‘ background
 Acknowledgement of differences in styles
4.8.3.1 Acknowledgement of learner’s background: teachers from the
International Relations Programme receive students from schools from the north
Coast and they take a proficiency exam which indicates the level of proficiency and
if they get a score of 80 they are allowed to start with The Narratives course and if
they do not get the indicated score they are allowed to start with a foundation or
nivelatorio course, which provides them with the tools to achieve the requisite to be
in the programme. This foundation course develops both Basic English language
skills and the ability to use English to acquire interdisciplinary information. Then
students go to the next level called Narratives in which the acknowledgment of
different styles implies the use of short stories as a mechanism to an excellent
foundation to introduce content-based topics, and subsequently academic texts
themselves. According to Song, (1995 cited by Kasper, 2000) ―using short stories
in a lower level EFL course exposes students to the real-life English that they can
expect to read and to hear in their mainstream courses, and in the process builds
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vocabulary, enhances fluency in reading, and engages students actively in
learning.‖
According to May (2000), ―students become storied-beings with different voices,
having their own agendas, and having different interests; students appreciate the
advantages of being able to use English in the globalized world‖.

Likewise, students become participants in the programme and the art of
negotiation turn out to be the key element to successfully manage interpersonal,
intergroupal, interinstituional and intercultural relations. Students practice an
education which emphasizes active engagement, participation and discovery. It
also raises awareness of the importance of being Colombian. Each person in the
IRP can lead a rewarding life, with self-worth and assertiveness.

Furthermore, the linguistic and cognitive theories support interaction with authentic,
contextualized, linguistically challenging materials in a communicative and
academic context. These theories view second language acquisition (SLA) as a
complex cognitive act, in which prior knowledge and strategy use are both critical
for success.

4.8.3.2

Acknowledgement of differences in styles

Content-based instruction gives the learner enough time to develop basic
interpersonal skills which should enable them to be functionally competent in
general contexts and should also give them the power not only to interact, but also
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to control the nature of the interactions which take place. The learner participates
in the decision-making process and works with other learners and teachers to
decide what will be done in the language class and how it will be done.

With these theories in mind, let us turn to the basic issue on how the methodology
and the content-based curriculum develop students‘ language proficiency in the
International Relations Programme (IRP) at Universidad Del Norte and what
methodology will be implemented in order to carry out this research.
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5. METHODOLOGY

This chapter describes the design, methods and procedures of this research study.
A rationale of the decision of working with ethnography is presented, a description
of the setting, the participants, data collection procedures and the analysis of
results obtained during the study. As Holmes (1986) puts it:‖ A teacher could be a
learner as well as a researcher‖.

This study explores how students interact with input/output material and how this
target group develops their proficiency through CBI.

In order to undertake this research and according to the topic characteristics, the
suitable type of research method is the qualitative one, since proficiency is not
measurable, but can be uncovered, described and also explained.

5.1 Research paradigms

As explained by Johnson and Christensen, (2007), currently we can find three
major research paradigms in education, besides in the social and behavioral
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sciences. Those paradigms are the quantitative, qualitative and mixed research.
Qualitative and quantitative procedures differ in purpose, orientation, and in how
research is conducted (Table 1), other differences center on how data are collected
and analyzed and how conclusions are reached.

Table1.
QUANTITATIVE PARADIGM VS QUALITATIVE PARADIGM
 Numbers or statistics
 Generalization possible
 Describes the ―what‖

 Verbal descriptions (purpose)
 Specific to situation (purpose)
 Describes
the
―how‖
(orientation)
 Positivistic
 Naturalistic (orientation)
 Testable hypotheses
 Tentative
hypotheses
(orientation)
 Structured
 Flexible (orientation)
 Reality is objective
 Reality
is
constructed
(purpose)
 Detached
 Involved (orientation)
 Deductive
 Inductive (orientation)
 Predetermined
 Emergent (purpose)
 Establishes
 Develop
understanding
(orientation)
(Taken from Action Research, Glanz, Jeffrey 1993)
As seen above the table shows us how quantitative and qualitative differs from
each other. Qualitative data will be recorded in non-numerical form, such as
transcripts of classroom interaction and quantitative data will be recorded in
numerical form.

5.1.1 Quantitative research
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It relies mainly on the collection of quantitative data. Seliger and Shohamy, (1989)
explain that quantitative research uses the deductive method, making assumptions
and trying to predict cause-effect relationships, supporting the predictions by
designing an investigation, collecting data and statistically examining the results.
However, because of the nature of the research design, other factors that may also
be present in the research context cannot be explained in terms of the relationship
between the cause and the effect.

5.1.2 Qualitative research

Qualitative research is concerned with the study of human behavior in the context
where that behavior takes place without affecting the ordinary subject‘s behavior,
therefore, information is collected without any kind of manipulation. The goal of
this research design is to discover phenomena like patterns of behavior and try to
understand them from the perspective of a participant observer or a non-participant
observer. (Seliger & Shohamy, 1989)

Qualitative research has its basis on the anthropological and ethnographic
methodologies and it appears to be more appropriate for describing the social
context of second language settings such as, dyadic speech, interaction patterns,
frequency and descriptions of speech acts. This kind of research is heuristic and
not deductive; conclusions which the researcher arrives at should be the product
of the analysis where possible patterns can be inferred inductively from the data;
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also

it can be considered Hypothesis-generating, since no decision

or data

regarding the research is made before itself has begun, (Nunan, 1992).

In second language research, the qualitative paradigm is widely used because of
many reasons:

In classroom research, it is very difficult to apply the controls necessary for
using experimental methods.

What has been applied to numerous research projects in the field of
psychology, education, communication with a careful manage and analysis
of the data, this characteristic makes possible to gather information and
produce results impossible to do with the use of experimental designs.
(Seliger & Shohamy, 1989)

Qualitative research can use both quantitative and qualitative data, in addition,
qualitative research opens the possibility of making adjustments in the instruments
such as reformulating questions and adding questions based on earlier
responses(such as quoting an individual subjects) in the results section of a report.

5.1.3 Ethnography
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Among the qualitative research methods, the ethnographic approach was chosen
for this research study. Ethnography describes classroom process, involving
interpretation, analysis, and explanation, not just description of the phenomena
under study, as Berg, (2001) points out ‗ Clearly ethnography is primarily a process
that attempts to describe and interpret social expressions between people and
groups‘ (p. 134). Ethnography is a form of research focusing on the sociology of
meaning through close field observation of sociocultural phenomena.

The term ethnography refers to the anthropological process of studying a whole
culture. Ethnography is the product of systematic observations, interviews and
case histories. Its emphasis is in obtaining detailed descriptions of processes and
interactions that occur as people engage in everyday activities within and across
variety of settings on describing natural interrelationships among people, among
events and between people and events. Kamil & Shanahan, (1985) when working
with ethnographic design it is wise to take into account the following features
(p.100):

 Occurs in a natural setting
 Attempts to explore the why, what, and especially how of an issue
 Concentrates on field work that may include observations and interviews
 Focuses on research problem and selection of a research site
 Explores sites that are related to the problem but not randomly selected
 Stresses extensive use of field notes
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 Generates questions, collects data, and interprets as a combined process
 Generates theory from data (grounded theory)
 Involves analyzing data as they are collected

Paradoxically it has been considered the possibility that ethnographers because of
the nature of their research establishes a close relationships with participants,
objects of their research study, and in this process of obtaining the information,
risks the danger of biased viewpoints. This is what is considered the disadvantage
of this type of research: subjectivity. However, this statement can be understood by
making explicit that understandings of the phenomena of interest are not personal
insights of the researcher, or even of particular community members, but are views
cross-validated through repeated, in-depth interviews with a broad cross-section of
representative informants. Also by emphasizing, that their approach avoids
preconceived frameworks and derives meaning from the data itself. (Sanday, P.
1979)

In doing ethnographic research, the researcher must remain free from either formal
or informal expectations about what is occurring and why. Ethnographers describe
rather than judge what is occurring.

Educational ethnography seeks to understand the culture of the educational or
learning process: 1) What is occurring, 2) How it is occurring, 3) How the
participants perceive the event, 4) What is required to participate as a member of
that educational group, and 5) What social and academic learning takes place,
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(Kamil & Shanahan, 1985:73). In the research it will be implemented what is
occurring in classroom interaction and how the participants perceive this kind of
interaction. However, some ethnographic research focuses on patterns of
interaction on a macro level between individual, groups and institutions.

Therefore I decided to use the ethnographic approach because firstly, since
‗ethnography involves the study of the culture/ characteristic of a group in realworld rather than laboratory settings‘ (Nunan, 1992).

Secondly, ethnography seems to be appropriate for this research study, since it is
concerned with understanding behavior through the process of generating a
conceptual framework from data gathered (Kamil& Shanahan, 1985) and one of
the purpose of this study, is to understand how students interact with input and
output material.

Thirdly, ethnography can focus on particular situations at particular characteristics
in the larger setting, group or institution. That is why is necessary to focus on the
kind of motivation students have to develop their proficiency and the necessity they
have to acquire the language in order to interact in this globalize world.

5.2 The participants
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The target population of this research study is a group of eleven students of fifth
semester of the International Relation Programme at Universidad Del Norte.

These students have been studying some content-areas through the whole
program that I think has helped them to acquire some proficiency as they have to
analyze texts, be critical thinkers, and understand Colombia and some other
countries political-sociological-economical and environmental situations and
specially to acquire the tools to communicate in a broad manner.

The majority are between 17 and 19 years old, taking English as a primary
language and French as a secondary language and thirdly, German as an option of
the program.

They have acquired enough tools to get along with the program with subjects that
intended to give them all the necessary tools for undertaking specific tasks.

One of the characteristics of level five is that students develop critical analyses by
working with different sources such as internet, newspapers, TV., movies,
magazines and a compilation of activities through the exploration of issues related
to the environment, technology, and progress, a handbook made by the teacher of
that level. This leads them to be able to acquire negotiating abilities to debate
controversial topics, to develop critical reading skills that will allow them not only to
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detect bias in texts, but also to identify the mechanism by which authors hide, or
manipulate information. The teacher has instructed and modelling the particular
genre, so they become familiar with its purpose and features through immersion in
the genre and by exploring sample texts. Then students are to focus attention on
the position of the author, to identify lexical items that indicate mechanism some
author use to manipulate the audience and to be critical by using discourse as a
tool of analysis.

Likewise, students develop some autonomous competences to acquire new
learning tendencies in this globalized world. Students are to produce a text based
on the topics they were assigned and during the classes there was peer checking
and at the end of the course with the previous supervision of the teacher they hand
it is as a partial score for the final examination. (See section 4.6.1)

5.3 Data collection procedures

In qualitative types of research where a phenomenon is studied in its natural
context, information is often collected by different procedures of data collection,
since this guarantees the process of triangulation and the viewpoints from different
perspectives and sources.

The procedures and instruments for data collecting should be according to the
research design. Methods of ethnographic data gathering include participant and
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non-participant observation, informant interviews, case histories, questionnaires,
and field notes, these methods are typically used, allowing triangulation. (Kamil &
Shanahan, 1985)

Having chosen the qualitative paradigm, and the ethnographic approach, the most
appropriate procedures and instruments according to the issue object of the
research study, it is necessary to draw a picture of the different methods.

5.3.1 Triangulation

It is a technique of research where two or more methods of data collection are
used. It is applied especially in studies of some aspects of human behavior, Cohen
and Manion (1994, p. 23) state, ―triangular techniques in the social sciences
attempt to map out, or explain more truly, the richness and complexity of human
behavior by studying it from more than one standpoint‖.

This technique is a way of comparing the information obtained through different
instruments. Thus, data can be matched or mismatched giving to results more
validity. In this research project, three different instruments will be used: interviews,
observations, questionnaires, and the information obtained in each of them will be
triangulated to draw a better picture of the research.
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5.3.2 Interviews are widely used in qualitative research, specifically open,
informal and structured interviews and they are effective since it can resemble a
conversation and gather relevant information from the target subjects. The purpose
of the interview is to obtain information by actually talking to the subject, it is
personalized and therefore permits a level of in-depth information gathering, free
responses and flexibility that can not be obtained with other procedures.

In semi-structured and structured interviews, the interviewer will use an interview
schedule, which lists the questions to be asked or the topics to be discussed, and
provides spaces to record the information. (Cohen & Manion, 1994, p. 273)

By administering four structured interviews (see appendix F), I attempt to discover
how input and output materials have assisted students of the IRP to their language
learning needs, the motivation that produces successful learning or successful
learning that enhances motivation whether both are affected by other factors.
Skehan, (1989) states ―Are learners more highly motivated because they are
successful? Or are they successful because they are highly motivated?‖

According to Glanz, (2003) ―Interviews are often audio-recorded and subsequently
transcribed. Transcriptions, however, can be laborious and time consuming.‖ The
author suggests some guidelines to follow when using the interview technique for
data collection:
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 Decide why you want to interview someone and what type of information
you hope to glean from the interview.
 Understand the difference between a structured interview and an informal
one.
 Avoid interruption the participant, make inappropriate comments or jokes.
 Practice an actual interview with a friend, spouse, relative or colleague;
bringing up a tape recorder and extra blank tapes; organize your questions
in advance; have fun; be a good listener; paraphrase the participant‘s main
points: build rapport, especially at the beginning.

5.3.3 Observations:

it is considered the major research data collection

procedure used in qualitative research. The main use of observation is for
examining a phenomenon or a behavior while it is going on.

Its principal

advantage is that allows the study of the phenomenon at close range with many of
the contextual variables present, something that it is important in studying
classroom behaviors. (Seliger & Shohamy, 1989),

In ethnographic research, participant observation is very common, when the
researcher participates in the actions and activities done by and in the culture
object of study. However, non-participant observations are also useful since in this
kind of observation, the researcher remains free from formal or informal
expectations and it is assumed that the description without any judgment is the
researcher‘s best example of objectivity.
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Open observations are very common in qualitative research, where the researcher
observes a number of behaviors taking place simultaneously, often without
determining the aspect to be observed. (Seliger & Shohamy, 1989).

By making five non participant observations with a certain level of explicitness,
some determined aspects to be observed, such as: interaction with input and
output materials in the classroom, students motivation to develop their language
proficiency, teacher‘s methodology, and how CBI benefit their second language
acquisition, I aim to register this observable data and at the same time confirm and
contrast information gathered with the use of other procedures and sources of
information.

Observations were based on the ethnography as a product of systematic
observation and as a tool to approach what is happening in the subjects‘ mind
while they interact with input and output materials in English. Initially, there was an
exploration observation to get familiar with the subjects with this technique. Then,
the official sessions were carried out.

These sessions were tape recorded,

transcribed and finally, the participations were categorized (see appendix C). As a
suggestion by the teacher I observed the second group she had and she taught
that group Mondays and Wednesdays. Monday‘s class were for her to develop the
topic using the material she designed and Wednesday‘s class were for students to
make oral presentation based on the topics she had taught (see appendix G) The
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lengths of Wednesday‘s sessions were two hours and Monday‘s session were
sessions of one hour class and the second hour for going to the multimedia
laboratory to practice online debates. Both classes developed discourse analysis
(see appendix D) related to putting the titles to some passages, identifying the
position of the author, to draw some conclusions from each author‘s lexical
choices, the type of process performed by the participants, making prediction and
summarizing a text, being critical and expounding their own point of view.

Transcriptions are organized in a format in order to facilitate the study of what
happened in every session. (See appendix C).

5.3.4 Questionnaires: According to Nunan, (1992), this suitable technique
enables the researcher to collect data in field settings, and the data themselves are
more amenable to quantification than discursive data such a free-form field notes,
participant observers‘ journals, the transcripts of oral language. Although in my
research I am not planning to quantify the data. The use of questionnaires may
help me to understand how students use English as tool of communication as this
is one of the possible elicitation techniques in which the researchers look through
predetermined questions. The target population is eleven students and the sample
was taken from eight students.

The types of questions can be closed or open ended. A closed item is one in which
the range of possible responses is determined by the researcher, and an open item
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is one in which the subject can decide what to say and how to say it.
Questionnaires might be given to students who are in fifth semester. With this
target population it is intended to identify how they acquire their proficiency level
and how motivated they are with respect with the curriculum. (See appendix A)

After collecting the data, it will be necessary to analyse and write the categories of
the observations and to examine the results given by the questionnaires to come
up with the possible findings. Interviews as well will be explored.
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6. DEFINITION OF CATEGORIES

Now, let us have a look at the main categories that, according to the theoretical
framework, this research will be based on. Likewise, I am going to present findings
and examples along with the definitions. A full transcription of interviews and
observations can be found in the appendices. Some emergent categorizations
came up during the analysis of the data. The emergent categories are the ones
who come up with the data. They have very important function as they allow us to
give a reference to the real situation. They will appear in the process and they will
disappear. At the end we keep the relevant ones.

6.1. Motivation: as regards to this, Motivation is defined as the desire or aspiration
for achieving a goal combined with the efforts to work towards that goal.
Motivation is considered to be one of the main determining factors in success in
developing a second or foreign language, both referred to as L2. ―Motivation
determines the extent of active, personal involvement in L2 learning. Conversely,
unmotivated students are insufficiently involved to develop their potential L2 skills‖
(Oxford, 1994).
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6.1.1. High motivation: A highly-motivated student could be defined as the ones
who are more likely to work hard at participating in their classes and at learning the
material presented.

In this research it is found that student‘s are highly motivated with the English class
because the methodology is different and the teaching of grammar is not the same,
it is used a Functional approach to language to raise awareness on discourse.

―Bueno la verdad es que si, es una motivación muy grande porque
son varios los métodos que se han utilizado durante el semestre
eh...‖ (Interview N.1)

6.1.1.1 Reason: students are motivated because of the quality of the class, such
as variety of topics, methology used by the teacher in the classroom, the use of
technology, and the skills they have developed.

6.1.1.1.1 Variety of methodology: In the IRP students are motivated by working
on different activities prepared by the teacher such as critical reading, analyzing
author‘s point of view, labeling texts and writing essays.
―…Claro que si la profesora hace quizás todo el esfuerzo para
mostrarnos en Inglés no quizás de una forma o sea teórica así que
apréndendete esto, esto, esto sino que nos ilustra cómo hacemos,
como tenemos que hacer la cosas y pues uno la capta mucho mas
rápido‖ (Interview N.2)
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6.1.1.1.2 Variety of media: When students use technology such as the Internet,
video-beam, language laboratories and overhead projector help them to develop
special skills and the use of these technologies makes them feel motivated.
―... tanto el texto guía como los otros medios que hemos tenido para
aprender durante el semestre , hemos utilizado varios medios, el
Internet que tenemos una hora nos ha servido de ayuda para poner
en práctica las teorías dentro del conocimiento del inglés y ha sido
bastante dinámico…‖(Interview N. 1)

6.1.1.1.3 Interesting topics: There are varieties of topics in the English class such
as environment, politics, economics, law, diplomacy and religion.
―…por medio de diferentes actividades hemos aprendido el tema del
medio ambiente, de la tecnología, que es a la actualidad en varios
medios de, de comunicación…‖ (Interview N.1)

6.1.1.1.4 Functional approach: ―…it is concerned with how people use real
language for real purposes.‖ (Derewianka, 1990, p 4)
―Si porque profundiza en temas de gramática para poder hacer unos
buenos ensayos‖ (Interview N.3)

6.1.1.1.5 Essay writing: while the writing process is taking place, main aspects
are important to take into account such as: what to write first, audience addressed
while writing, what is the role of the sentences, these aspects are the main ideas to
be taken into account.
―…when you are writing an essay so this is an essay you can use is
presenting the others opinion but is presenting opinions that are not
really valid about the topic now next sentence what is the role of that
sentence?...‖ (Observations N.2)
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6.2 Proficiency: L2 proficiency refers to a learner‘s skill in using the L2. The term
proficiency refers to a learner‘s general language ability in speaking, listening,
reading and or writing based on some kind of criteria or measure (Hadley, 2001).

6.2.1 Skills improved: through diverse activities students have developed their
language skills.

6.2.1.1 Vocabulary: While students interact with input and output materials they
learn different lexis and use them to the target language.

252

Hugo

253
254

T
Hugo

I think that when we were young eh…want to buy
a Oso peresoso?
Sloth
Like a sloth
(Observation N.3)

―…en la manera que aprendo nuevos términos que antes eran
desconocidos y complicados, pienso que estoy aumentando mi
vocabulario‖.
―…ha incrementado mis conocimientos del tema y a la vez mi
vocabulario de los temas del medio ambiente‖.
(Question N.6 from the questionnaire)

6.2.1.2 Speaking: Students have to prepare an hour and a half oral presentation
about topics related to technology, environment and progress.
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―…en la parte de fluidez del idioma‖.
―…en mis conocimientos, mi vocabulario, mi fluidez verbal y a
identificar en los textos mi posición crítica y argumentarla‖.
(Question N.6 taken from the questionnaire)

―Aprendo nuevas formas de expresarme y me he vuelto mas fluido‖.
(Question N.3 taken from the questionnaire)

6.2.1.3 Writing: Students are to write an essay based on the oral presentation they
presented as a part of the final examination.
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―…now we are going into writing the essay
remember you have to write an essay at the
end of the semester… to make it easy for
you are going to write an essay on the
same topic of your presentation and you
have already done half the essay because
you have the questions and the information
you already searching so image that you
topic is downsizing …
(Observation N.4)

―He aprendido cosas que no sabía al escribir y analizar textos‖.
(Question N.3 taken from the questionnaire)
6.2.1.4 Critical reading:
To read critically is to make judgments about how a text is argued. To read for
understanding and analyzing what you have read. This is a highly reflective skill
requiring you to "stand back" and gain some distance from the text you are
reading.
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…―critical reading is one of many strategies available to the readers; however it
may become very efficient when learners encounter texts that contain ideological
assumptions and whose interpretation depends largely on a sociocultural context.
Lots of texts people read in everyday life are of this nature, the examples of which
are: news reports, magazine articles, advertisements, political speeches, even
some novels and short stories‖… (Wallace, 1992.62)
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A religious, What do they know about
economics?
Nothing
Nothing Reuters reported a Finnish study,
Finnish is from what country? Finnish but not
Finnish with one ―n‖ Finnish is a study from
what country
Finlandia
Finland, what do people in Finland know about
downsizing in America?
Nothing
Fortune magazine is respectable we have
_____ now, with James Campbell is the what?
A psychology
A psychologist psychology what a psychologist
knows about the market
Nothing
So, the people who are criticizing downsizing
what conclusion can we draw about it?
(Observation N.4)

―… aquí uno hemos aprendido para ah detectar para reconocer cual
es la posición del autor eh los verbos que acción realiza cada uno de
los de las personas que están en la situación y si nos ha servido
muchísimo para poder identificar todo esto‖ (Interview N.4)
―Por que nos ayuda a tener un mejor manejo del idioma, dándonos
las pautas para poder interpretar textos económicos, sociales,
políticos y demás‖.
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―Gracias al aprendizaje de nuevos temas y el tener la capacidad de
identificar las posiciones de los autores‖.
(Question N.3 taken from the questionnaire)

6.3 Other competences: Students have developed some competences for
language use, professional purposes and for life in general.

6.3.1 Cultural competence: students have learned to take an interest in other
cultures, showing respect for diversity and the ability to decentralize their own
experience.
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So what do you think about it? I have another one
more hard and to read and tell me what do you
think about it? Is about cats in China
But those are wild cats
Yes, In China they grow and steal cats and dogs.
They put them in overcrowded cages and when
they transport them to kill them, thee people just
throw them form a 2 or 3 meters high to the floor
making the animals break their legs on impact.
Then they take them out of their cages slam the
cats and dogs necks on the floor to break their
necks and paralyze them (but they are all alive,
conscious and all capable to sense pain…) and
then these people take knives and start to peel
them off alive. The horror and excruciated…
(Observation No. 3)

―Aparte del conocimiento de la lengua yo pienso que es también un
conocimiento tan bien cultural porque la profesora enfatiza tanto en la
forma que tenemos que hablar…‖ (Interview N. 2)

6.4 Importance of content/applicability
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6.4.1 Topics related to other subjects: Students learn about environment,
technology, politics, economics, law, diplomacy and religion.

98

T

Economics, national public radio what radio is that? Is the
mayor economic? I mean if you are going to criticize
something or if you are going to take an opinion on topic of
economics whose opinion do you need to take into account?
If you are writing about economics whose arguments do you
have to present? Economics the peace prize the economic
noble prize or someone respectful but who is he present?
National public radio I don‘t who that is, the Lutheran is a
what?
(Observation N.4)

―Yo pienso que las materias que damos eh se están basando como
en los contenidos por ejemplo técnicas de negociación nos basamos
como en que noticias en temas de actualidad medio ambiente global
también derecho internacional lo vimos a través de casos que nos
ayudaron para aprender mejor así como que con ejemplos y artículos
y lecturas aprendemos mejor‖ (Interview N.4).
―…mucha relación por que los temas tienen mucho que ver con el
material de la carrera, historia, conflictos internacionales, política,
noticias‖.
(Question N.5 taken from the questionnaire)
―Hay mucha relación ya que los temas que vemos en clase son los
temas que acentúan los problemas de la sociedad que practicamos
en las otras asignaturas, dándonos una idea más general e otro
idioma en este caso el inglés que es el idioma en el cual la mayoría
de textos y artículos son escritos principalmente e interpretados
algunas veces de forma diferente al español‖.
(Question N.5 taken from the questionnaire)

6.4.2 Useful documents and information: Students are to document themselves
with the material searched on different sources such as the media and the internet
plus the material designed by the teacher.

83

―…todo está totalmente conectado y nos sirve todos los documentos
y la información que hemos adquirido así que me parece que esta
todo totalmente relacionado‖ (Interview N.1)
―Bueno documentales…eh… ver las posiciones de los autores en
hechos noticiosos, o en periódicos o revistas y si ayuda a ser críticos
ante lo que vemos en los medios de comunicación‖ (Interview N. 3).

6.5 Student interaction with input and output material: On regards to
interaction with input and output materials let‘s define what are input and output
materials. In general terms, material provides stimulus to learning. Materials
encourage learners to learn. In the case of input materials, this helps to organize
the teaching-learning process, by providing a path through the complex mass of
the language to be learnt. The teacher uses tailor-made materials, and her own
videos. On regards to output materials reflect the nature of the learning and the
way students perform effectively and develop the necessary competence on their
skills. Interaction refers to mutual and reciprocal way students deal with the
materials and the appropriation of knowledge. Likewise students use power point
slides, photocopies and videos.

6.5.1 Interaction with input material: Input materials are the ones the teacher
uses in the classroom such as tailor made materials, photocopies and her own
videos. Students are to develop some activities into the classroom that allow them
to perform critical reading skills and to raise awareness on the type of genre they
use.
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6.5.1.1 Silent reading of text: Students read quietly some readings assigned by a
group of students who are performing an oral presentation and based on the
reading they are to debate the topic.
19

Hugo

After the reading you can comment your opinions and
answers the … these two questions….. after your read the
article eh… you can say the opinions of the article and if
you want you can answer…..
20
Alvaro This article is about the chlo….. I don‘t know how
21
T
Chloride…PVC what we know…
22
Alvaro Well PVC is the chemistry
23
T
Chemical
24
Alvaro Ah… chemical and this is talk about that is a report of
Greenpeace …..
The recording was interrupted as all students have to read the hand out of
Polyvinyl Chloride
25
Ed
It‘s time to Talk about the reading of you see what is
interesting for you about it, the PVC you know what PVC?
People, hello?
26
Ivan
In the reading it says that it means like a chemical eh…
from this chemical is produced many many products that
are very harmful for the environment and maybe the
government has the conscious of this and this is
producing the problem in the build and they are stopping
of that chemical
(Observation N.3)

6.5.1.2 Reading aloud: Students are assigned to read some paragraphs of the
readings they brought into the classroom as an additional material to support their
presentation.
178

Hugo

179
180

T
Hugo

181

Ivan

If you can eh… you can read the first paragraph and you
can say yes
Aloud…. You mean aloud
Yes, yes
Urgent campaign….another bath is coming in the spring
to of 2008 this year, the DFO just authorized to kill
270.000 baby seals, despite the pleas or organizations
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and countries to not have the seal cull this year!
(Observation N.3)

6.5.1.3 Recognizing participants: While students are reading the text, they would
be able to identify the participants in the processes described by the text.

54
55
56
57
58
59
60

Ornel Critics
a
T
The critics and who are the critics, the news media and
whom else?
Ed
The national public radio?
T
That‘s part of the news media but news media and
whom else?
Ornel Massive layoffs
a
T
No, at the beginning it says the news media as well as
who?
Sts Market opponents
(Observation N.2)

6.5.1.4 Recognizing genre: students are taught in the fifth semester to identify the
type of genre.

51
52

Álvaro
T

77

Lf

85

Lf

Is argumentation
is argumentative, is an argumentative text, OK so you
are gonna tell what the purpose of this is in relation to
this sentence….
(Observation N.2)
I think so that the culture eh… to be idea when talk
about uh...I think that key in this text are the words in the
composition about the text he wanna to express to
inform the PVC is bad and can___
(Observation N.3)
But is an information is about what is PVC is not that is
86

informative…..
(Observation N.3)

6.5.1.5 Understanding ideas: While students are reading the text, they would be
able to understand the text and interact to come up with an idea of the readings
and come up with conclusions.

16
17

Ivan
T

18
19

Ivan
T

20

Ivan

30
31

32
33
34
35

No it doesn‘t because the population increase too
Because the population increases so in order for
population where unemployment to go down what has to
happen…..
It has to grow more than the population
It has to grow more than the population so maybe this
number is correct maybe there were six million more
jobs but what happen ……
The population…..
(Observation N.4)

Adrian Sarcasm… sarcasmo…
a
T
Sarcasm he said that you don‘t agree on what you are
saying that is why you put it into quotation marks now
they say... they allege… you know the word allege?
Adrian Yes
a
T
What does it mean? not in Spanish… can you explain in
English
Adrian Suggest?
a
T
Yes, suggest in a way eh... but if you say that David
allege that he fail the test because the teacher didn‘t
explain right, if I say that David allege that do I agree
with David or not?
(Observation N.2)

6.5.1.6 Word association: It is when the reader links or relates a word or
expression with another one that has a negative or positive connotation.
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13

T

14
15

Sts
T

16
17
18
19

Sts
T
Sts
T

20
21
22
23

Sts
T
Sts
T

But when you say that someone is a critic is
something usually good or bad?
Bad
Is usually bad so we have critics that is bad now
this is… more or less with… critics of what?
Voluntary cooperation … voluntary is something
good or bad?
Good
Cooperation is something good or bad?
Good
Now, through free markets … free is good or bad?
Now typically describe one aspect as you said
Melissa well creating dynamic … well creating is
good or bad?
Good
Dynamic?
Good
As downsizing and they write down in quotations,
critics of this blue thing do agree with the critics or
not? Does the author agree with the critics?
(Observation N.2)

6.5.1.7 Raising awareness of discourse: As part of the interaction students are
to understand what is behind the words what is the real intention of the author.
41

T

42 Adria
na
42
T

He is in favor of this you see and you were
changing your mind now, what did anybody say
neutral?
Because nothing is neutral
So why did you write neutral on the text? Uh, Ok
so let‘s continue reading now everybody has
access to the book
(Observation N.2)

―Las materias todas hablan de nuestra realidad, esta clase nos abre
la mente de pensar profundamente en lo que estamos haciendo‖.
(Question N.5 taken from the questionnaire)

88

86
87

Alvaro
Ivan

Ivan, do want to say something?
Maybe is true that our partner says that maybe is giving
information that the toxic is ___and population that it
doesn‘t give a solution for the problem in any moment
they say we are gonna change this problem…..
(Observation N.3)

6.5.1.8 Asking for vocabulary: Students meet new lexis while interacting with the
material.
I think that when we were young eh…want to buy a Oso
peresoso?
Sloth
Like a sloth

252 Hugo
253
T
254 Hugo

266

Cornet in the nose? Because the bull is…..how do you
say sangrando?
Bleeding
Bleeding in the nose and never never never see
We see for example in Spain the place of Macarena
eh….torero?
Bullfighter
Bullfighter like a hero and say elogios?
Phrases
Yes, with, the látigo
Whip
(Observation No.3)

Ed

267
T
268
Ed
269 Alvaro
270
T
271 Alvaro
272
T
279 Alvaro
280
T

6.5.1.9 Drawing conclusion: Students draw conclusion when they figure out what
the topic is about.

110

T

So, the people who are criticizing downsizing
what conclusion can we draw about it?
89

111

Ornela

They don‘t know about this
(Observation N.2)

290

LF

Teacher for me in conclusion all time is unsure
_______
(Observation N.3)

6.5.2 Interaction with output material: Output materials are the ones students
produce and use in the classroom such as power point slides, photocopies, videos,
oral participation and so forth. Students are to develop some activities into the
classroom that allow them to do oral presentations and to raise awareness on the
importance of public speaking.

6.5.2.1 Reading aloud: this means students make their classmates to read aloud
some hand-outs they bring into the class as an additional material for the class
activity
182
183

Lf
Alvar
o
184 Lf
185 T
186
S?

187

LF

In the last weeks, over two thousand two Harp seal …
Louder…..
Pups have drowned in the gulf of est Lawrence…
Saint Lawrence
Saint Lawrence due to lack of ice. On the Atlantic side
―the front‖ (the waters off New Founland and Labrador),
the ice conditions are a bit better, but seals have
perished too.
Every spring of the Eastern coast of Canada, the
hunters, armed with clubs and piks, beat to death
hundreds of thousands baby hooded and harp seals.
Most of the seals killed…
90

(Observation N.3)

6.5.2.2 Giving personal opinions: Sometimes students use what they know
about things in real life to facilitate the reading process. This strategy is useful
because in this way they relate the text to situations that they have lived or
experienced.

139

Lf

140

Alvaro

141

Lf

The text says here that Greenpeace defend their
rights and the companies defend and have the
reason for them and nobody to do nothing for to
…..clear ideas about this
situations and
everybody to have the reason Greenpeace has
the reason and the companies and industries
have the reason and…
In the case you are saying that all the companies
are bad and what about the…reason for example
No, but many companies have a good things but
they the companies know that they have problems
with the environment yes, but we really take one
to show that is not complicated the situation that is
very simple the situation but Greenpeace eh…
want to show a big problem (there was a noise
with a cellular)
(Observation N.3)

6.5.2.3 Refers to cultural context: Students refers to own contexts to give
examples.
224
T
225 Hugo

Have you found out any?
Here in the Barranquilla, no, but in Bogota there is some
people that is in favor eh but we can maybe vote for
the….
(Observation N.3)

―Aparte del conocimiento de la lengua yo pienso que es también un
conocimiento tan bien cultural porque la profesora enfatiza tanto en la
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forma que tenemos que hablar tanto en la forma que tenemos que
escribir…‖ (Interview N. 2).
―Muchísimos aspectos, en especial el querer conocer nuevas culturas
y el inglés es obviamente la lengua mas hablada en el mundo…‖
(Question N.8 taken from the questionnaire)

6.5.2.4 Drawing conclusion: Students draw conclusion when they figure out what
the topic is about.
110

T

111

Ornela

290

LF

So, the people who are criticizing downsizing
what conclusion can we draw about it?
They don‘t know about this

Teacher for me in conclusion all time is unsure
_______
(Observation N.3)

6.5.2.5 Oral presentations: Students are to do oral presentations related to the
topics they see in the semester.

While doing the oral presentation there are some subcategories that are relevant to
mention. They are the following:

 Following a pattern: students are taught to follow some guidelines and an
outline in order to do their oral presentations and to be organized while
projecting the information.
Well, good afternoon our topic is multiculturalism,
globalization and technology and the group in
conformed by Gina Sanchez and myself Ornela
Velasco after that we study the topic of
92

1

14

S1

Hugo

multiculturalism, globalization and technology we can
do… make a thesis supporting arguments of our
thesis the conclusion and the activity.
Well, our thesis we have lost our culture and values
due to overcharge of technology generated by the
globalization?
(Observation N.1)

Our group is conform about Eduardo Guerrero,
Alvaro Mendoza and me Hugo Reyes we are going
to talk about organizations in charge of the
environment eh... we are going to talk about the
meaning of that organization what eh... it created
and the consequence of eh... what they do.
The outline the environmental organizations are
based on the defense and protection of
environment, or climate changes the governments
have environment policies, that in many cases are
based on their own ideas and economical policies,
the environment organizations, since independent
organizations must monitor eh… that these policies
do not affect the nature, the climate changes, the
countries have the commitment of reduce the
emissions of CO2 gases which are creating a big
disaster in the environment. The environment
organizations have a big role to press and denounce
that abuses the nature, and brake with the
agreements.
(Observation N.3)

 Self-organized activities: this means students are the ones who direct the
activity in the classroom. They have to give indications on how the class will
be performed. As Students get familiar with the oral presentations, they also
learn how to address the audience.
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16

Hugo

17

Ed

18

Sts

19

Hugo

40

Ed

41
42

T
Ed

43

T

161

Ed

Well, we find here in some cases we say that the
organization eh…the environment are neutrals but
maybe is not true eh… in a little percent but eh…
for example in a government eh… give a donation
eh… to Greenpeace or PETA what eh… this
government for example United States can eh..
push that the organization in this case we can say
Greenpeace eh…maybe he ignores some politic
or some histories about the damage of the
environment well, eh… we put ah… two questions
that you can see what talking about eh… do you
believe in all the things the environmental
organizations say? Do you think are real and true
all they say? Well we have a reading eh… for
show eh... you all how is the function of that
You can make groups of maybe of three yes,
group of three Alex is alone
All were laughing…..
After the reading you can comment your opinions
and answers the … these two questions….. after
your read the article eh… you can say the
opinions of the article and if you want you can
answer…..
So, let‘s do something OK so, eh.. Did you take
the first target and the means ok... Alex please
takes the…
Ehhhhh, excuse me?
I‘m
kidding,
relax
eh...
the
other
is
displacement…OK?
So, first page and second page

So, now I need you to change your hardware ok?
forget about Greenpeace, forget about ___ all
right so let‘s about the organizations that try to
take care for any kind of animal and environmental
you know a river maybe a sea but we are
searching about this different organizations and
one of them take our attention, right, is PETA you
know I am going to talk about PETA is for people
for the ethical treatment of animals everybody has
a pet right, everybody see an animal here at the
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university you see a cat and …
(Observation N.3)
 Using hand-outs: As a complement on their oral presentation students
bring hand-out to be read into the classroom and to make participative
class.

166

Ed

Ok, so ah... I am trying to show you that what
this organization do we have three different
readings one of them is so, so hard yes the other
one is informative and the other want if you want
to believe or if you don´t want to believe in that,
ok? So now…we have a video but ok so we have
some animals here what do you think about it?
(he is projecting some images about animals)

Students were presenting some slides about how animals are killed
in order to get products like leather bags, boots, etc….
So nice ah!! Ok and we arrive to the first reading
and stop these jokes fans in Canada etcetera so
177
Ed
this is so hard what I am talking about and this is
the first reading and my partner Hugo is going to
be the reading and he is going to talk about how
do you feel and what do you think about it OK,
this text is so short that we can read and for
example for a paragraph each one
178
Hugo
If you can eh… you can read the first paragraph
and you can say yes
(Observation N.3)
 Using technology: As part of their leaning process students are to search
on the web, using media, using Power Point slides and over-head projector
to do the presentations.

2

T

You have to start the video? That was your plan…
95

3
4

Ed
T

5
6

Sts
T

12

Hugo

No, no it is necessary
So send someone so that we can start you are not
gonna start with the video. Are you?
Ivan
The video was the first thing?

Llama audiovisuales dile es que para lo de
Internet
They are talking about deciding who goes to call a person from
audiovisuales
13
T
Tell the secretary or someone to call and there
was one there was a guy from audiovisuals going
upstairs at the second floor…
Observation N.3)

151

Hugo

Teacher when I watching a video of you tube I
found a video that Greenpeace in some cases
use eh...Numbers that they don´t… (Got
interrupted by the teacher)…. That are not real…
(Observation N.3)

6.5.2.6 Scaffolding: Students use this strategy unconsciousness as they follow a
pattern. They see the teacher doing it in the classroom and they try to imitate to do
a meaningful learning.

101

Alvaro

What about the second text was writing by
Greenpeace? If Greenpeace eh… write the
second text? What do you think? For example
the people who is in favor of the first text? Eh…
Guys for example what about? you believe only
because the text has the sign of Greenpeace
and Greenpeace is an organization that help
through
animals
and
environment…(got
interrupted by a student)
(Observation N.3)
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6.6 Teacher categories: As well as students, some categorization are drawn from
the teacher‘s discourse.

6.6.1 Scaffolding: Vygotsky defined scaffolding instruction as the ―role of teachers
and others in supporting the learner‘s development and providing support
structures to get to that next stage or level‖ (Raymond, 2000, p. 176)

This strategy is used by the teacher as a way to provide some direction in order to
help learners to focus on achieving the goal.

1
2
3
4

S1
T
S1
T

5
6
7
8
9

S1
Hugo
T
S2
T

10
11
12
13

S3
T
Tania
T

The word that…
The word that he uses …
To say that is to create awareness
Uh… there is someone learning in the
class…
Yes, teacher I agree
Qué dijistes?
One word... let‘s go word by word
―viste yo la iba a decir‖
Critics… is a good word or a bad word? Is a
negative word or a positive word? When you
talk about critics… you talk about the critics…
Teacher ah…
No, Tania, the critics
The reading says that in downsizing…..
But when you say that someone is a critic is
something usually good or bad?
(Observation N.2)
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6.6.2 Raising awareness of discourse: Students are to identify the author‘s point
of view and through a series of mechanism they can identify the intention of the
writer.
41

T

42
42

Adriana
T

He is in favor of this you see and you were
changing your mind now, what did anybody
say neutral?
Because nothing is neutral
So why did you write neutral on the text? Uh,
Ok so let‘s continue reading now everybody
has access to the book
(Observation N.2)

―Gracias al aprendizaje de nuevos temas y el tener la capacidad de
identificar las posiciones de los autores‖.
(Question N.3 taken from the questionnaire)

1

T

2

Ivan

So… what happened here we assume that
these numbers are correct because I do not
think is gonna write false numbers what
happened so that these figures here said
something and these figures here said
something completely different .
He says that the beginning of ninety five it has
increased to over one hundred six million
between and in nineteen ninety eight it is the
same
(Observation 4)

6.6.3 Raising awareness of appraisal: Students learn ―the system of
interpersonal meaning in a text. They evaluate the kind of attitudes that are
negotiated in a text, the strength of the feelings involved and the ways in which
values are sourced and readers aligned‖ (Martin and Rose, 2003. p. 22)

98

75

T

172

T

173
174

Ana
T

175 ED
176 T

177 Hugo
178 T

The capitalism what capitalism don‘t like to be
called capitalism because is not a nice name the
nice name is free market then you say free you are
talking something good so who are the market
opponents? The communist has a positive or
negative meaning?
(Observations N.2)

We are not going to say downsizing is bad of course you
already mention downsizing, how are we going to replace
downsizing... What is downsizing of what?
Is bad
No, give a word not to mention downsizing, you are gonna
say that downsizing is bad but in other words because you
are not gonna say downsizing is bad so let‘s say in nicer
words, suggests that instead of say downsizing what can we
say?
Affect the society?
Instead of saying bad we can say affects society. How?
Negatively, now instead of saying downsizing let‘s say this
practice and then you have the thesis….
I can say this research?
Downsizing is our research
(Observation N.4)

6.6.4 Raising critical awareness: Students learn about critical reading skills that
allow them not only to detect bias in texts, but also to identify the mechanisms by
which authors highlight, hide, manipulate information or influence the audience.

99
100
101
102

Ornela
T
Sts
T

103
104

Ornela
T

A religion
A religious, What do they know about economics?
Nothing
Nothing Reuters reported a Finnish study, Finnish is
from what country? Finnish but not Finnish with one
―n‖ Finnish is a study from what country
Finlandia
Finland, what do people in Finland know about
downsizing in America?
99

105
106

Hugo
T

107
108

Sts
T

15

Alvaro

Nothing
Fortune magazine is respectable we have _____
now, with James Campbell is the what?
A psychology
A psychology what a psychology knows about the
market
(Observation N.2)

Eh, well how these organizations said the
environment eh financial her jobs well who
eh… the organization in charge of the
environment eh…in almost 95% work with
donations that made that made eh…
corporation or people like us for example I can
eh.. donate ah… one dollar for example in the
case of Greenpeace eh… why? this is
because for because eh… the people who is
interested in save the world save the
environment you can see many problems how
the global warming the pollution in the seas in
the air and then eh... exist people that will help
these organizations in what way? well, I said
that donations of corporations of government,
yes…..
(Observation N.3)

―Buscando fuentes en inglés por ejemplo cuando indagamos un tema
en específico, llegando al análisis y comprensión de lo que
hacemos‖.
(Question N.6 taken from the questionnaire)

6.6.5 Activating prior knowledge: Students are fully aware of their learning
process as the teacher is constantly recycling the information to them.
119
120
121

Manuel
T
Manuel

But the term down siring
Downsizing…
Downsizing is grossly misleading more
important social and economic adjustments so
described provide tremendous net benefits
100

122

Aha…so what is what do we call that sentence
in an essay? What is the purpose of that
sentence?

T

44

T

45

Ornela

282

T

OK, now in the next paragraph until the
question you are gonna tell me what the
purpose of the paragraph is in connection to
the previous sentence you know when you are
writing you are writing with a purpose do you
think this text is going to be a expository,
narrative or argumentative?
Expository
(Observation N.2)

That‘s part what we discussed remember
what we read about the whales the first
classes they said that killing of the whales
was a tradition from their parents bullfighting
is a big tradition in Spain and in Bogota in
Cartagena and the corralejas is a big tradition
here but the fact that something is a tradition
makes it value that‘s a question
(Observation N.3)

6.6.6 Teaching vocabulary: students learn new terminology in context while
speaking and interacting with the material.
77

Lf

78
79
80

T
Lf
T

I think so that the culture eh… to be idea when
talk about uh...I think that key in this text are the
words in the composition about the text he
wanna to express to inform the PVC is bad and
can causar?
May cause
May cause eh… Enfermedades?
Diseases

101

81

Lf

Diseases exactly eh… for the people of the
maybe here in the article show how this
chemicals infect the environment the animals
and human life but not producing I don‘t know
because eh… maybe said how can do it by not
approve it but not_____ yes I think this not
combine
(Observation N.3)

296

LF

297
298

T
LF

Not with the culture with the traditions is the
essence with the things I think that is our
thought about the thing we have to do and for
me is a bad thing and I like that the government
deny this kind of tradition because too much I
don´t know the entorno…..
Surroundings, the environment
Yes
(Observation N.3)

6.6.7 Giving examples to facilitate meaningful learning: The teacher exemplify
to make possible meaningful learning and to raise awareness of the topic on hand.

167
168
169

T
Hugo
T

170
171

Hugo
T

172
173
174
175

Hugo
T
Ivan
T

Do you know who Pablo Ardila is?
The government of…
The governor of Cundinamarca the owner of
what newspaper?
El pais?
El espacio…. His house if full of things like this
I think he has a real giraffe desiccated and the
four legs of an elephant with a glass on top to
make a coffee table
A real …legs??
A real legs of elephants
How do you know?
It was a scandal he showed his eh…was in a
magazine …. He showed his house to a
magazine, Jet Set or Caras something like that
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and it appears like this disgusting
(Observation N.3)

228

T

229
230
231
232
233
234
235
236

Hugo
T
Ivan
T
Ivan
Hugo
T
Hugo

You know any famous… any celebrities who
are in favor of _______ animals?
One of the …..the
In favor or ______ animals
I think that is ____ product
Like what?
Like _____
Teacher in the text eh
Jlo is one of the artist that____
Jlo appears with others actress Hollywood
workers that always in all the charactors….
(Observation N.3)

6.6.8 Applicability to writing: At the end of the semester students are to write an
essay based on the topic they presented on the oral presentation. In the entire
semester the teacher guides them on the way they have to write the essay and
uses peer editing as an strategy to raise awareness on the writing.

37

T

38
39
40

Ivan
T
Ivan

―…and now we are going into writing the
essay remember you have to write an essay at
the end of the semester… to make it easy for
you are going to write an essay on the same
topic of your presentation and you have
already done half the essay because you have
the questions and the information you already
searching so image that you topic is
downsizing …
Is individual or …
Individual…
In the same group?
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41

T

42
43

Ivan
T

Individual writing is individual there are things
you can do alone and there are things you can
do group writing is one of those things so if
your topic is downsizing what did I tell you to
do with the presentation?
Make questions…
To write the questions OK so you are not only
have the topics but you write questions what
are the questions for downsizing? What was
eh… Christopher Lee the man who wrote this?
What does he want to demonstrate? What is
his point? Is downsizing good or bad?

(ObservationN.4)

6.6.9 Drawing conclusion: While students are reading, the teacher draws
conclusion on the texts to transmit meaningful learning.
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300

Alvaro
T

301

Alvaro

6.7 Summary of results:

If you have any other questions
OK but I feel that was alvaro the only one
who agreed with the firs text when we have
the text about Greenpeace and the text of the
corporation was alvaro the only one who
agreed with the corporation from the group
from the organize the group?
Yes….
(Observations N.3)

Main results obtained through observations and

interviews are related to the ranking of the most used strategies by students and
teacher. I will show that information through the following tables:
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Students:
Categories
Silent reading of text
Reading aloud
Recognizing participants
Recognizing genre
Understanding ideas
Asking for vocabulary
Word association
Raising awareness of discourse
knowledge related to other subjects
Scaffolding

Number of time used
9
24
9
3
23
21
9
13
7
7

Oral presentation:
Following a pattern
Self-organized activities
Using technology
Giving/states personal opinions
Refers to cultural context
Drawing conclusions

2
4
3
2
8
2

Teacher:
Categories

Number of time used
68
7
14
5
2
8
21
8

Scaffolding
Applicability to writing
Raising awareness of discourse
Activation prior knowledge
Raising awareness of appraisal
Raising critical awareness
Teaching vocabulary
Giving examples to convey
meaningful learning
Drawing conclusions

2

In both students and teacher use the same kind of strategies to transmit
meaningful learning and to overcome a problem or to approach the meaning of the
text.
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7. ANALYSIS AND INTERPRETATION OF RESULTS

This chapter shows the results obtained through the different instruments. In a first
moment these results are described in the same order in which the instruments
were applied: questionnaires, observations and finally, the interviews to a sample
of three students of the fifth semester of IRP. Then, this information will be
analyzed and interpreted using the technique of triangulation that will be the way of
comparing them, establishing similarities. These relations might give us a general
portrait of the situation.

7.1. DESCRIPTION OF RESULTS
7.1.1. Questionnaires:
First results to describe are those obtained through the questionnaires. The
population is eleven students and the sample was taken from eight students. I
decided to take the sample from the ones who always come to class. They
responded to each one of the questions and statements of the instrument. To see
in percentages the results please see appendix B.

Statements number 1, 2, and 3 ask about the kind of materials they use in the
classroom.

106

Question number one asks students the kind of material they use in the English
class.
1. ¿Qué tipo de material usas en tu clase de ingles?
a. texto guía
b. folletos
c. revistas
d. otros…. ¿cuales?

Most of them answered ―texto guía‖ is the most often used in the classroom.
Question number two asks students what is the most useful material used in the
English class.
2. ¿Que material es el mas utilizado?
a. texto guía
b. folletos
c. revistas
d. otros…. ¿cuales?

Most of them answered ―texto guía‖ is the most useful in the classroom.
Question number three asks students if the material used in class has helped to
develop their English proficiency.
3. ¿El material utilizado en clase ha hecho mejorar tu nivel de ingles?
Si

100%

No 0%
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¿Porque?
Plantea puntos de vista diferentes los cuales son temas que tienen mucho
por debatir.
He aprendido cosas que no sabía al escribir y analizar textos.
Ha incrementado mis conocimientos del tema y a la vez mi vocabulario de
los temas del medio ambiente.
Por que desarrolla habilidades que antes han sido creadas por el profesor,
lo que facilita un mayor entendimiento.
Por que las lecturas me han ayudado a identificar muchos aspectos
importantes.
Por que nos ayuda a tener un mejor manejo del idioma, dándonos las
pautas para poder interpretar textos económicos, sociales, políticos y
demás.
Gracias al aprendizaje de nuevos temas y el tener la capacidad de
identificar las posiciones de los autores.
Aprendo nuevas formas de expresarme y me he vuelto mas fluido.

Question number four asks students about CBI curriculum.
4. ¿Teniendo en cuenta el currículo basado en contenido ¿Qué habilidades has
desarrollado más?

a. Escucha
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b. Lectura
c. Escritura
d. Habla

Most of the students agreed that Reading skill is the most developed one, then
second one is writing, third speaking and the last one is listening.

Question number five asks for the relation between the English classes with other
subjects in their program.
5. ¿Qué relación existe entre lo que ves en la clase de ingles con lo que ven en
otras materias?
Los temas de actualidad que trabajamos en clase de inglés, son muy
relativos a nuestra carrera y no solo es gramática.
La forma de evaluar, ensayos, exposiciones entre otras actividades.
Las materias todas hablan de nuestra realidad, esta clase nos abre la
mente de pensar profundamente en lo que estamos haciendo.
Relación entre el medio ambiente y la realidad que vivimos, además esta
materia por decirlo así es la actualidad que vivimos, lo que se ve en otras
materias se enfoca en lo teórico.
Primero es otro idioma que se está utilizando para discutir temas relevantes
a la carrera, que permiten obtener una documentación más grande, otras
visiones. El manejo de debates dentro de la clase y de documentales son
relaciones entre las otras materias. También el manejo de diapositivas.
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Mucha relación por que los temas tienen mucho que ver con el material de
la carrera, historia, conflictos internacionales, política, noticias.
Hay mucha relación ya que los temas que vemos en clase son los temas
que acentúan los problemas de la sociedad que practicamos en las otras
asignaturas, dándonos una idea más general e otro idioma en este caso el
inglés que es el idioma en el cual la mayoría de textos y artículos son
escritos principalmente e interpretados algunas veces de forma diferente al
español.
Esta clase de inglés en particular nos ayuda en todas las demás materias,
ya que no nos basamos en aprender gramática solamente, sino tratar
temas de actualidad que nos ayuda en nuestra carrera profesional y en
nuestra vida diaria.
Que la clase de inglés es sobre temas no tanto en inglés como tal.

Students understand that the relation between the English class and other subjects
are important and the topics are very relevant to do their daily life. They are not just
learning English but learning through English. They show awareness of the
importance of English for broadening their sources of information.

Questions number six asks if CBI curriculum has helped them to get better on their
English level.
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6. ¿Consideras que la metodología basada en contenidos te ha ayudado a mejorar
tu nivel de inglés?

Si

100%

No 0%

¿Cómo?
Por medio de debates en clase, por argumentar textos en clases y habilidad al
expresarse.
Buscando fuentes en inglés por ejemplo cuando indagamos un tema en
específico, llegando al análisis y comprensión de lo que hacemos.
En mis conocimientos, mi vocabulario, mi fluidez verbal y a identificar en los
textos mi posición crítica y argumentarla.
Por que son temas actuales, importantes para una carrera como Relaciones
Internacionales, la metodología proporciona ser autodidacta y auto corregir los
errores.
Me ayuda a investigar mejor.
En la parte de fluidez del idioma.
En la manera que aprendo nuevos términos que antes eran desconocidos y
complicados, pienso que estoy aumentando mi vocabulario.

Students agreed that they have acquired fluency through different tasks such as
debates, analyzing texts, gaining vocabulary and to self-correction.
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Questions number seven and eight ask about the motivation they have to search
about topics related to their education and the motivation they have to learn the
language.
7. ¿Te sientes motivado al investigar temas relacionados con medio ambiente,
tecnología, desarrollo del país y del mundo?
Si

100%

No

0%

¿Por qué?
Primero porque me gusta mucho el tema y también por que es un tema que ha
tomado mucha importancia, debido a la situación actual del medio ambiente.
Es nuestra vida el medio ambiente, la tecnología nuestro desarrollo son dos
cosas que no podemos dejar a un lado.
De esta manera estoy al tanto de lo que pasa en nuestro mundo. Lo cual se
convierte en una necesidad para nuestra profesión.
Estamos en un mundo globalizado e interdependiente que exige conocimiento
sobre esos temas, en especial por la necesidad que hay de investigar sobre
esos temas dentro de la carrera.
Son los problemas y temas mas discutidos en la actualidad.
Por que me ayuda a conocer que tanto influyen los cambios tecnológicos en la
mente de las personas y por parte del medio ambiente con respecto a la salud
y al entorno en el que vivimos.
Por que además de exigirlo nuestra carrera, ayuda mucho al establecer
relaciones en otros países.
Son de mi interés.
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Students feel that searching on their field study area raise awareness on the
importance of the topics related to the career.

8. ¿Qué te motiva para aprender el idioma?

Me motiva ya que el inglés es el idioma internacional y por que es importante
para mi carrera como internacionalista.
Lo que me motiva es tener una segunda lengua, pienso que si no sabemos el
idioma universal (inglés) no estamos haciendo nada para nuestra vida, ya que
la comunicación con el resto del mundo sería muy difícil.
Primeramente a mi me gusta el inglés, y creo que esa es mi mayor motivación,
cuando algo realmente te apasiona lo haces con el mayor gusto. Me encantan
los idiomas y las culturas.
Ser el idioma universal (exceptuando el mandarín), es el idioma donde se
pueden encontrar más documentos, revistas e investigaciones.
Estoy muy interesado en profundizar mi inglés, es fundamental para mi carrera.
Muchas cosas, no solo el hecho del campo de trabajo que indago y que en un
futuro a corto plazo quiero desarrollarme sino en las oportunidades de empleo,
integridad como persona, competencia interactiva, ampliación de conocimiento.
Muchísimos aspectos, en especial el querer conocer nuevas culturas y el inglés
es obviamente la lengua mas hablada en el mundo, también el querer realizar
negocios o trabajos en el exterior y el inglés es fundamental.
El interés de temas actuales e interesantes.
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Students answered that they feel motivated because they like the topics and
besides that topics are according to what they are studying. Students realized that
English is a worldwide language.

Question number nine asks for how they have learned the language.
9. ¿Cómo has aprendido el idioma?

Por escritos, expresión oral, presentaciones orales, y escucha.
Por TV., viajes y clases.
Además del aprendizaje en el colegio y la universidad, me gusta mucho
escuchar música en inglés y ver programas de televisión estadounidenses, me
ha ayudado mucho a mejorar mi pronunciación.
Leyendo, investigando, clases universidad, cine, películas, música en inglés
escuchando.
Leyendo, investigando, escuchando a mis compañeros.
Con

canciones,

películas

en

inglés,

escribiendo

ensayos,

haciendo

exposiciones, presentaciones e investigando en inglés.
Viendo programas en inglés, leyendo cosas en inglés, me encanta el
significado de las palabras, escucho mucha música en inglés y me gusta hablar
constantemente con personas que ya lo dominen.
Escuchando música, viendo tele en inglés, todas las cosas que me rodean, son
en inglés para tomarlo como costumbre.
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As well as their classes, students have learned the language through different
mechanism such as watching television, traveling, writing essays, listening to
music, talking to native speakers and searching on the web.

Question number ten asks for the skills that help them to develop their English
level.
10. ¿Cual de las siguientes habilidades te proporciona más oportunidades de
incrementar tu nivel de inglés?

a. Hablar
1. participación en foro
2. debates
3. Role-plays
4. Presentaciones orales

b. Escritura
1. Ensayos
2. Relatorias
3. Papers
4. otros
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c. Lectura
1. Historias cortas (cuentos)
2. Periódicos
3. Revistas
4. Publicaciones

d. Escuchar
1. CD‘S and DVD‘S
2. Radio
3. TV.
4. Internet
Students answered that in speaking skill, debates were the most developed one. In
writing skill, essays were the most acquired. In listening skill, CD‘S and DVD‘S
were the most utilizable, then T.V was another option, and internet was also in
great demand useful.
Question number eleven asks what they think about the material.
11. El material utilizado te parece:
a. aburrido
b. muy aburrido
c. interesante
d. muy interesante
e. ¿cuales?
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Students think that the material is interesting.
Question number twelve asks if the methodology used by the teacher motivates
them to learn the language.
12. ¿Consideras que el enfoque metodológico que el profesor dicta te motiva a
tu aprendizaje del idioma?
Si

100%

No

0%

Students agreed that they feel motivated by the way the teacher introduces the
topics.

Question number thirteen asks about the relation between the topics they research
and the topics in their English class.

13. ¿El material que investigas tiene relación con los temas que recibes en
inglés?
Si

100%

No

0%

Students answered ―yes‖ that means all of them agreed with the question.

Question number fourteen evaluates the English course as a means to develop
their linguistic skills. Students are to choose from the scale one to five students in
which one is the least and number five is the highest.

14. En general ¿Qué beneficios te ha resultado el curso de inglés para
desarrollar tus habilidades lingüísticas? En escala de 1 a 5 donde 1 es
menor valor y 5 es las mas alta.
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Students agreed that the English course has benefited them a lot.
As general comments on questionnaires students are interested that the English
course might have more listening skill exercises. They would like to have foreign
teachers and to get deeper on vocabulary according to the topics they have seen
in the class.

Based on the observations, reading aloud, understanding ideas, asking for
vocabulary, and raising awareness of discourse were some of the more frequently
observed categories whereas, giving/states personal opinions, and drawing
conclusions were either not commonly witnessed or not observed at all.

On the other hand, scaffolding, teaching vocabulary, raising awareness of
discourse, and raising critical awareness were some of the more frequently
observed categories from the teacher.
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Detailed Results

Categories
Reading aloud
Understanding ideas
Asking for vocabulary
Raising awareness of discourse
Silent reading of text
Recognizing participants
Word association
Refers to cultural context
Knowledge related to other subjects
Scaffolding
Self-organized activities
Recognizing genre
Using technology
Following a pattern
Giving/states personal opinion
Drawing conclusions

Categories
Scaffolding
Teaching vocabulary
Raising awareness of discourse
Raising critical awareness
Giving examples to convey meaningful learning
applicabiltiy to writing
Activition prior knowledge
raising awareness of appraisal
Drawing conclusions

Used by: Frequency
Student
24
Student
23
Student
21
Student
13
Student
9
Student
9
Student
9
Student
8
Student
7
Student
7
Student
4
Student
3
Student
3
Student
2
Student
2
Student
2

Used by: Frequency
Teacher
68
Teacher
21
Teacher
14
Teacher
8
Teacher
8
Teacher
7
Teacher
5
Teacher
2
Teacher
2

7.1.2 Interviews. The last phase in the information-gathering step was the
application of the structured interviews (See Appendix F). It was taken with a group
of four students. They were the ones who observed the whole process. The
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researcher had a series of three questions. The first question was about the
motivation they have towards the methodology used in the classroom:
“… ¿Te sientes motivada aprendiendo Inglés usando esta metodología?
―Bueno la verdad es que si, es una motivación muy grande porque son
varios los métodos que se han utilizado durante el semestre eh... tanto el
texto guía como los otros medios que hemos tenido para aprender durante
el semestre…‖
Interview No. 1 (Turns 6 and 7)

Students feel motivated learning the language and especially because of the
methodology implemented in the IRP. They consider that not only the use of the
textbook has been handy but also the use of different materials through the whole
process.

The second one was about the resources the teacher used to facilitate their
language acquisition:

―… ¿consideras que los recursos utilizados por tu profesora se te sirven
para adquirir un conocimiento de la lengua o sea el Inglés?‖
―Aparte del conocimiento de la lengua yo pienso que es también un
conocimiento también cultural porque la profesora enfatiza tanto en la forma
que tenemos que hablar tanto en la forma que tenemos que escribir
entonces todos los recursos que la profesora nos ha dado han sido base
para tener un buen nivel de inglés.‖
Interview No. 2 (Turns 5 and 6)

Students realized that the acquisition of a second language implies the study of the
culture. Likewise, students understand that the teacher makes emphasis on the
way they should talk and write.
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And the third one was about the applicability of content-based instruction in other
areas:
―… ¿piensa que la metodología basada en contenido puede ser aplicada en
otras materias que estas cursando? ―
…Sí, porque la metodología que se utiliza para relaciones internacionales
es dar temas de la carrera pero en ingles entonces es super importante.‖
Interview No. 3 (Turns 10 and 11)

Students realize that CBI can be applied in other subject areas and especially in
their career.

7.1.3 Triangulation. The results presented will be analyzed taking into
consideration the student‘s questionnaire, the four interviews made to students and
the observations the researcher made. After presenting the findings, evidence
regarding the different aspects will be provided. Then conclusions will be drawn
based on the results found which will be compared with the theoretical framework
presented in chapter 4.

As regards the teacher‘s methodology students express on the questionnaire that
methodology has improved their level of English through the use of debates, the
way they analyzed texts, by learning new vocabulary in English, by having a critical
position on the texts and by learning new topics related to the career. This
information could be evidenced in the questionnaire:
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―Por medio de debates en clase, por argumentar textos en clases y
habilidad al expresarse‖. (Question 6, S.1)

Another evidence to support this view is shown in the interview question number
three.
―Sí,

porque

la

metodología

que

se

utiliza

para

relaciones

internacionales es dar temas de la carrera pero en ingles entonces es
super importante.‖ (Turn No. 10. Interview No.3)

As well as the questionnaires and the interviews the observations make a clear
evidence of learning new topics related to other subjects while presenting oral
presentation in which students are to talk about economics, environment and some
other themes.

As regards to motivation students express on the questionnaire that they are highly
motivated because of the variety of materials, they like the topics and besides that
topics are according to what they are studying, topics are updated according to the
daily living and English is a worldwide language. This information could be
evidenced in the questionnaire question No. 8.
―Me motiva ya que el inglés es el idioma internacional y por que es
importante para mi carrera como internacionalista‖. (S.2)
―Lo que me motiva es tener una segunda lengua, pienso que si no sabemos
el idioma universal (inglés) no estamos haciendo nada para nuestra vida, ya
que la comunicación con el resto del mundo sería muy difícil‖.(S.4)
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Another evidence to support this view is shown in the interview question number
one.
―Bueno la verdad es que si, es una motivación muy grande porque son
varios los métodos que se han utilizado durante el semestre eh...‖ (Turn
No.7 interview No. Interview No.1))

Another evidence on motivation is on question No. 7 in the questionnaire:
―Me motiva ya que el inglés es el idioma internacional y por que es
importante para mi carrera como internacionalista‖. (S. 6)
―Lo que me motiva es tener una segunda lengua, pienso que si no sabemos
el idioma universal (inglés) no estamos haciendo nada para nuestra vida, ya
que la comunicación con el resto del mundo sería muy difícil‖. (S.8)

As regards to the interaction with input and output materials students express on
the questionnaires that the unpublished paper written by the teacher is the most
used in the classroom as well as the material they bring into the class when
performing oral presentations. This information could be evidenced in the
questionnaire in question No. 2:
―Plantea puntos de vista diferentes los cuales son temas que tienen mucho
por debatir‖. (S.1)
―He aprendido cosas que no sabía al escribir y analizar textos‖. (S.5)
―Ha incrementado mis conocimientos del tema y a la vez mi vocabulario de
los temas del medio ambiente‖. (S.7)
―Por que desarrolla habilidades que antes han sido creadas por el profesor,
lo que facilita un mayor entendimiento‖. (S.7)
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Another evidence to support this view is shown in the interview question number
2.
―Pienso que los recursos que utilizamos como las lecturas, revistas, noticias
de Internet y distintos artículos son bastantes importantes porque eh… aquí
uno hemos aprendido para ah detectar para reconocer cual es la posición
del autor eh los verbos que acción realiza cada uno de los de las personas
que están en la situación y si nos ha servido muchísimo para poder
identificar todo esto.‖(Turn No.6 interview No.4)

As well as the questionnaires and the interviews the observations make a clear
evidence of the use of output material when they use hand-outs as a way to
complement their oral presentations.

On the whole, through the course, it was possible to answer the core question of
the study: how does the methodology in content-based curriculum develop
students´ language proficiency in the International Relations Programme at
Universidad del Norte? It can be said that CBI approach indeed helped students to
acquire their language skills as they started to communicate their ideas in a free
way conveying significant meaning. This is achieved by using critical reading skills,
the use of cooperative learning, and the use of student-centred approach and
especially by the motivation, methodology and guidance of the teacher.

Likewise, the role of teacher‘s methodology is an essential factor because by
modelling s/he makes her/his students to prepare oral presentation and activities
according to the range of topics they are learning in the classroom. By using handouts, videos, and the Internet students acquire the necessary competences to
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meet the interest level and needs to develop their proficiency skills. Input and
output materials become the core of their primary goal.

CBI places primary emphasis on the autonomous learning in which students are to
become the researchers and this leads to their ability to be more competent in their
skills.

On the other hand, the contribution of motivation let them raise awareness on the
importance of acquiring L2. That is why they make their oral presentation with a lot
passion and they are devoted to share what they have investigated in the
classroom. (See appendix G).
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CONCLUSIONS

After being involved in the investigation of Content-based instruction, in the fifth
semester of IRP, the following conclusions could be drawn.

 When being in a CBI class it is important to identify the motivation students
have towards the course so that the teacher in charge of the subject could
understand what students undergo when working.

―… ¿te sientes motivada aprendiendo inglés usando esta metodología?‖
Si esta metodología considero que es la indicada porque ya uno como que en
el colegio ya pasó esa etapa de gramática este es el verbo este es el adjetivo,
es el nombre y es mejor ir utilizando temas de interés actualmente para poder
desarrollar todo el curso y es muy importante esta metodología.
Interview No. 4 (Turns 3 and 4)
 By using Content-based instruction students develop a wider range of
discourse skills and increase their critical thinking.
―Por medio de debates en clase, por argumentar textos en clases y
habilidad al expresarse‖.
―Buscando fuentes en inglés por ejemplo cuando indagamos un tema en
específico, llegando al análisis y comprensión de lo que hacemos‖.
(Question No.6 student 6)

 Content-based instruction emphasizes a connection to real life, real world
skills. In content-based classes, students have more opportunities to use the
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content knowledge and expertise they bring to class (they activate their prior
knowledge, which leads to increased learning of language and content
material).

16

Hugo

17

Ed

18
19

Sts
Hugo

20

Alvaro

Well, we find here in some cases we say that the
organization eh…the environment are neutrals but
maybe is not true eh… in a little percent but eh…
for example in a government eh… give a donation
eh… to Greenpeace or PETA what eh… this
government for example United States can eh..
push that the organization in this case we can say
Greenpeace eh…maybe he ignores some politic
or some histories about the damage of the
environment well, eh… we put ah… two questions
that you can see what talking about eh… do you
believe in all the things the environmental
organizations say? Do you think are real and true
all they say? Well we have a reading eh… for
show eh... you all how is the function of that
You can make groups of maybe of three yes,
group of three Alex is alone
All were laughing…..
After the reading you can comment your opinions
and answers the … these two questions….. after
your read the article eh… you can say the
opinions of the article and if you want you can
answer…..
This article is about the chlo….. I don‘t know how
Observation No. 3

 CBI approaches, which promote the importance of learning strategies,
provide the curricular resources for development of the strategic language
and content learner (O'Malley & Chamot, 1990).
265
266

T
Ed

What is not true?
Cornet in the nose? Because the bull is…..how do
you say sangrando?
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267
268
269

T
Ed
Alvaro

270
271
272
273

T
Alvaro
T
Alvaro

274

T

Bleeding
Bleeding in the nose and never never never see
We see for example in Spain the place of
Macarena eh….torero?
Bullfighter
Bullfighter like a hero and say elogios?
Phrases
Phrases and is the little of the moment but the
reading is a bull, the bull don´t attach if you can
stay in an area
Arena
Observation No. 3

 Cooperative learning is a student-focused approach that facilitates studentstudent and student-teacher interaction.
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Alvaro

102

S?

103
104
105
106
107
108

T & Sts
T
Ed
T
Ed
Alvaro

109
110
111

T
Alvaro
T
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Alvaro

What about the second text was writing by
Greenpeace? If Greenpeace eh… write the
second text? What do you think? For example the
people who is in favor of the first text? Eh… Guys
for example what about?
you believe only
because the text has the sign of Greenpeace and
Greenpeace is an organization that help through
animals and environment…(got interrupted by a
student)
Alvaro but the second text the author is
Greenpeace?
Noo…
Who is the author of the second text?
The company that gives the…..
The company that makes PVC
Yes…
Well, is not a company exactly but maybe ah…
maybe people who is supporting the company or
something like that
Who supports the company?
All related
I am in favor or Coca-Cola who supports the
company?
People who works…..
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113
114

T
Sts

People arrive and…..
People who…..(? talking and the teacher at the
same time and it is not clear)
Observation No. 3

 CBI emphasizes on the use of authentic material and the elaboration of
them rather than using a core textbook without having a real purpose.

19

Hugo

After the reading you can comment your opinions
and answers the … these two questions….. after
your read the article eh… you can say the
opinions of the article and if you want you can
answer…..
20
Alvaro
This article is about the chlo….. I don‘t know how
21
T
Chloride…PVC what we know…
22
Alvaro
Well PVC is the chemistry
23
T
Chemical
24
Alvaro
Ah… chemical and this is talk about that is a
report of Greenpeace …..
The recording was interrupted as all students have to read the hand out of
Polyvinyl Chloride
25
Ed
It‘s time to Talk about the reading of you see what
is interesting for you about it, the PVC you know
what PVC? People, hello?
26
Ivan
In the reading it says that it means like a chemical
eh… from this chemical is produced many many
products that are very harmful for the environment
and maybe the government has the conscious of
this and this is producing the problem in the build
and they are stopping of that chemical
Observation No. 3
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 By teaching our students to use the language as way to communicate, CBI
places a major role in the learning process and lead us to develop language
skills.
 Being in a classroom and see what students do every day help teachers
reflect on their own teaching. As they see the specific behavior, interest and
styles students have they feel the need to discover the way each learner
should be addressed.

 Not only is it common sense but we are surrounded by empirical evidence,
especially those who work in education, demonstrates that students who
learn subjects in a second language are going to be far more successful
communicators than those who merely study the language itself. All of us
who have learned, or are learning, a new language can easily recall
countless examples of phrases and vocabulary that were learned ―in the
field‖ rather than in a classroom or in self-study.

 Ethnographic research is significant for educators. Undoubtedly, there is
much to be learnt when one decides to study the scope of a specific
academic course.

 The gift of 20/20 hindsight confirms the wisdom of choosing the CBI
methodology for the students of International Relations Program.
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The

students graduate armed with, not only the requisite academic knowledge,
but also a feeling of assuredness that comes with a familiarity and ease-ofuse of a second language. Two languages allow graduates to experience
and learn from two different worlds contribute.
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APPENDIX A: STUDENTS’ QUESTIONNAIRE
UNIVERSIDAD DEL NORTE
INSTITUTO DE ESTUDIOS SUPERIORES EN EDUCACIÓN – IESE –
MAESTRÍA EN EDUCACIÓN CON ÉNFASIS EN INGLÉS
ENCUESTA

El presente instrumento tiene como propósito la recolección de datos del contexto
donde se desarrolla la labor de la enseñanza del inglés en el quinto semestre del
programa de Relaciones Internacionales en la universidad del Norte. Se pretende
analizar cómo los estudiantes adquieren su nivel de proficiencia, cómo interactúan
con el material, qué motivación tienen para desarrollar su nivel de inglés y cómo la
metodología basada en contenidos los ha ayudado en ese proceso.

1.
a.
b.
c.
d.

¿Qué tipo de material usas en tu clase de inglés?
texto guía
folletos
revistas
otros
¿Cuáles?_______________________________________

2. ¿Qué material es el más utilizado?
a.
b.
c.
d.

texto guía
folletos
revistas
otros
¿Cuáles? ________________________________

3. ¿El material utilizado en clase ha hecho que mejor tu nivel de ingles?
Si
No
¿Por qué?
________________________________________________________________
________________________________________________________________
4. ¿Teniendo encuenta el currículo basado en contenido que habilidades has
desarrollado más?
a. Escucha
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b. Lectura
c. Escritura
d. Hablar
5. ¿Que relación existe entre lo que ves en la clase de ingles con lo que ven en
otras materias?
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
____________________________
6. ¿Consideras que la metodología basada en contenidos te ha ayudado ha
mejorar tu nivel de ingles?
Si
No
¿Cómo?
________________________________________________________________
________________________________________________________________
7. ¿Te sientes motivado al investigar temas relacionados con medio ambiente,
tecnología y desarrollo del país y del mundo?
Si
No
¿Por qué?
________________________________________________________________
________________________________________________________________
8. ¿Qué te motiva para aprender el idioma?
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
9. ¿Cómo has aprendido el idioma?
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
___________________________________
10. ¿Cuál de las siguientes habilidades te proporciona más oportunidades de
incrementar tu nivel de ingles?

a. Hablar
1. participación en foro
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2. debates
3. Role-plays
4. Presentación orales
b.
1.
2.
3.
4.

Escritura
Ensayos
Relatorias
Papers
Otros
¿Cuáles? _________________

c.
1.
2.
3.
4.

Lectura
Historias cortas (cuentos)
Periódicos
Revistas
Publicaciones

d. Escuchar
1. CD‘S and DVD‘S
2. Radio
3. T.V.
4. Internet
11. ¿El material utilizado te parece?
a. aburrido
b. muy aburrido
c. interesante
d. muy interesante
e. otros
¿Cuáles?______________________________________________________
12. ¿Consideras que el enfoque metodológico que el profesor dicta te motiva a
tu aprendizaje del idioma?
Si
No
13. ¿El material que investigas tiene relación con los temas que recibes en
ingles?
Si

No

14. ¿En general qué beneficioso te ha resultado el curso de inglés para
desarrollar tus habilidades lingüísticas? En escala de 1 al 5 donde 1 es el
menor valor y 5 es la mas alta
1

2

3

4

5
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Te agradezco cualquiera observaciones adicionales que desees expresar para
mejorar el programa o el aprendizaje del idioma ingles en la carrera de Relaciones
Internacionales.
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
_____________________________________________
Gracias por tu valiosa colaboración
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APPENDIX B: RESULTS FROM QUESTIONNARIES
UNIVERSIDAD DEL NORTE
INSTITUTO DE ESTUDIOS SUPERIORES EN EDUCACION – IESEMAESTRIA EN EDUCACION CON ÉNFASIS EN INGLÉS
ENCUESTA

El presente instrumento tiene como propósito la recolección de datos del contexto
donde se desarrolla la labor de la enseñanza del inglés en el quinto semestre del
programa de Relaciones Internacionales en la Universidad del Norte. Se pretende
analizar cómo los estudiantes adquieren su nivel de proficiencia, cómo interactúan
con el material, qué motivación tienen para desarrollar su nivel de inglés y cómo la
metodología basada en contenidos los ha ayudado en ese proceso.
1.
a.
b.
c.
d.

¿Qué tipo de material usas en tu clase de inglés?
texto guía
folletos
revistas
¿cuales?
1. Tipo de material
Noticias
13%
Texto Guia
49%

Revistas
25%

Folletos
13%

2.
a.
b.
c.
d.

¿Qué material es el más utilizado?
texto guía
folletos
revistas
¿cuales?
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2. Material más utilizado

Texto guía
100%

3. ¿El material utilizado en clase ha hecho mejorar tu nivel de inglés?
Si

100 %

No

¿Porque?
Plantea puntos de vista diferentes los cuales son temas que tienen mucho
por debatir.
He aprendido cosas que no sabía al escribir y analizar textos.
Ha incrementado mis conocimientos del tema y a la vez mi vocabulario de
los temas del medio ambiente.
Por que desarrolla habilidades que antes han sido creadas por el profesor,
lo que facilita un mayor entendimiento.
Por que las lecturas me han ayudado a identificar muchos aspectos
importantes.
Por que nos ayuda a tener un mejor manejo del idioma, dándonos las
pautas para poder interpretar textos económicos, sociales, políticos y
demás.
Gracias al aprendizaje de nuevos temas y el tener la capacidad de
identificar las posiciones de los autores.
Aprendo nuevas formas de expresarme y me he vuelto mas fluido.

4. Teniendo en cuenta el currículo basado en contenido ¿Qué habilidades has
desarrollado más?
e. Escucha
f. Lectura
g. Escritura
h. Habla
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4. Habilidades
Escucha
Hablar

Lectura

Escritura

5. ¿Qué relación existe entre lo que ves en la clase de inglés con lo que ven
en otras materias?
Los temas de actualidad que trabajamos en clase de inglés, son muy
relativos a nuestra carrera y no solo es gramática.
La forma de evaluar, ensayos, exposiciones entre otras actividades.
Las materias todas hablan de nuestra realidad, esta clase nos abre la
mente de pensar profundamente en lo que estamos haciendo.
Relación entre el medio ambiente y la realidad que vivimos, además esta
materia por decirlo así es la actualidad que vivimos, lo que se ve en otras
materias se enfoca en lo teórico.
Primero es otro idioma que se está utilizando para discutir temas relevantes
a la carrera, que permiten obtener una documentación más grande, otras
visiones. El manejo de debates dentro de la clase y de documentales son
relaciones entre las otras materias. También el manejo de diapositivas.
Mucha relación por que los temas tienen mucho que ver con el material de
la carrera, historia, conflictos internacionales, política, noticias.
Hay mucha relación ya que los temas que vemos en clase son los temas
que acentúan los problemas de la sociedad que practicamos en las otras
asignaturas, dándonos una idea más general e otro idioma en este caso el
inglés que es el idioma en el cual la mayoría de textos y artículos son
escritos principalmente e interpretados algunas veces de forma diferente al
español.
Esta clase de inglés en particular nos ayuda en todas las demás materias,
ya que no nos basamos en aprender gramática solamente, sino tratar
temas de actividad que nos ayuda en nuestra carrera profesional y en
nuestra vida diaria.
Que la clase de inglés es sobre temas no tanto en inglés como tal.
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6. ¿Consideras que la metodología basada en contenidos te ha ayudado a
mejorar tu nivel de inglés?
Si

100%

No

¿Cómo?
Por medio de debates en clase, por argumentar textos en clases y habilidad al
expresarse.
Buscando fuentes en inglés por ejemplo cuando indagamos un tema en
específico, llegando al análisis y comprensión de lo que hacemos.
En mis conocimientos, mi vocabulario, mi fluidez verbal y a identificar en los
textos mi posición crítica y argumentarla.
Por que son temas actuales, importantes para una carrera como Relaciones
Internacionales, la metodología proporciona ser autodidacta y auto corregir los
errores.
Me ayuda a investigar mejor.
En la parte de fluidez del idioma.
En la manera que aprendo nuevos términos que antes eran desconocidos y
complicados, pienso que estoy aumentando mi vocabulario.

7. ¿Te sientes motivado al investigar temas relacionados con medio ambiente,
tecnología, desarrollo del país y del mundo?
Si

100%

No

¿Por qué?
Primero porque me gusta mucho el tema y también por que es un tema que ha
tomado mucha importancia, debido a la situación actual del medio ambiente.
Es nuestra vida el medio ambiente, la tecnología nuestro desarrollo son dos
cosas que no podemos dejar a un lado.
De esta manera estoy al tanto de lo que pasa en nuestro mundo. Lo cual se
convierte en una necesidad para nuestra profesión.
Estamos en un mundo globalizado e interdependiente que exige conocimiento
sobre esos temas, en especial por la necesidad que hay de investigar sobre
esos temas dentro de la carrera.
Son los problemas y temas mas discutidos en la actualidad.
Por que me ayuda a conocer que tanto influyen los cambios tecnológicos en la
mente de las personas y por parte del medio ambiente con respecto a la salud
y al entorno en el que vivimos.
Por que además de exigirlo nuestra carrera, ayuda mucho al establecer
relaciones en otros países.
Son de mi interés.
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8. ¿Qué te motiva para aprender el idioma?
Me motiva ya que el inglés es el idioma internacional y por que es importante
para mi carrera como internacionalista.
Lo que me motiva es tener una segunda lengua, pienso que si no sabemos el
idioma universal (inglés) no estamos haciendo nada para nuestra vida, ya que
la comunicación con el resto del mundo sería muy difícil.
Primeramente a mi me gusta el inglés, y creo que esa es mi mayor motivación,
cuando algo realmente te apasiona lo haces con el mayor gusto. Me encantan
los idiomas y las culturas.
Ser el idioma universal (exceptuando el mandarín), es el idioma donde se
pueden encontrar más documentos, revistas e investigaciones.
Estoy muy interesado en profundizar mi inglés, es fundamental para mi carrera.
Muchas cosas, no solo el hecho del campo de trabajo que indago y que en un
futuro a corto plazo quiero desarrollarme sino en las oportunidades de empleo,
integridad como persona, competencia interactiva, ampliación de conocimiento.
Muchísimos aspectos, en especial el querer conocer nuevas culturas y el inglés
es obviamente la lengua mas hablada en el mundo, también el querer realizar
negocios o trabajos en el exterior y el inglés es fundamental.
El interés de temas actuales e interesantes.

9. ¿Cómo has aprendido el idioma?
Por escritos, expresión oral, presentaciones orales, y escucha.
Por T.V., viajes y clases.
Además del aprendizaje en el colegio y la universidad, me gusta mucho
escuchar música en inglés y ver programas de televisión estadounidenses, me
ha ayudado mucho a mejorar mi pronunciación.
Leyendo, investigando, clases universidad, cine, películas, música en inglés
escuchando.
Leyendo, investigando, escuchando a mis compañeros.
Con canciones, películas en inglés, escribiendo ensayos, haciendo
exposiciones, presentaciones e investigando en inglés.
Viendo programas en inglés, leyendo cosas en inglés, me encanta el
significado de las palabras, escucho mucha música en inglés y me gusta hablar
constantemente con personas que ya lo dominen.
Escuchando música, viendo tele en inglés, todas las cosas que me rodean, son
en inglés para tomarlo como costumbre.
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10. ¿Cual de las siguientes habilidades te proporciona más oportunidades de
incrementar tu nivel de inglés?
e. Hablar
5. participación en foro
6. debates
7. Role-plays
8. Presentaciones orales
a. Hablar

Pres. Orales
50%
Debates
75%

f.
5.
6.
7.
8.

Escritura
Ensayos
Relatorias
Papers
otros
b. Escritura
Relatorias
13%

Ensayos
100%

g.
5.
6.
7.
8.

Lectura
Historias cortas (cuentos)
Periódicos
Revistas
Publicaciones
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c. Lectura
Cuentos
25%

Publicaciones

50%
Periódicos
50%
Revistas
50%

h.
5.
6.
7.
8.

Escuchar
CD‘S and DVD‘S
Radio
T.V.
Internet

d. Escuchar
CD‘S and
DVD's

Internet
50%

75%

Radio
25%

T.V.
75%

11. El material utilizado te parece:
f. aburrido
g. muy aburrido
h. interesante
i. muy interesante
j. ¿cuales?
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11. El Material es:
Muy
interesante
13%

Interesante
88%

12. ¿Consideras que el enfoque metodológico que el profesor dicta te motiva a
tu aprendizaje del idioma?
Si

100%

No

13. ¿El material que investigas tiene relación con los temas que recibes en
inglés?
Si

100%

No

14. En general ¿Qué beneficios te ha resultado el curso de inglés para
desarrollar tus habilidades lingüísticas? En escala de 1 a 5 donde 1 es
menor valor y 5 es las mas alta.

14. Beneficios
5
38%
4
63%
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Te agradezco cualquiera observación adicional que desees expresar para mejora
el programa o el aprendizaje del idioma inglés en la carrera de Relaciones
Internacionales;

Que intensificaran más los ejercicios de escucha en cassettes.
Que en nuestra carrera hubiesen profesores extranjeros como en el Instituto de
Idiomas, ya que cuando vallamos al exterior o hablar con un extranjero se nos
dificultará un poco.
Profundizar en el writing.
Profundizar más en el speaking.
Pienso que el inglés en esta carrera está bien enfocado en las áreas que
tienen y pienso que ha tenido un buen desarrollo.
Pienso que en la carrera lo que mas hace falta profundizar para mi concepto es
el vocabulario dependiendo de los temas que hablemos para así saber a
ciencia cierta de lo que hacemos.
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APPENDIX C: OBSERVATIONS
Name of the Project:

No. of observation/ Interview:
Institution:
Date:
Time:
Observer:

How students acquire their proficiency level in the
IRP: The case of Fifth semester in Technology
Environment y Progress
Exploratory observation No.2
Universidad Del Norte
October 10th, 2007
4:30 p.m. – 5:30 pm.
MEGA

Conventions: T= teacher, S1 (student one), S2 (student two), S3 (student three),
Hugo, Tania, Adriana, Ornela, Álvaro, Manuel, Sts=all students in chorus.
Unintelligible: ______
No.

Turn

1
2
3

S1
T
S1

4

T

5
6
7

S1
Hugo
T

8
9

S2
T

10
11
12

S3
T
Tania

13

T

Description
The class started with a reading
on page 28 and the teacher
suggests analyzing the word
critics.
The word that…
The word that he uses …
To say that is to create
awareness
Uh… there is someone learning
in the class…
Yes, teacher I agree
Qué dijistes?
One word... let‘s go word by
word
―viste yo la iba a decir‖
Critics… is a good word or a
bad word? Is a negative word or
a positive word? When you talk
about critics… you talk about
the critics…
Teacher ah…
No, Tania, the critics
The reading says that in
downsizing…..
But when you say that someone
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Categories

Scaffolding
Acquiring vocabulary

Scaffolding

Scaffolding

14
15

Sts
T

16
17

Sts
T

18
19

Sts
T

20
21
22
23

Sts
T
Sts
T

24
25
26

Sts
T
Adriana

27

T

28
29

Adriana
T

is a critic is something usually
good or bad?
Bad
Is usually bad so we have critics
that is bad now this is… more or
less with… critics of what?
Voluntary cooperation …
voluntary is something good or
bad?
Good
Cooperation is something good
or bad?
Good
Now, through free markets …
free is good or bad? Now
typically describe one aspect as
you said Melissa well creating
dynamic … well creating is good
or bad?
Good
Dynamic?
Good
As downsizing and they write
down in quotations, critics of this
blue thing do agree with the
critics or not? Does the author
agree with the critics?
No
Why not?
Because he says… ah, no,
no…..
They are criticizing on voluntary
cooperation they are criticizing
the free market, they are
criticizing the wealth creating
dynamic so if they are criticizing
all these good things, the critics
…what?
He says is the critics…
He says the critics are wrong
because he is criticizing all
these ______ now when he
says he is using downsizing and
uses in quotation marks when
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Word association

Word association
Scaffolding
Word association
Scaffolding

Word association
Word association

Scaffolding

30
31

Adriana
T

32
33

Adriana
T

34
35

Adriana
T

36
37

Adriana
T

38
39

Sts
T

40

Adriana

41

T

you do this…
Sarcasm… sarcasmo…
Sarcasm he said that you don‘t
agree on what you are saying
that is why you put it into
quotation marks now they say...
they allege… you know the
word allege?
Yes
What does it mean? not in
Spanish… can you explain in
English
Suggest?
Yes, suggest in a way eh... but if
you say that David allege that
he fail the test because the
teacher didn‘t explain right, if I
say that David allege that do I
agree with David or not?
No,
I don‘t agree with him when I
say that he allege that is that he
suppously said that but I don‘t
agree with him though that
presenting as fact or as opinion
when I say David allege I am
presenting as an opinion and as
an opinion I don‘t agree with him
now they allege that such
adjustment are on balance
harmful, harmful is positive or
negative?
Negative
Negative, but they say that all of
this is bad but all of this is good
so does the author agree,
disagree or is neutral about
downsizing
In favor
He is in favor of this you see
and you were changing your
mind now, what did anybody
say neutral?
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Understanding ideas

Scaffolding

Approximation to context

Giving example

Word association
Scaffolding

Understanding author‘s
intention

42
42

Adriana
T

Because nothing is neutral
So why did you write neutral on
the text? Uh, Ok so let‘s
continue reading now everybody
has access to the book
43
Hugo
Yes
44
T
OK, now in the next paragraph
until the question you are gonna
tell me what the purpose of the
paragraph is in connection to
the previous sentence you know
when you are writing you are
witting with a purpose do you
think this text is going to be a
expository,
narrative
or
argumentative?
45
Ornela Expository
46
T
Why expository
47
Ornela Because the author will show
that the critics are not…
48
T
So
49
Ornela They have to show some
information to that…
50
T
To demonstrate that the critics
are wrong aha, so
51
Álvaro Is argumentation
52
T
is
argumentative,
is
an
argumentative text, OK so you
are gonna tell what the purpose
of this is in relation to this
sentence….
Students started reading the paragraph quietly…
53
T
The author does not agree with
downsizing didn‘t we say he
agreed…
who
are
the
participants in that paragraph?
54
Ornela
Critics
55

T

56

Ed

57

T

Discourse awareness
Importance of input
material

Activation of prior
knowledge

Scaffolding
Recognizing genre

Silent reading of text

Recognizing participants
in the text
The critics and who are the Scaffolding
critics, the news media and
whom else?
The national public radio?
Recognizing participant
in the text
That‘s part of the news media Scaffolding
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58
59

Ornela
T

60

Sts

61

T

62
63

Hugo
T

64
65
66
67
68
69
70
71

Ornela
T
Sts
T
Hugo
T
Álvaro
T

72
73

Álvaro
T

74
75

Ornela
T

76
77

Sts
T

but news media and whom
else?
Massive layoffs
No, at the beginning it says the Scaffolding
news media as well as who?
Market opponents
Recognizing participant
in the text
Market opponents who are the
market opponents? The free
market is a nice way to say
what? When we talk about free
markers, is Cuba a free market?
No
Why not? Cuba part of the free
market
What?
Knowledge related to
Cuba, Fidel Castro
other subjects
Ah
Is Cuba part of free market?
No
Why not?
Eh… for the government
Aha. They are not part of the
free market they are …
Socialist
They are socialist more than
socialist they are communist so
free market is the same as
what?
Capitalism
The capitalism what capitalism
don‘t like to be called capitalism
because is not a nice name the Raising awareness of
nice name is free market then appraisal
you say free you are talking
something good so who are the
market
opponents?
The
communist has a positive or
negative meaning?
Negative
Word association
It has a negative meaning
unless you are a student of
Universidad Nacional and it has
a negative meaning OK, so we
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78

Ornela

79

T

80
81

Álvaro
T

82

Álvaro

83

T

84

Álvaro

85

T

86

Ornela

87

T

88
89
90
91
92
93
94
95

Ornela
T
Ornela
T
Ornela
T
Ornela
Hugo

have the news media, national
public radio whom else? …..
Who else … the Lutheran who
else?
James Campbell
Understanding the
participant in the text
James but that not an ___ who
is he?
A psychologist
A psychologist who else?
Anybody else?
Reuters
Understanding
participants in the text
Reuters, aha that‘s in the news
media but Reuters reported
what? A finish study
Fortune magazine
Understanding
participants in the text
And fortune magazine OK so
what is the purpose of this Scaffolding
paragraph? The first sentence
told us that the critics said that
downsizing was bad but the
critics are wrong what is the
purpose of this sentence? Of
this paragraph sorry, what is
telling us?
That
the
downsizing
is
something that has a is not…..
Is he telling that downsizing is Scaffolding
good or not in that paragraph?
What is he saying literally what
is he saying? He says the critics
say that downsizing is bad and
now in next paragraph I am
telling what do you have here?
The people say that…..
What do you have here?
Draws attention to text
Has opinion of …
The opinion of who…..
The media
Who are those people?
Participants…..
The critics…
Recognizing participant
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96

T

97
98

Ornela
T

99
100

Ornela
T

101
102

Sts
T

103
104

Ornela
T

105
106

Hugo
T

107
108

Sts
T

The critics so the purpose of this
paragraph is to tell us… is to tell
us… who the critics are now
who are the critics? Downsizing
is a topic of what?
Of economics
Economics, national public radio
what radio is that? Is the mayor
economic? I mean if you are
going to criticize something or if
you are going to take an opinion
on topic of economics whose
opinion do you need to take into
account? If you are writing
about
economics
whose
arguments do you have to
present? Economics the peace
prize the economic noble prize
or someone respectful but who
is he present? National public
radio I don‘t who that is, the
Lutheran is a what?
A religion
A religious, What do they know
about economics?
Nothing
Nothing Reuters reported a
Finnish study, Finnish is from
what country? Finnish but not
Finnish with one ―n‖ Finnish is a
study from what country
Finlandia
Finland, what do people in
Finland know about downsizing
in America?
Nothing
Fortune
magazine
is
respectable we have _____
now, with James Campbell is
the what?
A psychology
A
psychology
what
a
psychology knows about the
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in the text
Scaffolding

Knowledge related to
other subjects

Raising critical
awareness

109
110

Sts
T

111
112

Ornela
T

113
114

Ornela
T

115
116

Ornela
T

market
Nothing
So, the people who are
criticizing
downsizing
what
conclusion can we draw about
it?
They don‘t know about this
They don‘t know what they are
talking about so I say the people
who are criticizing this don‘t
know
because
they
are
psychologist they are religious
people they are … maybe
fortune magazine is the only
one that is little valid that to give
you some validity to say that but
the rest is presenting opinions of
people that don‘t really matter
so again what‘s the purpose of
this? If the only people who
criticize downsizing are people
who don‘t know anything about
economics conclusions?
The critics are irrelevant…..
Irrelevant exactly so their
opinions shouldn‘t…..?
Care…
Be taking into consideration we
shouldn‘t mind about their
opinion so again, now pay
attention to his strategy he is
presenting what the critics say
he is presenting the opposite
opinion but he is presenting in a
way that doesn‘t look that bad
so that‘s a strategy that you can
use it when you are writing an
essay so this is an essay you
can use is presenting the others
opinion but is presenting
opinions that are not really valid
about the topic now next
sentence what is the role of that
sentence? Manuel read it aloud
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Drawing conclusion
Scaffolding

Acquiring awareness

Raising discourse
awareness

Applicability to writing

please
This one?
Yes, just read that sentence
But the term down siring
Downsizing…
Downsizing
is
grossly
misleading
more
important
social
and
economic
adjustments
so
described
provide tremendous net benefits
122
T
Aha…so what is what do we call Activating prior
that sentence in an essay? knowledge
What is the purpose of that
sentence?
123
Ornela
To say that downsizing is more
than…
124
T
So this is what he is going to
what?
125 Adriana
A position? No?
126
T
This is his position this what he Scaffolding
is going to… to… to… in an
essay in an argumentative
essay what do you do?
127 Adriana
We meet the arguments and to
justify
128
T
What do you need the
arguments for? The arguments
are for what? To
129 Adriana
To support the idea the principal Discourse awareness
idea
130
T
To support the idea so that‘s
what he is going to demonstrate
in the essay that downsizing is
that the term the word
downsizing is misleading and
downsizing is?
131 Adriana
Ah...
132 T In your words downsizing is…downsizing is good and the word
downsizing is wrong because when you say down you think the
word is bad so the word downsizing is wrong downsizing is
good so let‘s go to the lab!
117
118
119
120
121

Manuel
T
Manuel
T
Manuel
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Name of the Project:

No. of observation/ Interview:
Institution:
Date:
Time:
Observer:

How students acquire their proficiency level in the
IRP: The case of Fifth semester in Technology
Environment y Progress
Exploratory observation No. 3
Universidad del Norte
October 24, 2007
4:30 p.m. – 6:30 pm.
MEGA

Conventions: T= teacher, Eduardo (ED.), Hugo, Álvaro, Ana, Ornela, Gina, Iván,
Luisa Fernanda (LF). Sts=all students in chorus
O= outsider (someone from
outside the classroom, could be a visitor, or an audiovisual staff). Unintelligible:
_______
S? (Do not know who is talking)
No.
Turn
Description
Categories
Students are organizing the video Bean and they are trying to connect to the
internet because they want to show a video about their topic and the teacher
suggests that they have to set something up a password or something to get
the connection and she suggested calling somebody from audiovisuales.
1
Ed
It is time there are four forty
2
T
You have to start the video?
That was your plan…
3
Ed
No, no it is necessary
4
T
So send someone so that we
can start you are not gonna start
with the video. Are you?
Using technology
5
Sts
Ivan
6
T
The video was the first thing?
7
Hugo
The first is the … como se
dice…
8
T
Are you drunk Eduardo?
9
Ed
No..
10
Sts
Laughing
11
T
Look at the screen
12
Hugo
Llama audiovisuales dile es que Using technology
para lo de Internet
They are talking about deciding who goes to call a
person from audiovisuales
13
T
Tell the secretary or someone to
call and there was one there
was a guy from audiovisuals
going upstairs at the second
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14

Hugo

15

Alvaro

floor…
Our group is conform about
Eduardo
Guerrero,
Alvaro
Mendoza and me Hugo Reyes
we are going to talk about
organizations in charge of the
environment eh... we are going
to talk about the meaning of that
organization what eh... it
created and the consequence of
eh... what they do.
The outline the environmental Following a pattern
organizations are based on the
defense and protection of
environment,
or
climate Knowledge related to
changes the governments have other subjects
environment policies, that in
many cases are based on their
own ideas and economical
policies,
the
environment
organizations,
since
independent organizations must
monitor eh… that these policies
do not affect the nature, the
climate changes, the countries
have the commitment of reduce
the emissions of CO2 gases
which are creating a big disaster
in
the
environment.
The
environment organizations have
a big role to press and
denounce that abuses the
nature, and brake with the
agreements.

Eh,
well
how
these
organizations
said
the
environment eh financial her
jobs well who eh… the
organization in charge of the
environment eh…in almost 95%
work with donations that made

167

that made eh… corporation or
people like us for example I can
eh.. donate ah… one dollar for
example in the case of
Greenpeace eh… why? this is
because for because eh… the
people who is interested in save
the world save the environment
you can see many problems
how the global warming the
pollution in the seas in the air
and then eh... exist people that
will help these organizations in
what way? well, I said that
donations of corporations of
government, yes…..
The tape was turned off as they gave some
readings to read and to analyze the information.
16
Hugo
Well, we find here in some
cases we say that the
organization
eh…the
environment are neutrals but
maybe is not true eh… in a little
percent but eh… for example in
a government eh… give a
donation eh… to Greenpeace
or PETA
what eh… this
government for example United
States can eh.. push that the
organization in this case we can
say Greenpeace eh…maybe he
ignores some politic or some
histories about the damage of
the environment well, eh… we
put ah… two questions that you
can see what talking about eh…
do you believe in all the things
the environmental organizations
say? Do you think are real and
true all they say? Well we have
a reading eh… for show eh...
you all how is the function of
that
17
Ed
You can make groups of maybe
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Raising awareness on
discourse

Silent reading of text

Raising awareness on
discourse

scaffolding

Self-organized activity

of three yes, group of three Alex
is alone
18
Sts
All were laughing…..
19
Hugo
After the reading you can
comment your opinions and
answers the … these two
questions….. after your read the
article eh… you can say the
opinions of the article and if you
want you can answer…..
20
Alvaro This article is about the chlo…..
I don‘t know how
21
T
Chloride…PVC what we know…
22
Alvaro Well PVC is the chemistry
23
T
Chemical
24
Alvaro Ah… chemical and this is talk
about that is a report of
Greenpeace …..
The recording was interrupted as all students
have to read the hand out of Polyvinyl Chloride
25
Ed
It‘s time to Talk about the
reading of you see what is
interesting for you about it, the
PVC you know what PVC?
People, hello?
26
Ivan
In the reading it says that it
means like a chemical eh…
from this chemical is produced
many many products that are
very harmful for the environment
and maybe the government has
the conscious of this and this is
producing the problem in the
build and they are stopping of
that chemical
27
Ed
Ok, Anything else what about
the about Greenpeace what say
Greenpeace about it what do
Greenpeace say about this
28
Hugo
Girls …Ana what do you think
29
Ed
In the last paragraph
30
Ana
Here it said that Greenpeace is
campaigning to eliminate the
PVC but I don‘t believe that
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Self-organized activity

correcting

Silent reading of text

Self-organized activity

Understanding ideas

Raising awareness on
discourse

31
32

Hugo
Ana

33
34

Hugo
LF

35

Alvaro

36

Ivan

37
38

Alvaro
Ivan

39

Alvaro

Why?
I don‘t know maybe maybe
some products with designing
with chemical can not ____or
the people can not use this
product
Hey, luisa
OK in this reading is important
to mention that the government
and the industry want to
eliminate the PVC but any
organization I don‘t know or
community eh… create ah...I Raising awareness on
don‘t know a community for … discourse
to do this a reality and many
companies as Nike, body shop
eh… go to eliminate the PVC of
their products before to go to
the shops

OK, but if you read this article in
a newspaper what do you think
for example if I read the New
Times or el Tiempo here in
Colombia, what do you think?
Do you believe in this article?
Maybe we can believe in the
word of some journals that have
eh…placed in the world like
New York Times and we can
see eh… in serious it is affecting
the society.
Look at this____
If it appears in a Recognize
journals
The article is of Greenpeace,
and Greenpeace is in the
defense of the environment, well
we have a question, Are you
worried for the use of Chloride
in the human life? after read this
article? Yes or not? You don‘t
worry about that… Well now we
170

Raising awareness on
discourse

Raising awareness on
the importance of media

are gonna give you other text
that explains the side he other
side of the moon of the story.
This is a little bad
Students started to hand out the article to their
classmates
40
Ed
So, let‘s do something OK so,
eh.. Did you take the first target
and the means ok... Alex please
takes the…
41
T
Ehhhhh, excuse me?
42
Ed
I‘m kidding, relax eh... the other
is displacement…OK?
43
T
So, first page and second page
44
Alvaro Are you in favor or against of
the first text? The PVC___
Ornela? In favor or against?
What do you think?
45
Ornela Maybe I‘m against because of
the ______ the first text in the
part of talk about the that can‘t
use the PVC because is
necessary for a lot of products
and it‘s nearly impossible that
the people don‘t use more this
46
Alvaro The text of Greenpeace?
47
Ornela I‘m against
48
Alvaro Gina
49
Gina
Eh… I‘m in favor because the
like
it
said
Greenpeace
eh…even there are alternatives
to use many products for
example eh…in many countries
the alternatives to use eh…less
eh… combustibles..?(ask the
teacher)
50
Sts
Fuels
51
Gina
Eh… and use natural gas eh…
you can use this in the fuels, but
like say this the chloride Poli…
52
T
PVC
53
Gina
The PVC eh… can use but less
___
54
Alvaro So you are in favor or against?
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Silent reading of text

Self-organized activity

Scaffolding

Raising awareness on
discourse

States an opinion

Asking for vocabulary

scaffolding

55
56

Gina
Lf

57

T

58

Lf

59

Alvaro

60
61

Lf
T

62

S?

63
64
65
66
67

Alvaro
S?
Alvaro
Ana
Álvaro

68

T

69

Alvaro

70

Ornela

In favor
For example in the … teacher
como se dice antes del parrafo?
Before the last paragraph the
second to last paragraph
The second to last paragraph
where companies and the
government
produce
to
eliminate the PVC, yes…
But you know you are in favor or
against
In favor with the ….
In favor with the first or against
the first?
Because
they
produce
substitute of and we can see
two points of view the point of
view eh... enterprise and the
point of view of humans and
persons but the enterprise the
point is______
Are you in favor or against?
In favor
Ana?
Against
What about you Alex?

Scaffolding

Scaffolding

States an opinion
Importance of point of
view

Probably the Greenpeace has
omitted some information or
exaggerated another but a
company that is making money Raising awareness on
with PVC is the one producing discourse
the second text so I‘m more
inclined to believe in the first
Eh… what eh.. how is the ____
combine the PVC combine…
you read the text and well and
you get the position against or in
favor but eh… well in the text
what is the well just for
Greenpeace said that is bad for
the
human
life
for
the
environment? Do you think?
I think because may see the talk
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71
72
73
74
75

76
77

Álvaro
Ornela
Alvaro
T
Ornela

Alvaro
Lf

78
79

T
Lf

80
81

T
Lf

82
83
84
85

T
Lf
T
Lf

86
87

Alvaro
Ivan

about cancer and about cancer
and other eh….
Enfermedades
Cancer
Substance
Toxics
Yes, that is harmful for the
human being I think that is a
good eh… a good argument for
compare
Eh… what do you think luisa?
I think so that the culture eh… to
be idea when talk about uh...I
think that key in this text are the
words in the composition about
the text he wanna to express to
inform the PVC is bad and can
causar?
May cause
May
cause
eh…
Enfermedades?
Diseases
Diseases exactly eh… for the
people of the maybe here in the
article show how this chemicals
infect the environment the
animals and human life but not
producing I don‘t know because
eh… maybe said how can do it
by not approve it but not_____
yes I think this not combine
Does not convince
Not convince eh… that
But
But is an information is about
what is PVC is not that is
informative…..
Ivan, do want to say something?
Maybe is true that our partner
says that maybe is giving
information that the toxic is
___and population that it
doesn‘t give a solution for the
problem in any moment they
173

Teaching vocabulary

States an opinion

Recognizing genre

Asking for vocabulary
Teaching vocabulary
Asking for vocabulary

Teaching vocabulary

Correcting vocabulary

Recognizing genre

Rising awareness on

88

T

89
90

Ivan
T

91

Ana

92

T

93

Ana

94
95

T
Ana

96

T

97
98

Ana
T

99
100

Ana
T

say we are gonna change this discourse
problem…..
What is the witness of the first
text in comparison to the Scaffolding
second? What is the second
text most effective at? Uh…
About another…..
What does the second text have Scaffolding
that the first one doesn‘t
Yes, Ana
I think that the second text
eh…shows us facts; they talk
about the problem that has the
world…. (Got interrupted by the
teacher)…
How do you know they are
facts?
For example in the part of
displacement, sorry, they talk
about
the
pollution
cost
eh…supuestamente…?
Suppously
Suppously by the PVC really
was
cause
by
other
substance… (Got interrupted by
the teacher)…
How do you know those are
facts?
Because…
How do you know they are not
lying?
Because they show us numbers
Ah…..the fact that they show
numbers doesn‘t mean they are
facts but they show numbers
and numbers are more, more
what? More convincing than
Greenpeace, in Greenpeace
text doesn‘t have any figures no
percentages no studies however
the second text says in this
story 97%compere to 18 %
compare to 12% you don‘t know
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States an opinion

Scaffolding

Asking for vocabulary
Teaching vocabulary

Raising awareness on
discourse

Scaffolding

101

Alvaro

102

S?

103
104

T & Sts
T

105

Ed

106
107
108

T
Ed
Alvaro

109
110
111

T
Alvaro
T

112
113
114

Alvaro
T
Sts

115

T

116

?

that they are sure because they
are using numbers but if more
convincing it‘s more solid than
the Greenpeace.
What about the second text was
writing by Greenpeace? If
Greenpeace eh… write the
second text? What do you
think? For example the people
who is in favor of the first text?
Eh… Guys for example what
about?
you believe only
because the text has the sign of
Greenpeace and Greenpeace is
an organization that help
through
animals
and
environment…(got interrupted
by a student)
Alvaro but the second text the
author is Greenpeace?
Noo…
Who is the author of the second
text?
The company that gives the…..
The company that makes PVC
Yes…
Well, is not a company exactly
but maybe ah… maybe people
who is supporting the company
or something like that
Who supports the company?
All related
I am in favor or Coca-Cola who
supports the company?
People who works…..
People arrive and…..
People who…..(? talking and
the teacher at the same time
and it is not clear)
Are you gonna take the time to
write and article defending
Coca-Cola?
No
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Scaffolding

Raising awareness on
the participant
Understanding
participant on the text

Understanding
participants in the text
Scaffolding
Giving example

Raising awareness on
discourse

117

T

118
119
120
121

Alvaro
T
?
T

122

Hugo

123

T

124
125

Hugo
Gina

126
127

T
Gina

128

129
130

T

Hugo
T

Who wrote that article?... who
wrote that article?
The people who work
Someone…
The employment of…..
Someone employs or someone
that was paid by the company to
produce it, that‘s the thing but is
not someone who just wanna to
defend the company
Last questions, have your
opinion change?
Did you opinion change when
you write the second text?
The people who is….
Maybe my opinion can change
but like we can see the author of
second text is obvies…..
Obviously
Obviously the company and the
companies don‘t combine say
not the Greenpeace have the
reason no never has say this
but for other hand
the
Greenpeace eh…like say this
don‘t have don‘t have real
argument for real problems and
but the Greenpeace thought… I
don‘t believe that Greenpeace
like for own problem that affect
all people or human people the
system of people and the
Greenpeace is here for help to
work not for lie about the own
problem that really affect the life
of children for example the …..
Do you remember what ClC‘s
are? Do you remember what
ClC‘s are what ClC‘s are? cloro
flouro-carbons where were they
present?.....in
Cloro-flouro
carbon or ClC‘s
Gas emission of ____
Where were they present?
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Scaffolding

Raising awareness on
discourse

Scaffolding
Scaffolding

Teaching vocabulary

Understanding ideas

Scaffolding

131
132

Sts
T

133
134
135

Ornela
T
Ornela

136

T

137
138

Ornela
T

Deodorants and sprays they
used to have eh… ClC‘s and I
remember fifteen years ago
reading article just like this
saying how good ClC‘s were
how science proved that CLC‘S
make no damage to the
atmosphere that CLC‘S were
the best thing that it was just the
people
of
Greenpeace
exaggerating and inventing it
ClC‘s
are
now
forbidden
everywhere in the world eh…
nobody produces sprays with
ClC‘s so who was right?
Greenpeace
So, it not that it has to believe
anything and everything that
Greenpeace says but when you
have the interest of an
organization
protecting
the
environment and the interest of
private corporation I tent to
believe
Greenpeace
more
than… maybe they exaggerate
maybe they don‘t have all the
past correct but when you have
the interest of the corporation I
tent not to believe that so much
I am more…
Teacher but…..
Aha….
I agree with you said but so
Greenpeace must to look at
numbers eh…..
Yes. they have to be more
convincing
More investigation of…..
You are completely right so we
are not going to believe
everything blind everything that
Greenpeace said rather than
Greenpeace
and
the
corporation ___
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Relating part of the text
to activate prior
knowledge

Raising critical
awareness

Giving personal opinon

Understanding ideas

Understanding ideas

Raising awareness on
discourse

139

Lf

140

Alvaro

141

Lf

142
143

Sts
Lf

144

Alvaro

145
146

T
Alvaro

147

Sts

148

Ivan

149

Alvaro

The text says here that
Greenpeace defend their rights
and the companies defend and
have the reason for them and
nobody to do nothing for to
…..clear ideas about this
situations and everybody to
have the reason Greenpeace
has the reason and the
companies and industries have
the reason and…
In the case you are saying that
all the companies are bad and
what about the…reason for
example
No, but many companies have
a good things but they the
companies know that they have
problems with the environment
yes, but we really take one to
show that is not complicated the
situation that is very simple the
situation but Greenpeace eh…
want to show a big problem
(there was a noise with a
cellular)
Bajalo
Want to show a big problem
about the company….. (the
tapes ended up)While ago…..
To show different point of view
and you decide
But what is your opinion?
In my opinion well I hear your
argument and…
All of them were talking at the
same time and was not clear
and now…..
At the beginning of the text and
now
I believe on the second text
because statistics numbers, I
have a vision for my argument I
can say well ten thousand of
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Raising awareness on
discourse

Scaffolding

States an opinion

150

T

151

Hugo

152

T

153

Hugo

154
155

T
Hugo

156

Alvaro

157
T
158 Alvaro
159 T

particular of C02 go to the
atmosphere and damage the
world, something like that
You can´t point numbers to
prove anything on Monday we
will go back to the text of the
downsizing and you will see
how he uses the numbers
Teacher when I watching a
video of you tube I found a
video that Greenpeace in some
cases use eh...Numbers that
they don´t… (Got interrupted by
the teacher)…. That are not
real…
Probably I say I don´t believe
everything that Greenpeace
says and I believe that probably
what they say is exaggerating
but if you are ____ who has
more to lose? The company or
Greenpeace?
But eh… in one program that
the Emmy‘s school says that in
some …
Penn and Teller
Yes, Aha…that the group by
PETA and Greenpeace is some
case discussion the companies
to give them no money eh... by
the they don´t protest against
them that is something big you
know
For example I saw other case
about
Greenpeace
about
Belgium chickens something
like this text is against the
Greenpeace
and
what
Greenpeace said …. The
companies
invent
that
___Greenpeace eh…
Blackmail them
Si...or ….
So they are probably____
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Raising awareness on
discourse

Using technology to
search for information

Scaffolding

Arguments with an
example

Understand ideas

Using own example

160

Alvaro

161

Ed

162
163

T
Ed

164
165
166

Sts
T
Ed

Well now our partner Eduardo is
going to talk about the
organizations
So, now I need you to change
your hardware ok? forget about
Greenpeace, forget about ___
all right so let‘s about the
organizations that try to take
care for any kind of animal and
environmental you know a river
maybe a sea but we are
searching about this different
organizations and one of them
take our attention, right,
is
PETA you know I am going to
talk about PETA is for people for
the ethical treatment of animals
everybody has a pet right,
everybody see an animal here
at the university you see a cat
and …
Sometimes snakes
And sometimes you maybe see
a cat and shuu (makes a sound
and with his body put apart
something…trying
to
demonstrate that people with
their feet apart cats) and how
many…
Students laugh about that…
Maybe alvaro has done that
Ok, so ah... I am trying to show
you that what this organization
do we have three different
readings one of them is so, so
hard yes the other one is
informative and the other want if
you want to believe or if you
don´t want to believe in that, ok?
So now…we have a video but
ok so we have some animals
here what do you think about it?
(he is projecting some images
about animals)
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Self-addressed activity

Giving examples

Using hand outs

Recognizing genre

Using audiovisual to
support the topic
Using technology

167

T

Do you know who Pablo Ardila
is?
168
Hugo
The government of…
169
T
The governor of Cundinamarca
the owner of what newspaper?
170
Hugo
El pais?
171
T
El espacio…. His house if full of
things like this I think he has a
real giraffe desiccated and the
four legs of an elephant with a
glass on top to make a coffee
table
172
Hugo
A real …legs??
173
T
A real legs of elephants
174
Ivan
How do you know?
175
T
It was a scandal he showed his
eh…was in a magazine …. He
showed his house to a
magazine, Jet Set or Caras
something like that and it
appears like this disgusting
176
Ed
Crazy
people,
These
organizations are in charge so
try to watch our behavior you
know sometimes because this
things ,like this to our house
Students were presenting some slides about how
animals are killed in order to get products like
leather bags, boots, etc….
177
Ed
So nice ah!! Ok and we arrive to
the first reading and stop these
jokes fans in Canada etcetera
so this is so hard what I am
talking about and this is the first
reading and my partner Hugo is
going to be the reading and he
is going to talk about how do
you feel and what do you think
about it OK, this text is so short
that we can read and for
example for a paragraph each
one
178
Hugo If you can eh… you can read
the first paragraph and you can
181

Giving real examples

Giving real examples to
convey meaningful
learning

Giving real examples to
convey meaningful
learning

Using hand outs

179
180
181

T
Hugo
Ivan

182

Lf

183
184

Alvaro
Lf

185
186

T
S?

187

LF

188

T

189
190

LF
Gina

191
192

T
Gina

193

T

say yes
Aloud…. You mean aloud
Yes, yes
Urgent
campaign….another
bath is coming in the spring to of
2008 this year, the DFO just
authorized to kill 270.000 baby
seals, despite the pleas or
organizations and countries to
not have the seal cull this year!
In the last weeks, over two
thousand two Harp seal …
Louder…..
Pups have drowned in the gulf
of est Lawrence…
Saint Lawrence
Saint Lawrence due to lack of Reading aloud
ice. On the Atlantic side ―the
front‖ (the waters off New
Founland and Labrador), the ice
conditions are a bit better, but
seals have perished too.
Every spring of the Eastern
coast of Canada, the hunters,
armed with clubs and piks, beat
to death hundreds of thousands
baby hooded and harp seals.
Most of the seals killed…
Killed
(she
corrected
the
pronunciation)
Are only three to four weeks
The most shocking evidence
comes from two …twenty
Two thousand one….
Two times…two thousand one
when an international team of
veterinarians who witnessed the
hunt, performed post-mortem Reading aloud
examinations
among
some
carcasses chosen randomly and
proved that a 42% of those
seals were skinned alive
Skinned means that the skin
was removed while they were
182

194

Ornela

195

?

196

Ivan

197
198
199
200

T
Ivan
T
Ivan

201
202

T
Ed

203
204

T
Ed

still alive
This is the largest mammal
killing in the world and there is
no
excuse
for
such
a
massacre…..(she
was
interrupted by her peers to
correct the pronunciation of the
word) massacre or for the
torture of these beautiful living
beings. It only gives Canada a
bad name as a primitive nation
profiting from the fur of baby
seals.
This year by late march the
Canadian seal killers armed with
clubs ad rifles will go again to
the nursery floes of the harp and
hood seal, to massacre them in
the largest mass slaughter of
marine mammals on this planet!
I have seen a video of where in
which the casadores??
Hunters
Eh...I don´t know a Zorrillo ….
Chinchilla I think
And they eat them in their heads
but they don´t kill them they
began to cut the skin when they
are still alive
I‘ve seen the video
So what do you think about it? I
have another one more hard
and to read and tell me what do
you think about it? Is about cats
in China
But those are wild cats
Yes, In China they grow and
steal cats and dogs. They put
them in overcrowded cages and
when they transport them to kill
them, thee people just throw
them form a 2 or 3 meters high
to the floor making the animals
break their legs on impact. Then
183

Reading aloud

Asking for vocabulary
Teaching vocabulary

Using own example

Scaffolding

Reading aloud

205
206

T
Ed

207

Ivan

208

?

209
210

T
?

211

LF

212

Gina

213

Ed

they take them out of their
cages slam the cats and dogs
necks on the floor to break their
necks and paralyze them (but
they are all alive, conscious and
all capable to sense pain…) and
then these people take knives
and start to peel them off alive.
The horror and excruciated…
Excruciating
Excruciating pain of these
animals ….. you can continue
Troops are widely used to
capture furry animals. These
metallic jaws, troop the animals
by the legs, neck, body and
mouth and cause them terrible
pain for hours and most likely
days often they chew off their
own paws to escape this agony,
only to bleed to death and die.
Leather is the skin of animals.
Most of the time animals are
slaughter especially for this
purpose….
Leather
Leather can be from cow skin to
ostrich or alligator
You may think it is not a big
deal, but how would you feel if
someone, kidnap you, caged
you in awful conditions and then
will skin you to make leather
chair, boots, jacket, wallet, hat
or takes your own flesh and
blood baby and rip off your
baby‘s skin and you can´t do
anything about it
Sounds horrible, isn‘t? That is
what thousand of animals have
to suffer every day. All for the
name of vanity and greed.
The video shows first about cats
and the other were about sells
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Correcting

Reading aloud

Teaching vocabulary

Reading aloud

214
215

T
Ed

216
217
218

T
Hugo
Ed

219

Hugo

220
221
222
223

T
Hugo
T
Hugo

224
225

T
Hugo

Seals
Seals sorry maybe we can
see…..
I´m glad the video doesn´t work
Yeah because they are hard
Very hard so now we are trying
to show us what kind of we do
of we have an example a little
tips for helping animals and that
is for the companies like PETA
try to show to other people to do
these things now is continue
Ok we are going to talk about
helping animals make a petition
and pass it around to all your
friends to sign, and also to your
family and also to sports groups,
social groups, church members,
teachers, classmates eh we eh
can do something like eh _____
increase convoke people to
maybe _______ to the members
of the people of the university
and maybe may conscious
about what is happening make a
letter asking the president,
ministers
or
directors
of
companies,
singers,
actors
however is in favor of support
animals cruelty urging them to
stop that cruelty immediately.
Maybe if you are in favor eh of
the animals you can see we
have the opportunity now in the
…..
Project…..
En las elections?
Elections
Making some politics that have
in favor of the environment or
Have you found out any?
Here in the Barranquilla, no, but
in Bogota there is some people
that is in favor eh but we can
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Teaching vocabulary

Self-addressed activity

Reading aloud

Referring
context

to

cultural

226

T

227

Hugo

228

T

229
230
231
232
233
234
235
236

Hugo
T
Ivan
T
Ivan
Hugo
T
Hugo

237
238

T
Hugo

maybe vote for the….
you can run for major next time
or consul
Always make polite letters. Then
send to your target. You can
make photocopies and give
them to your friends/colleagues,
so on to sign and send them.
Always like I said before
You know any famous… any
celebrities who are in favor of
_______ animals?
One of the …..the
In favor or ______ animals
I think that is ____ product
Like what?
Like _____
Teacher in the text eh
Jlo is one of the artist that____
Giving examples
Jlo appears with others actress
Hollywood workers that always
in all the charactors….
They were first
Yes….Protest for an animal
cause. Check in your telephone
directories or online for the
closest consulate, embassy,
company, etc in your area.
Protests need to be from at
least half an hour to one hour.
Staying longer, it‘s difficult
because the people who
participate have other things to
do. So if you want if you can
coordinate with a group of
person that have free time and
have disponibility to do that and
maybe use t-shirts or some
informative eh… to _____ spay
and neuther all your pets and
tell others to do it too. Don‘t buy Raising awareness on
animals in stores or puppy mills. discourse
There are millions out there who
need help and someone who
186

239
240

T
Hugo

241
242

T
Hugo

243
244
245
246

T
Sts
T
Hugo

loves and care for them. Don´t
go to Zoo‘s and aquariums
animals have been kidnapped
and often their mothers are
killed in order to capture them.
Their
life
span
reduces
dramatically and they live in
prison for the rest of their life
eh… in some case like zona
cafetera?
Coffee Region
Coffee Region we can found eh
some
space
when
some
animals can live and you can
see they are not in jails or…
In cages
In cages….. Don´t assist to
bullfights, rodeos, and dogfights,
so on. Even if you are curious
just by paying your ticket you
are helping to maintain those
extremely cruel business and
here in la Costa there is a …..
Veinte de enero
Yes
The corralejas
Buy products of companies
don´t test on animals, millions of
animals die after days or years
of agony in laboratories in
senseless,
worthless
experiments that doesn´t make
sense, since their genes and
reactions differ enormously from
humans. Never buy animal parts
ivory, turtle, shell, fur denounce
to the authorities if you see
people selling ivory, turtle shell,
and coral _____ and yes and
the season of Iguana eggs
when every person in the corner
buys that and they are not eh..
allow to sell that we can inform
to the authorities
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Asking for vocabulary
Teaching vocabulary

Teaching vocabulary
Reading aloud

Using context
Using context

Using the contex

247
248
249

250
251
252

253
254
255
256
257

258
259

260
261

T

Have you ever eaten an
iguana‘s eggs?
Sts
Nooooo, never (laughing)
T
Ornela you are from la Guajira
you have never eaten Iguana‘s
eggs?
Ornela Yes
T
Ahhhhhh!!!
Hugo I think that when we were young
eh…want to buy a Oso
peresoso?
T
Sloth
Hugo Like a sloth
T
I am going vegetarian I eat meat
once a week
Hugo Yes but osteoporosis…..
Ed
We have a curious a curios
reading and this is the last one
and this for _____ pay attention
so we have to read that ah
some things that you find in this
reading are true no one knows
but some organizations like
PETA try to bring this kind of
article what do you think is
going on if take this article in
Spanish and if you going to
Bogota to la Plaza de Toros and
you start to show this to the
people
Ivan
Someone is going to ____
Ed
Maybe…..research some things
that appear in this reading are
true so read think about it and
let‘s talk about it and few
minutes and that is (he gave
some minutes for sts to read the
article)…. Vaseline is your eyes
what about …..
I stopped the recording as they were
reading
Alvaro Let´s talk about the bulls,
Ornela……
Ornela I know that they wasn´t in a
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Asking for vocabulary
Teaching vocabulary

Referring
context

to

cultural

Silent reading of text

Understanding ideas

262

Ed

263
264
265
266

Ivan
Ed
T
Ed

267
268

T
Ed

269

Alvaro

270
271

T
Alvaro

272
273

T
Alvaro

274
275

T
Alvaro

276
277

T
Alvaro

278

T

279
280

Alvaro
T

room with no food and water
and I didn´t know about the
Vaseline in the eyes and the
coral cordet??
Didn´t see the analyst in a bull
life?
Maybe____
It‘s possible
What is not true?
Cornet in the nose? Because
the bull is…..how do you say
sangrando?
Bleeding
Bleeding in the nose and never
never never see
We see for example in Spain
the
place
of
Macarena
eh….torero?
Bullfighter
Bullfighter like a hero and say
elogios?
Phrases
Phrases and is the little of the
moment but the reading is a
bull, the bull don´t attach if you
can stay in an area
Arena
Not in the parade yes, for
example the bull don‘t attack or
for that they like I think that is
something very horrible that
doing to this animal for example
I am from Sincelejo and our
celebration famous is 20 de
enero and the corralejas is
exciting and I enjoy but the
that‘s the real life
Do you still enjoy?
Well in corralejas the…don´t kill
the bull but……
But they still torture
Yes, with the látigo
Whip
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Asking for vocabulary
Teaching vocabulary

Asking for vocabulary
Teaching vocabulary
Asking for vocabulary
Teaching vocabulary

Using context

Raising awareness on
similarities
Asking for vocabulary
Teaching vocabulary
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Alvaro

282

T

283

Alvaro

284
285

T
Alvaro

286

T

287
288
289

Ivan
T
Ivan

290

LF

291

Alvaro

We have to change our ideas
for example me but is a custom
from my grandfather and my
father and all my family go all
the years
That‘s part what we discussed
remember what we read about
the whales the first classes they
said that killing of the whales
was a tradition from their
parents bullfighting is a big
tradition in Spain and in Bogota
in Cartagena and the corralejas
is a big tradition here but the
fact that something is a tradition
makes it value that‘s a question
We have to conserve our
tradition
Do we have to?
But is a …… we are in a world
that change all days and change
our times we don´t think like that
now the suffer of the animals we
have to think a place our
conscious well that all thank you
for your attention
Let‘s have a debate about that
what about the traditions do we
need to preserve our traditions?
No maybe they practice the …..
Bullfighting
Bullfighting maybe for them is
normal but they have to be
conscious that they are making
fun on an animal that is not a
good thing that is not normal
and they have to change I think
maybe it could be a custom a
tradition that they have many
years that they have to do
something
Teacher for me in conclusion all
time is unsure _______
Teacher
what
about
the
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Activating
knowledge

Referring
context

prior

to

cultural

Debating

Drawing a conclusion

Sincelejo corralejas for example
Barranquilla with carnavals
292
T
What‘s the difference you tell
me (tape recorder fell down)…..
293 Ornela This activity don‘t pay my
attention I think the same if
294
T
Would you be in favor of
eliminating all those activities
bullfighting, corralejas …..
295 Ornela I would like that don‘t hurt the
animals but …..
296
LF
Not with the culture with the
traditions is the essence with
the things I think that is our
thought about the thing we have
to do and for me is a bad thing
and I like that the government deny this kind of tradition
because too much I don´t know
the entorno…..
Asking for vocabulary
297
T
Surroundings, the environment Teaching vocabulary
298
LF
Yes
299 Alvaro If you have any other questions
300
T
OK but I feel that was alvaro the
only one who agreed with the
firs text when we have the text
about Greenpeace and the text Drawing conclusion
of the corporation was alvaro
the only one who agreed with
the corporation from the group
from the organize the group?
301 Alvaro Yes….
The taped stopped and the teacher continue debating about the topic….END
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Name of the Project:

No. of observation/ Interview:
Institution:
Date:
Time:
Observer:

How students acquire their proficiency level in the
IRP: The case of Fifth semester in Technology
Environment y Progress
Exploratory observation No.4
Universidad del Norte
October 29th, 2007 (Monday class)
4:30 p.m. – 5:30 pm.
MEGA

Conventions: T= teacher, Eduardo (Ed.), Hugo, Alvaro, Ana, Ornela, Ivan, Luisa
Fernanda (LF). Sts=all students in chorus, unintelligible: ______
No.

Turn

1

T

2

Ivan

3

T

4
5

Ivan
T

Description
Class started and there was a
student who came into the room
and told the teacher that there
was an obligatory conference
and she added that the teacher
told her that it was demandatory
to be in the conference. Some
students do not want to go as
the speech is about Fen Shui
So… what happened here we
assume that these numbers are
correct because I do not thing is
gonna write false numbers what
happened so that these figures
here said something and these
figures
said
something
completely different
He says that the beginning of
ninety five it has increased to
over one hundred six million
between and in nineteen ninety
eight it is the same
But compare ninety eight to
ninety five
Yes it increased
It increased on unemployment
so what happens … if the
numbers of jobs increases does
it mean that unemployment
decreases… necessarily? If
192

Categories

Raising awareness on
discourse

Comparing data

Understanding ideas

Scaffolding

6
7
8

Alvaro
T
Alvaro

9

T

10
11

Ivan
T

12

Ornela

13

T

14

Ornela

15

T

16

Ivan

today there are a hundred jobs
and in two years there are a
hundred a ten jobs does it
means that unemployment is
going down?
No
Why not?
Maybe the people _____ to find
a job
But I say if today there are a
hundred million jobs and in two
years there are a hundred a ten
millions jobs does it mean that
unemployment has gone down?
Mathematically it is
Really? How do I obtain the
figures from unemployment?
How do we know if there is
unemployment?
Because
we
divide
unemployment with the no
employment ____ and leave the
rate
So if there are more jobs does it
mean that there is less
unemployment
Because maybe that employs
the number of jobs is not to
people with less qualifications
so is for people with high
qualifications
But with high qualifications or
low qualifications still there are
jobs we are not talking about the
quality of jobs we are talking
about the number of employed
people so think if there are a
hundred millions of jobs today
and two years there are a
hundred and ten millions jobs
does
it
mean
that
unemployment has gone down
No it doesn‘t because the
population increase too
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Scaffolding

Knowledge related to
other subjects

Scaffolding

Understanding ideas

17

T

18

Ivan

19

T

20
21

Ivan
T

22
Ivan
23
T
24
Ivan
25 adriana
26
T
27
Ivan
28
T
29
30

Alvaro
T

31

Ivan

Because
the
population
increases so in order for
population
where
unemployment to go down what
has to happen…..
It has to grow more than the
population
It has to grow more than the
population so maybe this
number is correct maybe there
were six million more jobs but
what happen ……
The population…..
The population grew a lot more
that this so that we have here
this information but on the chart
of unemployment we have an
unemployment group so why is
he doing …why is he using
these numbers if he is an expert
in economics? He knows how to
measure unemployment why is
he using numbers instead of
percentages? Why does he
chose because he chose the
numbers of jobs and not the
percentage of employ people or
unemployed people why did he
chose that?
Maybe to convince
To convince people …..
To make a…..
To show reality
Is he showing reality?
No
What is he showing what is his
point with these numbers?
Has more impact
What is his point when he said
these numbers? What is the
point of that paragraph to
demonstrate what?
To demonstrate that job creation
exceed job culture
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Scaffolding

Understanding ideas

Scaffolding
Understanding ideas

Discourse awareness

Scaffolding

Understanding of ideas

Scaffolding

Scaffolding

32

T

33
34

Ivan
T

35 Adriana
36

T

36 Adriana
37

T

Aha…
but
actually
what
happen?
That´s not true
That´s not true is a lie he is
manipulating the information it
say the number of jobs maybe
increase but the population
grew more that the population
did so he is telling a lie and he is
using numbers instead of
percentages
because
the
numbers tell the story the
numbers tell the story he wants
to tell that there are more jobs
Because he is not mention that
maybe the population is grow
He
doesn‘t
mention
the
population is growing and is you
are not an expert on economics
or you are not very aware what
you are reading you get
convince what he said but we
see the reality between ninety
eighty
and
ninety
five
unemployment grew
Contradiction

Scaffolding
Understanding ideas

Raising awareness on
discourse

Understanding ideas

Knowledge related to
other subjects

Raising awareness on
discourse

So is a contradiction so you see
even when a person uses
numbers and uses figures even Raising awareness on
if he uses the correct numbers it discourse
doesn´t mean he is telling the
truth so there are many factors
to analyze this is to show you
that don´t get convince only
because
people
tell
you
percentages and numbers and
figures because they can
manipulate the truth that‘s what
I wanted to point out because of
the last time and now we are
going into writing the essay
remember you have to write an Applicability to writing
essay at the end of the
195

38
39
40
41

42
43

Ivan
T
Ivan
T

Ivan
T

44
45
46

T
Ornela
T

47
48
49

Ornela
T
Ornela

50
51
52
53

T
Ornela
T
Ornela

semester… to make it easy for
you are going to write an essay
on the same topic of your
presentation and you have
already done half the essay
because you have the questions
and the information you already
searching so image that you
topic is downsizing …
Is individual or …
Individual…
In the same group?
Individual writing is individual
there are things you can do
alone and there are things you
can do group writing is one of
those things so if your topic is
downsizing what did I tell you to
do with the presentation?
Make questions…
To write the questions OK so
you are not only have the topics
but you write questions what are
the questions for downsizing?
What was eh… Christopher Lee
the man who wrote this? What
does he want to demonstrate?
What is his point? Is downsizing
good or bad?
Some students arrive late to
class and interrupted it.
So is downsizing good or bad?
Bad…
According to Christopher Lee
look at sentence what he states
…
Is grossly misleading
The term is misleading and …
More important, the social and
economic adjustments…
So it says that downsizing is …
Benefits…
What kind of benefits?
Social and economics…
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scaffolding

scaffolding
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Knowledge related to
other subjects
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T
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Ivan
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Social and economics so your
question would be you have to
have the question you are
talking about the effects of
downsizing what question will
be…
What kind of effects does
downsizing…?
Effects on what?
Downsizing
Are the effects … aha… what
kind of effects …
Do downsizing…
Or does downsizing have on
society? Now, where are the
effects that you expect to find?
What areas …
Social and economics…
Social and economics you have
a question after the question
what do you need to do? How
do you answer that question?
How do we demonstrate if
downsizing is good or bad?
Research…
Research… what are we going
to research? If I want to find out
if downsizing is good or bad
what do I need to find out?
Opinions…
Statistics…
But opinions are opinions... how
do I find out they are facts if I
want to know if downsizing and
it is OK with the social and
economic effects …how do I
find it out?
Facts?
What facts? In the specific case
of downsizing what facts?
Facts on the economics…
The statistics
Of what?
Of downsizing
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Statistics of downsizing?
Statistics of the economy
What statistics?
Statistics of employment…
Statistics on employment …
where?
in the DANE
Statistics from where? From
Norway, Tehran, from Vietnam
from where?
It depends on the country that
you wanna research
Uh you wanna focus on the
country. What country are you
going to focus on?
United States
you are going to focus in United
States that´s something else
in____ topic but what statistics
in the United States are you
going to find out? If you want to
know downsizing is good or bad
you need to find statistics of
unemployment where?
The industries
The statistics of unemployment
are in the industries?
Of the work …..
You
say
statistics
of
unemployment but where …
what are you looking for?
Downsizing
What is your question?

Word association
scaffolding
Awareness on the topic
scaffolding

Understanding ideas

scaffolding

Scaffolding
Raising awareness on
the text

The effects of …..
The effects of what?
scaffolding
Downsizing
So what do you need to study...
if you want to study the effects
of downsizing what places do
you need to focus on?
Places in the US
Aha But which places in the
US?
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Markets, companies …..
What kind of effects does
downsizing have on society?
Which society?
Workers society
What is that?
Teacher people who work
Where?
Companies
What companies?
Of the United States
All kind of companies
If you are studying the effect of
downsizing
what
kind
of
companies are you going to
study?
Chemicals
Why chemical companies?
The
companies
who
are
growing
You are studying the effects of
downsizing what companies are
you going to study?
The big companies
What
companies...
The
companies of what …the
companies that have downsized
so you have to focus on the
companies that have downsized
and those companies are
located where?
United states
But where in the united states
so if you find out that General
Motors
downsized
the
companies in Michigan you
need to study the statistics of
unemployment where?
In Michigan
In Michigan so look for statistic
for unemployment in Michigan,
where else? And how many
examples do you need to find
out this? If you want to show
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that downsizing is good or bad
you need to find… give at least
a number how many companies
are you going to study?
Ten…
You could study ten or you
could do it by area find the are
where most downsizing has
taken place in the North of the
United States in Michigan or in
Texas or in … find a states two
or
three
states
where
downsizing has taken the most
place or where most companies
have
downsized
besides
statistics of employment so what
do you have to find out? How do
statistics helping with the
question? Let‘s say you find out
that in Michigan ten companies
have downsized and you look
for the unemployment statistics?
What is going to tell you?
The number of people…
The number of people affected
with
downsizing
but
in
general??
What is good or bad
How is downsizing good or bad
for employment? Let‘s say the
state of Michigan and we have
in Michigan General Motors
fired ten thousands workers and
Goodyear fired five thousands
and what else Wal-Mart fired
two thousand but that is the
statistics of downsizing but you
are looking for the statistics of
unemployment what do you
need to find out?
The reason…
What do statistics tell you?
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Fired and you are going to
compare that to what?
To people who is working …
You are trying to find if
downsizing is good or bad and
downsizing took place here let‘s
say in nineteen eighty to give a
number you need to find
statistics of nineteen seventy
nine and compare to statistics of
…
Nineteen eighty-five…
Nineteen eighty-five and see
what?
If employment…
In what increase…
Unemployment
Unemployment increased so if
your statistics of unemployment
before downsizing and after
downsizing so unemployment
increased after downsizing,
downsizing is bad, now is bad
for the workers …
But not for the companies…
Now you have to find out is bad
or good for the companies what
do you need to find out? So we
know is bad for the workers and
if it is bad for the workers
economically or socially
Social
Now you have to find out if it is
bad economically how do you
find out if it is economically?
If the company grows…
If the company grows and the
statistics of the year in the state
GDP and gross domestic
product, yes, and per capital so
with those activities we would
say downsizing is good how do
you demonstrate downsizing is
good or bad socially? You know
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that unemployment increased
what other effects that was on
unemployment increases?
Poverty
Poverty, so you have to find out
if…
If poverty increased…
If poverty increased when?
Before and after downsizing
what else? Health would be the
statistics on what?
Security
Security what statistics do we
have there? But what statistics
of what the number of what?
How do you know if security is
good or bad? You mention you
come what…
Dead
Dead is not exactly is you die of
a heart attack? It doesn‘t mean
you…
crime
The number of crimes so you
need crime statistics. Are these
crimes higher or lower before
and after downsizing? Anything
else? When people are poor
when they don‘t have jobs and
they are committing crimes what
else goes up? Kids in schools,
education because the people
don‘t have the money to send
them to school you could find
certain statistics to prove that
downsizing is good or bad you
compare them and you said if it
right or wrong, so you are in the
process of gathering information
and you are comparing after you
have compared you have to
reach a decision, what‘s the
decision then, imagine, make a
decision right now…
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Can‘t stop?
You imagine, some people may
say is good some people may
say is bad so you have to write Applicability to writing
the thesis statement… the
thesis statement is what you are
going to demonstrate in the
essay so let‘s say that after
doing your comparison you
concluded that downsizing is
bad and you say because of
what?
Because of social ….
Like?
Like poverty, crime, education Understanding ideas
lower down after downsizing
So could write something like
what… the increase in what? in
poverty, and crime so this could
go first in unemployment,
poverty, and crime where? In…
Where does poverty increased? Scaffolding
In society…
But what society?
In the states?
Where did you make your
research?
In Michigan…
United States…
But these are what? States
where ... what are we studying
in Michigan? What did you
choose Michigan? Because
what
happened
there?
Because…
Downsizing increase?
What happened in Michigan?
General motors…..
Big companies what?
Fired…
Downsized so where downsize
takes place suggests that what
this suggests?
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Is bad
We are not going to say
downsizing is bad of course you
already mention downsizing,
how are we going to replace
downsizing...
What
is
downsizing of what?
Is bad
No, give a word not to mention
downsizing, you are gonna say
that downsizing is bad but in
other words because you are
not gonna say downsizing is
bad so let‘s say in nicer words,
suggests that instead of say
downsizing what can we say?
Affect the society?
Instead of saying bad we can
say affects society. How?
Negatively, now instead of
saying downsizing let‘s say this
practice and then you have the
thesis….
I can say this research?
Downsizing is our research
Not but we are researching…
Yes but you are saying
downsizing
affects
society
negatively. What affects society
negatively? Downsizing, this
practice here is effects so there
you have a thesis statement,
first you have a question, then
you do the research and you
answering the question based
on your research is that a
process clear? If you do not
have a thesis statement and you
if you do not have the question
you can not start writing an
essay because you are gonna
go … you are gonna start
talking about Junior other about
Name or I don‘t know what so
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after you have your thesis
statement… May I erase this
part? What do you do now?
What elements do you have in
the thesis statement? You can
only talk in your essay what you
mention here in this thesis
statement, so you are gonna
talk about what? Increase first
the rate of unemployment,
second you continue with
poverty and third you talk about
crime and for each of these
ideas you find your statistics
your support etcetera…and here
we have an outline we are… I
am not gonna accept your
essay until you have written
thesis statement and an outline
and need you to check this
before you go if you do nothing
and then you show me at the
end an essay I do not know who
wrote I watched because I need
to see that you write OK you
already have your question
because you already prepared
for the presentation. Right? Yes,
so I need everybody to have an
outline now how are you going
to support your reliant besides
you need the statistics what else
do you need?
Some factors…..
Like what? Those are statistics
besides statistics what else can
you use? A first opinion OK
maybe that was on theories,
economical theories so you are
going to use that to support your Applicability to writing
essay after you have an outline Raising awareness on
and you already did your discourse
research you are going to
choose
experts
opinions,
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statistics any facts to support
and your are gonna just copy
and paste it under for example
you found an opinion that says
of the economic Nobel prize that
says that downsizing eh in the
long term always creates
unemployment you paste that in
your outline you find an expert
opinion about poverty that is
caused by downsizing and you
paste it her.
Can we do that with the
information that is copy and
paste you have to…
We are doing the outline now I
want my next class how to cite
that information but the first step
is to have the information that
you think is important for you to
use, in the outline… and you
copy and paste because some
information you are gonna need
this
information
and
this
information... next class I am
going to tell you how to cite that
information how to use that
information in the essay so
before… now you are going to
write making the blueprint of the
house your gonna say here I am
going to put this here I am going
to put this here I am going to
write this is the information I am
going to use this is the support I
am going to have later I will
explain how to organize that
information you know about
plagiarism right
Uh…
You know about plagiarism,
you know what plagiarism is?
Plágio
What is plagiarism?
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To copy something…copy and
paste
How much?
One word
Less than a paragraph. With a
phrase, with a line, so please I
am gonna explain exactly how
not to do it
If we wanna…(end of the tape)
The teacher finished her class
by suggesting her students to
start writing the essays and she
will help them to correct.
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APPENDIX D: ACTIVITIES FROM THE TEACHER
(authorized by the author)
What conclusions can you draw from each author‘s lexical choices?

SEMANTIC RELATIONS
In addition to the authors‘ lexical choices, or the selection of particular words, a
message is conveyed through the relations established between these words in the
text. You are already familiar with concepts such as synonymy or antonymy. This
section will expand your knowledge in this area.
Some of these relations are fixed in language. For example, if I ask you for a
synonym of pretty, it won‘t take you more than one second to reply ―beautiful‖.
When asked for the antonym of ―black‖, you will immediately answer ―white‖. To
this kind of relation, we will call lexical.
On the other hand, some relations are established in a particular context. They are
―text-bound‖; that is, they do not make sense in a different situation. For example,
we could say that ―teacher‖ and ―professor‖ are synonyms. However, in some
particular academic contexts (British universities), a ―professor‖ might feel offended
if called a ―teacher‖, since this term is ripping him off of his/her significant academic
achievements. In this case, instead of synonyms, the terms ―teacher‖ and
―professor‖ can be considered ―opposites‖. Since this relation works only in this
specific context, it is called an instantial relation.
Halliday and Hasan (1976) classify these relations as follows:
LEXICAL
RELATIONS
language)
SYNONYMY
brutal = cruel

ANTONYMY
modern ≠ traditional

(in INSTANTIAL
RELATIONS
(in
context)
A=B
EQUIVALENCE
the excitement of the crowd turns the
kill into a carnival,
A≠B
OPPOSITION
Eleven hours of hell for these social,
family-oriented animals.
The amazing thing about these kills is
that the whole affair is an
"entertaining"
event
for
the
Islanders and their families
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HYPONYMY
sea mammals
whales

A is a kind of B

dolphins
porpoises

INCLUSION
food
lamb fish

whale

MERONYMY
A is a part of B
Which parts are mentioned?
The whalers then slash with 6-inch At least once a fortnight he and his
knives to try and sever the spinal family eat pilot whale meat for dinner.
column and the main arteries They also eat the blubber together
behind the whales' heads. In the with dried fish
crowded chaos, no one is spared
even mothers and their babies are
killed.
Whales are food
Whales are living organisms that
suffer.
Whales are part of a family
COLLOCATION
A+B
Which adjectives modify the nouns?
Which adverbs modify the verbs?
The Faroese have been catching The bay eventually turns into a bloodpilot whales since the 10th century soaked killing ground of half-dead
whales and horribly-mutilated dead
Whales are caught, not killed.
whales.
There are no adjectives for whale
the Islanders brutally slaughter up
or adverbs for catching.
to 3,000 pilot whales
The adjectives and adverbs indicate
the suffering of the whales, the
brutality of the event, and the
extension of the damage.
Now, go back to the texts and complete the following charts:
Hyponymy and Inclusion
a. Faroese

Great
Wall
In China
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b. Greenpeace

boats

whales
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Medical scientific advances have significantly extended humans‘ life expectancy
rates. But what happens when despite all medical efforts and technological devices
recovery is impossible?
EUTHANASIA
In which of the following cases, if any, do you think euthanasia is acceptable?
1. A patient who has been in persistent vegetative state for three years. He
didn‘t make a living will indicating his desire for euthanasia.
2. A 70-year-old woman who persistently asks for active euthanasia. She is in
such pain that conventional medicine won‘t help her.
3. A 30-year-old mother with Lou Gehrig‘s disease, a disorder that
progressively stops muscles from working, ultimately causing death by
asphyxia.
4. A quadriplegic with no other ailments or hope for recovery who has been
requesting to die for 30 years.
Do you think people have a ―right to die‖?
If you are opposed to it for religious reasons, do you think people with different
religious beliefs should have this right?
Read the following text. As you read, decide whether you agree with the
euthanasia program described. If you personally were not willing to participate in it,
do you think others should have the right to do it?
Some information has been removed to avoid bias.
EUTHANASIA PROJECT SEES 70,273 INCURABLE RETARDED PEOPLE PUT
TO DEATH
In 19__, a ______ father by the name of ______ wrote to _______ asking that his
child, born blind, retarded and with one arm and one leg, be granted a mercy
death, or euthanasia. The case so moved ______ that he ordered his personal
physician to establish if the claims were true, and if so, that the child be granted
euthanasia. This case was to be the start of a legal euthanasia program, the first in
Western civilization since the times of the Spartans and early Romans, who had
also engaged in mercy killings of severely retarded and deformed children.
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In all, some 5,000 retarded and deformed children were granted euthanasia by the
government before the end of the war - with each case being individually reviewed
by
a specially appointed committee. The policy of administering euthanasia to
retarded
and deformed children was then also extended to incurably insane adults. Thanks
to the habit of keeping meticulous records, the exact number of incurably insane
adults granted euthanasia is known: 70,273.
Although the adult euthanasia project was conducted in secret, it was impossible to
conceal such things from the public, and by 19__, news of the mercy killings had
been leaked. Growing public pressure on the government forced the abandonment
of the program in that year.
Do you have all the information you need to agree or disagree with the program?
Write at least five (5) questions that the text does not answer.
1. ________________________________________________________
2. ________________________________________________________
3. ________________________________________________________
4. ________________________________________________________
5. ________________________________________________________

Which war do you think the author refers to in the second paragraph?
What government engaged in this program?
Does knowing the creator of this program affect your opinion about it?
Predict the answers to the questions you previously wrote
1. ________________________________________________________
2. ________________________________________________________
3. ________________________________________________________
4. ________________________________________________________
5. ________________________________________________________
212

Now read the following text and check your predictions.
Nazi Euthanasia
In October of 1939 amid the turmoil of the outbreak of war Hitler ordered
widespread "mercy killing" of the sick and disabled.
Code named "Aktion T 4," the Nazi euthanasia program to eliminate "life
unworthy of life" at first focused on newborns and very young children.
5 Midwives and doctors were required to register children up to age three who
showed symptoms of mental retardation, physical deformity, or other
symptoms included on a questionnaire from the Reich Health Ministry.
A decision on whether to allow the child to live was then made by three
medical experts solely on the basis of the questionnaire, without any
10 examination and without reading any medical records.
Each expert placed a + mark in red pencil or - mark in blue pencil under the
term "treatment" on a special form. A red plus mark meant a decision to kill
the child. A blue minus sign meant a decision against killing. Three plus
symbols resulted in a euthanasia warrant being issued and the transfer of the
15 child to a 'Children's Specialty Department' for death by injection or gradual
starvation.
The decision had to be unanimous. In cases where the decision was not
unanimous the child was kept under observation and another attempt would
be made to get a unanimous decision.
20 The Nazi euthanasia program quickly expanded to include older disabled
children and adults. Hitler's decree of October, 1939, typed on his personal
stationery and back dated to Sept. 1, enlarged "the authority of certain
physicians to be designated by name in such manner that persons who,
according to human judgment, are incurable can, upon a most careful
25 diagnosis of their condition of sickness, be accorded a mercy death."
Questionnaires were then distributed to mental institutions, hospitals and
other institutions caring for the chronically ill.
Patients had to be reported if they suffered from schizophrenia, epilepsy,
senile disorders, therapy resistant paralysis and syphilitic diseases,
30 retardation, encephalitis, Huntington's chorea and other neurological
conditions, also those who had been continuously in institutions for at least 5
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years, or were criminally insane, or did not posses German citizenship or
were not of German or related blood, including Jews, Negroes, and Gypsies.
A total of six killing centers were established including the well known
35 psychiatric clinic at Hadamar. The euthanasia program was eventually
headed by an SS man named Christian Wirth, a notorious brute with the
nickname 'the savage Christian.'
At Brandenburg, a former prison was converted into a killing center where the
first Nazi experimental gassings took place. The gas chambers were
40 disguised as shower rooms, but were actually hermetically sealed chambers
connected by pipes to cylinders of carbon monoxide. Patients were generally
drugged before being led naked into the gas chamber. Each killing center
included a crematorium where the
bodies were taken for disposal.
45 Families were then falsely told the
cause of death was medical such as
heart failure or pneumonia.
But the huge increase in the death
rate for the disabled combined with
50 the very obvious plumes of odorous
smoke over the killing centers
aroused suspicion and fear. At
Hadamar, for example, local children
even taunted arriving busloads of patients by saying "here comes some more
55 to be gassed."
(Photo credit: Hessisches Hauptstaatsarchiv, courtesy of USHMM Photo
Archives)
On August 3, 1941, a Catholic Bishop, Clemens von Galen delivered a
sermon in Münster Cathedral attacking the Nazi euthanasia program calling it
60 "plain murder." The sermon sent a shockwave through the Nazi leadership by
publicly condemning the program and urged German Catholics to "withdraw
ourselves and our faithful from their (Nazi) influence so that we may not be
contaminated by their thinking and their ungodly behavior."
As a result, on August 23, Hitler suspended Aktion T4, which had accounted
65 for nearly a hundred thousand deaths by this time.
The Nazis retaliated against the Bishop by beheading three parish priests
who had distributed his sermon, but left the Bishop unharmed to avoid
making him into a martyr.
However, the Nazi euthanasia program quietly continued, but without the
70 widespread gassings. Drugs and starvation were used instead and doctors
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were encouraged to decide in favor of death whenever euthanasia was being
considered.
The use of gas chambers at the euthanasia killing centers ultimately served
as training centers for the SS. They used the technical knowledge and
75 experience gained during the euthanasia program to construct huge killing
centers at Auschwitz, Treblinka and other concentration camps in an attempt
to exterminate the entire Jewish population of Europe. SS personnel from the
euthanasia killing centers, notably Wirth, Franz Reichleitner and Franz Stangl
later commanded extermination camps.
Has your opinion changed?
How did the author of the first text convince you of the benefits of the
program?
We already studied how the lexical (word) choices may be used to manipulate
information. Let‘s review.
Find two equivalents of the ―euthanasia‖ in the first text
Euthanasia = ______________ = ___________________
What words collocate with euthanasia?
______________ (verb)

+ euthanasia

______________ (adjective) + euthanasia
What effect do these choices have on the reader?
It should be clear to you by now how the same event may be expressed using
words that convey opposing ideas. For example a person who blows
him/herself up may be called a ―terrorist‖, ―a martyr‖, or ―a hero‖, as seen in
our national anthem:
Ricaurte en San Mateo,
en átomos volando
deber antes que vida
con llamas escribió.
In addition to the vocabulary, an author can convey his point of view through
the grammar.

215

TRANSITIVITY
Look at the following headline:
Three peasants killed in combats with the guerrillas.
This statement leaves some questions unanswered, and the information
presented can be quite misleading.
Who killed the peasants?
Were they participating in the combats?
Who were the parties in the combat?
Were the guerrillas responsible for the peasants‘ death?
Were the peasants fighting on the guerrilla‘s side?
The following are new wordings for the same headline. Which effect on the
reader may these wordings have, and why might an author choose one over
the others?
1. Army
killed
three
peasants
in
combats
with
the
guerrillas_________________________________________________
________________________________________________________
2. Three peasants dead in combats with
guerrillas_________________________________________________
________________________________________________________
3. New Guerrilla attack: three peasants
dead____________________________________________________
________________________________________________________
4. Army murdered three peasants
___________________________________________________________
___________________________________________________________
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Now observe the first sentence of the first text:
In 1938,
Circumstanc
e

a German father by the name of Knauer wrote
Agent
Proces
s

to Hitler
Goal or
Affected

In this sentence, it is clear who performed the action or process, the German
father; this type of participant has been called the ―Agent‖. ―Hitler‖ on the
other hand, is the ―goal‖ of the process. The process of writing is directed at
him. Therefore, in this sentence, responsibility for initiating the program is
clearly assigned to the father. Hitler is merely receiving a letter.
However, there are several ways to present events while diminishing or hiding
the responsibility of the ―doer‖.
These are classified them as follows,
1. Passivisation: The sentence appears in passive voice. The agent may
appear, but at the end of the sentence, thus lessening the degree of
responsibility for the action.
In all, some 5,000 retarded and deformed children were granted
Affected
Process
euthanasia by the government before the end of the war…
Agent
2. Agent Deletion: The sentence is in passive voice, but the agent does
not appear.
…that the child be granted euthanasia. ____?_____
Affected Process
Agent

3. Nominalization: The process is turned into a noun; therefore, no agent
is present.
This case was to be the start of a legal euthanasia program…
Who started the program?
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Now find in the texts, at least two examples of each case, and indicate the
participants and the processes.
1. Passivization:

2. Agent Deletion:

3. Nominalization:

The type of process performed by the participants is also important. These
are the main categories
1. Material: they obviously involve the movement of matter. E.g. run, kill,
kiss, touch, fly, etc.
2. Mental: These take place in our brains. E.g. think, imagine, consider,
dream, etc.
3. Relational: These establish a link between the two parts of the
sentence. The most common are the verb ―to be‖ and ―to have‖. Other
examples are become, smell, taste, look, etc.
4. Verbal: These involve oral or written communication. E.g. say, tell,
exclaim, yell, write, etc.
The question is then, what kind of processes each participant is assigned.
The agents who perform material processes are assigned greater
responsibility than those who only perform mental or verbal processes.
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Which processes do the following agents perform in the first text?
Participant
The father

Processes

Type

Hitler

The government

The committee

What can you conclude from this analysis?
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
__________________________
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Here‘s a simple reading test. After reading the news below, indicate whether
the following statements are true or false.
1.
2.
3.
4.
5.
6.
7.

Bin Laden wants to kill 4 million Americans.
He will use nuclear weapons.
The bombs are home made.
He will attack before the end of 2007 at the latest.
The bombs are already in America
The terrorists are from Pakistan and Iran.
He will attack cities all over the United States.

Bin Laden's Goal: Kill 4 Million Americans
Stewart Stogel, NewsMax.com
Wednesday, July 14, 2004
"It is not a question of if....it is a question of when," claims the author of a
controversial new book "Osama's Revenge: The Next 9/11: What the Media
and the Government Haven't Told You," (Prometheus Books, click here).
5 Paul Williams, an investigative journalist and author, says information he has
obtained and some he was given access to all point to another attack by alQaida on the U.S. mainland.
"I believe that between now and 2007, Osama bin Laden and al-Qaida will
attack the U.S. with [stolen] nuclear weapons. I have no doubt about it," says
10 Williams. The allegations were made during an extensive interview with
NewsMax.com.
Williams says his "intelligence" concludes the most likely means of attack
would come in the form of a "suitcase [size] tactical nuclear bomb." "The
chatter that everyone is referring to is coming from the nest in Pakistan, a
15 virulent nest in Iran. The chatter is all about nukes being here. ... The best
bang for the buck is nuclear; they [al-Qaida] know that."
Such bombs are estimated to have an explosive strength of approximately
"10 kilotons" and could weigh less than 35 pounds. "With today's technology
and the Internet, an experienced person could easily assemble such a bomb
20 in his home garage," Williams explained.
A bomb of that strength could easily level Manhattan and spread lethal
radiation throughout the New York City metro area, says the author. "It could
render Manhattan unlivable for 1,000 years," he estimated.
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According to Williams, several of the "suitcase nukes" are already inside the
25 U.S. Some could have been smuggled in overland from Canada or Mexico, or
shipped from overseas via container ships, he explained.
Another, more ominous method was a throwback to the Cold War era.
Williams, quoting Russian military officials, says Moscow secretly slipped into
the continental U.S. several suitcase nukes to be activated in case of the
30 breakout of hostilities with Washington.
Today, Williams says many of those "sleeper" nukes remain in place because
some in the Kremlin still believe a conflict with the U.S. is possible. The
author insists that al-Qaida has "thousands" of sympathizers and numerous
sleeper cells in the United States ready to carry out new attacks when given
35 the OK.
Among the cities Williams says are vulnerable include: New York, Chicago,
Washington, Boston, Los Angeles, Philadelphia, Dallas, Valdez, Alaska (oil
pipelines and shipping), and Rappahannock County, Va.
Why a Small County in Rural Virginia?
40 Williams says it is the home of the underground command center the White
House would move to in the event of war.
The author refers to recent comments made by Vice President Dick Cheney
as verification the nuclear threat from bin Laden is real. He also points out
that al-Qaida and bin Laden have publicly proclaimed their goal is to kill "4
45 million Americans."
Why 4 Million?
Williams claims that bin Laden estimates that U.S. policy in the Middle East
and in Eastern Europe have resulted in the deaths of 4 million followers of
Islam. The author is at a loss as to explain why the White House has not
50 taken more definitive actions. "I cannot figure out why they have not done
more to address the threat. Maybe they don't know how or hope nothing will
happen."
He also blasts the U.S. mass media for not reporting the "problem." "With the
exception of Fox News, the problem has received or little or no attention,
55 despite comments from the vice president of the United States. Maybe they
just don't understand what it is going on."
Williams says such nukes made it onto the black market after the collapse of
the Soviet Union (1991) and during the following decade when Pakistan, with
the assistance of China and North Korea, exploded its first atomic bombs.
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60 Flush with cash from his secret Afghan/Pakistani poppy and heroin
operations, bin Laden had the money not only to buy such weapons, but the
technicians and scientists needed to maintain and transport them as well.
Williams says his intelligence estimates that bin Laden could possess "10 or
more" of the suitcase nukes. Recent reports from the Central Intelligence
65 Agency could not confirm that such nukes might have been stolen, but could
not discount the possibility.
Last month, the U.S. Department of Energy secretly removed a stash of
highly radioactive materials from Iraq citing "security concerns." Washington
would not disclose where in the U.S. the atomic materials were moved to, but
70 did insist they were now in a highly secured location.
Targets
Could the national political conventions in Boston and New York City be a
target for these nukes?
Williams says "perhaps" but most likely not. "Islam practices patience ...
75 remember it was more than eight years between attacks on the World Trade
Center. They are in no rush. They will attack when they are ready."
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How would you feel after reading this piece of news if you were an American, or
living in America? Why?
What event is being reported in this piece of news?
Find evidence in the text for each of Williams‘s claims.
Claim
Bin Laden wants to kill 4 million
Americans.

Evidence

He will use nuclear weapons.

The bombs are home made.

The terrorists are from Pakistan and
Iran.

He will attack before the end of 2007
at the latest

The bombs are already in America

He will attack cities all over the
United States

Do you find this evidence sufficient?
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FACT OR OPINION?

Having concluded by now the previous text was mostly speculative, it is important
to explore why some may have taken this piece of information for a fact. What is
the difference between the following expressions?
God exists.

I believe in God.

Do you think the speaker might be expressing the same idea with these two
different wordings?
The first wording is expressed as a fact. The speaker leaves no room for second
opinions. While, the second wording clearly indicates God‘s existence is his/her
personal belief.
This ―hedging‖ or expressing a moderate degree of certainty towards the
information presented can be carried out in different ways:
1. Expressions: In my view, in my opinion, perhaps, etc.
2. Verbal and mental processes: believe, claim, estimate, consider, etc.
3. Modal verbs: might, could, may, must, etc.
Identify in the previous piece of news, at least 5 different hedging devices.
Indicate whether the following statements are expressed as facts or opinions.
From Zakaria, F. 2005. ―Hail to the flip-flopper‖. Newsweek. February 14, 2005.
1. _____ Last week‘s elections were a great day for Iraq.
2. _____ George W. Bush rightly deserves credit for these elections and what
they symbolize.
3. _____Many have argued that the events vindicate Bush‘s style of
leadership.
4. _____Widespread looting, kidnapping, crime and ransacking of factories all
spiraled out of control.
5. _____Commanders on the ground, Iraqi politicians and foreign diplomats all
believed a larger force would restore order.
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APPENDIX E:
INDIVIDUAL INTERVIEW GUIDE

1. ¿Te sientes motivada aprendiendo inglés usando esta metodología?

2. ¿Consideras que los recursos utilizados por tu profesora te sirven para adquirir
un conocimiento del idioma inglés?

3. ¿Piensas que la metodología basada en contenido puede ser aplicada en otras
materias que estas cursando?
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APPENDIX F:
INTERVIEW
Interview # 1
Subject: International Relations Programme
Date: November 28, 2007
Time: 4:45 pm.
Interviewer: María Eugenia Guevara Arana (MEGA)
Turn

Actor

1
2
3
4
5

MEGA
MEGA
Inter
MEGA
Inter

6

MEGA

7

8

Inter

MEGA

9

Inter

10

MEGA

11

Inter

12
MEGA
Finalización de la entrevista

Observation
Buenas tardes, estamos haciendo la entrevista con una de las
niñas de quinto semestre de Relaciones Internacionales eh…
vamos a preguntarle información personal
Como estas?
Bien, gracias
Como te llamas?
Adriana Vargas
Adriana Vargas, bueno Adriana como tú sabes, esta es una
investigación para la Maestría en Educación con Énfasis en
Inglés, si, te voy hacer tres preguntas… la primera es ¿Te
sientes motivada aprendiendo Inglés usando esta
metodología?
Bueno la verdad es que si, es una motivación muy grande
porque son varios los métodos que se han utilizado durante el
semestre eh... tanto el texto guía como los otros medios que
hemos tenido para aprender durante el semestre , hemos
utilizado varios medios, el internet que tenemos una hora nos ha
servido de ayuda para poner en práctica las teorías dentro del
conocimiento del inglés y ha sido bastante dinámico y ha sido
algo que por medio de diferentes actividades hemos aprendido el
tema del medio ambiente, de la tecnología, que es a la
actualidad en varios medios de , de comunicación y en varios
textos guías también
OK, gracias Pregunta número dos ¿consideras que los
recursos utilizados por tu profesora te sirven para adquirir
un conocimiento del idioma inglés?
Si, considero que si, primero el vocabulario es excepcional hay
un vocabulario bastante amplio donde podemos aplicarlo en
nuestro lenguaje cotidiano eh podemos adquirir más
conocimiento y pienso que si ha sido de bastante utilidad y de
bastante recurso eh lo que nos ha implementado la profesora
durante todo el semestre
OK, como última, tercera ¿Piensas que la metodología basada
en contenido puede ser aplicada en otras materias que estas
cursando?
La verdad es que la materia que estamos dando está bastante
relacionada con otras materias que hemos dado y podemos
utilizar tanto lo que aprendemos en Inglés como lo que hemos
aprendido en otras materias lo podemos relacionar todo así que
todo está totalmente conectado y nos sirve todos los documentos
y la información que hemos adquirido así que me parece que
esta todo totalmente relacionado
OK, muchísimas gracias
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Categories

High motivation

Variety
methodology

on

Topics related
other subjects

to

Skills
improved:
vocabulary

Importance
of
content/applicability

Useful
documents
and information

INTERVIEW
Interview # 2
Subject: International Relations Programme
Date: November 28, 2007
Time: 4:45 pm.
Interviewer: Maria Eugenia Guevara Arana (MEGA)
Interviewee: (Inter)
Turn

Actor

1
2

MEGA
Inter

3

MEGA

Inter
4
5

MEG

6

Inter

7

MEGA

8

Inter

9
MEGA
Finalización de la entrevista

Observation
Estamos con la segunda participante ¿cómo es tu
nombre?
Luisa Fernanda Suarez
Luisa Fernanda… pregunta numero uno ¿te sientes
motivada aprendiendo Inglés usando esta metodología?

categories

Claro que si la profesora hace quizás todo el esfuerzo
para mostrarnos en Inglés no quizás de una forma o sea
teórica así que apréndendete esto, esto, esto sino que
nos ilustra cómo hacemos, como tenemos que hacer la
cosas y pues uno la capta mucho mas rápido
Ok gracias pregunta numero dos ¿consideras que los
recursos utilizados por tu profesora se te sirven para
adquirir un conocimiento de la lengua o sea el Inglés?
Aparte del conocimiento de la lengua yo pienso que es
también un conocimiento tan bien cultural porque la
profesora enfatiza tanto en la forma que tenemos que
hablar tanto en la forma que tenemos que escribir
entonces todos los recursos que la profesora nos ha dado
han sido base para tener un buen nivel de inglés.
Pregunta numero tres ¿piensas que la metodología
basada en contenido puede ser aplicada en otras
materias que estas cursando?
Bueno si porque nosotros en el curso tratamos temas de
la actualidad entonces todo lo que tiene que ver con
relaciones internacionales dentro de nuestra carrera va
ligado al inglés y todas las materias que estamos dando
OK Luisa

High motivation
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cultural
competence
essay writing

Topics realted to
other subjects

INTERVIEW
Interview # 3
Subject: International Relations Programme
Date: November 28, 2007
Time: 4:45 pm.
Interviewer: Maria Eugenia Guevara Arana (MEGA)
Interviewee: (Inter)

Turn

Actor

1
2
3

MEGA
Inter
MEGA

4

Inter

5

MEGA

6
7

Inter
MEGA

8

Inter

9

MEGA

10

Inter

11
MEGA
Finalización de la entrevista

Observation
Bueno, tenemos a la tercer participante, ¿Cómo es tu
nombre?
Paola Bayona
Ok, Paola pregunta numero uno ¿te sientes motivada
aprendiendo inglés usando esta metodología?
Si porque profundiza en temas de gramática para poder
hacer unos buenos ensayos
Ok, pregunta numero dos ¿consideras que los recursos
utilizados por tu profesora te sirven para adquirir un
conocimiento del idioma Inglés?
Si
Si, en qué manera crees tú, como los utiliza ella, que
materiales extra trae ella al salón…
Bueno documentales…eh…ver las posiciones de los
autores en hechos noticiosos, o en los periódicos o
revistas y si ayuda a ser críticos ante lo que vemos en los
medios de comunicación
OK, gracias pregunta numero tres ¿piensas que la
metodología basada en contenido puede ser aplicada en
otras materias que estas cursando?
Si, porque la metodología que se utiliza en Relaciones
Internacionales es dar temas de la carrera pero en Ingles
entonces es super importante
OK, gracias
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categories

High motivation

Variety
methodology

on

Critical reading

Variety
methodology

on

INTERVIEW
Interview # 4
Subject: International Relations Programme
Date: November 28, 2007
Time: 4:45 pm.
Interviewer: Maria Eugenia Guevara Arana (MEGA)
Interviewee: (Inter)
Turn

Actor

1
2

MEGA
Inter

3

MEGA

4

Inter

5

MEGA

6

Inter

7

MEGA

8

Inter

9
MEGA
Finalización de la entrevista

Observation
Bueno, continuamos con la entrevista con la cuarta
participante ¿Cuál es tu nombre?
Mi nombre es Ornela Velasco
Ornela pregunta numero uno ¿te sientes motivada
aprendiendo inglés usando esta metodología?
Si esta metodología considero que es la indicada porque
ya uno como que en el colegio ya pasó esa etapa de
gramática este es el verbo este es el adjetivo, es el
nombre y es mejor ir utilizando temas de interés
actualmente para poder desarrollar todo el curso y es muy
importante esta metodología
Gracias pregunta numero dos ¿consideras que los
recursos utilizados por tu profesora te sirven para adquirir
un conocimiento del idioma inglés?
Pienso que los recursos que utilizamos como las lecturas,
revistas, noticias de internet y distintos artículos son
bastantes importantes porque eh… aquí uno hemos
aprendido para ah detectar para reconocer cual es la
posición del autor eh los verbos que acción realiza cada
uno de los de las personas que están en la situación y si
nos ha servido muchísimo para poder identificar todo
esto
Pregunta numero tres ¿piensas que la metodología
basada en contenidos puede ser aplicada en otras
materias que estas cursando?
Yo pienso que las materias que damos eh se están
basando como en los contenidos por ejemplo técnicas de
negociación nos basamos como en que noticias en temas
de actualidad medio ambiente global también derecho
internacional lo vimos a través de casos que nos
ayudaron para aprender mejor así como que con
ejemplos y artículos y lecturas aprendemos mejor
Bueno muchísimas gracias
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categories

High motivation
Functional
approach

variety of media

Critical reading

Topics related to
other subjects.

Variety
methodology

on

APPENDIX G: ACTIVITIES FROM THE STUDENTS
(With the permission of the authors (students) some oral presentation are shown)
OUTLINE
•
•
•
•

THESIS
SUPPORTING ARGUMENTS
CONCLUSION
ACTIVITY

We have lost our culture and
values due to overcharge of
technology generated by the
globalization?

The newera

• 1. The new era has three principal
aspects, that we can study to
understand it : new theory of
consumption, global thought and
diversity in culture.

New theory of
consumption

Global thought

Diversity in
cultures

Theory of Consumption
• 2 .The theory of consumption appear like
new prerequisite for sustainable competitive
advantage, effectively continues global
colonialism. And who produce more for gain
in the global system.
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• The consumer creates for himor herself a
patchwork identity, made up of fragments
stemming froma host of differing cultures
• Postindustrial societies are characterized
by their mode of productionbased on
want.

• OUTLINE

Organizations in charge of the
environment

The environmental organizations are based on the defense and
protection of environment, climate changes

Eduardo Guerrero
Alvaro Mendoza
Hugo reyes

The governments have environment policies, that in many
cases are based on their own ideas and economic policies.
The environmental organizations, since independent
organizations must monitor that these policies do not affect the
nature.

• Financing
• Who? Why? In what way?

• Climatic Changes
The countries havethe commitment of
reduce the emissions of CO2 gases wich
are creatinga bigdisaster in the
environment. The environmental
organizations havea bigrole topress and
denouncethat abuses the nature, and
brakewith the agreements

• Makea letter askingthe president,
minister, or director of a company, singer,
actor, whoever is in favour or supports
animal cruelty, urgingthemtostop that
crueltyinmediately.
• Always makepoliteletters. Thensend
themtoyour 'target". Youcan make
photocopies and givethemtoyour
friends/colleagues, so ontosignand send
them.
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• Protest for ananimal cause. Check in your
telephonedirectories or online for the
closest consulate, embassy, company,
etc. in your area. Protests needtobe from
at least 1/2 hour to1 hour. Stayinglonger,
it's difficult, becausethepeoplewho
participatehas other things todo.

• Do you believe in all the things
the environmental organizations
say?

• Dou you think are real and true all
they say?

Tips for helpinganimals

For all living beings in need,
abused or forgotten by humans

• Makea petitionand pass it aroundtoall
your friends tosign, and alsoto
your familyand alsotosports groups,
social groups, churchmembers, teachers,
classmates...
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