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INTRODUCTION 

 

Due to globalization and the consequent development trend it brought, an urgent 

necessity has emerged to strengthen communication. This day by day more pressing 

necessity has helped to English reach a predominant position in different fields such as 

commerce, technology, communication, and so on. Citizens born under the international 

community must compete in a global context and those who are competent in the use of this 

language would have a more relevant opportunity to play important roles. These English as 

a second language users need to be skillful in speaking, writing, listening and reading. 

Since most active English users need to read, the form they do it, efficiently or poorly, will 

make the difference.  Education could help to fill that gap. 

Although reading is a crucial skill to acquire in English, poor results are shown in 

the public sector. According to ICFES, a Colombian entity that runs and measures 

education quality through the Pruebas Saber 11,when comparing results between public and 

private schools the gap is evident: most of these poor results belong to public schools. After 

analyzing the results, many questions without apparent answer arose and these questions 

were considered as a powerful reason to start an investigation.   

In Colombia, few studies have been made regarding this aspect, specifically 

focusing rural schools such as the one considered in this study (Pineda, 2007). 

Consequently, the impact that this type of research would have on rural public schools 

would be significant because, as stated above, the tests made by the government tend to 

measure basically what students can understand from a text overlooking other abilities and 
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denying the students the opportunity to demonstrate the competences they really have in 

communication.  

This problem is a major concern of many teachers in Colombia due to the fact that 

students are evaluated by the government mainly in this aspect and depending on these 

results the future of many students would be affected (Cáceres & Unigarro, 2007).In 

addition, this issue has remained relatively ignored by schools and teachers. It might be said 

that most of English language learning is focused on teaching grammar and making role-

plays about decontextualized topics (Correa, 2013; Cáceres & Unigarro, 2007).  

Regarding the development of the reading skill, it is being taught through simple 

conversations or dialogues and making students understand what they are about. 

Nevertheless, reading strategies are not being taught effectively and this is one of the most 

important aspects to deal when teaching how to read and comprehend written texts.  

The research study was conducted at the Institución Educativa Técnica 

Agropecuaria de Campeche because for more than 5 years results in PRUEBAS SABER 11 

have proven that students’ ability to read and comprehend is very poor. The participants, as 

stated in the question, are a group of ninth grade students, whose level of English is very 

basic, and whose interests are not learning English or other language but just graduate and 

start working to support and help their families. 

Although there are some evidences that point out what probably causes students to 

fail in reading comprehension, this research has attempted to establish the most relevant 

factors that may affect reading comprehension in students at Institución Educativa Técnica 

Agropecuaria de Campeche. The results arising may be used to look for or design new 

strategies or methods to improve teaching and the factors might be affecting students’ 

performance when reading. 
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After considering the national panorama in reading and realizing the context of 

Campeche, a small corregimiento in Baranoa, Atlántico, which it was not different in 

results, it was considered relevant to carry out a research to try to answer the question about 

what the factors affecting the reading comprehension skills in ninth grade students in the 

Institución Educativa Técnica Agropecuaria de Campeche are. 

This piece of work will first state the most meaningful theories that support the 

research study. This will include significant authors and their opinions and concepts about 

the topic to investigate. Then, we will describe the setting where the research was 

conducted including all related to the school, students and teachers. The third aspect to be 

tackled in this paper is the methodology which will explain how the data will be collected 

and what instruments are to be used for gathering the information. In addition, some 

authors related to the methods of data collection will be mentioned in order to state some 

insights about reading comprehension. 

Another aspect that will be discussed after the methodology chapter is the findings. 

In this section all the results will be analyzed and then argued in order to explain and solve 

the question proposed at the beginning. Finally, in the last chapter, conclusions including 

the most pertinent ideas and findings as well as the implication this study will have for 

education will be exposed. 
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Rationale 

The purpose of this research is to find out the factor affecting the development of reading 

comprehension skills in ninth grade students at IETAC and also to diagnose which of these 

constraints are related to teacher’s instruction and which are related to students. This study 

is relevant because the findings gave some important insights into the way reading is being 

taught currently by English language teachers at secondary school level. 

The target group was benefited with some current tendencies related to reading 

comprehension skills that were applied by their teachers. On the other hand, the ability to 

comprehend tests has a great relevance as well as the experience the researchers have is of 

significant help when trying to figure out the factors affecting grade nine students’ reading 

comprehension skills. 

Research Questions 

Which factors are perceived as constraining the development of reading skills by 

participants in 9
th

 grade at I.E.T.A.C.? 

 Which factors are perceived as constraining the development of reading skills by 

students? 

 Which factors are perceived as constraining the development of reading skills by 

teachers? 

 

Objectives 

General objective 

 To analyze the factors perceived by participants as constraining the development of 

reading comprehension skills in ninth graders at I.E.T.A.C.  

 

Specific Objectives 

 To identify which factors are perceived by learners as constraining the development 

of reading comprehension skills at I.E.T.A.C.  

 To analyze which factors are perceived by teachers as constraining the development 

of reading comprehension skills at I.E.T.A.C. 
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THEORETICAL FRAMEWORK 

The theoretical framework section will consist of six sub-sections. Sub section 1 

will give some definitions about reading. The second sub section will define what reading 

comprehension is. Sub section3 will establish some factors that affect reading 

comprehension. The fourth sub section will focus on the characteristics of good readers and 

poor readers. The fifth sub section is very important because it will mention the most 

relevant reading techniques and how to use them. Finally, the last subsection will show the 

most significant reading strategies and how students may put them into practice according 

to the experts. 

Defining Reading 

Reading is one of the most difficult terms to define because there are many authors 

explaining their different positions. For example, Gillette& Temple (1990) explained that 

the act of reading also included different fields of knowledge such as psychology, 

linguistics and literacy. For some of these authors, reading is defined by the inclusion of the 

interaction between the reader and the text in order to obtain the meaning encrypted or set 

in the print. One of the authors in defending this definition is Williams (1984) who claimed 

that reading is ―a process whereby one looks at and understands what has been written‖ 

(p.2) Williams also added that understanding what one read didn’t involve reading word by 

word in the reading text. Another important definition was giving by Roe, Smith, and Burns 

(2005) who defined reading as a compound act of communication where a sum of reader- 

based variables interacted to reach comprehension. Myers & Palmer (2002) coincided in 

the cognitive part with different authors but they established that reading includes 

interpreting, analyzing or attempting to make predictions. At this mere point Daneman 
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(1996) had defined reading as a very complex cognitive ability that included different 

processes as the oculomotor, the perceptual and comprehension. 

 

In terms of Dean (2000, p. 20) ―Reading is more than seeing words clearly, more 

than pronouncing printed words correctly, more than recognizing isolated words.‖ Alderson 

(2000) also reinforces this concept by adding that reading has to do with meaning with 

sound. 

 

But reading goes farther, it could be told that reading is the opportunity to learn 

from others’ experience, from others’ cultures, it is not only for enjoyment or information 

purposes but an opportunity students have to learn from life and how to live (Harrison, 

2004). 

 

According to Davies (1995, p. 1), ―Reading is private. It is a mental or cognitive 

process which involves a reader in trying to follow and respond to a message from a writer 

who is distant in space and time.‖ 

For Harmer (1983), reading involves both the eyes and the brain where the eyes 

receive message and brain performs the interpretation of messages received. 

But reading goes farther, it could be told that reading is the opportunity to learn 

from others’ experience, from others’ cultures, it is not only for enjoyment or information 

purposes but an opportunity students have to learn from life and how to live (Harrison, 

2004). 
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Celenk defined reading as ―a very complex mental activity that contains vision, 

dubbing, thought, and rendition‖ (as cited in Sahin, 2013, p. 77).  Likewise, Pang et al 

(2003, p. 6) stated that reading was a ―complex activity that involves both perception and 

thought‖. 

A few years later, reading was defined by Beck and McKeon (2005) as a complex 

process composed of a number of interacting sub-processes and abilities. 

Finally, Akyol (as cited in Sahin, 2013, p. 29) defined reading as ―a dynamic inferring 

process that makes communication between writer and reader, essential‖ 

Once analyzed, these concepts could be claimed to have different points of 

agreement. For instance, implicit or explicitly they are all defining reading as a process that 

includes some characteristics:  a physical process related to vision, a mental process that 

involves interpretation or rendition, and an answer to close the communication between the 

writer and reader. It could also be concluded that reading is a private, active conversation 

that begins with the ability of the author to explain his ideas and continue with the ability of 

the reader to understand, analyze, interpret and respond to the message given. This 

conversation implies an active process where students or readers necessarily use tools. 

 

Reading Comprehension 

 

Reading comprehension is one of the key terms to make clear to avoid 

discrepancies, according to Pardo (2004): 

 ―A common definition for teachers might be that comprehension is a process in 

which readers construct meaning by interacting with text through the combination 
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of prior knowledge and previous experience, information in the text, and the stance 

the reader takes in relationship to the text‖.  

 

But this is not that simple, comprehension goes beyond a simple interaction 

between text and reader, it is a set of skills or actions because here the mental ability to 

interconnect events present in a text and form a coherent representation en them takes place 

(Kendeou et al., 2007). Comprehension could be considered as a part of the reading ability 

where the reader demonstrates understanding (Grellet 1981).   

 

 

For The Reading Research Groups –RAND- Comprehension is a process in which 

the meaning is extracted and constructed all the way through interacting and involving the 

written language. The words extracting and constructing are used to stress how important is 

the text and at the same time, how insufficient is the text in the reading comprehension 

development. 

Comprehension entails three elements: 

• The reader who is doing the comprehending 

• The text that is to be comprehended 

• The activity in which comprehension is a part. 

In considering the reader, we include all the capacities, abilities, knowledge, and 

experiences that a person brings to the act of reading. Text is broadly construed to include 

any printed text or electronic text. In considering activity, we include the purposes, 

processes, and consequences associated with the act of reading.‖ (Snow, 2002, p. 11) 
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According to these researchers, comprehension would be more likely a mental 

complex process where the reader constructs and extracts meaning from a text but this 

constructing and extracting would be affected by the previous knowledge and experiences 

of the reader during the reading process. It could be said that reading comprehension 

consists of the processes of constructing conceptual knowledge from a text through 

cognitive interaction and motivational involvement with the text. (Guthrie & Scafiddi, 

2004) 

 

 

Factors affecting reading comprehension 

 

Reading could be considered as the most important skill to develop since it is 

essential for language expansion. Krashen (1993) claimed that frequency in reading helps 

in acquiring the ―language skill‖ in an unconscious and involuntary form.  

Some of the simplest factors that can affect the reading comprehension in students 

are the material used by teachers and the reason why students read it. Lenz (2005) said that 

depending on writer’s skill, the difficulties and complexities readers face might vary.  It 

was found in Lenz (2005) a definition of considerate texts as those texts which are 

organized and clear but contrary to this definition there are inconsiderate texts which 

logically are hard to understand and barely organized. Lenz argued that if inconsiderate 

texts were given to students, they may possibly not like the material because they were very 

difficult to comprehend for them. A text could also be difficult to understand if its content 

is difficult or unknown for the reader. 
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A crucial aspect to be considered is the relationship between the material and the 

purpose of reading. Both should comply perfectly. In fact, the purpose of reading should be 

known by the students in advance, before reading the text in order to help students to focus. 

Donoghue (2009) claims that if students know the purpose before starting to read, then their 

motivation and comprehension will be better. ―Comprehension in reading is stronger when 

the purpose is specific.‖(p. 176). 

Another relevant factor that affects reading comprehension in students is the attitude 

as well as their motivation without forgetting the linguistic knowledge. Snow (2002) 

declares that the linguistic knowledge and vocabulary students have, affect directly their 

comprehension. According to Snow (2002), the cause of students not understanding a text 

is their lack of linguistic and vocabulary knowledge. Moreover, the difficulty in 

comprehending the material depends on the knowledge of students regarding the topic and 

the type of text (i.e., narrative, expository, persuasive, etc.) (Lenz, 2005, p.1). 

The same importance has the motivation because students, who are not interested in what 

they are reading, will not probably finish the task. The relevance of the topic will motivate 

students to read the material in order to find the required information (Donoghue, 2009, p. 

176). In addition, both Brown (1987) and Dornyei (1998) suggest that the attitude towards 

reading in a foreign language is an important factor that affects a successful learning. 

All in all, teachers should consider these aspects when choosing a text in order to 

have participative as well as motivated students in their reading classes. 
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Characteristics of successful readers and poor readers 

 

Characteristics of Poor Readers Characteristics of Successful Readers 

Think understanding occurs form "getting the 

words right," rereading. 

Understand that they must take responsibility 

for construction meaning using their prior 

knowledge. 

Use strategies such as rote memorization, 

rehearsal, simple categorization. 

Develop a repertoire of reading strategies, 

organizational patterns, and genre. 

Are poor strategy users:  

 They do not think strategically about 

how to read something or solve a 

problem.  

 They do not have an accurate sense of 

when they have good comprehension 

readiness for assessment.  

Are good strategy users:  

 They think strategically, plan, 

monitor their comprehension, and 

revise their strategies.  

 They have strategies for what to do 

when they do not know what to do.  

Have relatively low self-esteem. Have self-confidence that they are effective 

learners; see themselves as agents able to 

actualize their potential. 

See success and failure as the result of luck 

or teacher bias. 

See success as the result of hard work and 

efficient thinking. 

 

Graph 1: Durkin, D. (1978-79). What classroom observations reveal about reading 

comprehension instruction. 

Weaver (2000) indicates the characteristics of good readers. She states that the 

construction of meaning in texts should not be only the identification of words but also 

prediction as well as thinking ahead while reading. In addition, monitoring the 

comprehension is as important as noticing what does not make sense in order to solve 

problems.   
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Reading Comprehension Strategies 

A reading comprehension strategy means an overt process consciously selected and 

used by a reader to aid the process of constructing meaning in an effective and efficient 

way. (Lenz, 2005). 

Comprehension is composed of separate skills and abilities. Therefore, it depicts 

different strategies that readers, in order to understand a text, need to develop when 

reading. These include summarization, activation of prior knowledge, generation of 

questions and representational imagery. 

I. Summarization – refers to extracting the core ideas from factual text. For instance 

students can be taught to outline a text using text headings and subheadings to generate 

statements of main ideas, which are placed in an outline. 

II. Activation of prior knowledge –refers to relating what the readers already know to the 

information encountered or expected in the text. 

III. Generation of questions – refers to thinking of questions about the meaning of text as 

the reading proceeds. 

IV. Representational imagery –refers to instructing students to create images depicting what 

they have read. (Mc Cormick, 1994, p. 277)  

According to Blachowicz & Ogle (2008) there are effective strategies during the 

different stages of reading. They recognized as pre-reading strategies the preview of a text, 

prediction from the former preview, the set of purposes by asking questions and choosing a 

strategy based on the questions and predictions reached before to satisfy them, like 
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skimming. During reading they identified strategies that engaged readers to 

comprehending, these were: checking understanding by paraphrasing, imaging or asking. 

Integrating the new information to prior by making inference or adding explanations to 

what they just read. Another strategy during reading was monitoring comprehension, 

during this; a reader determines what is important in the text. The last strategy they found 

when reading was the continuity of prediction and formulation (or reformulation) of 

previous questions. 

Finally the strategies after reading were: Summarization and synthesis of the text. 

This strategy is easily recognized because the reader is able to identify the main idea of the 

text as well as the author´s purpose and viewpoint. Here, constructions of meaning are 

expected. 

Some other strategies present in this final stage were: Responding appropriately, 

reading other sources and cross-checking information, checking for fulfillment of the 

purpose of the reading and Applying what was read. 

Other authors, like Zimmerman & Hutching (2003) and Harvey& Goudvis (2007) 

coincided in some of the strategies a good reader follows:  

 Making connections- this mean connecting prior knowledge to the new. 

 Asking questions before, during and after reading. Questions are the core of 

reading, it is through questions we learn and construct meaning (Harvey & Goudvis, 

2007) 

 Making inferences. This step is close related to making conclusions or understand 

what is not explicitly told in the reading  
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 Determining importance. In this stage the reader is supposed to be able to identify 

the principal and supporting ideas in such a hierarchy that would let student 

determine what is relevant. 

 Synthesizing information would help student to reach a more complete 

understanding since they are able to reach the whole meaning of the text. 

 Monitoring comprehension. It is the time a reader takes to stop and track 

understanding by verifying confusing vocabulary and passages, reflect and respond 

to the information presented in the text. 

 Visualizing while reading. In this step, a student is able to generate and envision 

sensory images and get emotionally involved with the text. 
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Setting 

The ―Institución Educativa Técnica Agropecuaria de Campeche‖, IETAC, is 15 

minutes far from Baranoa. There are almost one thousand one hundred students distributed 

in four different buildings.  In the principal building, there are 417 students who study in 

two different shifts: students from 8° to 11° attend to school during the morning and from 

6° to 7° students attend in the afternoon. 

All students are classified as 1 and 2 social stratum. One of the researchers is 

currently teaching grades from 9
th

 to 11
th

. Most of them are 14 to 16 years old. The English 

text they are following is Access 1 but they cannot afford the book so most of them take 

photocopies and since they need the pictures in color, they watch the book projected by 

using the video beam, they also listen the cd’s using a PC and some twitters. 

Students have weaknesses in their communicative skills: Speaking, Listening, Writing 

and Reading and this situation has avoided their better development. Within these 

difficulties were established: 

• English is not taught in primary school since there is not an English teacher but it is 

scheduled just one hour per week for this purpose. 

• One hour English teaching was reduced in the prior schedule from 4 hours per week 

to 3. 

• Apathy for reading in English as in Spanish. 

• Lack of coherence or flow in their oral or written production in L1 as in L2. 

• Difficulty in reading comprehension in both languages. 

• Difficulty in speaking in L2. 
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• Poor vocabulary in both languages. 

• Difficulty in understanding listened information in L2. 

• Poor pronunciation. 

• Deficiency of creativity in oral and written production. 

• There is not a bilingualism room. 

• There is just one video beam for the school. It means this is used to supply all 

school necessity and it is also shared with SENA. 

• Since most of the students can afford photocopies, the material is not attractive for 

them as a result it is bored and demotivating. 

ICFES mostly classifies students in A- and A1 levels according to the Common European 

Framework 

In IETAC, English is not considered as a very important subject by students and this 

belief is reinforced by their parents or relatives and also for some teachers who believe 

English is not necessary at all, since most of them cannot continue to superior education. 

This pessimistic attitude has been changing in a very slow form.  

IETAC MISSION: The Institución Educativa Técnica Agropecuaria aims to educate 

children and youngsters for job performance specializing in agriculture by building 

knowledge from the academic, technical and socio-cultural aspects, promoting and 

reaffirming the values for the student to adapt to new technologies and the advancement of 

science. 
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IETAC VISION: Agricultural Technical Educational Institution of Campeche will 

form students with a humanistic approach that allows them to build their life plan with 

excellent academic, technical, business and citizen performance. 

The educational community and our graduates will be recognized by their ability to 

act actively, productive job and responsible commitment to the environment, culture and by 

the pursuit of goals that improve their quality of life based on the respect for human rights. 

The institution has resources specifically for English teaching purposes such as: a 

Video beam, one laptop and some speakers (tweeters) there used to be a bilingualism room 

but all computers were transferred to the ICT room.  

There used to be three English teachers one of them obtained a B1 level and taught 

to 6
th

 and 7
th

 grades students, the other obtained an A2 level and taught to 8
th

 grade students 

however she didn’t have the competence to communicate in L2 since she was a Spanish 

teacher and specialized in French.  The last teacher is a C1 level she teaches in 9-10 and 11 

grades. Classes are mostly in English therefore, the change from one teacher to another is 

unexpected and sometimes extreme for students. 

Some of the prior conditions have changed since nowadays there are just two 

teachers, the B1 who teaches from 6
th

 to 8°B and the other one who is a C1 teaching from 

8°C grade to 11°. There is not much stability in a department school since staff depends on 

the quantity of students who formalize their admission and since children depend on their 

parents or relatives and they have to move according to the crops, seasons, and 

opportunities to work, the total amount of students admitted always vary. None of these 

situations help to guarantee continuity of neither program nor teachers.  
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METHODOLOGY 

Taking into account that this study departed from the question about participants’ 

perceptions of factors affecting the development of reading comprehension skills in 9
th

 

grade students at I.E.T.A.C., as stated in the previous chapter, this one will discuss the 

methodology: the approach, the type of research, the method, the design chosen for this 

study and the techniques and instruments for collecting data. 

This research has a hermeneutic approach. Hermeneutics can be defined as ―the 

theory or philosophy of the interpretation of meaning‖ (Bleicher, 1983, p. 1). The main 

objective of hermeneutics is human understanding: understanding what people say and do, 

and why. That is the reason this approach was chosen. The idea of this study is therefore 

understanding and interpreting why reading comprehension can be difficult for students of 

this specific context. "Interpretation, in the sense relevant to hermeneutics, is an attempt to 

make clear, to make sense of an object of study. The interpretation aims to bring to light an 

underlying coherence or sense‖ (Taylor, 1985, p. 15). 

Regarding the type of research, we consider that qualitative research is the most 

suitable. Strauss and Corbin (1990) assert that ―qualitative research is understood as any 

sort of research that produces findings which are not obtained by statistic procedures or 

other quantification methods‖ (p. 17). Strauss and Corbin also state that qualitative research 

has to do with investigations about people lives, lived experiences, behaviors, emotions, 

and feelings.  

Why using qualitative research? First at all, to realize how humans behave and their 

behavioral changes; second, to utilize the particular words and explanations of the people; 

third, to let the data to help us construct a theory and finally, to take the cause and effect 
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correlation and explore it beyond. Since we want to focus on students’ behaviors toward 

reading comprehension, this type of research is the most appropriate for the study.  

The method that was considered to be applied for the research is case study. It can 

be defined as a detailed analysis of a person or group, especially as a model of medical, 

psychiatric, psychological, or social phenomena. Thomas (2011) states that: 

Case studies are analyses of persons, events, decisions, periods, projects, 

policies, institutions, or other systems that are studied holistically by one or 

more methods. The case that is the subject of the inquiry will be an instance 

of a class of phenomena that provides an analytical frame — an object — 

within which the study is conducted and which the case illuminates and 

explicates (p. 23).  

This study was conducted in a group of ninth graders; thus, this method is effective 

because it gave some insights regarding some reading comprehension problems which are 

essential for the research. 

On the other hand, ethnographic is the design chosen for the implementation of this 

study due to the fact that ethnography is the in-depth study of naturally occurring behavior 

within a culture or social group. It seeks to understand the relationship between culture and 

behavior; with culture referring to the beliefs, values, and attitudes of a specific group of 

people. Spindler and Hammond (2000) describe some of the characteristics of good 

ethnography: (1) extended participant observation; (2) long time at the site; (3) collection of 

large volumes of materials such as notes, artifacts, audio, and videotapes; and (4) openness, 

which means having no specific hypotheses or even highly specific categories of 

observation at the start of the study. Consequently, we worked with a specific group of 

people (ninth grade students) and how their behavior interacts with the culture.  As in any 
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studies, a variety of data collection techniques may be used as part of the ethnographic 

study. Common means of collecting data include interviewing, document analysis, 

participant observations, research diaries, and life stories. The data collection techniques do 

not determine if a research is ethnographic; it is determined by the ―socio-cultural 

interpretation that sets apart from other forms of qualitative inquiry. Ethnography is not 

defined by how data are collected, but by the lens through which the data are 

interpreted‖(Merriam, 2002, p. 9). 

 

Setting 

For this study, the Institución Educativa Técnica Agropecuaria de Campeche high 

school was selected. The most relevant aspect to choose this particular school is that, one of 

the researchers work in this institution. In addition, some major reading comprehension 

problems were found in this school. The fact that the researchers have worked in private 

schools for several years give them some experience to believe that using supplementary 

books, having well-prepared teachers and other better facilities are useful in helping 

students’ reading comprehension in private schools. However, these supporting aspects are 

not found in government schools; therefore, reading comprehension problems become more 

serious threats in this specific context. 

 

Sample subjects 

The study was conducted in one government high school in Campeche, Atlántico. 

The group chosen for the research was the ninth graders from IETAC. They were chosen 

due to the fact that this specific group is in a transition state between taking Saber test in 

9th grade and it is supposed to be preparing for the Saber 11th test. This situation would 
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also allow the possibility to measure students’ performance for future research. On the 

other hand, this is their last year in the secondary education level and this research could let 

to diagnose preventively the factors affecting reading comprehension. However, the 

applying of strategies for the improvement of reading comprehension issues will be done in 

another further research. 

For this research there was a strict observance to Colombian ethical standards 

related to maintaining the integrity of students since they are all minors. To fulfill this 

objective some actions were taken:  Parents, relatives or the students’ legal guardians, the 

representatives of IETAC were informed an updated about the research, the objectives, and 

the possible risks, if any. Parents, relatives or legal guardians gave their informed 

agreement by signing a registered legal document. The identity of minors was kept as 

confidential and anonymity was mandatory. The right to withdraw at any moment from the 

research was kept to guarantee the freedom of participants (Ary, Jacobs, Sorensen & 

Razavieh, 2010). 

 

Techniques of data collection 

Data collection is a research stage when a researcher tries to gather relevant data 

based on the research design he/she has developed. Through the process of finding the 

answer to the research questions, some procedures that could guarantee the validity and 

reliability of this study were used. For this purpose the data was collected by using several 

techniques such as classroom observation, a questionnaire for students and interviews for 

the teachers. 

First, a survey to the participants (9th grade students) using a structured 

questionnaire with closed – ended questions (See Appendix A). Babbie (1990) defines the 
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questionnaire as ―a document containing questions and other types of items designed to 

solicit information appropriate to analysis‖ (p. 94). DeVaus (1996) states that it is a 

technique involving several people that are requested to respond identical group of 

questions. Therefore, a questionnaire was used in order to extract useful and accurate 

information regarding reading comprehension skills aspects that are essential for the 

research. 

Secondly, an interview was conducted to ninth grade English teachers (See 

Appendix B). Southerland, Smith & Cummins (2000) state that formal interviews are 

basically a series of well-chosen questions which purpose is to elicit an idea of what a 

person might understand about a group of concepts that have a close relation. According to 

Kvale (1996) ―the qualitative research interview seeks to understand the meanings of 

central themes of the subjects lived world. The main task in interviewing is to understand 

the meaning of what the interviewees say‖ (p. 29).  McNamara (1999) also states that 

―Interviews are particularly useful for getting the story behind a participant’s experiences. 

The interviewer can pursue in-depth information around the topic. Interviews may be useful 

as follow-up to certain respondents to questionnaires, e.g., to further investigate their 

responses‖ (p. 87). 

The third technique used was the class observation (See Appendix C). Marshall and 

Rossman (1989) define observation as "the systematic description of events, behaviors, and 

artifacts in the social setting chosen for study" (p.79).  Schensul, Schensul, and LeCompte 

(1999) describe participant observation as "the process of learning through exposure to or 

involvement in the day-to-day or routine activities of participants in the researcher setting" 

(p.91).  
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Triangulation 

Regarding the triangulation process some definitions have to be considered. ―Any 

bias inherent in particular data sources, investigator, and method would be neutralized 

when used in conjunction with other data sources, investigators and methods‖ (Creswell, 

1994, p. 174). Denzin (1978, p. 291) defines triangulation as "the combination of 

methodologies in the study of the same phenomenon". Denzin (1978) also states that, 

triangulation is basically using more than one research method in order to measure the same 

object of interest‖. Therefore, the three techniques (survey, observation and interviews) 

used were combined in order to obtain crucial information for this study. 

First, as it is known when teaching and learning reading in the classroom, three 

phases have to be considered. According to Harmer (2003), these are pre-reading, while 

reading and post reading. Thus, observations will take place in order to check if these 

phases are being carried out and managed in an appropriate way. In addition, these 

observations helped us check reading comprehension in students as well as reading 

difficulties. To keep observation as a faithful tool, all of them were videotaped, transcribed, 

and some photographs were taken as evidence (De Vaus, 1996). 

After the observations, a questionnaire was handed out to the selected group of 

ninth grade students in order to obtain some data related to the way they practice reading, 

the activities provided by their teachers and other factors related to texts. 

Finally, some aspects of teaching strategies regarding the reading comprehension 

issues were asked to teachers to collect important data which was contrasted with the 

students’ answer to the questionnaire and the observations. 
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RESULTS 

After considering the above methodological issues, results from the application of the data 

collection procedures are presented next.  

Description of the survey 

The survey was applied to students of ninth grade of IETAC in Campeche and the 

main objective was to find out some relevant aspects related to their perception about 

reading comprehension processes, which is the main purpose of this study(See Appendix 

A). 

A questionnaire was used in order to help the students understand this instrument. 

The survey consisted on 17 multiple choice questions. 

The participants were 23 students of 9°A at I.E.T.A.C. 

 

1.      En tu experiencia, la comprensión lectora te ha resultado ser: 
 

a. Fácil 4 students 

b. Difícil 0 students 

c. Regular 19 students 

 

This statement intends to inquire how hard the reading comprehension process is for 

them. 19 students answered that this process had been neither easy nor difficult; while 4 

students said that it was easy for them. However, none of them considered reading 

comprehension difficult, which means they might feel comfortable with these types of 

activities.  
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2.     ¿Qué factores relacionados con los textos te dificulta la comprensión de lectura? Coloca un X al 

lado de las opciones que tu consideres son las razones de tu dificultad. 

 

a) Palabras largas 9 

b)Modismos 8 

c. Palabras que tienen varios significados 15 

d. Palabras especializadas 7 

e. El uso de metáforas o comparaciones. 4 

f. Oraciones complejas 4 

g. textos que no te son familiares 7 

h. Desconoces la mayoría de las palabras del texto 2 

 

In this question they could choose among 8 possible factors. 15 students considered 

that the factor causing more difficulties is ―the words that have several meanings‖. It is 

assumed that because of these words the comprehension is affected due to the fact that 

students get stuck in the reading process and might not be capable of continuing reading the 

text or because they were not taught how to deduce meaning from context. The second 

factor considered a difficulty for nine students is ―long words‖. Students may not be used to 

work with these words or their vocabulary might be too basic. Other factors they 

considered important were ―idioms‖, eight students and ―texts that are not familiar to 

them‖, seven students. Normally, students are not taught idioms in class; therefore, when 

they face these words they do not know what they mean causing a problem in the reading. 

Regarding the other factor, teachers have to consider using texts that are familiar and 

motivating for the students. Another factor to take into account is ―the specialized terms‖, 

seven students. As it was said above, texts for beginners should not have these types of 

words because they might complicate the reading comprehension. Nevertheless, the factor 

―not knowing most of the words in the text‖ was not too relevant for two students, this is a 
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very important finding because it may be said that even if they do not know some of the 

words, they might be using some reading strategies to comprehend the text, although this is 

just an assumption. 

 

3.      ¿Qué factores relacionados con tus compañeros de grupo dificultan la 

comprensión de lectura? Coloca un X al lado de las opciones que consideres. 

a. Vocabulario limitado 7 

b. Gramática limitada 4 

c. Influencia de amigos 9 

d. Falta de hábitos de lectura 13 

e. Fatiga 3 

f. Tu actitud negativa hacia el docente 3 

 

The lack of reading habits was, for thirteen students, the most relevant aspect to be 

considered. This is a very important aspect to take into account because students accept that 

they do not read at home, they read what they are told to. The second most popular answer 

was the influence of the classmates for nine students; this might be understood of how 

being with classmates who do not have reading habits can affect others attitudes towards 

reading comprehension. The third item to be considered was the limited vocabulary 

students have, seven students and this is comprehensible due to the fact that they do not 

read therefore they cannot acquire more vocabulary. 
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4.      ¿Qué factores relacionados con tus profesores y la forma en que enseñan la lectura te 

dificultan la comprensión de lectura? Coloca un X al lado de las opciones que consideres. 

a. No te pre enseña todas las palabras desconocidas en un texto 5 

b.No te explica el contenido del texto antes de empezar a leer 1 

c.No hace preguntas relacionadas con el texto antes de leerlo 6 

d.No da oportunidad de discutir los temas antes de la lectura del texto 7 

e.No hace relaciones entre el texto a leer y tus conocimientos previos 2 

f.No lee en voz alta 4 

g. No te permite leer en voz alta 1 

h. No te permite leer en silencio 2 

i. No te dice el significado de todas las palabras que le preguntas 4 

j. No  te dice que busques las palabras desconocidas en el diccionario 5 

k. No te deja adivinar palabras desconocidas de le contexto 5 

 

The factor that seven students considered more relevant is the fact that teachers do not give 

the opportunity to discuss the topics before the actual reading of the text. From this it might 

be inferred that students need to know what the reading is about in order to understand it 

and participate more in class. The second important factor for six students is that teacher 

does not ask questions related to the text before reading it. This aspect is very significant to 

take into consideration because the students may not feel engage with the text. The other 

aspects related to this question are distributed in a balanced form with small amount of 

students although, very essential to have a further analysis. 
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5.      ¿Intercambias lecturas o conceptos de las lecturas que más te han gustado con 

tus compañeros de clase? (Marca con X la respuesta) 

a. Si 13 

b. No 10 

 

The two possible answers have similar percentages. 13 students claimed to 

interchange readings and concepts they liked with some classmates while 10 answered 

negatively to this aspect. It could be said that there is not a defined policy about sharing 

readings or concepts in class. It might also be inferred that not many clear opportunities are 

given to student to construct significant knowledge if sharing with peers is considered as a 

helpful tool to solve doubts and develop communicative competences. 

6.      ¿Con qué frecuencia los Profesores te piden que expliques el significado de un texto? 

(Marca con X la respuesta) 

a. siempre 3 

b. a veces 19 

c. nunca 1 

 

Many insights might be analyzed. It caused our attention that 19 students have 

answered ―sometimes‖ to this question which is considerably high and an aspect to be 

concerned about, while only one student answered ―never‖, the other three students said 

―always‖. This aspect made us realize that teachers do not go deeper in the reading 

comprehension process. They do not make them interact with the text which is a 

remarkable issue to keep in mind. 
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7.      ¿Las preguntas que realizan los profesores, te desafían para que logres una mejor 

comprensión del texto? (Marca con X la respuesta) 
a. Si 15 
b. No 1 
c. A veces 7 

 

Fifteen students agreed that the questions teacher asked are very challenging and 

only one student considered that they are not very challenging. It might be inferred that 

teachers are doing good challenging questions for students to answer after the reading of 

the text; however, they ask no questions before the reading of it, like it was studied above 

in question four. On the other hand, seven students considered that those questions are 

sometimes challenging for them. This means that the questions are not as challenging as the 

teacher thinks they are; therefore teachers may have to ask different types of questions 

depending on the students’ level.  It could also be considered the possibility that teacher is 

underestimating students’ capacity to comprehend due to teacher´s unknowing the real 

English level of students. 
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8.      ¿Te dan suficiente tiempo para pensar tus respuestas? (Marca con X la respuesta) 
a. Si 14 
b. No 4 
c. Pocas veces 5 

 

Fourteen students answered that teachers give them enough time to think their 

answers while four of them think they are not given enough time and five said that 

sometimes the teachers give them time to think. It seems that students do not have the same 

reacting time probably because students do not have the same level; therefore teachers 

should consider the nine students left behind in order to be fair with all of them. 

9.      ¿Te recomiendan frecuentemente algún autor o libro para leer? ¿En qué 

oportunidades? (Marca con X la respuesta) 
a. Como lectura obligatoria 4 
b. Como lectura complementaria 5 
c. Como lectura recreativa 10 
d. Como lectura de investigación y ampliación 8 
e. Otras 3 
f. No recomiendan nunca 1 

 

The results for question nine showed that ten students see the answer ―teachers 

recommend books for recreational reading‖, the most significant while eight students 

considered that they recommend books for research and extension. Only one student said 

that teachers do not recommend any books or authors to be read. 
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10.      ¿Los profesores te estimulan  para que expreses tu opinión sobre el texto? (Marca 

con X la respuesta) 
a. siempre 6 
b. a veces 17 
c. nunca 0 

 

Question number ten showed that seventeen students reflected that ―sometimes‖ 

was the most appropriate answer while no students answered ―never‖ which is an aspect to 

highlight because this means the teachers stimulate the students to express their opinion 

about the text; nevertheless, the students might not be expressing it for another different 

reason. 

11.      ¿Te ayudan a que relaciones lo que lees con tu vida?  (Marca con X la respuesta) 
a. siempre 2 
b. a veces 17 
c. nunca 4 

 

The answers were the following: seventeen students said ―sometimes‖ they are 

helped to make a relation between what they read with their life, while four of them said 

―never‖ to this question. The other two students said they always get this from their 

teachers. 
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12.      ¿Te muestran cómo la información de los textos se relaciona con lo que ya sabes? 

(Marca con X la respuesta) 
a. siempre 5 
b. a veces 18 
c. nunca 0 

 

The answers showed a similar result to the last question. Eighteen students 

answered that sometimes teachers showed the relation between the information presented in 

the text and what they already know, the other five students considered that this relation 

was always showed by teachers. 

13.      ¿Consideras que los textos presentados son propios para tu edad? (Marca con X la 

respuesta) 
a. siempre 9 
b. a veces 12 
c. nunca 2 

 

Question thirteen was answered as follows: twelve students think that sometimes 

the texts are proper for their age, nine of them say that always the texts are proper and only 

two respond with a ―never‖. Teachers should consider the age of students before selecting a 

text, in that sense students would be more motivated and engaged with the texts they read. 

14.      ¿Consideras que los textos  a leer son interesantes? (Marca con X la respuesta) 
a. siempre 7 
b. a veces 14 
c. nunca 2 

 

Question fourteen is related to how interesting the texts presented by the teachers 

are and fourteen students responded that sometimes they are, while seven of them said 

always and the other two said they are never interesting. 
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15.      ¿Analizas o criticas los textos leídos? (Marca con X la respuesta) 
a. siempre 1 
b. a veces 19 
c. nunca 3 

 

In question fifteen, nineteen students responded that sometimes the texts are 

analyzed; three students said that they are always analyzed while the other one thought they 

never analyzed the texts in class. 

16.      ¿Te es fácil, económicamente hablando, costear los textos a leer? (Marca con X la 

respuesta) 
a. siempre 1 
b. a veces 19 
c. nunca 3 

 

In relation with question sixteen, nineteen students answered that sometimes they 

can afford the texts; three said they cannot afford the texts and only one student said that 

the texts can always be afforded. 

17.      La presentación de los textos como tal ¿te es atractiva visualmente? (Marca con X 

la respuesta) 
a. siempre 11 
b. a veces 9 
c. nunca 3 

 

To the last question of this survey, eleven students responded that the presentation 

of the texts is always visually appealing while nine students said that it is sometimes 

appealing to the eyes, the other three considered that it is never appealing. 
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Description of the interview 

The interview was applied to teachers of ninth grade of IETAC in Campeche and 

the main objective was to find out what methodology related to reading comprehension 

processes, they use with their students in class. An interview was used in order to obtain 

relevant information about specific aspects of the reading comprehension activities teachers 

develop in their class. The interview consisted on 12 questions both open-ended and closed 

ones (See Appendix B). 

The participants were 2 teachers of 9°A at I.E.T.A.C. 

1. Do you promote frequent reading practice in the classroom?  

Both teachers responded positively to these questions. One of them only said ―yes‖ 

although the other one completed her answer by saying that she practices reading 

depending on the unit and the topic of the project. 

2. What type of readings do you select for your class?  

The answers varied because one of the teachers limited her readings to environmental 

issues while the other one has a better selection of readings such as tales, news, 

conversations and expositive texts. From this we can see a great difference between both 

teachers in the same grade. One tries to keep her activities about the same topic which 

might end up getting students eventually bored. On the other hand, we find a teacher who 

uses a variety of texts which might lead to more motivated students when talking about 

reading comprehension activities. 

3.  Do you stimulate Reading in your students? How? 

To this question both teachers claimed to stimulate the reading in their students. However, 
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the way they do it is completely different. One teacher gives the reference texts taking into 

account the topic while the other pays special attention to students’ interests and needs by 

selecting topics they like to read. 

4. Do you make Reading controls? When? In What occasions?                         

According to both, making Reading controls is important; nevertheless, one of them is very 

punctual saying that this is done as the themes are developed. The other teacher on the 

other hand, gives examples of reading control activities but she does not answer when or in 

what occasions is this done. 

5. Do you bring complementary activities to the class in order to improve Reading 

comprehension?  

Both mentioned some activities to improve their students’ comprehension skills. The first 

teacher said that she gives them some additional or reference texts in order to be socialized 

in groups. The other teacher is very concise by mentioning the activities she uses as 

complementary activities such as brainstorming, concept maps, graphics and worksheets. 

She does not go beyond explaining just mentioning.  

6.  Do you recommend readings or authors to your students?  

One of the teachers said that she presents a list of books for them to select according to 

their interests. The other limited her answer to in some occasions but she did not give 

further information. Perhaps, the teacher did not understand the question or it might be 

possible to think that the teacher do not recommend authors to students. 

7. In what ways do you relate information in the texts to students’ prior knowledge?  

The first teacher said that all the topics are related to their environment which does not give 

us too much information while the other goes beyond by saying that in the pre-reading 

activities she can explore the students’ knowledge of the topic from their own experiences 
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and in the post-reading activities she can contextualize as well. 

8. Do you encourage students to express their opinions, criticize or analyze 

readings? In What ways do you do it? 

One of the teachers claims to stimulate her students to express their opinions, analyze and 

make comments on the readings by making posters based on looking for specific 

information. The other teacher agrees with the other in the making of posters; however, she 

seems to have more experience working with readings. Therefore, she added some other 

aspects she uses to stimulate their students such as conversations and elaborating messages. 

9. Do you plan specific time for Reading in your class? How frequent and with what 

purpose?  

The first teacher interviewed, answered the question with ―occasionally‖. This means that 

there might not be a constant planning by the teacher. She continues saying that the main 

objective is increasing students’ reading habit in the foreign language. The other teacher 

seemed not to understand the question because her answer was ―one or two readings and 

depending on the topic.‖ 

10. How do you work the reading strategies to improve comprehension in your 

students?  

One of the teachers said that she works the reading strategies through the use of guides and 

additional worksheets in order to be checked later in class. The second teacher said that she 

first explains the strategies to be used and then they practice them in written texts. 

11. From the implemented Reading strategies to improve comprehension do you 

prefer any specifically? Why? How are they developed in class? 

The first teacher does not mention any specific strategy. The teacher might have got 

confused because her answer is related to some selected readings she uses and focused on 
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the Saber test or according to the students’ needs. On the other hand, the second teacher 

seems to have worked with strategies. Some of the activities mentioned by the teacher are 

among others previewing, scanning, skimming and KWL (what they know-what they want 

to know and what they learned). The reason she gives is that they facilitate the process of 

comprehension and because they allow developing process of inference, analysis and 

criticism as well as being more creative.  

12. What resources do you use to work with Reading strategies? How do they favor 

Reading comprehension of the students? 

Both teachers mention a list of materials they provide to work with strategies. Some of 

them are posters, cards, audios, flashcards, photocopied material, selected texts with special 

vocabulary to be developed taking into account the grammar structures.  
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Description of classroom observation #1 

This observation was recorded with the purpose of having an initial idea of some 

factors that might be affecting the comprehension of the students.  This first one was 

carried out on October 29, 2014. However, the class was also intended to teach students 

how to find the main idea of a text after understanding it.  It was a regular English class, 

prepared by the teacher in order to extract important data about students’ reactions to 

reading activities. Even though, most of the class was carried out in Spanish, it is 

observable the effort the teacher made in introducing the target language every moment she 

considered relevant to use it as well as forcing the students to use the language in class in 

spite of their level. 

 The classroom was small although enough for the amount of the students, which 

was 23.The selected group was9
th 

grade. The observer was sitting on a corner with a great 

view of the class. All students had the photocopies of the material to be worked called 

Saturday at the carnivals due to the fact that the intention was to read, comprehend and 

try to find the main idea of this text.  

The teacher explains the activity and then starts by making the students analyze and 

understand the text in an organized step by step way. 
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Segment 1 

time  Transcription Observations Category  

 T Ok. Ahhh we are going to work 

today on finding the main idea. 

Finding like encontrar the main 

idea...the principal… 

 Setting the lesson 

objective 

 Ss Idea  Learners engage 

with reading 

concept 

 T  La idea principal.  In Spanish. 

Cuando a ustedes les están 

enseñando a leer en español, la 

idea principal, donde les dijeron 

a uds que se encontraba la idea 

principal? 

 Raising students’ 

awareness of 

reading concept 

 Ss En una oración  Learners engage 

with reading 

concept 

 T En una oración, pero donde 

ubicamos esa oración en el 

párrafo?. La idea principal del 

texto la encontramos en dónde? 

 Raising students’ 

awareness of 

reading concept 

 Ss En el título  Learners engage 

with reading 

concept 
 T No siempre  

 Ss En el subtítulo  

 Ss En el inicio  

 Ss En la Oración  

 T A ver, tengo un párrafo y este 

párrafo está compuesto de varias 

oraciones. En donde la ubico? 

 Raising students’ 

awareness of 

reading concept 

 Ss En la primera oración  Learners engage 

with reading 

concept 
 T En la primera.  

 Ss En la última.  

 T En la última  

 Ss En la mitad.  

 T Incluso en la del medio. Verdad? 

Entonces una idea principal 

puede estar 

 Raising students’ 

awareness of 

reading concept 

 Ss  Al inicio  Learners engage 

with reading 

concept 
 T Al inicio  

 Ss En el medio  

 T En el medio  

 Ss Al final  

 T Al final  
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In this segment it can be seen that the level of the students is basic. Therefore, the 

teacher had to speak Spanish most of the time to make students understand the purpose of 

the activity and find out some specific reading comprehension issues in Spanish class in 

order to use them in benefit of her class. At the end of this short extract, students seem to 

reach the class goal (how to find the main idea in a text). 

It might be said that the level of the students affects the development of the class 

because the teacher had to spend some time to explain in Spanish the whole activity. This 

could have been avoided if the teacher had told the students, as homework, to investigate 

what the main and secondary ideas were in a text. 

Segment 2 

Time Transcription Observations Categories 

T James and his sister, Anna, 

went to the carnival on 

Saturday … 

 

Aja  

(Teacher raises her 

hand as inviting 

other student to 

continuing 

reading, point the 

sentence to read 

and point a girl. 

Girls start giggling 

and point one 

another)… 

(one of the student 

start reading) 

Raising students’ 

awareness of reading 

concept 

Yajaira They rode the merry go-

round, the roller coaster and 

the Ferris wheel. 

 Learners engage with 

reading concept 

 

T They rode the merry go-

round, the roller coaster and 

the Ferris wheel… ujum  

(T scaffold 

students by using 

body language to 

make easier new 

vocabulary)… 

(teacher shows the 

next sentence to 

invite them to read 

it) 

 

Raising students’ 

awareness of reading 

concept 
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Arnulfo Anna drank lemonade and ate 

an apple 

 Learners engage with 

reading concept 

 

T James ate popcorn and a hot 

dog. Anna drank lemonade 

and ate an apple.  

ahhh, Edgar? 

(Arnulfo missed 

the previous 

sentence and read 

the second so the 

teacher instead of 

telling corrected 

by reading the 

whole sentence by 

herself but used a 

louder pitch, to 

call their attention) 

 

(T scaffold 

students by  using 

body language to 

make easier new 

vocabulary) 

((teacher shows 

the next sentence 

to invite them to 

read it and raises 

her own hand)… 

Raising students’ 

awareness of reading 

concept 

 

Ss They saw many exciting 

shows. They were tired when 

they went home.[xxx] 

 Learners engage with 

reading concept 

 

T They saw… many exciting 

shows. They were tired when 

they went home.  

So James and his sister, Anna, 

went to the carnival on 

Saturday. They rode the 

merry go-round, the roller 

coaster  

(T emphasized her 

intonation in this 

verb to correct and 

call the student’s 

attention ) 

(T repeats tired to 

emphasize correct 

pronunciation and 

used body 

language to 

explain the 

meaning of tired) 

Raising students’ 

awareness of reading 

concept 

 

T The merry go round is? How 

do you say los caballitos   and 

… 

(using her finger 

shows a rotation 

and translation 

movement to  help 

them understand 

the meaning) 

Raising students’ 

awareness of reading 

concept 
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Ss Que brincan?  Learners engage with 

reading concept 

T Que es un juego…Que están 

los caballitos dando vueltas 

…(still using body 

language) 

Raising students’ 

awareness of reading 

concept 

 

Ss Carrusel  Learners engage with 

reading concept 

T Ahhh… entonces es carrusel 

so merry-go-round …the 

roller coaster… 

(T using body 

language) 

Raising students’ 

awareness of reading 

concept 

 

Ss Montaña rusa  Learners engage with 

reading concept 

T and the Ferris wheel… (T using body 

language) 

Raising students’ 

awareness of reading 

concept 

Ss la rueda  Learners engage with 

reading concept 

T James ate popcorn--- what is 

popcorn?  

 Raising students’ 

awareness of reading 

concept 

Ss Crispetas  Learners engage with 

reading concept 

T Popcorn means crispetas. 

 Hot dog 

 Raising students’ 

awareness of reading 

concept 

Ss Perro caliente  Learners engage with 

reading concept 

T   Perro caliente!   

Anna drank  

(T using body 

language). 

Raising students’ 

awareness of reading 

concept 

Ss Tomó  Learners engage with 

reading concept 

T Tomó lemonade and ate an 

apple.  

(T using body 

language). 

Raising students’ 

awareness of reading 

concept 

Ss Comio manzana  Learners engage with 

reading concept 

T Comio manzana… They saw 

many exciting shows.  

 Raising students’ 

awareness of reading 

concept 

Ss Ellos vieron shows excitantes  Learners engage with 

reading concept 

T Yeah They were tired when 

they went home  

(T using body 

language). 

Raising students’ 

awareness of reading 
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concept 

 

Ss  Ellos vieron que Estaba 

cansada , y se fue a su casa 

 

 

 

 

Learners engage with 

reading concept 

 

This segment shows that students were at the beginning afraid of reading because 

they were pointing one another laughing; however, students started reading the text with the 

teacher’s scaffolding by using gestures and mimes to make them understand the text, 

although the same students were participating most of the time. The reason the teacher does 

this translation is because a great percentage of the students showed no understanding of 

the text; thus, she decided to translate the entire first paragraph line by line. 
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Segment 3 

time  Transcription Observations category 

 T Vamos a ver por regla de 

descarte, vamos a hacerlo por 

votación cuales ustedes dicen  

que NO son las ideas 

principales  

 

 Monitoring 

comprehension 

 Ss La A  Learners engage 

with reading 

concept 
 Ss La C  

 T Bueno ustedes dicen que ni A 

ni C- Bueno les quedan 2 

opciones. Una de esas dos es 

la principal. Pero vamos a 

continuar después de recreo 

vayan a recreo y terminamos 

 Raising students’ 

awareness of 

reading concept 

 

 

 T Hay alguien que tenga una idea 

diferente  porque es que a mi 

yo no se… es que tengo un 

problema extraño y es James 

and his sister Ann went to the 

carnival on Saturday.  El título 

―Saturday at the carnaval‖ no 

entendí… ¿si están 

desarrollando eso que dice 

aquí? 

 Raising students’ 

awareness of 

reading concept 

 

 Ss No seño es que lo 

principalmente es la D por el 

titulo 

 Learners engage 

with reading concept 

 T D?  Monitoring 

comprehension 

 Ss Ellos fueron  Learners engage 

with reading concept 

 Silvia La D  Learners engage 

with reading concept 

 T Por el título dice su 

compañerito que es la D, quien 

más dice que es la D? señorita 

Jácome dígame otra idea que 

diga la D   

 Monitoring 

comprehension 
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 Ss Seño una que se fue de paseo 

con su 

 Learners engage 

with reading concept 

 Ss Ellos se fueron para el carnaval 

ehh 
 Learners engage 

with reading concept 

 T Aja  Agreeing 

 Ss Seño lo que dice María se pasa  

por la  idea principal del texto 
 Learners engage 

with reading concept 

 T O sea que la idea principal no 

es la b. 
 Monitoring 

comprehension 

 Juan 

David 

 Todos dijeron yo fui el único 

que dije que fue la D 

 Learners engage 

with reading concept 

 Ss La D  Learners engage 

with reading concept 

 T Al final D o B  Monitoring 

comprehension 

 Juan 

David 

Todos dijeron la B y yo fui el 

que dije la D 

 Learners engage 

with reading concept 

 Silvii La D, la D.  Learners engage 

with reading concept 

 T En la D vamos a ver… el 

mismo título y la parte inicial 

se los decía y todas las otras  

oraciones mas todo lo que 

ustedes decían desarrollan la 

primera idea, la  principal que 

era efectivamente The carnival 

was on Saturday.  

Good! 

(Teacher had 

highlighted the three 

supporting ideas on 

the pdf projected and 

wrote the main idea). 

Raising students’ 

awareness of 

reading concept 

 

 

This segment shows how the teacher tries to narrow the choices students have for 

identifying the main idea of the paragraph. Nevertheless, she did not explain to them the 

reason why the other choices are not possible, she simply discard them. Perhaps, she tried 

to leave students with two choices in order to make students understand what a main idea is 

using only the other two choices due to the fact that students level is very basic. Therefore, 
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working with two ideas is simpler than working with four; although she eventually tells 

them the answer, which as a first attempt to identify the main idea, might be considered as a 

good strategy. 

 

Description of classroom observation #2 

This second observation was carried out on October 30, 2014. The purpose of this 

class was to continue teaching students how to identify the main idea of a text after 

understanding it.  This time the text had three paragraphs with different topics. The first one 

was about water consumption, the second about music instruments and the last one about 

Irish people. Teacher’s second attempt is expected to be better as well as the students’ 

performance in class. 

 The teacher explains the activity and compares it with a game in order to catch 

students’ attention. 
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Segment 1 

 

TIME  Transcription Observations Category  

 T Vamos a jugar con una lectura. 

Vamos a encontrar ideas 

principales aquí vamos a jugar  

As important as water 

conservation is, it is also very 

easy. A few simple habits can 

significantly reduce- reducir- the 

water consumption- what is 

consumption?, ¿qué es ésta 

palabra?  

(Teacher start Reading, 

there is no tittle in the 

paragraph) 

 

 Ss Cansancio?,Consumo o beber???  Learners engage with 

reading concept 

 T Consumo, very good! of  a 

household. What is household? 

¿qué es household?  

(by using her hand, 

teacher covers half of 

the word to help them 

to deduce the meaning 

of the word household) 

Raising students’ 

awareness of reading 

concept 

 

 Ss Dice consumir agua  Learners engage with 

reading concept 

 T Ok, consumption  Consumo del 

agua de que… 

 Raising students’ 

awareness of reading 

concept 

 Ss De una casa.  Learners engage with 

reading concept 

 T  A ver diccionarios…   

 Ss Casa, seño  Learners engage with 

reading concept 

 T Casa es house, pero household?  Raising students’ 

awareness of reading 

concept 

 Ss Una casa vieja?, antigua?  Learners engage with 

reading concept 

 Ss Seño un bar?  Learners engage with 

reading concept 
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 T Que encontramos como 

household? 

 Raising students’ 

awareness of reading 

concept 

 Ss Bodegas , casa bodega, algo asi  Learners engage with 

reading concept 

 T Mmmmm   

 Ss Una bodega  Learners engage with 

reading concept 

 T house , casa, gastos de la casa???  Raising students’ 

awareness of reading 

concept 

 Ss Ah.gastos de la casa!  Learners engage with 

reading concept 

 T Leelo todo por favor  (teacher referring to 

the meaning in the 

dictionary) 

 

 Ss Casa, familia,de la casa, caseros, 

gastos de la casa,y familiares 

 Learners engage with 

reading concept 

 T Gastos de la casa, caseros, de la 

casa, cierto?One way to save 

water  

 Save, save que es? 

(teacher interrupts) Raising students’ 

awareness of reading 

concept 

 Ss Gastos de la casa  Learners engage with 

reading concept 

 T Bueno, nosotros vemos…  Monitoring 

comprehension 

 Ss Guardar  Learners engage with 

reading concept 

 T Guardar o ahorrar en este caso 

verdad?.One way to save wáter. 

Save water entonces es? 

 Raising students’ 

awareness of reading 

concept 

 Ss Agua  Learners engage with 

reading concept 

 Ss Guardar agua  Learners engage with 

reading concept 

 T Guardar agua???  Monitoring 

comprehension 
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 Ss Si  Learners engage with 

reading concept 

 Ss Ahorrar agua  Learners engage with 

reading concept 

 T Aaaahhh, ahorrar agua va hacer 

raro que la guarden .One way to 

save wáteris to turn off the 

faucet  

(teacher imitating the 

movement to 

traditionally turn off 

the faucet) 

Raising students’ 

awareness of reading 

concept 

 

 Ss Cerrar la llave  Learners engage with 

reading concept 

 T Cerrar la llave, when brushing 

your teeth.  

(teacher using body 

language) 

Raising students’ 

awareness of reading 

concept 

 T Also, don’t allow faucets to drip (teacher uses body 

language) 

Raising students’ 

awareness of reading 

concept 

 Ss Una gota , o una gotera  Learners engage with 

reading concept 

 T Good, close, gotear, one drip  (body language) Raising students’ 

awareness of reading 

concept 

 Ss Gota, gotera  Learners engage with 

reading concept 

 

 

This segment shows the teacher using the same strategy of translating the entire 

three paragraphs line by line; although this time students were asked to bring a dictionary to 

help them with the translation. Students, again, guess the words or phrases helped by 

teachers’ mimes and gestures. Because of the level students, the teacher translates the 

paragraphs; nonetheless, she might have used another strategy such as giving the material 

the class before for students to have an idea of the text. 
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Segment 2 

 T Entonces comenzamos. Primer 

párrafo. La del agua. Decían las 

opciones: 

A. Water conservation is 

important. 

B. Consumers can save money 

by conserving water. 

C. A few simple changes can 

save water in the home. 

D. Baths take less water than 

showers. 

¿cuál es la respuesta? Hands up 

for A quién vota por la A? 6 

students 

Letter B. One, two, three, four 

and five 

C, la c  

D  

And the answer is S, justo por la 

que nadie votó y vamos a 

descubrir por qué. 

 

 

 

 

 

 

( one student raises his 

hand but the teacher 

didn’t count him) 

(Two students raises 

their hands) 

 

Raising students’ 

awareness of reading 

concept 

 

 Ss Bae seño, yo si voté por esa.   

 T Unos cuantos cambios pueden 

ahorrar agua en la casa. Dónde 

estaba registrada esa idea 

principal?. Vamos a ver, En éste 

párrafo donde estaba eso? 

 Raising students’ 

awareness of reading 

concept 

 

 Ss Cómo dice la C?   Asking questions 
 T A few simple changes, unos 

pocos cambios,  can save water 

in the home. 

 

 Raising students’ 

awareness of reading 

concept 

 Ss  ( A student stands up 

and show the sentence 

containing the main 

idea) 
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 T Muy bien.Unos pocos simples 

cambios pueden 

significativamente reducir the 

water comsuption, el consumo 

de agua en una casa, verdad? 

Entonces fíjense ustedes esa 

misma oración está contenida en 

la C. lo mismo en otras palabras. 

Vamos al segundo párrafo. 

Vamos a ver. One the most 

popular musical instruments, 

veamos las opciones eran: 

A. The piano is both a string and 

percussion instrument.Quién 

vota por esa?Esa es la idea 

principal, qué creen? Levanten 

la mano. Uno, dos, tres, cuatro, 

cinco… Bueno ok. 

La B. The piano is a string 

instrument. Uno, dos, tres, 

cuatro, cinco, seis, siete, ocho  

C. The piano is a popular 

instrument. Uno, dos, tres. 

D. The strings of a piano makes 

the sound     y la respuesta era…  

 

 

 

 

 

 

 

 

 

.(Nobody raises his 

hand) 

Raising students’ 

awareness of reading 

concept 

 

 Ss La Aaaa  Learners engage with 

reading concept 

 T la A. recuerden que decia el 

párrafo: , the piano falls into two 

categories. El piano cae en dos 

categorías string instrument 

and… 

 Raising students’ 

awareness of reading 

concept 

 Ss Instrumento de percusión.  Learners engage with 

reading concept 

 T Percussion instrument  Learners engage with 

reading concept 

 

In this segment the teacher tells the students to vote for one of the choices, which 

students do; however, the correct answer is given by the teacher with a short explanation. 
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No discussion is done to explain why the other options were not possible. The same 

occurred with the third paragraph. 

In the last few minutes of the class students compare answers and seem to feel 

excited because most of them guessed the correct options. 

 

Description of classroom observation #3 

This third observation was carried out on November 10, 2014. The purpose of this 

class was to check comprehension of a text by answering some multiple choice questions. 

The teacher gives them the vocabulary she has selected in advanced with the translation in 

Spanish. The class starts by checking whether students know the vocabulary or not. As the 

teacher mentions the words, she does the gesture or action for them to say the word. The 

activity was in pairs and the students had the possibility to choose their peer. 

Segment 1 

TI

ME 

 transcription Observation category 

 T Vamos a buscar información 

específica ya uds han hecho este 

tipo de ejercicios. Bueno, vamos a 

comenzar por el vocabulario.  

(The teacher presents a 

vocabulary she had 

selected previous and 

ramdomly including 

the translation to 

spanish) 

Structuring of the 

class: Setting the 

lesson objective 

   (a student start reading 

aloud by herself 

without being ordered) 

 

 Ss Grasshopper [xxx]  Learners engage with 

reading concept 

 T Veamos que palabras de las que 

están ahí sí conocen.  

 Raising students’ 

awareness of reading 

concept 

 Ss Saltamontes  Learners engage with 

reading concept 
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 T Bien, saltamontes ya se la sabías. 

Grasshopper es saltamontes. Cuál 

más?| 

 Raising students’ 

awareness of reading 

concept 

 Ss Respirar  Learners engage with 

reading concept 

 T Cuál? Breath?  Monitoring 

comprehension 

 Ss Crops, seño.  Learners engage with 

reading concept 

 T Cuál, perdon?   Monitoring 

comprehension 

 Ss Cultivo  Learners engage with 

reading concept 
 Ss Seño esas?  

 T Forward? Hacia adelante, 

backwards 

 Monitoring 

comprehension 

 Ss Hacia atrás  Learners engage with 

reading concept 

 T Hacia atrás and sideways: lateral, a 

los costados, a los lados, bien. So, 

Grasshopper is: 

 Raising students’ 

awareness of reading 

concept 

 Ss Saltamontes  Learners engage with 

reading concept 

 T Hole  (teacher looks for 

holes in the Wall to 

show the meaning) 

Monitoring 

comprehension 

 Ss Hueco  Learners engage with 

reading concept 

 T Breathe  (teacher breathes 

loudly) 

Monitoring 

comprehension 

 Ss Respirar  Learners engage with 

reading concept 

 T Leave  Monitoring 

comprehension 

 Ss Hoja  Learners engage with 
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reading concept 

 T Farmer  Monitoring 

comprehension 

 Ss Agricultor  Learners engage with 

reading concept 

 T Crop  Monitoring 

comprehension 

 Ss Cultivo  Learners engage with 

reading concept 

 T Hop  (teacher hops) Monitoring 

comprehension 

 Ss Saltar  Learners engage with 

reading concept 

 

This segment shows what was mentioned in the description of the observation. 

Here, it can be seen the teacher saying the vocabulary in English, and students guessing the 

meaning by looking at the teacher’s gestures and movements. With this activity the teacher 

pretends the students to learn and practice the vocabulary they will use in the text in order 

to have a better and faster comprehension of the text.  

Segment 2 

 T My name is George. I am a 

grasshopper. I have six legs and five 

eyes. 

 five eyes. Eyes. Five eyes.  

(teacher uses body 

language and 

emphasizes the parts of 

the body) 

( teacher showing 

quantity and part of the 

body by using her own 

body) 

Raising students’ 

awareness of reading 

concept 

 

 Ss Ojos. Cinco ojos  Learners engage with 

reading concept 

 T I do not have  Raising students’ 
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awareness of reading 

concept 

 Ss Orejas  Learners engage with 

reading concept 

 T ears or a nose. I have holes along 

my body which is how I  

(teacher exaggerates her 

breathing and make it 

loudly). 

Raising students’ 

awareness of reading 

concept 

 

 Ss Respirar  Learners engage with 

reading concept 

 T Breathe. Holes huecos, along my 

body, a lo largo de mi cuerpo   

 which is how I breathe  

(The teacher simulates 

puncturing along her 

body to explain the 

sentence) 

(again teacher breathing 

loudly) 

Raising students’ 

awareness of reading 

concept 

 

 Ss Que es como ellos respiran  Learners engage with 

reading concept 

 T Ok. Si es cierto. I like to eat  Raising students’ 

awareness of reading 

concept 

 Ss Comida  Learners engage with 

reading concept 
 Ss Comer  

 T  Comer. Eat leaves. Leaves era…  Raising students’ 

awareness of reading 

concept 

 Ss Hojas  Learners engage with 

reading concept 

 T And grass. Grass era…  Raising students’ 

awareness of reading 

concept 

 Ss Grasa  (some students laugh) Attitude and 

linguistic 

knowledge: lack of 

vocabulary 
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 T Hierba. So, grass is…  Raising students’ 

awareness of reading 

concept 

 Ss Hierba  Learners engage with 

reading concept 

 T La hierba. Farmers quienes eran los 

farmers. 

 Raising students’ 

awareness of reading 

concept 

 Ss Los granjeros .  Learners engage with 

reading concept 

 

This extract shows the teacher reading the text as the students translate it into 

Spanish. The teacher reviews the vocabulary again while reading the text phrase by phrase. 

Students participate actively in this activity due to the fact they had practiced the 

vocabulary before and now felt comfortable do the translation. The teacher continues 

helping students understand the text by miming the words. 

Segment 3 

 T Muy bien. Entonces vamos a la 

primera parte del taller. Con tu 

compañero, vas a tratar de recordar 

a través de estas preguntas las 

respuestas correctas. Cuál es la 

respuesta a cada pregunta. For 

example. 1. What is George? 

Escriben el número y la letra de la 

respuesta. No escriban los 

enunciados que ya va a tocar el 

timbre. No vayan a escribir los 

enunciados nada de what is George 

ni nada de eso, sólo los números, 

raya mas la respuesta a, b, c o d. 

 Raising students’ 

awareness of reading 

concept 

   (students start 

discussing with their 

peers while the teacher 

is walking around 

checking the process 
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and answers, in one of 

the papers it could be 

read 2-a, 3-b 4-b another 

one had 1-b, 2-a, 3-b, 4-

b,) 

 Ss Teacher in number 3 que es lo que 

significa esa palabra? 
 linguistic knowledge: 

lack of vocabulary 

 T Remenber this Word in question 3 

means  

(teacher breathes loudly) Raising students’ 

awareness of reading 

concept 

 Ss Respirar  Learners engage with 

reading concept 

 T How does George…  Monitoring 

comprehension 

 Ss Respire  Learners engage with 

reading concept 

 T Through means a través  Raising students’ 

awareness of reading 

concept 

 Ss Ahhh dice que cómo respira   

 T How es como.   

 Ss Seño como es que es hueco?   

 T Hole   

 T Listo?   

 Ss Nooo  Learners engage with 

reading concept 

 Ss Seño   

 T Alo   

 Ss Y esa?   

 T Te recuerdo, ahorita me preguntaste 

por qué significaba mouth: boca 

  

 Ss Mask  Learners engage with 

reading concept 

 T Máscara, body: cuerpo, holes: 

huecos. 

  

 Ss  (student pointing a 

Word) 

 

 T  Éste? Together?juntos. Rub frotar.   

 Ss Seño y la4 que dice?   

 T Where es dónde y live es vivir   
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   (10 minutes teacher 

checking pupils process) 

 

 T  Time out. Tiempo fuera.   

 

This final extract shows the teacher explaining the multiple choice activity; however 

it is observable that even though students knew the vocabulary of the text, it was difficult 

for them to understand the questions, therefore the teacher had to translate almost all the 

questions as well.   
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Discussion 

 

This section will examine in a more detailed way the findings of the study. The 

main purpose of this research project was stating the factors that might be affecting the 

reading comprehension in students of ninth grade at IETAC.  This section pretends to 

analyze as well as interpret all the findings that emerged from the research question 

mentioned above. All the information gathered will be explained in specific categories in 

order to make the understanding of the factors affecting reading comprehension, simpler. 

 

Factors affecting reading comprehension 

 

Factor 1: Reading materials 

Regarding this specific factor, the study shows that students consider important to 

have a purpose of reading a text and must be adapted to their level. This means that in spite 

of the students’ level, the teacher has to make an adaptation of the text to make it accessible 

to students. In the observation some of the texts were complicated for students to 

understand due to the vocabulary used. For instance, the text related to Irish people and the 

famine, was not relevant or appealing for students. In addition to this, students should know 

the purpose of what they are reading in order to have a better focus of the text. This is 

clearly stated by Donoghue (2009), when he claims that if students knew the purpose 

before reading the text, their motivation and comprehension would improve. 

Considering this issue, it would be advisable for the teacher to prepare the activities 

for the class thinking about the students’ interests and needs. In that way students will 



 
61 FACTORS CONSTRAINING READING COMPREHENSION                                                                                              

commit to the activities because they mean something to their lives and they can use in 

contexts as well. 

 

Factor 2: Attitude and linguistic knowledge 

These two aspects have a very close relation among them because a great amount of 

students in the observations did not have a good attitude towards the reading of the texts; 

however, this might be explained by the lack of vocabulary students possess; therefore, 

they did not feel comfortable with the activities and as a consequence of this, the reluctance 

to participate could be observed. Thus, according to Snow (2002), the attitude of the 

students depends directly on the motivation they may have in the reading activities. A 

student might be motivated to work in the English class but as soon as he sees a barrier, in 

this case the vocabulary and the text itself, the motivation disappears and along with this his 

attitude changes. Regarding this matter, it is recommendable for the teacher to teach the 

vocabulary before the actual class. By doing this, students will feel more confident to 

participate in the class and their attitude towards the reading text will be better. 

 

Factor 3: Structuring of the class 

This refers to the way the teachers should present and develop the reading activity. 

The observations did not show the pre, while and post reading phases in detailed. In fact, 

none of these phases could be seen clearly stated in the class. Consequently, the 

development of the class did not seem to be planned although the teacher in the interviews 

claimed to take this into account while preparing the class; however, in the class these 

phases were not considered by the teacher. The way the teacher developed the class showed 

basic activities that do not take students to analyze deeply the text. 
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Concerning the aforementioned factor, the teacher should organize the activities 

using the three phases while doing it. In this way, students will focus on each part of the 

reading comprehension process and will establish an order to work in reading classes.  

 

Factor 4: Use of reading strategies 

This factor concerns more the teacher than the students. Why the teacher? Because 

it is his/her responsibility to teach students reading strategies and how to use them in the 

text. If the opportunity is not provided to develop these strategies, students will not make 

these strategies theirs. It is suggested for the teacher to start making the teaching of 

strategies, apart from his/her daily reading process. By doing this, students will feel more 

confident due to the fact of having different tools to comprehend a text and as a 

consequence become proficient readers. 

In the interview, the teachers mentioned the use of reading strategies in class; 

nevertheless, if they are not taught properly and directly, students will never acquire the 

necessary experience to use wisely. According to Lenz, (2005) a reading comprehension 

strategy consciously selected and used by a reader may aid the process the process of 

constructing meaning in an effective and efficient way. 

 

Factor 5: Lack of reading habits 

This is an essential aspect to be considered in this study because it is a fact 

mentioned by the students in the survey that they do not have reading habits in Spanish 

which makes even more difficult to interact in the target language. Nonetheless, this is not 

completely the students’ fault. Even though it is true that their parents do not provide them 

with the example of the reading habit at home, it is true as well that teachers do not give 
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students the chance to have the experience of reading different types of texts at school 

either. The teacher brings texts to the class to be translated and to respond some simple 

questions that do not challenge students to analyze and discuss what they are reading. 

Hence, it would be interesting if teachers include more reading activities in their classes to 

get the students accustomed to this type of actions. Krashen (1993) claimed that frequency 

in reading helps in acquiring the ―language skill‖ in an unconscious and involuntary form. 
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CONCLUSIONS 

This research study tried to answer the question about the factors perceived by 

participants as affecting the development of reading comprehension skills in ninth graders 

at IETAC. However, it is important to mention the importance of this study relies on the 

fact that comprehension is, in the act of reading, the most important process because if 

there is not comprehension, reading is only appreciating the words written in a piece of 

paper with no meaning. Moreover, the purpose of comprehending a text is extracting some 

relevant information for the person who reads. In fact reading comprehension might be 

considered as an aspect that for life is essential; for instance, in many situations of everyday 

life such as taking a bottle of medicine and comprehend what the dosage is or what can be 

read on a chemical container, it can put you in a life or death position. 

It is a fact that this reading comprehension process is not acquired in a short period 

of time, it takes a long time and it improves as the person increases the practice of reading 

through his/her life. 

Blaming students would not be fair because in this study we could observe that 

reading instruction is not effective and that some methodological changes must be made in 

order to make students engage with reading texts of any kind. 

Some factors affecting the reading comprehension were analyzed and discussed in 

this study. First the material used by teachers and the reason students read it. In this factor 

we concluded that teachers are not using appropriate material for the students and that 

might be the reason why reading poses difficulty instead of being a pleasure for them. 

Teachers are not taking into account students’ interests and needs when choosing a text to 
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work in class. Thus, if students do not feel connected with the text, they will find it boring 

and will lose interest in working with it. 

Another factor that emerged from the study was the attitude and linguistic 

knowledge. This factor has a close relation with what was mentioned above about students’ 

parents and the lack of reading habits. It is evident that if students do not see the example at 

home, their interest for reading will probably be null. Nevertheless, it is there when the 

teacher has to provide with interesting reading with topics appealing for students in order to 

create the habit step by step. Unfortunately, and we could explain above, teachers are 

omitting this aspect. 

Finally, the other factor that is affecting the entire reading comprehension process is 

the way teachers are structuring their class. They are using a monotonous methodology of 

translating everything to the students, giving no possibilities for the students to apply some 

reading strategies they could have learned by themselves. Why themselves, because 

teachers claim to teach and let students use comprehension strategies although in the actual 

class they completely forget to do it. 

To conclude, this study requires to be continued with application of some strategies 

to tackle these factor and further evaluation of the results after that. However, this study 

shows some important insights to take into account in order to solve these factors and 

improve both students and teachers’ performance.  
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Appendix A.  Students’ questionnaire 

 

Cuestionario para estudiantes 

 

INSTRUCCIONES: 

 

A continuación encontrarás una serie de preguntas relacionadas todas a la lectura. Aquí no 

hay respuestas correctas o incorrectas, sólo lo que tú conceptúes como tu realidad como 

lector y ser humano. ¡Tus respuestas deben ser sinceras pues de esa manera contribuirás a 

que este estudio sea exitoso! 

Relájate, tus respuestas serán guardadas bajo la confidencialidad de la investigación y por 

ser ANÓNIMA tu identidad estará protegida. Lo más importante es tu atención, tu interés y 

nuevamente tu sinceridad. 

No olvides contestar todas las preguntas tendrás el tiempo suficiente para ello. 

De antemano gracias por tu invaluable colaboración. 

 

INFORMACIÓN ESPECÍFICA SOBRE COMPRENSIÓN LECTORA EN INGLÉS 

 

Marca con una X la respuesta 

 

1. En tu experiencia, la comprensión lectora  te ha resultado ser: 

 

a. Fácil � 

b. Difícil �  

c. Regular  � 

 

2. ¿Qué factores relacionados con los textos te dificulta la comprensión de lectura? Puedes escoger 

más de una opción entre las opciones que consideres son las razones de tu dificultad. 

 

a. Palabras largas � 

b. Modismos (son una clase de lenguaje figurado como: Dar  lata – para referirse a 

molestar, irritar) � 

c. Palabras que tienen varios significados � 

d. Palabras especializadas � 

e. El uso de metáforas o comparaciones.� 

f. Oraciones complejas � 

g. Textos que no te son familiares � 

h. Desconoces la mayoría de las palabras del texto � 
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3. ¿Qué factores relacionados con tus compañeros de grupo dificultan la comprensión de lectura? 

Puedes escoger más de una opción. 

 

a. Vocabulario limitado � 

b. Gramática limitada � 

c. Influencia de amigos � 

d. Falta de hábitos de lectura � 

e. Fatiga � 

f. Tu actitud negativa hacia el docente � 

 

4. ¿Qué factores relacionados con tus profesores y la forma en que enseñan la lectura te dificultan la 

comprensión de lectura? Puedes escoger más de una opción. 

 

a. No te pre enseña todas las palabras desconocidas en un texto � 

b. No te explica el contenido del texto antes de empezar a leer � 

c. No hace preguntas relacionadas con el texto antes de leerlo � 

d. No da oportunidad de discutir los temas antes de la lectura del texto � 

e. No hace relaciones entre el texto a leer y tus conocimientos previos � 

f. No lee en voz alta � 

g. No te permite leer en voz alta  � 

h. No te permite leer en silencio � 

i. No te dice el significado de todas las palabras que le preguntas � 

j. No  te dice que busques las palabras desconocidas en el diccionario � 

k. No te deja adivinar palabras desconocidas de le contexto � 

l. No te da actividades después de la lectura para consolidarla � 

 

5. ¿Intercambias lecturas o conceptos de las lecturas que más te han gustado con tus compañeros de 

clase? 

 

a. Sí � 

b. No � 

 

6. ¿Con qué frecuencia los profesores te piden que expliques el significado de un texto? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 

 

7. ¿Las preguntas que realizan los profesores, te desafían para que logres una mejor comprensión 

del texto? 

 

a. Sí � 

b. No � 

c. A veces � 
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8. ¿Te dan suficiente tiempo para pensar tus respuestas?  

 

a. Sí � 

b. No � 

c. A veces � 

 

9. ¿Te recomiendan frecuentemente algún autor o libro para leer? ¿En qué oportunidades? 

 

a. Como lectura obligatoria � 

b. Como lectura complementaria � 

c. Como lectura recreativa � 

d. Como lectura de investigación y ampliación � 

e. Otras � 

f. No recomiendan nunca � 

_________________________________________________________________________

_________________________________________________________________________

_______________________________________________________________________ 

 

10. ¿Los profesores te estimulan para que expreses tu opinión sobre el texto? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 

 

11. ¿Te ayudan a que relaciones lo que lees con tu vida? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 

 

12. ¿Te muestran cómo la información de los textos se relaciona con lo que ya sabes? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 

 

13. ¿Consideras que los textos presentados son propios para tu edad? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 
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14. ¿Consideras que los textos  a leer son interesantes? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 

 

15. ¿Analizas o criticas los textos leídos? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 

 

16. ¿Te es fácil, económicamente hablando, costear los textos a leer? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 

 

17. La presentación de los textos como tal ¿te es atractiva visualmente? 

 

a. Siempre � 

b. A veces � 

c. Nunca � 
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Appendix B. Questionnaire for English teachers’ interview 

 

 ENTREVISTA A DOCENTES  

 

1. ¿Realiza prácticas de lectura frecuentemente en la clase? 

2. ¿Qué tipos de lecturas selecciona para compartir en su clase? 

3. ¿Estimula la lectura en sus alumnos? ¿De qué forma? 

4. ¿Realiza controles de lectura? ¿Cuándo? ¿En qué ocasiones? 

5. ¿Realiza algún tipo de actividad complementaria con el fin de que los alumnos logren 

una mejor comprensión lectora? 

6. ¿Recomienda lecturas o autores a sus alumnos? 

7. ¿De qué forma busca relacionar  la información contenida en los textos con la vida de los 

alumnos? 

8. ¿Estimula a los  estudiantes a expresar sus opiniones, que critiquen o analicen las lecturas 

realizadas? ¿De qué manera lo hace? 

9. ¿Planifica  tiempos de lectura para sus clases? ¿Con qué objetivo y con qué frecuencia? 

10. ¿Cómo trabaja las estrategias para favorecer la comprensión de la lectura con sus 

alumnos? 

11. De las estrategias para favorecer la comprensión lectora ¿Existe alguna que sea de sus 

favoritas?, ¿Por qué? ¿Cómo las desarrolla? 

12. ¿Cómo se provee de materiales y recursos para trabajar estrategias que favorezcan la 

comprensión lectora en sus alumnos? 
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Appendix C. Class observations 

CLASS OBSERVATION 1 

Conventions:   

(…): undistinguishable    …:  pause          [xxx]: wrong pronunciation     (xxxx): observer´s 

comments 

Time  transcription Observations Categories 

 T Good morning class   

 Ss  Good morning, teacher   

 T How are you?   

 Ss Fine thank you   

 T Ok. Ahhh we are going to 

work today on finding the 

main idea. Finding like 

encontrar the main idea...the 

principal… 

 Setting the lesson 

objective 

 Ss Idea  Learners engage 

with reading 

concept 

 T  La idea principal.  In Spanish. 

Cuando a ustedes les están 

enseñando a leer en español, 

la idea principal, donde les 

dijeron a uds que se 

encontraba la idea principal? 

 Raising students’ 

awareness of 

reading concept 

 Ss En una oración  Learners engage 

with reading 

concept 

 T En una oración, pero donde 

ubicamos esa oración en el 

párrafo?. La idea principal del 

texto la encontramos en 

dónde? 

 Raising students’ 

awareness of 

reading concept 

 Ss En el título  Learners engage 

with reading 

concept 
 T No siempre  

 Ss En el subtítulo  

 Ss En el inicio  

 Ss En la Oración  

 T A ver, tengo un párrafo y este 

párrafo está compuesto de 

varias oraciones. En donde la 

ubico? 

 Raising students’ 

awareness of 

reading concept 

 Ss En la primera oración  Learners engage 
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 T En la primera.  with reading 

concept  Ss En la última.  

 T En la última  

 Ss En la mitad.  

 T Incluso en la del medio. 

Verdad? 

Entonces una idea principal 

puede estar 

 Raising students’ 

awareness of 

reading concept 

 Ss  Al inicio  Learners engage 

with reading 

concept 
 T Al inicio  

 Ss En el medio  

 T En el medio  

 Ss Al final  

 T Al final  

 Ss  Eso es como el inicio, nudo y 

descenlace? 

 Making 

connections 

 T No, es diferente, todavía no 

hablaremos de eso. Todavía 

no hablaremos del texto, 

apenas vamos por el párrafo. 

Entonces, so, the main idea 

could be at the beginning, in 

the middle or at the end.  

Well, we are going to start by 

reading this. Saturday at the 

carnival.  

Somebody who helps? 

Alguien quien me ayude. 

Somebody who helps to read 

 

 

 

 

 

 

 

 

 

(Teacher pointing 

at the intelligent 

white board and 

reading the title of 

the paragraph) 

Raising students’ 

awareness of 

reading concept. 

 

 

 

 

 

 

 

 

 

Engaging learners 

with the reading 

activity.  

 Ss Teacher  Lack of vocabulary  

 T Ok, Maria!  

 Ss Saturday [xxx]  

 T  (Correcting the pronunciation) 

Saturday… Saturday 

 

 Ss Sábado de carnival  

 Maria Sábado de carnival  

 T That is Spanish.  

 Maria Ah, ok. Saturday at the 

carnival [xxx] 

 

 T At the carnival   

 Maria James [xxx]   

 T James   

 Ss James (repeating)  

 Maria James and his sister, Anna,  Learners engage 
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went to the carnival on 

Saturday [xxx] 

with reading 

concept 

 

 T James and his sister, Anna, 

went to the carnival on 

Saturday … 

 

Aja  

(Teacher raises her 

hand as inviting 

other student to 

continuing 

reading, point the 

sentence to read 

and point a girl. 

Girls start giggling 

and point one 

another)… 

(one of the student 

start reading) 

Raising students’ 

awareness of 

reading concept 

 Yajaira They rode the merry go-

round, the roller coaster and 

the Ferris wheel. 

 Learners engage 

with reading 

concept 

 

 T They rode the merry go-

round, the roller coaster and 

the Ferris wheel… ujum  

(T scaffold 

students by using 

body language to 

make easier new 

vocabulary)… 

(teacher shows the 

next sentence to 

invite them to read 

it) 

 

Raising students’ 

awareness of 

reading concept 

 Arnulfo Anna drank lemonade and ate 

an apple 

 Learners engage 

with reading 

concept 

 

 T James ate popcorn and a hot 

dog. Anna drank lemonade 

and ate an apple.  

ahhh, Edgar? 

(Arnulfo missed 

the previous 

sentence and read 

the second so the 

teacher instead of 

telling corrected 

by reading the 

whole sentence by 

herself but used a 

louder pitch, to 

call their attention) 

 

(T scaffold 

Raising students’ 

awareness of 

reading concept 
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students by  using 

body language to 

make easier new 

vocabulary) 

((teacher shows 

the next sentence 

to invite them to 

read it and raises 

her own hand)… 

 Ss They saw many exciting 

shows. They were tired when 

they went home.[xxx] 

 Learners engage 

with reading 

concept 

 

 T They saw… many exciting 

shows. They were tired when 

they went home.  

So James and his sister, Anna, 

went to the carnival on 

Saturday. They rode the 

merry go-round, the roller 

coaster  

(T emphasized her 

intonation in this 

verb to correct and 

call the student’s 

attention ) 

(T repeats tired to 

emphasize correct 

pronunciation and 

used body 

language to 

explain the 

meaning of tired) 

Raising students’ 

awareness of 

reading concept 

 

 T The merry go round is? How 

do you say los caballitos   and 

… 

(using her finger 

shows a rotation 

and translation 

movement to  help 

them understand 

the meaning) 

Raising students’ 

awareness of 

reading concept 

 

 Ss Que brincan?  Learners engage 

with reading 

concept 

 T Que es un juego…Que están 

los caballitos dando vueltas 

…(still using body 

language) 

Raising students’ 

awareness of 

reading concept 

 

 Ss Carrusel  Learners engage 

with reading 

concept 

 T Ahhh… entonces es carrusel 

so merry-go-round …the 

roller coaster… 

(T using body 

language) 

Raising students’ 

awareness of 

reading concept 

 

 Ss Montaña rusa  Learners engage 
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with reading 

concept 

 T and the Ferris wheel… (T using body 

language) 

Raising students’ 

awareness of 

reading concept 

 Ss la rueda  Learners engage 

with reading 

concept 

 T James ate popcorn--- what is 

popcorn?  

 Raising students’ 

awareness of 

reading concept 

 Ss Crispetas  Learners engage 

with reading 

concept 

 T Popcorn means crispetas. 

 Hot dog 

 Raising students’ 

awareness of 

reading concept 

 Ss Perro caliente  Learners engage 

with reading 

concept 

 T   Perro caliente!   

Anna drank  

(T using body 

language). 

Raising students’ 

awareness of 

reading concept 

 Ss Tomó  Learners engage 

with reading 

concept 

 T Tomó lemonade and ate an 

apple.  

(T using body 

language). 

Raising students’ 

awareness of 

reading concept 

 Ss Comio manzana  Learners engage 

with reading 

concept 

 T Comio manzana… They saw 

many exciting shows.  

 Raising students’ 

awareness of 

reading concept 

 Ss Ellos vieron shows excitantes  Learners engage 

with reading 

concept 

 T Yeah They were tired when 

they went home  

(T using body 

language). 

Raising students’ 

awareness of 

reading concept 

 

 Ss  Ellos vieron que Estaba 

cansada , y se fue a su casa 

 

 

 

 

Learners engage 

with reading 

concept 
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 T OK. Despues de leer ese 

parafo, what is the main idea?  

… what is the main idea?  A. 

James and Anna were hungry. 

… hungry  

(teacher starts 

reading the options 

appearing in the 

pdf imagen) 

(T using body 

language) 

Raising students’ 

awareness of 

reading concept 

 

 Ss Hambre  Learners engage 

with reading 

concept 

 T B. James and Anna did many 

things at the carnival. 

C. The merry-go-round was 

broken. … didn´t work ( T 

using body language) no 

funcionó. D. The carnival was 

on Saturday. 

What is the main idea: A, B, 

C, or D. 

 Raising students’ 

awareness of 

reading concept 

 

 Ss D  Learners engage 

with reading 

concept 

 T Todos estan seguro que la D   Monitoring 

comprehension 

 Ss Nooo la B  Learners engage 

with reading 

concept 

 Ss La B, la B.  Learners engage 

with reading 

concept 

 T Por qué?...  Monitoring 

comprehension 

 Ss …   

 T Veamos…  Vamos a ver   en 

la libreta, in your notebooks 

you are going to write your 

main idea and give me three 

details… tres detalles… 

supporting the main idea, 

soportando your main 

idea…la idea principal que 

usted escogio si  Ok? Go 

ahead! In your notebooks! En 

la libreta!... ¿Qué van hacer 

en la libreta? 

 Raising students’ 

awareness of 

reading concept 

 

 Ss (…)   

 T ¿Qué van a hacer en la   
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libreta? 

 Ss Tomar la idea principal  Learners engage 

with reading 

concept 

 T Exacto con cuantas ideas 

deben sustentar las ideas 

principal 

 Monitoring 

comprehension 

 Ss Son 3  Learners engage 

with reading 

concept 

 T 3 son   

no escriban todo solamente lo 

que piensas  por ejemplo: esta 

es mi idea principal: el 

carrusel está dañado  esa es 

mi idea principal  yo busco  3 

ideas  que soporten o que 

desarrollen esa idea principal 

pero deben estar aquí  

(T writes on the 

board a diagram. 

She writes 

―principal idea and 

under it she draws 

three arrows under 

them it could be 

read the numbers 1 

2 and 3, below 

each of the figures 

she writes 

supporting idea) 

(Teacher points the 

Reading) 

 

Raising students’ 

awareness of 

reading concept 

 

 Ss Teacher   

 T Yeah?   

 Ss  (Students start 

discussing with the 

partner sat next to 

them) 

 

 T James and his sister, Anna, 

went to the carnival on 

Saturday. They rode the 

merry go-round, the roller 

coaster and the Ferris wheel. 

James ate popcorn and a hot 

dog. 

Anna drank lemonade and ate 

an apple. They saw many 

exciting shows. They were 

tired when they went home. 

What is the main idea?  

and give me three[xxx]  

 

do not write the whole thing 

(teacher starts 

reviewing 

notebooks to 

check the process 

after that she reads 

again the reading) 

 

 

 

 

(she makes some 

gestures 

simulating writing  

) 

( teacher observes 

Raising students’ 

awareness of 

reading concept 

 



 
86 FACTORS CONSTRAINING READING COMPREHENSION                                                                                              

just the main idea 

 

some notebooks 

and states again 

the instruction) 

 Ss   La B que se significa  Asking questions 

 T   James and Ann hicieron 

muchas cosas 

 Raising students’ 

awareness of 

reading concept 

 Ss Seño pero la pregunta en sí, 

que es cuál es la pregunta 

 Learners engage 

with reading 

concept 

 T La pregunta es si tu coges la 

idea principal una de esas que 

tienes allí, luego tienes que 

regalarme 3 ideas en esta 

historia que desarrollen esa 

idea principal que tú me estás 

dando- por ejemplo si yo digo 

que el carrusel está dañado yo 

tengo que encontrar aquí 3 

ideas que desarrollen la idea 

que ese carrusel está,  por 

ejemplo: cuando Ann fue a 

montar en el carrusel el 

caballito se cayó. Cambió de 

caballo entonces aquí escribo 

el caballito se cayó cambio de 

caballo y un extraño sonido 

comenzó a darse 

2 un sonido raro. 

3este repentinamente la 

maquina se detuvo  hay tengo 

las tres ideas que están  

apoyando el que carrusel 

estaba dañado pero tiene que 

estar aquí en el texto 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Ahhh la b  Learners engage 

with reading 

concept 

 T Ahh no yo no se   

 Ss La D, el carnaval fue el 

sábado 

 Learners engage 

with reading 

concept 

 T Vamos a ver por regla de 

descarte, vamos a hacerlo por 

votación cuales ustedes dicen  

que NO son las ideas 

 Monitoring 

comprehension 
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principales  

 

 Ss La A  Learners engage 

with reading 

concept 
 Ss La C  

 T Bueno ustedes dicen que ni A 

ni C- Bueno les quedan 2 

opciones. Una de esas dos es 

la principal. Pero vamos a 

continuar después de recreo 

vayan a recreo y terminamos 

 Raising students’ 

awareness of 

reading concept 

 

 

 

 

AFTER BREAK. 

Time  Transcription Observations Category 

 T Ok. Let’s continue working until 

breaking time and I want to listen, 

quiero escuchar, I want to listen 

different ideas. What is the main 

idea? 

B. James and Anna did many things 

at the carnival or D. the carnival was 

on Saturday? 

 Raising students’ 

awareness of reading 

concept 

 

 Ss B.  Learners engage 

with reading concept 

 T B? B? Give me three supporting 

ideas. 

 Monitoring 

comprehension 

 Ss The merry go round? [xxx]  Learners engage 

with reading concept 

 T Aja the merry go round… this one? 

this idea?  

(teacher 

pointing the 

sentence) 

Raising students’ 

awareness of reading 

concept 

 Ss And lemonade and perro caliente, 

limonada 

 Learners engage 

with reading concept 

 T James and his sister, Anna, went to 

the carnival on Saturday. They rode 

the merry go-round, the roller 

coaster and the Ferris wheel. James 

ate popcorn and a hot dog. 

Anna drank lemonade and ate an 

 Raising students’ 

awareness of reading 

concept 
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apple. They saw many exciting 

shows. They were tired when they 

went home. 

 

 Ss la manzana  Learners engage with 

reading concept 

 T Pero estamos hablando de acciones 

perros caliente no es acción 
 Raising students’ 

awareness of reading 

concept 

 Ss Aaahhh de acción   Learners engage with 

reading concept 

 Ss Comió perro caliente  Learners engage with 

reading concept 

 T James ate popcorn and hot dog  Raising students’ 

awareness of reading 

concept 

 Ss La otra seño  Learners engage with 

reading concept 

 T Cual otra?  Monitoring 

comprehension 

 Ss Tomo limonada y comió perro 

caliente 
 Learners engage with 

reading concept 

 T Aja que mas  Monitoring 

comprehension 

 Ss Vieron un  excelente Show y se 

fueron cansado  para su casa 

 Learners engage with 

reading concept 

 T Hicieron que??  Monitoring 

comprehension 

 Ss Un excelente show  Learners engage with 

reading concept 

 T Vieron many, muchos shows 

excitantes verdad? 

 Raising students’ 

awareness of reading 

concept 

 Ss [xxx]   

 T  Esa puede ser otra opción, que otra?   
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 Ss Y se fueron muy cansados para su 

casa 

 Learners engage with 

reading concept 

 T Hay alguien que tenga una idea 

diferente  porque es que a mi yo no 

se… es que tengo un problema 

extraño y es James and his sister 

Ann went to the carnival on 

Saturday.  El título ―Saturday at the 

carnaval‖ no entendí… ¿si están 

desarrollando eso que dice aquí? 

 Raising students’ 

awareness of reading 

concept 

 

 Ss No seño es que lo principalmente es 

la D por el titulo 
 Learners engage with 

reading concept 

 T D?  Monitoring 

comprehension 

 Ss Ellos fueron  Learners engage with 

reading concept 

 Silvia La D  Learners engage with 

reading concept 

 T Por el título dice su compañerito que 

es la D, quien más dice que es la D? 

señorita Jácome dígame otra idea 

que diga la D   

 Monitoring 

comprehension 

 

 Ss Seño una que se fue de paseo con su  Learners engage with 

reading concept 

 Ss Ellos se fueron para el carnaval ehh  Learners engage with 

reading concept 

 T Aja  Agreeing 

 Ss Seño lo que dice María se pasa  por 

la  idea principal del texto 
 Learners engage with 

reading concept 

 T O sea que la idea principal no es la 

b. 

 Monitoring 

comprehension 

 Juan 

David 
 Todos dijeron yo fui el único que 

dije que fue la D 
 Learners engage with 

reading concept 

 Ss La D  Learners engage with 

reading concept 

 T Al final D o B  Monitoring 

comprehension 
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 Juan 

David 

Todos dijeron la B y yo fui el que 

dije la D 

 Learners engage with 

reading concept 

 Silvii La D, la D.  Learners engage with 

reading concept 

 T En la D vamos a ver… el mismo 

título y la parte inicial se los decía y 

todas las otras  oraciones mas todo 

lo que ustedes decían desarrollan la 

primera idea, la  principal que era 

efectivamente The carnival was on 

Saturday.  

Good! 

(Teacher had 

highlighted the 

three 

supporting 

ideas on the 

pdf projected 

and wrote the 

main idea). 

Raising students’ 

awareness of reading 

concept 
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CLASS OBSERVATION 2 

Conventions:   

(…): undistinguishable    …:  pause          [xxx]: wrong pronunciation     (xxxx): observer´s 

comments 

 

 

TIME  Transcription Observations Category  

 T Vamos a jugar con una 

lectura. Vamos a encontrar 

ideas principales aquí 

vamos a jugar  As important 

as water conservation is, it 

is also very easy. A few 

simple habits can 

significantly reduce- 

reducir- the water 

consumption- what is 

consumption?, ¿qué es ésta 

palabra?  

(Teacher start Reading, there 

is no tittle in the paragraph) 

 

 Ss Cansancio?,Consumo o 

beber??? 

 Learners engage 

with reading 

concept 

 T Consumo, very good! of a 

household. What is 

household? ¿qué es 

household?  

(by using her hand, teacher 

covers half of the word to 

help them to deduce the 

meaning of the word 

household) 

Raising students’ 

awareness of 

reading concept 

 

 Ss Dice consumir agua  Learners engage 

with reading 

concept 

 T Ok, consumption  Consumo 

del agua de que… 

 Raising students’ 

awareness of 

reading concept 

 Ss De una casa.  Learners engage 

with reading 

concept 

 T  A ver diccionarios…   

 Ss Casa, seño  Learners engage 

with reading 

concept 
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 T Casa es house, pero 

household? 

 Raising students’ 

awareness of 

reading concept 

 Ss Una casa vieja?, antigua?  Learners engage 

with reading 

concept 

 Ss Seño un bar?  Learners engage 

with reading 

concept 

 T Que encontramos como 

household? 

 Raising students’ 

awareness of 

reading concept 

 Ss Bodegas , casa bodega, algo 

asi 

 Learners engage 

with reading 

concept 

 T Mmmmm   

 Ss Una bodega  Learners engage 

with reading 

concept 

 T house , casa, gastos de la 

casa??? 

 Raising students’ 

awareness of 

reading concept 

 Ss Ah.gastos de la casa!  Learners engage 

with reading 

concept 

 T Leelo todo por favor  (teacher referring to the 

meaning in the dictionary) 

 

 Ss Casa, familia,de la casa, 

caseros, gastos de la casa,y 

familiares 

 Learners engage 

with reading 

concept 

 T Gastos de la casa, caseros, 

de la casa, cierto?One way 

to save water  

 Save, save que es? 

(teacher interrupts) Raising students’ 

awareness of 

reading concept 

 Ss Gastos de la casa  Learners engage 

with reading 

concept 

 T Bueno, nosotros vemos…  Monitoring 

comprehension 

 Ss Guardar  Learners engage 
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with reading 

concept 

 T Guardar o ahorrar en este 

caso verdad?.One way to 

save wáter. Save water 

entonces es? 

 Raising students’ 

awareness of 

reading concept 

 Ss Agua  Learners engage 

with reading 

concept 

 Ss Guardar agua  Learners engage 

with reading 

concept 

 T Guardar agua???  Monitoring 

comprehension 

 Ss Si  Learners engage 

with reading 

concept 

 Ss Ahorrar agua  Learners engage 

with reading 

concept 

 T Aaaahhh, ahorrar agua va 

hacer raro que la guarden 

.One way to save wáteris to 

turn off the faucet  

(teacher imitating the 

movement to traditionally 

turn off the faucet) 

Raising students’ 

awareness of 

reading concept 

 

 Ss Cerrar la llave  Learners engage 

with reading 

concept 

 T Cerrar la llave, when 

brushing your teeth.  

(teacher using body 

language) 

Raising students’ 

awareness of 

reading concept 

 T Also, don’t allow faucets to 

drip 

(teacher uses body language) Raising students’ 

awareness of 

reading concept 

 Ss Una gota , o una gotera  Learners engage 

with reading 

concept 

 T Good, close, gotear, one 

drip  

(body language) Raising students’ 

awareness of 

reading concept 
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 Ss Gota, gotera  Learners engage 

with reading 

concept 

 T can waste, eh, mmmm mal 

gastar, waste es malgastar, a 

large amount of water over 

a short period of time. ¿Qué 

significa eso? 

 Raising students’ 

awareness of 

reading concept 

 Ss Malgastar mucha agua  Learners engage 

with reading 

concept 

 T Si, esa es la idea. Malgastar 

mucha agua en un 

periodo… 

 Monitoring 

comprehension 

 Ss corto de  tiempo  Learners engage 

with reading 

concept 

 T En un período de corto de 

tiempo bien.Baths 

 Raising students’ 

awareness of 

reading concept 

 Ss Bañarse  Learners engage 

with reading 

concept 

 T Pero eeehh bath es una tina 

require less water than 

showers. Showers es?  

(Teacher keeps using body 

language to facilitate 

understanding to students) 

Raising students’ 

awareness of 

reading concept 

 

 Ss En una ducha  Learners engage 

with reading 

concept 

 T Showers es bañarse, exacto, 

en ducha.So, by taking a 

bath instead of a shower, 

you can reduce the amount 

of water your home uses.In 

the kitchen, running a 

dishwasher… a 

dishwasher¿qué es?  lava 

qué? 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Lava platos  Learners engage 

with reading 

concept 
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 T Aaaaja. When it is 

completely full cuando está 

lleno.   rather than half full 

más que cuando está en la 

mitad, can save up to 20 

gallons a day puedes ahorrar 

hasta 20 que 

 Raising students’ 

awareness of 

reading concept 

 

 Ss 20 galones de agua  Learners engage 

with reading 

concept 

 T Ahhh, de agua, en cuánto 

tiempo? 

 Raising students’ 

awareness of 

reading concept 

 Ss  al dia  Learners engage 

with reading 

concept 

 T Entonces cuando tu utilizas 

el lavavajillas a la mitad 

gasta mucha agua pero 

cuando la llenas toda cuanto 

te ahorras?, cuánta agua te 

ahorras? 

 Raising students’ 

awareness of 

reading concept 

 

 Ss 20 galones  Learners engage 

with reading 

concept 

 T Muy bien, 20  galones.  

These simple changes will 

save water and save money. 

Bueno,  vamos a ver de 

estas ideas cual es la idea 

principal  

A. Water conservation is 

important. 

B. Consumers can save 

money by conserving water. 

C. A few simple changes 

can save water in the home. 

D. Baths take less water 

than showers. 

en su libreta me van a 

señalar A, B, C, or D van a 

escribir cual es la idea 

principal en sus libretas. 

 

 

(Teacher points the 

interactive board and start 

Reading the four options 

stated in the projection) 

Raising students’ 

awareness of 

reading concept 

 

 Ss La idea principal es B  Learners engage 

with reading 
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concept 

 T O sea en la libreta, allí es 

donde van a escribir la idea 

principal. Cuál es A, B, C, 

or D? 

 Raising students’ 

awareness of 

reading concept 

 Ss B…  Learners engage 

with reading 

concept 

 T Ahora vamos hacer un 

segundo parrafito One the 

most popular musical 

instruments is the  

 Raising students’ 

awareness of 

reading concept 

 Ss Piano  Learners engage 

with reading 

concept 

 T Piano. In the traditional 

musical instrument 

classification system of 

string es de cuerdas verdad? 

en el sistema tradicional de 

clasificación de 

instrumentos debería ser un 

instrumentos de cuerda.  

Woodwind, percussion and 

brass, the piano falls into 

two categories. 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Dos categorías  Learners engage 

with reading 

concept 

 T Yeah. It is considered a 

string instrument because 

the sound comes from the 

strings inside the piano. De 

donde vienen el sonido del 

piano? 

 Raising students’ 

awareness of 

reading concept 

 Ss Del teclado  Learners engage 

with reading 

concept 

 T Noooo, de las… ¿Qué es 

strings? 

 Monitoring 

comprehension 

 Ss Cuerdas.  Learners engage 

with reading 

concept 
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 T De las cuerdas y las cuerdas 

están dónde? 

 Monitoring 

comprehension 

 Ss Dentro del piano  Learners engage 

with reading 

concept 

 T Dentro del piano. Bien.  It is 

also considered a percussion 

instrument esto sera un 

instrumento de qué? 

 Raising students’ 

awareness of 

reading concept 

 Ss De cuerdas  Learners engage 

with reading 

concept 

 T De percusión.  Since the 

player strikes the keyboard  

Keyboard es? 

(Teacher imitates the 

striking movement on an 

imaginary keyboard). 

Raising students’ 

awareness of 

reading concept 

 

 Ss Teclado, teclado.  Learners engage 

with reading 

concept 

 T Teclado.Which signals an 

internal hammer to strike 

the strings en el momento 

que un pianista golpea el 

teclado, por eso es que lo 

consideran una percusión 

porque activa un que 

 Raising students’ 

awareness of 

reading concept 

 

 T  (teacher uses body language 

to show what a hammer is) 

 

 Ss Golpe  Learners engage 

with reading 

concept 

 T Uhmmm hammer, hammer, 

hammer? 

 (teacher thinks aloud and 

looking for a different form 

to show what a hammer is. 

She goes directly to the wall 

and imitates hammering a 

nail) 

Raising students’ 

awareness of 

reading concept 

 

 Ss Una martillazo  Learners engage 

with reading 

concept 

 T Yeah, sort of. Martillo para 

golpear las… 

 Raising students’ 

awareness of 
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reading concept 

 Ss Teclas  Learners engage 

with reading 

concept 

 T Cuerdas. Remember: 

Strings: cuerdas. entonces 

vamos a ver de que trata 

cuan es la idea principal de 

ese párrafo: 

A. The piano is both a string 

and percussion instrument. 

B. The piano is a string 

instrument. 

C. The piano is a popular 

instrument. 

D. The strings of a piano 

makes the sound. 

Cuál de las cuatro  será la 

idea principal a, b ,c o d  ya 

notaron en los cuadernos? 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Si  Learners engage 

with reading 

concept 

 T Jacome ya copiastes?   

 Ss Yes!  Learners engage 

with reading 

concept 

 Ss  (Students are discussing 

although it was an individual 

exercise. They are also 

reviewing meaning by using 

cell phones and internet) 

Learners engage 

with reading 

concept 

 T Irish  tercer parrafo que es 

Irish 

 Monitoring 

comprehension 

 Ss Como  Learners engage 

with reading 

concept 

 T Irish. La gente de dónde?  Monitoring 

comprehension 

 Ss De Islandia  Learners engage 

with reading 

concept 
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 T From Ireland  Monitoring 

comprehension 

 Ss De Irlanda  Learners engage 

with reading 

concept 

 T Son los Irlandeces. Irish 

immigration to the U.S. 

began during the early 

development, el desarrollo 

temprano of the American 

colonies 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Las colonias  de América  Learners engage 

with reading 

concept 

 T So immigration: 

inmigración. It is estimated 

that 200,000 Irish came: 

vinieron to the U.S. in the 

17th and 18th centuries. 

 Raising students’ 

awareness of 

reading concept 

 Ss Siglos 16 y 17  Learners engage 

with reading 

concept 

 T The numbers swelled from 

1820 to 1850 to almost 2 

million Irish immigrants. 

Most of these were fleeing 

the potato famine from 1845 

until 1852. Steady numbers 

continued to arrive during 

the late 19th and 20th 

centuries. Today, over 36 

million Americans claim 

some level of Irish ancestry. 

So, famine 

more than hungry 

 

 

 

 

 

(teacher touches her stomach 

as meaning hungry) 

 

Raising students’ 

awareness of 

reading concept 

 

 Ss Hambre?  Learners engage 

with reading 

concept 

 Ss Hambruna, profe.  Learners engage 

with reading 

concept 

 T And..what is this?  (pointing to the word Monitoring 
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fleeing fleeing) comprehension 

 Ss  (students do not answer)  

 T Dictionaries out please.  Raising students’ 

awareness of 

reading concept 

 Ss Teacher huir  Learners engage 

with reading 

concept 

 T Ok, huir. Were fleeing the 

potato famine means 

estaban huyendo de la 

hambruna de la papa.From 

1845 until 1852. En Irlanda, 

en esa época hubo una 

época terrible de hambruna 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Qué es hambruna?  Learners engage 

with reading 

concept 

 T Hambruna es cuando no hay 

nadita que comer y hay 

muchísima hambre. 

 Raising students’ 

awareness of 

reading concept 

 Ss  Seño, por crisis económica?  Learners engage 

with reading 

concept 

 T Uhmmm, si y no. Plata si 

habia pero la tenian los 

ricos, ellos tenían trigo y 

otras cosas que los pobres 

tenían prohibido comer. 

Ellos solo podían consumir 

papas, y justo en esa época 

una plaga atacó el cultivo y 

los pobres no tenían más 

que comer. Muy parecido a 

lo que vimos que pasó en 

Francia, lo ricos tenían el 

poder, el dinero y la comida, 

mientras los pobres seguían 

muriendo de hambre. En 

ambos casos, no es que no 

hubiera alimentos, es que 

los países estaban un una 

crisis de otra clase. Al final 

 Raising students’ 

awareness of 

reading concept 
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había de todas maneras 

hambruna. Ehhh, Bueno ya 

saben select the main idea 

of the paragraph.  

A. The potato famine 

caused many Irish to 

immigrate to the U.S. 

B. The U.S. is a country of 

immigrants. 

C. The Irish are coming to 

the U.S. still today. Hasta 

hoy 

D. The Irish came in large 

numbers to the U.S. large 

numbers: grandes números, 

cantidades. 

So the first one, The potato 

famine caused, la hambruna 

de la papa causó que 

muchos irlandeses 

inmigraran a US. 

The U.S. is a country of 

immigrants. 

 Ss Estados Unidos es un país 

de inmigrantes. 

 Learners engage 

with reading 

concept 

 T Ok. Cuál de todos será la 

respuesta, a, b, c, o d. 

 Raising students’ 

awareness of 

reading concept 

 Ss La A  Learners engage 

with reading 

concept 

 T Pero ya lo escribieron en la 

libreta? Porque ahora lo 

vamos a ver todo. Bueno. 

Terminaron? 

 Asking questions 

 Ss Siiii  Learners engage 

with reading 

concept 
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 T Entonces comenzamos. 

Primer párrafo. La del agua. 

Decían las opciones: 

A. Water conservation is 

important. 

B. Consumers can save 

money by conserving water. 

C. A few simple changes 

can save water in the home. 

D. Baths take less water 

than showers. 

¿cuál es la respuesta? Hands 

up for A quién vota por la 

A? 6 students 

Letter B. One, two, three, 

four and five 

C, la c  

D  

And the answer is S, justo 

por la que nadie votó y 

vamos a descubrir por qué. 

 

 

 

 

 

 

( one student raises his hand 

but the teacher didn’t count 

him) 

(Two students raises their 

hands) 

 

Raising students’ 

awareness of 

reading concept 

 

 Ss Bae seño, yo si voté por esa.   

 T Unos cuantos cambios 

pueden ahorrar agua en la 

casa. Dónde estaba 

registrada esa idea 

principal?. Vamos a ver, En 

éste párrafo donde estaba 

eso? 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Cómo dice la C?   Asking questions 

 T A few simple changes, unos 

pocos cambios,  can save 

water in the home. 

 

 Raising students’ 

awareness of 

reading concept 

 Ss  ( A student stands up and 

show the sentence 

containing the main idea) 
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 T Muy bien.Unos pocos 

simples cambios pueden 

significativamente reducir 

the water comsuption, el 

consumo de agua en una 

casa, verdad? Entonces 

fíjense ustedes esa misma 

oración está contenida en la 

C. lo mismo en otras 

palabras. Vamos al segundo 

párrafo. Vamos a ver. One 

the most popular musical 

instruments, veamos las 

opciones eran: 

A. The piano is both a string 

and percussion 

instrument.Quién vota por 

esa?Esa es la idea principal, 

qué creen? Levanten la 

mano. Uno, dos, tres, 

cuatro, cinco… Bueno ok. 

La B. The piano is a string 

instrument. Uno, dos, tres, 

cuatro, cinco, seis, siete, 

ocho  

C. The piano is a popular 

instrument. Uno, dos, tres. 

D. The strings of a piano 

makes the sound     y la 

respuesta era…  

 

 

 

 

 

 

 

 

 

.(Nobody raises his hand) 

Raising students’ 

awareness of 

reading concept 

 

 Ss La Aaaa  Learners engage 

with reading 

concept 

 T la A. recuerden que decia el 

párrafo: , the piano falls into 

two categories. El piano cae 

en dos categorías string 

instrument and… 

 Raising students’ 

awareness of 

reading concept 

 Ss Instrumento de percusión.  Learners engage 

with reading 

concept 

 T Percussion instrument  Learners engage 

with reading 

concept 
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 Ss Seño espere que voy a 

corregirla. 

(Most students are 

discussing the answers with 

their peers) 

 

 Ss (…)   

   (when the teachers comes 

back to the laptop two 

students answers the next 

reading) 

 

 Ss C  Learners engage 

with reading 

concept  Ss A  

 T The Irish inmigrants, vamos 

a ver que esta esta un 

poquito complicada 

The potato famine caused 

many Irish to immigrate to 

the U.S. La A. quién dice la 

a, va uno, dos, tres, cuatro, 

cinco, seis, siete, ocho 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Quién dice A?  Learners engage 

with reading 

concept 

 T B. The U.S. is a country of 

immigrants. No puedes 

votar dos veces  

( the teacher says it to a 

students who is raising his 

hand) 

Raising students’ 

awareness of 

reading concept 

 Ss No, teacher, yo no voté.  Learners engage 

with reading 

concept 

 T Ah, bueno. One, two, three, 

ok. C. The Irish are coming 

to the U.S. still today. Dos.  

D. The Irish came in large 

numbers to the U.S. Nadie. 

 Raising students’ 

awareness of 

reading concept 

 

 T (as soon as the teacher 

points the answer students 

start discussing aloud) 

Bueno esa estaba al final 

cuando nos hablaban de la 

cantidad de inmigrantes. 

 Raising students’ 

awareness of 

reading concept 

 

 Ss Seño, esperate.   

 T Ya corrigieron todos?   
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 Ss Nooo  Learners engage 

with reading 

concept  Ss Sii  

 T Answers are C, A and D. 

C,A and D. 

  

 Ss  (students are comparing their 

notes and discussing) 

 

 Ss Ay que súper profe, que 

súper! 
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CLASS OBSERVATION 3  

Conventions:   

(…): undistinguishable    …:  pause          [xxx]: wrong pronunciation     (xxxx): observer´s 

comments 

 

 

TI

ME 

 transcription Observation category 

 T Vamos a buscar 

información específica 

ya uds han hecho este 

tipo de ejercicios. 

Bueno, vamos a 

comenzar por el 

vocabulario.  

(The teacher presents a vocabulary 

she had selected previous and 

ramdomly including the translation 

to spanish) 

Structuring of the 

class: Setting the 

lesson objective 

   (a student start reading aloud by 

herself without being ordered) 

 

 Ss Grasshopper [xxx]  Learners engage with 

reading concept 

 T Veamos que palabras de 

las que están ahí sí 

conocen.  

 Raising students’ 

awareness of reading 

concept 

 Ss Saltamontes  Learners engage with 

reading concept 

 T Bien, saltamontes ya se 

la sabías. Grasshopper 

es saltamontes. Cuál 

más?| 

 Raising students’ 

awareness of reading 

concept 

 Ss Respirar  Learners engage with 

reading concept 

 T Cuál? Breath?  Monitoring 

comprehension 

 Ss Crops, seño.  Learners engage with 

reading concept 

 T Cuál, perdon?   Monitoring 

comprehension 

 Ss Cultivo  Learners engage with 
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 Ss Seño esas?  reading concept 

 T Forward? Hacia 

adelante, backwards 

 Monitoring 

comprehension 

 Ss Hacia atrás  Learners engage with 

reading concept 

 T Hacia atrás and 

sideways: lateral, a los 

costados, a los lados, 

bien. So, Grasshopper 

is: 

 Raising students’ 

awareness of reading 

concept 

 Ss Saltamontes  Learners engage with 

reading concept 

 T Hole  (teacher looks for holes in the 

Wall to show the meaning) 

Monitoring 

comprehension 

 Ss Hueco  Learners engage with 

reading concept 

 T Breathe  (teacher breathes loudly) Monitoring 

comprehension 

 Ss Respirar  Learners engage with 

reading concept 

 T Leave  Monitoring 

comprehension 

 Ss Hoja  Learners engage with 

reading concept 

 T Farmer  Monitoring 

comprehension 

 Ss Agricultor  Learners engage with 

reading concept 

 T Crop  Monitoring 

comprehension 

 Ss Cultivo  Learners engage with 

reading concept 

 T Hop  (teacher hops) Monitoring 

comprehension 
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 Ss Saltar  Learners engage with 

reading concept 

 T Rub like for example...  (teacher stars rubbing her skin) Monitoring 

comprehension 

 Ss Sobar? Profe, frotar?  Learners engage with 

reading concept 

 T Frotar. Fields  Monitoring 

comprehension 

 Ss Campo  Learners engage with 

reading concept 

 T Meadow  Monitoring 

comprehension 

 Ss Prado, pradera  Learners engage with 

reading concept 

 T Lizard  Monitoring 

comprehension 

 Ss Lagartija  Learners engage with 

reading concept 

 T Like las cuquecas. 

Those are lizards. 

Edgar, what are lizards?  

(The student was distracted 

looking through the door to the 

other classroom in front of him) 

Raising students’ 

awareness of reading 

concept 

 

 Ss Uhmm???lizards?  Learners engage with 

reading concept 

 T Yes. What are lizards?  Monitoring 

comprehension 

 Ss Lagartijas  Learners engage with 

reading concept 

 T Thank you! Catch is:  Monitoring 

comprehension 

 Ss Atrapar  Learners engage with 

reading concept 

 T Yes, like te pille, I 

caught you! Catch: 

present, now 

 Raising students’ 

awareness of reading 
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concept 

 Ss Catch?  Monitoring 

comprehension 

 T Yes, catch. Like atrapar, 

like pillar. Forward  

( teacher uses her hands to show 

forward meaning) 

Raising students’ 

awareness of reading 

concept 

 Ss Adelante, hacia adelante  Learners engage with 

reading concept 

 T Backward  ( Repeating the same procedure to 

help students understand the 

meaning of the word) 

Raising students’ 

awareness of reading 

concept 

 Ss Hacia atrás   Learners engage with 

reading concept 

 T Sideways  ( same strategy) Raising students’ 

awareness of reading 

concept 

 Ss Lateral, a los lados  Learners engage with 

reading concept 

 T Forward  (teacher repeats the last three 

words and do the same 

movements) 

Raising students’ 

awareness of reading 

concept 

 Ss Hacia adelante  Learners engage with 

reading concept 

 T Backward  Monitoring 

comprehension 

 Ss Hacia atrás  Learners engage with 

reading concept 

 T Sideways  Monitoring 

comprehension 

 Ss De lado, lateral.  Learners engage with 

reading concept 

 T Ok. How do you say  (teacher breathes loudly) Monitoring 

comprehension 

 Ss Respirar  Learners engage with 
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reading concept 

 T And that is?  Monitoring 

comprehension 

 Ss Breathe[xxx]  Learners engage with 

reading concept 

 T Breathe  (teacher corrects pronunciation) Monitoring 

comprehension 

 T My name is George. I 

am a grasshopper. I 

have six legs and five 

eyes…  

Bueno pero antes de… I 

forgot to tell you that in 

pairs, en parejas and in 

a single sheet of paper, 

a sheet of paper we are 

going to work on that. 

Please, write your 

names, sign your 

names. Escriban sus 

nombres. Because we 

are going to do this. 

Vamos a hacer esto en 

parejitas. 

(Starting reading aloud) 

 

 

(teacher shows a sheet of paper) 

Raising students’ 

awareness of reading 

concept 

Structuring of the 

class: 

 Ss  (Students start discussing choosing 

their peers and tearing the papers 

from their notebooks) 

 

 T When I count to three 

sit with your peer. 

Cuando cuente tres uds 

se sienta con el 

compañerito que ya 

eligió. Uno, dos yyyy 

tres para el que quiera 

cambiar. 

 Structuring of the 

class: 

 Ss Seño ya cambié.   

 T My name is George. I 

am a grasshopper. I 

have six legs and five 

eyes. 

 five eyes. Eyes. Five 

eyes.  

(teacher uses body language and 

emphasizes the parts of the body) 

( teacher showing quantity and 

part of the body by using her own 

body) 

Raising students’ 

awareness of reading 

concept 
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 Ss Ojos. Cinco ojos  Learners engage with 

reading concept 

 T I do not have  Raising students’ 

awareness of reading 

concept 

 Ss Orejas  Learners engage with 

reading concept 

 T ears or a nose. I have 

holes along my body 

which is how I  

(teacher exaggerates her breathing 

and make it loudly). 

Raising students’ 

awareness of reading 

concept 

 

 Ss Respirar  Learners engage with 

reading concept 

 T Breathe. Holes huecos, 

along my body, a lo 

largo de mi cuerpo   

 which is how I breathe  

(The teacher simulates puncturing 

along her body to explain the 

sentence) 

(again teacher breathing loudly) 

Raising students’ 

awareness of reading 

concept 

 

 Ss Que es como ellos 

respiran 

 Learners engage with 

reading concept 

 T Ok. Si es cierto. I like to 

eat 

 Raising students’ 

awareness of reading 

concept 

 Ss Comida  Learners engage with 

reading concept 
 Ss Comer  

 T  Comer. Eat leaves. 

Leaves era… 

 Raising students’ 

awareness of reading 

concept 

 Ss Hojas  Learners engage with 

reading concept 

 T And grass. Grass era…  Raising students’ 

awareness of reading 

concept 

 Ss Grasa  (some students laugh) Attitude and 

linguistic knowledge: 

lack of vocabulary 
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 T Hierba. So, grass is…  Raising students’ 

awareness of reading 

concept 

 Ss Hierba  Learners engage with 

reading concept 

 T La hierba. Farmers 

quienes eran los 

farmers. 

 Raising students’ 

awareness of reading 

concept 

 Ss Los granjeros .  Learners engage with 

reading concept 

 T Do not like me  because 

I eat their crops. Crops 

era?, crops? Crops era? 

(body language showing rejection) Raising students’ 

awareness of reading 

concept 

 Ss No era cosechas?  Learners engage with 

reading concept/ 

 T Cosechas o…   

 Ss Cultivos  Learners engage with 

reading concept 

 T Quién se come los 

cultivos? 

  

 Ss El grasshopper  Learners engage with 

reading concept 

 T I can hop  (teacher hops) Raising students’ 

awareness of reading 

concept 

 Ss Saltar  Learners engage with 

reading concept 

 T Walk and fly around  I 

can sing…lalalalalala  

(teacher reads and use body 

language). 

(singing the music scale) 

Raising students’ 

awareness of reading 

concept 

 Ss Cantar  Learners engage with 

reading concept 

 T  By rubbing, by rubbing  

my legs and wings 

together. Puedo cantar 

al hacer que? 

(imitating the movement of the 

grasshopper) 

Raising students’ 

awareness of reading 

concept 
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 Ss Frotar  Learners engage with 

reading concept 

 T Al frotar que cosas?  Raising students’ 

awareness of reading 

concept 

 Ss Las patas  Learners engage with 

reading concept 

 T Las patas y las  (imitating having wings) Monitoring 

comprehension 

 Ss Las alas  Learners engage with 

reading concept 
 Ss Las orejas  

 T Vamos a ver lo que dijo 

el compañero. Los 

paco-pacos tenen 

orejas? 

 Monitoring 

comprehension 

 Ss Noooo.  Learners engage with 

reading concept 

 T  Entonces será que los 

paco-pacos frotan sus 

orejas para cantar? 

 Monitoring 

comprehension 

 Ss Nooooo  Learners engage with 

reading concept 

 T I live in fields and 

meadows 

 Raising students’ 

awareness of reading 

concept 

 Ss Campo  Learners engage with 

reading concept 

 T Y que es meadows?  Monitoring 

comprehension 

 Ss Praderasssss  Learners engage with 

reading concept 

 T Muy bien. I can jump 

very high  

I hide…  

(teacher jumping and with her 

right hand simulating height). 

(teacher uses body language for 

hide) 

Raising students’ 

awareness of reading 

concept 
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 Ss Esconderse  Learners engage with 

reading concept 

 T  Bien. From lizards and 

birds. 

 Raising students’ 

awareness of reading 

concept 

 Ss De los pájaros.  Learners engage with 

reading concept 

 T They like to eat 

grasshoppers. It is very 

hard to catch me. Es 

muy dificil de que? 

(using body language) Raising students’ 

awareness of reading 

concept 

 Ss De capturarme.  Learners engage with 

reading concept 

 T De atraparme. Bien . I 

can see forwards, 

backwards and 

sideways 

. (body language) Raising students’ 

awareness of reading 

concept 

 Ss Hacia adelante, hacia 

atras y a los lados. 

 Learners engage with 

reading concept 

 T Muy bien. Entonces 

vamos a la primera 

parte del taller. Con tu 

compañero, vas a tratar 

de recordar a través de 

estas preguntas las 

respuestas correctas. 

Cuál es la respuesta a 

cada pregunta. For 

example. 1. What is 

George? Escriben el 

número y la letra de la 

respuesta. No escriban 

los enunciados que ya 

va a tocar el timbre. No 

vayan a escribir los 

enunciados nada de 

what is George ni nada 

de eso, sólo los 

números, raya mas la 

respuesta a, b, c o d. 

 Raising students’ 

awareness of reading 

concept 

   (students start discussing with 

their peers while the teacher is 
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walking around checking the 

process and answers, in one of the 

papers it could be read 2-a, 3-b 4-b 

another one had 1-b, 2-a, 3-b, 4-b,) 

 Ss Teacher in number 3 

que es lo que significa 

esa palabra? 

 linguistic knowledge: 

lack of vocabulary 

 T Remenber this Word in 

question 3 means  

(teacher breathes loudly) Raising students’ 

awareness of reading 

concept 

 Ss Respirar  Learners engage with 

reading concept 

 T How does George…  Monitoring 

comprehension 

 Ss Respire  Learners engage with 

reading concept 

 T Through means a través  Raising students’ 

awareness of reading 

concept 

 Ss Ahhh dice que cómo 

respira 

  

 T How es como.   

 Ss Seño como es que es 

hueco? 

  

 T Hole   

 T Listo?   

 Ss Nooo  Learners engage with 

reading concept 

 Ss Seño   

 T Alo   

 Ss Y esa?   

 T Te recuerdo, ahorita me 

preguntaste por qué 

significaba mouth: boca 

  

 Ss Mask  Learners engage with 

reading concept 

 T Máscara, body: cuerpo, 

holes: huecos. 

  

 Ss  (student pointing a Word)  

 T  Éste? Together?juntos. 

Rub frotar. 

  



 
116 FACTORS CONSTRAINING READING COMPREHENSION                                                                                              

 Ss Seño y la4 que dice?   

 T Where es dónde y live 

es vivir 

  

   (10 minutes teacher checking 

pupils process) 

 

 T  Time out. Tiempo fuera.   

 Ss Teacher ya terminamos.   

 T Bien, Mary pick up the 

workshops. Well bye-

bye see you  

  

 Ss Bye teacher!   

 

 

 

 

 

 


