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ABSTRACT  

 

This research is intended to analyze how citizenship and communicative 

competences can be fostered through a task-based approach to language teaching with ninth 

graders at a public school in Monteria. Additionally, this paper proposes the design of a 

unit with social components as the main meaningful task for the teaching of the English 

language and promoting citizenship competences. The researcher considered blending 

concepts from the sociocultural theory and task-based pedagogy to create a dynamic 

teaching setting to finally promote both citizenship and communicative competences.  This 

investigation used as data collection techniques: observations, diaries, interviews, and 

students‟ final outcome (power point presentation) to get the necessary information and 

analyze the results. Two main findings can be reported. First, tasks can foster English 

language learning if those are designed taken into account students‟ context. Second, real 

life tasks firmly derived from contextual features can enhance civic engagement and 

promote values which can be initial signals of citizenship standards.  
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INTRODUCTION 

 

A great number of scholars, researchers, scientists and politicians claim that there is 

a cause-effect relationship connecting education and the socio-economic development of 

any country. It is also believed that education and the school are great tools to change 

realities and transform thinking.   

As Rodriguez (2008) points out, school is the first social system where youngsters 

face what diversity is on a daily basis, and it creates a space where they can develop the 

principles of human rights, democratic participation and the practice of values. Rodríguez 

(2008) sees the school as the social and privileged environment that stimulates thinking and 

moral behavior, and the setting to start practicing citizenship in a broader sense, which 

besides democratic participation includes coexistence, and respect for differences.  

In Colombia, fifty years of armed conflict and economic chaos has triggered a 

society in which conflicts are solved by means of violence and aggression, where many 

people seem to have no hope or vision for a better future, and where many care only for 

their own well-being instead of the collective one.  However, the chance to improve 

Colombia as a country to live and progress in is not only a duty of the government; every 

single person must take responsibility and do what is appropriate to help and be part of the 

transformation process. Education is a key means through which a new country can be 

built; one from which a new type of citizen can start to actively participate in the 

construction of a peaceful society. That is to say, homes, schools, and churches are called to 

teach citizenship so that society may improve in terms of values and civic engagement. In 

other words, education is the process by which teachers, parents, administrative staff and 
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stakeholders enhance learners‟ mindset to successfully thrive in the 21
st
 century, regardless 

of their economic status, religion, race or ethnicity. 

Jaramillo (2008) points out that society is interested in citizens who can be 

referenced as good role models, people who can put the collective demands over the 

individual ones and who are able to solve their struggles in a constructive way.  

The Colombian government has subscribed to these ideas and has given great 

importance to providing quality education to children, teens and adults. The Ministry of 

Education has issued a number of decrees, laws, guidelines, and standards to ensure and 

promote this target goal. Special focus is laid on what is known as “integral” education. 

The Colombian General Law of Education (MEN, 1994) explicitly states that “Education is 

a process of permanent, personal, cultural and social development that is based on a 

comprehensive concept of human beings, their dignity, their rights and duties”. (MEN 

1994, p. 1).  By this definition, the Colombian education system implies that personal and 

social values are essential factors of the students‟ learning process and there is explicit 

direction that schools should teach both: core subject material and personal development. 

As a result, the Ministry of Education has issued standards for citizenship competences 

aiming at providing guidance so that teachers in every school of the country would help 

develop the personal and social dimension of students. 

School curricula are usually full of words related to how to educate children 

effectively and the way to build a solid education from nursery to high school. But there is 

still a breach between what is written by the government and Ministry and what is done 

when teaching students at schools countrywide. 
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Even though all schools are expected to promote citizenship education, their 

approaches may vary; in some settings it is taught as an obligatory subject matter, whereas 

in other schools, it happens rather implicitly (Chaux, 2004)  

In addition, teachers are often focused on teaching core subjects and on the scores 

students obtain, to demonstrate learning achievement in these areas on national 

standardized tests. This singular emphasis on core subject matter discredits the concept of 

“integral” education.  The teaching of values and social skills is often neglected or taken for 

granted. Educators seem to dedicate most of their teaching time to content material, 

neglecting the development of other competences such as labor, citizenship, 

entrepreneurship, etc. This may be a consequence of the fact that the entity responsible of 

evaluating Colombian education has traditionally taken into account students‟ cognitive 

knowledge in core subject matters.  

In addition, the generalized concept of relationship between teachers and students in 

the Colombian school culture seems to limit social development because children are often 

directed and induced to obey rules and learning is frequently understood as a transmission 

process, thus regulating the natural discovery and learning that comes from decision 

making.  

According to Wetsby (2002 as cited in Shaaban 2005), in most schooling programs 

teachers are not fully trained to complement their academic duty to address citizenship 

education in their students  

Given the urgent need to intervene in the state of affairs, it was decided by the 

research team, to do something inside our own foreign language classroom. A number of 

different strategies were designed and put into practice at Antonia Santos High School to 

put the teaching of values and citizenship competences at the center, so that students are 
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given opportunities to fully develop their potential and become active members of the 

communities and participate in the construction of a better future. The project reported here 

aims at systematizing the experience and evaluating the results in order to take decisions 

regarding how to continue. 

 

The context of the study and research problem 

This study was carried out in a public school called Antonia Santos High School 

(ASHS) which offers integral education from K to 11 to approximately 2200 students 

coming from the lowest income families around the southern part of Monteria city. This 

institution like some others claims to care about educating children integrally. Its mission 

states a desire to develop basic, labor, bilingual and citizenship competences in its students.  

Antonia Santos has shown an improvement throughout the years.  An evidence of this, is 

the result of students at Pruebas Saber which is a national test taken by high school students 

when finishing their studies in eleventh grade. In 2007 the school was able to reach the 

medium level but as years have passed by, the school has gradually reached superior and 

very superior level. (See Appendix 1)  

A point of concern at ASHS is that when unfolding their wholesome duty, educators 

seem to focus their instructional teaching time to spoon feed students with historical facts, 

numbers, diagrams, theories and equations so that they can do well in national standardized 

test and get a spot in the ranking given by the examiners countrywide. This fact is no small 

feat, and it is not wrong; but the point is that learners at any institution need more than just 

factual knowledge. They need to be duly equipped and prepared to expand their 

opportunities and deal with the world accompanying challenges. One important aspect in 
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the education is to learn to live together and get actively involved in the construction of a 

peaceful and prosperous society. 

At the moment, Antonia Santos High School is dealing with issues of bullying, rude 

manners, disrespect, lack of discipline, campus violence, and poor academic rates. Even if 

students are learning how to multiply, read and write, they do not seem to meet standards of 

integral education; they are not demonstrating the values the schools is trying to instill in 

them, or the qualities expected from active and pro social human beings: there are cases of 

vandalism, fights in which students create invisible barriers to protect their territories as 

well as multiple cases of dropouts that engage in illicit activities as a way to make their 

living. 

Additionally, disciplinary reports evidence the students‟ negative attitude to study, 

non-fulfillment of homework or failure to bring material to classes, interruptions of 

teachers´ classes purposefully, or lack of engagement in their learning process. 

At Antonia Santos High School (ASHS) there is a special interest in developing 

citizenship competences since the administrative staff knows about the importance of 

educating students integrally. According to Decree 1290 of 2009 students are supposed to 

be evaluated in the three dimensions required by the Ministry of Education, namely in the 

personal, social and academic aspects.  This document allows every school to formulate 

particular policies to better approach the evaluation system and comply with the 

requirements proposed by the Ministry of Education. 

The contextualized system of evaluation adapted by the school after the latter decree 

allows teachers to assess learners taking into account their academic, social and 

interpersonal performance, but there is no evidence that teachers use these criteria when 

assessing students, since report cards contain only numbers and descriptors for each 
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subject; few teachers assess students‟ personal and social development.  The fact that 

contextualized evaluation system was adopted at ASHS indicates the relevance that the 

school attaches to citizenship education, but unfortunately the institution does not seem to 

be accomplishing its goal.  During evaluation and promotion sessions, teachers orally 

complain about some students‟ misbehavior and how they punish this aspect making 

student‟s fail in their class or lowering their final grade with the expectation that they will 

behave better in the future. However, there doesn´t seem to be any concrete action plan for 

bringing about a true transformation of the  situation or any specific follow up plan to track 

the students´ progress in terms of citizenship and value education. 

In the case of the English classes the situation is different since the teacher, the 

author of this paper, has placed special emphasis on citizenship and value education in 

order to see a change in the patterns of behaviors because students in this class often 

verbally fight, or laugh at each other making up nicknames as they imitate English sounds. 

This situation made her reflect upon her performance and think about different ways to 

improve this situation and align it with what the Ministry requires (integral education). 

About two years ago, a few rules to regulate the daily living together were established in 

the classroom to have a better learning environment.  

The rules are: respect yourself and others, never say no, and be always ready and 

prepared. In addition to this, an incentive program is in place with the purpose of raising 

motivation and engaging students in their own learning process. In this program one 

student or two are chosen every week and are exalted as “students of the week” if they do 

right not only in English but also if they are respectful, responsible and promote pro social 

behavior.  
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When they bring homework or show reports of research, students are given stickers 

which can be exchanged for a certificate of achievement if they get to gather more than ten 

during the term. Additionally, a series of goals to improve the teaching practice and help 

the students positively develop their personal and social dimension under premises of 

citizenship competences and value education were set. The goals are  

1. Create a framework to promote both pro social behavior and English language 

learning. 

2. Build stronger value traits through English language tasks  

3. Decrease rates of violence (fight, verbal aggression) within the classroom and 

positively support students‟ development. 

The actions undertaken have apparently helped the teacher create a better learning 

environment but no systematic attempt has been made to document the experience and 

evaluate its outcomes. So this study is intended to remedy this situation 

 

Research question 

 How are citizenship and communicative competences fostered in the English 

language classroom of 9
th

 Grade at ASHS during the implementation of a task-based 

approach to language instruction?  

 

Sub questions 

 Which citizenship competences are promoted among 9
th

 graders at ASHS during the 

implementation of a task-based syllabus? 
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 Which communicative competences are fostered in the 9
th

 grade English language 

classroom at ASHS? 

 How does the task-based approach implemented in 9
th

 grade at ASHS promote 

citizenship competences and communicative competences? 

 

General objective 

Analyze how citizenship and communicative competences are fostered in the EFL 

classroom of 9
th

 grade at Antonia Santos High school during the implementation of a task-

based approach to teaching English 

 

Specific Objectives    

 Identify  evidences of citizenship competences developed in the EFL class of 9
th

 

grade at ASHS 

 Identify the communicative competences fostered in the EFL class of 9
th

 grade at 

ASHS. 

 Analyze how the implementation of a task-based pedagogy in the EFL classroom of 

9
th

 grade at ASHS contributes to the development of citizenship competence?  

 Analyze how the task-based pedagogy implemented in the EFL classroom of 9
th

 

grade at ASHS contributes to the development of communicative competence?  
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THEORETICAL FRAMEWORK 

In this chapter the following concepts will be reviewed: citizenship education and 

citizenship competences, task based learning, sociocultural theory of learning and 

communicative competence. 

 

Citizenship Education 

Numerous researchers, educators and scholars consider that education is the answer 

to the majority of the problems existing in our society, and that it is schools‟ responsibility 

to provide instruction that helps diminish these problems. According to Shaaban (2005), a 

designer of a proposal for incorporating moral education into the ESL/EFL classroom in 

Beirut, Lebanon, “[a]ll schools have the obligation to foster in their students personal and 

civic virtues such as integrity, courage, responsibility, diligence, service and respect for the 

dignity of all persons” (p. 201), since all of these values are believed to develop distinctive 

traits of good citizens.  

Currently, educational tendencies are aiming to educate a student that can both 

achieve basic understanding in the different fields of knowledge -displaying critical 

thinking skills-, and also someone who is a responsible citizen, who can contribute 

positively on the construction of a more equal society.  

Recently, implementing Citizenship Education in schools as a way to accomplish 

this goal has been gaining supporters, and although this term is not new, its core and 

approaches to be taught have been revaluated throughout time.  
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Lee Rottweiler in his essay: “Character education for critical thinkers in a pluralistic 

society” (2010), makes an overview of the major stages of Citizenship Education in the 

western world throughout times.   

Following the year 325 C.E. students were equipped, through their education, social 

interactions, church life, and family life, to ground their values in God - an external, 

objective source of the “good.”  From the fourth century through the sixteenth century 

everything about a student„s environment provided a clear basis for her ethics. While 

competing worldviews arose between the seventeenth and mid twentieth centuries, ethics 

continued to be based on a culture shaped by a predominantly theistic view of reality. The 

twentieth century, and particularly the three decades following the second World War, saw 

the rise of a fundamentally pluralistic culture; westerners became increasingly aware that a 

choice existed between theistic, naturalistic, existential, pantheistic, and various 

postmodern conceptions of reality.  

In the late 20th century, with the development of an increasingly globalized world 

there was a marked emphasis on directing education as a means of ensuring employment 

for the youths. As pointed out by UNESCO (1998), due to the competitiveness that the 

globalized economy brought about in the early  90s, policy-makers focused on the 

development of the students‟ employability skills leaving aside the fostering on values  to 

promote an integral education  and get as a result  a better citizen.   

Thus, Citizenship Education has gone from being an essential foundation for 

instruction, to being removed and even outlawed from schools to then being again a 

significantly important focus of attention in schools syllabuses.  

Citizenship Education emerges then, aiming to:  
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…devise a form of education which will make it possible to avoid conflicts 

or resolve them peacefully by promoting learning to live together with others, by 

developing a spirit of respect for the values of pluralism and the need for mutual 

understanding and peace”(UNESCO, 1998, p. 19). 

In Canada, the document “The Heart of the matter. Character and citizenship 

education in Alberta schools” (Alberta Education, 2005) defines citizenship education as: 

“a deliberate effort to cultivate civility, ethical behaviors, self-management skills and 

personal attributes that our society values in its school graduates, community members and 

employees”  (p.1).  

Numerous studies have been held to find evidences of a direct, significant benefit 

when applying Citizenship Education on students, school environment and on the 

community-at-large. 

Harecker (2012), in her research carried out in Austria, stated that  

…using exercises in schools which are based on a “values-centered” 

pedagogy is considered to be a worthwhile investment, which brings even more 

worthwhile dividends with it. In many cases, teaching can become easier, more 

enjoyable and has more effect; the pupils become more focused, more active and 

more independent (p. 3). 

Due to the several requests for implementing Citizenship Education as a mechanism 

to promote social and educational reform, several theories, methods and questions have 

come up regarding its implementation. Amongst the various questionings, one of the most 

basic ones is whether to make it implicit or explicit in the curriculum.  
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In the work performed by Shaaban (2005) it is reported that in a broader sense, 

productive character education syllabuses are the ones that are joined with the curriculum, 

instead of them being taken as a special program or unit.  

Hebert and Sears (2004) also agree that “citizenship education should not be limited 

to one subject or school discipline, but shared with other disciplines – for example, with 

language and literature courses”  (p. 8).  Since language art does not have an explicitly 

detailed content, ESL/EFL have the perfect characteristics, materials and resources to 

implement citizenship education (Shaaban 2005). 

As illustrated in the document on character and citizenship education in Alberta, 

Canada (2005), the discussion about citizen education becomes then a matter of how 

consciously and by what methods it should be taught - as well as what values to teach, how 

to teach them, and how to assess them .  

 

Citizenship Education in Colombia 

In Colombia, the concept of “Citizenship Education” has been viewed as a crucial 

issue in the pursuit of peace.  It is believed by many that due to the circumstances, in which 

Colombians have lived through the last 50 years, it is crucial to take action in preventing 

acts of violence and intolerance to continue on, and therefore, the government has decided 

to implement Citizenship Education. According to the Ministry of Education: 

We are convinced that Education is one of the ways that can make peace a 

reality… if we give our kids quality education, we will be not only getting them 

away from poverty, but also, giving them the opportunity of living and making a 

country of peace. (Ministerio de Educación Nacional, 2004, p.3) (own translation) 
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Since 2003, this has been an important focus of attention in the Colombian 

education system. The government has called for an “Educational Revolution”, which aims 

to help kids through proper education in schools and institutions, to gain citizen values in 

order to help diminish society‟s  problems, and also, and most importantly, to guarantee a 

good level of living to each resident.  

It is undeniable that the school is a privileged scenario to lay the foundations to be a 

good citizen; however, those foundations need to be implemented in such a way that 

students put them into practice everywhere. That is why Citizenship Education is not meant 

to be just a lecture where students are filled with information and facts, but a lesson where 

students get to interiorize the values implemented and most importantly put them into 

practice every day and in every situation of their lives.  

Jaramillo (2008), in her paper: “Educación cívica y ciudadana como respuesta a la 

violencia en Colombia”, makes a description of the components of the program proposed 

by the government:  

1. Establishment of clear standards set since 2003.  

2. Examinations which assess not only the knowledge and understanding of the social 

phenomena, but also of the attitudes, competences and the environment for 

students‟ development.  

3. Plans for Improvement which aims to strengthen Secretaries of Education in the 

process of accompanying schools.  

4. Reference to other „Meaningful Experiences‟; cross-reference to people with 

meaningful experiences in the field. 

5. A Ten-Year Education Plan in which people would discuss and propose actions 

contributing to the enhancement of education. 
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6. National and international alliances to amplify the support to regions and schools 

7. Improvement of educational technologies and materials that allow the use of 

technological devices promoting authentic communication amongst teachers and 

stimulate creativity.  

8. Development of tournaments which encourage creativity towards Citizenship 

Competences  

9. Research on the results obtained in the tests, as an input to do further research on 

Citizenship (p. 70-73). 

The Ministry of Education issued the standards for citizenship education “Formar para 

la Ciudadanía ¡Sí es posible!” (2004) which introduced an integral program in civic and 

citizenship education, which is based on 5 main principles: 

1. Democracy should be seen as a way of living  

2. Civic and citizenship education should be based on competences and not only on 

knowledge  

3. Biological impulse, emotions and feelings, as well as the socio-cultural and 

historical context must be taken into account and be worked on in an integral way 

4. There is a relationship between the way of teaching and a trustful environment. 

5. Civic and Citizenship education should be coordinated with non-formal education.  

The government‟s proposal takes Citizenship Education as “a process that can be 

designed with a foundation of clear principles, implemented with persistency and rigor, 

evaluated continuously and involved in the plans of improvement of each school”. 

(Ministry of Education, 2004. p. 5) 
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What to teach?  

There is no doubt that the teaching should be contextualized according to each 

community and its needs. Several researchers have come up with lists of core values that 

should be implemented according to each environment. In Colombia, the government has 

proposed three main groups of competences that should be worked on, they are: 

 Coexistence and Peace is based on acknowledging every person as a human being. 

 Democratic Participation and Democracy is oriented towards decision-making, bearing 

into account that every decision made should be respectful of the fundamental rights of 

each individual in a society. 

 Plurality, Identity and Appreciation of Differences have to do with the recognition and 

celebration of the enormous human diversity and rights of the people (Ministry of 

Education, 2004). 

These groups of competences are also typified into small categories which specifically 

refer to certain knowledge that students need to learn as well as some other competences 

that they need to exercise; these competences are: 

 Knowledge Competences, which refer to the information that students need to know 

and understand to exercise citizenship. 

 Cognitive Competences: They denote the capacity to do several mental processes 

which are fundamental to exercise citizenship, for instance the capacity to critically 

analyze conflict and get on someone else‟s feet when facing a problematic situation. 

 Emotional Competences: They are abilities to identify and show a positive response 

when experiencing personal emotions and other people‟s emotion. For instance 
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when you have the capacity to express what emotions you are going through, anger, 

pain, empathy, and so forth. 

 Communicative Competences: These are the necessary abilities to establish a 

constructive dialogue among people. For instance, when we are able to listen to 

other person‟s reason and understand them, although you disagree. 

 Integrating Competences articulate the actuation of the other competences. 

(Ministry of Education, 2004) 

Each of these types of competences are presented in detailed in the document of 

citizenship standards and are organized according to the students‟ level. Citizenship 

competences and standards have the purpose to give the students the necessary tools to be 

able to solve conflicts, recognize and accept differences, make use of participation 

mechanisms.  

Special relevance in this project is given to two important values: respect and 

responsibility as they are closely linked to the three main groups of competences proposed 

by the Ministry in order to categorically encourage the development of the citizenship 

behavior. 

Respect is defined as showing regards and appreciation for the worth of someone or 

something.  It means honor and esteem of others  (Kunimutsu, 2013).  This definition 

embraces the idea of promoting gratitude and gratefulness; respectful people are able to 

understand diversity and difference as a vital part of life, and are able to coexist with people 

who are not similar to them. Respect facilitates the acknowledgement of humans as they are 

and accepts the variances among people. 
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Responsibility is conceptualized as an essential element of integrity; it is the 

congruence of what you think, what you say, and what you do. Responsibility is essential 

for reciprocity, trust, and for maintaining symmetric relationships (Branden, 1995)  which 

means that learners must be accountable for their action and should follow the parameters 

established by nature and law; otherwise there will not be a balance in society and that will 

lead to personal failure and to making others fail.  

 

How should Citizenship Education  be taught  

When implementing Citizenship Education in a classroom, this should be an 

environment where active and critical learning take place.  According to Shaaban (2005)  

several strategies can be used to achieve these goals. 

 Cooperative learning: It embodies many of the values and concepts inherent in moral 

education like interdependence, tolerance, respect for others, teamwork, development of 

social skills, and individual accountability. 

 Dialogue: it allows learners to decide by them after thoroughly debating an issue. In a 

dialogue situation, people talk to each other and argue for or against a certain position. 

Students should learn the value of conducting dialogues on issues. 

 Explanation: It helps clarify many misconceptions and misunderstanding, especially in 

the ESL/EFL classroom where misinterpretation of linguistic and contextual clues could 

lead to misunderstanding of what is being read. 

 Teaching by Modeling: It could take one of two forms. In the first form, the teacher sets 

himself as an example… or through the presentation to students of characters from 

http://www.emotionalcompetency.com/reciprocity.htm
http://www.emotionalcompetency.com/trust.htm
http://www.emotionalcompetency.com/symmetry.htm
http://www.emotionalcompetency.com/relationships.htm
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history or literature who could serve as models of goodness or badness, courage or 

cowardice, virtue or vice, and the like. 

 Active involvement: it is particularly relevant to language classrooms where the 

language experience approach is one of the most popular methods of teaching, 

especially in beginning classes. Hands-on activities associated with this method are 

especially relevant to students of the globalization era who are information rich and 

experience poor. 

Assessing citizenship education  

A relevant component of the educational process is to evaluate students‟ achievement.  

“Approaches to assessing character and citizenship education initiatives go beyond student 

achievement scores. It is important that jurisdictions, schools and classroom teachers find 

authentic and appropriate methods to comprehensively and systematically measure 

development of character and citizenship”. (Minister of Education of Alberta, 2005, p. 23). 

 To measure students improvement a number of alternative tools such as surveys, 

interviews, students‟ portfolios, school records should be used since “some measures 

indicate changes in attitudes or behavior (e.g., student self-reports), others may even 

provide contradictory evidence (e.g., teacher/parent reports or school records) (Ministry of 

Education of Canada, 2005, p. 23).  

In Colombia, a distinctive tool has been proposed for the tracking and assessment of 

the Competences, and its main aim is to make a diagnosis that allows schools to identify 

their strengths and weaknesses so they can design „Enhancement Plans‟. (Ministry of 

Education, 2004, p.9).  “This tool is known as the „Citizen Competence Test' (Evaluación 

De Competencias Ciudadanas) and it assesses students‟ capacity to participate as citizens in 
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a constructive and active way”. (ICFES, 2013, p. 2). The standard test has been proposed to 

diagnose and identify students‟ strengths and weaknesses in terms of Citizenship 

Competence and it is administered on students when they are in third, ninth and eleventh 

grade.  

The test has four main components;  

 Knowledge about the basic characteristics of the Colombian Political Constitution and 

it has to do with the organization of the country.  

 Argumentation which analyzes and evaluates the adequacy of statements and discourse.  

 Identification of multiple perspectives in situations where different parts interact.  

 Systemic thinking recognizes that problems and its solutions involve different 

dimensions.  

 

Task based language learning                                                                                                                                                                                                                                                                                              

Task-based language learning (TBLL), also known as task-based language 

teaching (TBLT) or task-based instruction (TBI) is an approach that came as a result of the 

evolution of different approaches and theories which failed to be as effective as scholars 

thought they would be .  It is an approach based on the use of tasks as the central focus of 

unit of planning and instruction in language teaching. 

 Willis (1996) presented a Task Based approach as a logical development of 

communicative language teaching since it draws on its principles. Willis (1996) also states 

that Task-Based Instruction is not a monolithic approach since it does not constitute one 

single methodology. It is a multifaceted approach which can be creatively applied with 

different syllabus types and for different purposes within task based Instruction. 
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The task-based approach proposes tasks as useful vehicles that involve real 

communication for language learning, activities in which language is used for meaningful 

purposes to promote and support the learning process.  A key issue to understand the task-

based approach derives from the idea that it promotes language learning engaging students 

in real-life tasks. 

Feez (1998) proposed some assumptions on Task based instruction which are 

summarized as 

 The focus is on process rather than product  

 Basic elements are purposeful activities and tasks which emphasize communication 

and meaning. 

 Learners learn language by interacting communicatively and purposefully while 

engaged in activities and tasks. 

 Activities and tasks can be either real -life or pedagogical.  

 Activities and tasks in a task-based syllabus are sequenced according to difficulty, 

which depends on a range of factors including previous experience, complexity of 

tasks, language required and degree of support. 

Willis (1996) identified several key areas of concern so that the time frame of teaching 

and learning could be as effective as possible. These are: the analysis of real world tasks, 

their translation into teaching tasks descriptions, the design of the instructional tasks and 

their sequencing.  

Using common sense task can be defined as an activity or goal that is carried out 

using language. However, researchers have not agreed on a common definition of what 

tasks are and this definition seems to be rather problematic (Crookes,1986).  For Willis 
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(1998) tasks are activities which have meaning as their primary focus.  Success in tasks is 

evaluated in terms of achievement of an outcome and that tasks generally bear some 

resemblance to real life language use. 

In the same sense, Richards, Platt and Weber (1985) claim that a task is an activity 

or action which is carried out as the result of processing or understanding language. Tasks 

may or may not involve the production of language and usually requires the teachers to 

specify the outlines of the successful completion of the task. 

According to Bygate, Skehan and Swain (2001), a task is an activity which requires 

learners to use language, with emphasis on meaning to attain an objective. On the other 

hand, Nunan (1989) conceptualized tasks as a piece of work which involves learners in 

comprehending, manipulating, producing or interacting in the target language while their 

attention is principally focused on meaning rather than form. 

  A number of scholars distinguish between exercise and task.  According to 

Breen (1987), exercises are activities that call for primarily form-focused language use; 

Widdowson (1998), however, argues that what distinguishes a task from an exercise is not 

the “form” as opposed to meaning but rather the kind of meaning involved. That is to say, 

tasks are concerned with pragmatic meaning, that is, the use of language in context. An 

exercise instead, is concerned with semantic meaning, for example, the systemic meaning 

that specific forms can convey in a given context. 

Another remarkable difference that Widdowson (1998) notes is the role that                           

learners play in tasks and exercises. In the case of tasks, learners are participants and they 

function as language users in the sense that they employ the same kind of communicative 

processes as those involved in real world activities, and he claims that learning is 
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incidental. In the case of exercise, participants are seen as learners, as the learning process 

is intentional. 

Nunan (1989) offers two types of task: 

1. Real world task designed to practice or rehearse those tasks that turn out to be 

important and useful in real world 

2. Pedagogical tasks, which have a psycholinguistic basis in SLA theory and 

research but not necessarily reflect a real world task. 

In contrast, Pica, Kanagy and Falodun (1993) classify tasks according to the 

type of interaction that occurs in task accomplishment: 

1. Jigsaw tasks: They involve learners combining different pieces of information 

to form a whole 

2. Info gap tasks: One student or group of students has a set of information to 

complement that of another student or group.  

3. Problem solving tasks: students are given a problem and a set of information 

and they must come up with the solution. In these tasks the solution to the problem is 

the final outcome. 

4. Decision making tasks: students are given a problem in which there are a 

number of possible outcomes and they must choose one through negotiation and 

discussion. 

5. Opinion exchange tasks: learners engage in discussion and exchange ideas, 

but there is no need to reach an agreement. 
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Theory of language learning 

 

Task-based language teaching is motivated primarily by a theory of learning rather 

than a theory of language. According to Richards and Rodgers (2001) the nature of 

language can be said to underlie current approaches seeking communication.  In this view, 

task based language teaching views language as a means of making meaning. Meaning is 

primary in language use as Skehan (1998) points out the assessment of task is in terms of 

outcome. 

Task-based language teaching supporters do not stick to one single model of 

language so they claim that instruction draws on structural, functional and interactional 

model of language which has more to do with a matter of convenience rather than ideology. 

The task-based approach considers lexical units, including lexical phrases, 

prefabricated routines and collocations, as central in language use and learning. 

Conversation is also a central focus of language use and the keystone for acquisition so the 

majority of tasks should involve conversation. 

Theory of learning 

Task-based instruction shares the assumptions about the nature of language learning 

underlying the Communicative Language Teaching approach.  According to Ellis (2003) 

some of these assumptions are: 

 Tasks provide both input and output, which are processes necessary for language 

acquisition. Krashen (1998 as cited in Ellis, 1998) insisted that comprehensible 

input is necessary for language learning and it is also critical for second language 

development. Tasks need to provide chances for input and output negotiation. 
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 Tasks are believed to foster processes of negotiation, modification, rephrasing, 

and experimentation that are at the heart of second language learning. 

 Task activities and achievement are motivational since they are said to improve 

motivation and therefore promote learning. They are varied in form and operation, 

typically involve partnership, physical activity and collaboration,  

 Learning difficulty can be negotiated and fine-tuned for particular pedagogical 

purposes; this means that tasks can be designed to facilitate the use and learning 

of particular aspects of language.  

Long and Crookes (1993) claim that tasks provide a vehicle for the presentation of 

appropriate target language- input which will inevitably be reshaped via application of 

general cognitive processing capacities. 

In this regard Skehan (1998) suggests that in selecting and designing tasks there 

should be a balance between cognitive processing and focus on form. Every task should 

aim at developing competences and learn certain knowledge. 

The theory of learning underlying a task-based approach to learning has much in 

common with Vygostky´s (1978) sociocultural theory, according to which the learning 

process is seen as a social process within a given context and learners as active agents 

under the guidance of an adult or “more knowledgeable” individual.  

This perception displays an ample range of possibilities for any kind of pupil to learn 

through exchanging ideas, opinions, beliefs and co existing with others which would be the 

ideal as the ongoing world requires from humans to live and relate to one another in an 

assertive way as possible. 
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According to Vygotsky (1978 as cited by Lantolf and Apple, 1994), during the 

process of development, a child learns first from his or her surrounding environment 

through social interactions with others (“interpsychological interaction”). Then, after that, 

the child masters what he or she has learned and it becomes “interpsychological 

interaction”. Vygotsky also stated that during infancy the developmental roots of two 

fundamental, cultural forms of behavior arise: the use of the tools and human speech” (p. 

46 as cited in Lantolf and Apple, 1994).   In his view, children learn “signs/sounds and 

speech/language” as a tool in order to be able to interact socially with other people and to 

be able to solve problems.  It is worth mentioning that the development of language and 

thought occurs separately, but they eventually merge and interact. 

The Zone of Proximal Development (ZPD) 

Vygotsky defined two development levels: the “actual development level” and the 

“potential development level.” The actual development level is the mental development that 

has already been completed and matured. According to his definition, it is what a child can 

do without assistance from others. On the other hand, what a child can do with assistance of 

others is the real indicator of his or her mental potential. Vygotsky asserted that learning 

occurs within the ZPD when a learner first works under guidance of a more knowledgeable 

person and then, gradually works in a dialogical interaction. 

Normally, learners are likely to work independently on activities to demonstrate 

their abilities without help from others. This, according to Vygotsky (1978), demonstrates 

their “actual development.” On the other hand, learners can work cooperatively with peers 

that are more knowledgeable or with a teacher on activities to help them move from 

“potential development” to a new and higher “actual development.” Either working with 
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peers or individually, learners could be effectively guided to reach a desirable behavior to 

improve their skills and at the same time learn how to coexist in a community. 

According to Vygostky, activities and content “must be relevant to life [….] 

meaningful for children” and “taught naturally” (1978, p. 118). The same thing could be 

said about acquiring new content (i.e., in ESL/EFL). Learners should be able to learn more 

effectively if the content is relevant and meaningful to them and if it is presented in a 

significant manner. Furthermore, students are able to gain knowledge unconsciously from 

their surrounding and copy stereotypes   

 Vygotsky‟s theory recognizes the importance of the environment, which is a central 

aspect of learning, and it emphasizes the active role of students. The sociocultural 

development theory promotes active student interaction with the teacher and student 

collaboration in learning instead of the traditional setting where the teacher acts as an 

information conveyor or instructor. Within this model, learning is a reciprocal experience 

between the teacher and the learner. 

Special interest within the sociocultural theory is placed on the role of activity. 

Leontiev, one of Vygotsky´s followers, developed what is now known as Activity Theory 

which asserts the role that action plays in learning.  

According to Lantolf & Appel (1994, p. 37)) “speakers are active agents in 

controlling their environment; consequently, tasks cannot be predetermined, but they 

emerge from the interaction of speakers, settings, motives, and histories”. It is important to 

focus on individual differences in second language learning from the perspective of activity 

theory.  Teachers evaluate students‟ current comprehension of specific concepts before 

deciding what to teach them.  Instructors use contextual examples in order to facilitate 

proper understanding of concepts.  
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The aforementioned means that the design of activities should aim at teaching 

subjects matters which may modify the modus operandi of students. This opportunity may 

end up in relevant “motives” that can improve one‟s performance on getting a job in the 

future, while the “action” would be all the steps that learners take to achieve a final goal. 

(Lantolf and Apple, 1994). 

Activity theory promotes goal –oriented activity as a focus of analysis and the path 

leading to transformation and innovation. In this sense, a task-based approach seems to 

have a lot in common with the ideas of Activity Theory.  Teachers should promote 

independence as well as implement cooperative learning models and reciprocal teaching 

strategies to obtain optimal results (Bedney & Meister (1997). 

However, there are challenges to educators related to establishing a participant‟s 

social identity within the precise learning environment and the distributed nature of what is 

interpreted as individual cognitive activity in a historical context. Teachers should explore 

the quality of the tools and signs used, or practical activity and talk in the classroom, 

because such mediation supports the capacity of an individual to change both their 

circumstances and themselves in a way corresponding to their specific educational needs 

and expectations. 

Learner role in Task-Based Instruction 

According to Richards and Rogers (2001) primary roles of students implied by task 

work with students are: 

Group participant: A great amount of task will be done in pairs or groups 

Monitor: activities should be designed so that learners notice how language is used 

in communication. 
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Risk taker and innovator: the majority of task will require learners to create and 

interpret. 

Teacher role 

Following Richards and Roger (2001) teachers under this method create, select or 

adapt tasks forming an instructional sequence taking into account students‟ needs, interests 

and level of language.  The teacher is also a consciousness- raiser because learners must 

attend or notice critical features of the language they hear and use. It means that the teacher 

has to employ a variety of form focusing techniques including attention focusing pre task 

activities, text exploitation, guided exposure to parallel tasks. 

The design of a task- based lesson involves taking into consideration the 

components of a task itself, this framework of task based lesson consists of three phases 

which according to Willis (1998) are pre-task, task and language focus. She proposed that 

the pre task phase introduces the class to the topic and activates topic related lexis and 

phrases. It also can relate to activities that teachers and students can undertake before going 

into the main task. 

The task phase offer learners the opportunity to use what they know with the 

purpose to carry out the task and then improve that language under the guidance of the 

tutor. Exposure to language in use can be provided at differente points of the task. This part 

can afford various instructional choices and it can also include a  time frame where students 

are required to operate. 

The last phase in the framework, language focus,  allows a closer examination of 

some of the specific features taking place in the language used during the execution of the 
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task. To do this, learner might have necessarily gained some language and processed it for 

meaning making. 

Communicative competence 

A number of authors have defined Communicative Competence, but it seems that 

there is no right definition. Scholars have proposed different models of communicative 

competence with similarities and differences depending on what they have thought it is 

relevant to highlight. 

Chomsky introduced the notion of linguistic competence in the 70s, but later Hymes 

(1970 as cited in Johnson, 2004) came up with a rather different concept and proposed what 

is known as communicative competence within the field of applied linguistics; the purpose 

was to provide a broader definition than that Chomsky had introduced before, which meant 

basically to know grammatical rules. 

Hymes (1970 as cited in Johnson, 2004) stated that when a child is learning the first 

language, the knowledge he/she acquires from the world lets him/her know more than just 

utterances but also the appropriateness of when to use them according to the context. 

Hymes called this ability sociolinguistic competence. For him language is a means to 

communicate rather than knowledge of structures that enable someone to express ideas, 

feelings and opinions. His concept of communicative competence includes both the 

knowledge and the ability to use the language. 

Later in the 80s researchers working with second language acquisition (SLA) and 

learning expanded Hymes´ model into communicative competence for SLA. Canale and 

Swain (1980) proposed a second language communicative competence framework 
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comprising three elements: grammatical competence, sociolinguistic competence and 

strategic competence. 

Grammatical competence entails the knowledge of lexical items and rules of 

morphology, syntax, and phonology.  Sociolinguistic competence was very similar to the 

one proposed by Hymes which consisted of a set of strategies applied by the speaker when 

using the language. Strategic competence is defined as the strategies for verbal and 

nonverbal communication when there are failures in conveying meaning due to 

performance variables or lack of competence.  

Nowadays it seems that the ultimate goal of learning a foreign language in many 

contexts in Colombia is to develop oral competence effectively. This limited definition 

does not match the real concept in which the skills of listening, writing and reading are also 

taken into account. The goal in many contexts around the world is to equip learners to not 

only interact successfully with native speaker of the Anglo-speaking world or someone who 

uses English as a means of communication, but also to make the person more competitive 

for a globalized world that seems not to have barriers. 

Bearing these objectives in mind, Europe developed Common European Framework 

of Reference for Languages: Learning, Teaching, Assessment (2001), a document which 

specifies how foreign languages should be taught, learned and assessed. The Common 

European Framework establishes six levels of proficiency: A.1, A.2, B1, B2, C1 and C2. 

The document itself explains that  

the six-level frame used throughout is based on the normal practice of a 

number of public examining bodies. The descriptors proposed are based on 

those which "have been found transparent,  useful and relevant by groups of 

non-native and native-speaker teachers from a variety of educational sectors 
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with very different profiles in terms of linguistic training and teaching 

experience (p. 30). 

The Colombian Government and the Ministry of Education in 2006 adopted the 

aforementioned framework and launched the Basic Standards in foreign Languages 

(Ministerio de Educación Nacional, 2006) in which policy makers stated the importance to 

promote the teaching and learning of English in the country.  According to the Colombian 

government school students would finish high school and college with a B1 Level, in other 

words, every Colombian learner is expected to be theoretically an independent user or 

English.  Some of the reasons why the learning of a foreign language such as English is 

necessary exposed in the document are presented below: 

 Decrease students‟ ethnocentricity and let individual value and respect for other 

cultures and theirs. 

 Support students in the interactional practice and negotiating meaning. 

 Raise linguistic awareness and consciousness of town learning  learning process 

The Standards for the teaching of English (SFTE) proposes to develop the 

communicative competence in students to master the English language, and improve 

students‟ professional skills while at school and universities and get a B1 level. 

According to this document, communicative competence is defined as the group of 

knowledge, skills and individual characteristics of a person which allow him/her to take 

actions in a given context (Ministerio de Educación Nacional, 2006, p. 11) and it entails 

three sub competences, namely: Linguistic, Pragmatic and Sociolinguistic competences. 
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According to the document (SFTE) linguistic competence refers to the knowledge 

of formal linguistic resources and the capacity to use them when formulating messages and 

conveying meaning. It includes lexis, phonology, spelling and syntax.  

Pragmatic Competence consists of the functional use of linguistic resources. It has 

subcomponents such as the discursive competence, which refers to the capacity to organize 

sentences in order to produce texts. Another subcomponent is the functional competence 

which is to know the linguistic forms and the way they work in social real situations. 

Sociolinguistic competence refers to the possession of knowledge and skills for appropriate 

language use in a social context. For instance, language elements determining social 

relationships, when to behave appropriately taking into account levels of formality, 

variances in register. 

The next section will describe the research methodology used in this study. 
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METHODOLOGY 

 

This study aims to analyze how citizenship and communicative competences are 

developed in the English language classroom of 9
th

 Grade at ASHS during the development 

of a task-based module of English teaching.  Because of the nature of the study, this project 

will be carried out within a qualitative paradigm.  

The definitions of a Qualitative Approach vary. Some authors prefer to give a set 

definition, whereas others consider that because of its “evolving nature” it is not possible to 

do so. Denzin (2005) argues that it means different things according to each moment in 

history. Denzin and Lincoln (2001) have come up with an “evolved” definition for it:  

[…] it is a situated activity that locates the observer in the world. Qualitative 

research consists of a set of interpretive, material practices that make the world 

visible. These practices transform the world. They turn the world into a series of 

representations, including field notes, interviews, conversations, photographs, 

recordings, and memos to the self. At this level, qualitative research involves an 

interpretive, naturalistic approach of the world. This means that qualitative 

researchers study things in their natural settings, attempting to make sense of, or 

interpret, phenomena in terms of meanings people bring to them. (cited in Guest, 

Namey & Mitchell, 2013 p. 78).  

A Qualitative Approach to research has a number of characteristics that are 

adequate for the specific research problem of this study.  Since it tends to focus on how 

people or groups of people have different ways of looking at reality (usually social or 

psychological reality), qualitative research takes account of complexity by incorporating 

the real-world context. It studies behavior in natural settings or uses people‟s accounts as 
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data, which means it focuses on reports of experience or on data which cannot be 

adequately expressed numerically. It focuses on description and interpretation of people‟s 

experiences and might lead to the development of new concepts or theory, or to an 

evaluation of an organizational process (Hancock, Ockleford & Windridge, 2007). 

Furthermore, due to its flexible nature it can be restructured during its development 

giving a sense of freedom to contour the project as it is going to be carried out. 

As this research project has to do with a concrete localized problem at Antonia 

Santos School, and it was formalized after reflecting about some teaching practice, it can be 

said that the approach that will shape this investigation is Action Research. It is concerned 

with diagnosing a problem in a specific context and attempting to solve it in that context 

(Cohen and Manion, 1984).  

The methodology to carry out this small-scale study project will follow the 

principles of Action Research which requires a thoughtful process by which the teacher 

researchers will reflect on their own educational practice, collect and analyze data at the 

same time, in order to give solution to an identified problem.  The problem, as described in 

the introduction of this report, stems from the urgent need to implement methodologies that 

develop citizenship competences in the schools and, specifically, the need to assess the 

methodology implemented in the 9
th

 grade EFL classroom at Antonia Santos High School 

in terms of its contribution to the development of both citizenship and communicative 

competences. 

Action Research as mentioned by Cohen, Manion & Morrison (2007) is a 

systematic study that combines action and reflection with the intention of improving 

practice. It is designed to bridge the gap between research and practice, and it is a form of 
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„self-reflective enquiry‟ by participants, which is undertaken in order to improve their 

understanding of their practices in context with a view to maximizing social justice.  

Cohen, Manion & Morrison state some principles and characteristics of Action 

Research: It turns practical problem-solving into a systematic tool to collect relevant data to 

expand scientific knowledge; it enhances the competencies of participants while being able 

to do research. It seeks to understand particular complex social situations, including 

processes of change within social systems and uses feedback from data in an ongoing 

cyclical process. It is undertaken within an agreed framework of ethics and it aims to 

improve the quality of human actions while focusing on those problems that are of 

immediate concern to practitioners. 

Action research according to the News South Wales department of Education and 

training (NSW) (2010) has several steps, such as:  

1. Planning: identifying the issue to be changed, looking for information, developing 

the questions and research method and developing a plan;   

2. Acting: collecting and compiling evidence, questioning the process and adjusting;  

3. Observing: analyzing the evidence, discussing the findings, writing the report, 

sharing the findings; and  

4. Reflecting: evaluating the first cycle of the process, implementing the findings or 

new strategy and revisiting the process.  
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Figura 1 Action Research Cycle According to the NSW Department of Education and Training (2.010) 

 

 

  

This research study can be divided into several parts: a) the Planning stage in which 

the problem is identified and a teaching module is designed following a task-based 

approach to learning;  b) the implementation (Acting) part where the proposal is 

implemented; c) data collection through different techniques while the module is taught and 

analysis of these data by the researchers and the tutor (Observing); and, finally, a Reflecting 

stage which will be summarized in the discussion and the conclusion sections of this report. 
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Data Collection Instruments 

Data is the lifeblood of research. Data connects theory (ideas about the world) to 

practice (the world).  The data collection methods in this project were observations,  

diaries, interviews/ and video taping. 

The following instruments were applied in this research project in order to gather 

data needed to carry out a qualitative analysis.  

Observation: This procedure permits to collect data in descriptive research.  Burns 

(1999) claims that observations enable researchers to document and reflect upon classroom 

interactions and events, as they actually happen. In other words, observations are useful to 

examine behaviour while it is going on. In addition to this, Observation will help the 

researcher to analyse aspects such as exposure to the target language, the amount of time 

devoted to learning, materials, methodology and evaluation, the observation sheet was 

adapted from Willis‟ observation sheet. (See appendix 14) 

Diaries: This was another instryument designed to gather relevant data for this 

study, in thi particular case, diaries called notepada as well, were chosen with the purpose 

to see how learners perceived the class and it had an orientation to register students‟ entries 

at the end of the class. Burns (1999) defined diaries as a personal document used by 

someone to discharge an emotional or personal feeling. In other words, it needs to be seen 

as a flexible personal recording tool, in this case used by the students  (SeeAppendxes 32-

36). 

Videotaping: It is a technique, which is used to have a broader view of all the 

pertinent aspects taking place in the classroom. When recording it is possible to see every 

single operational issue while teaching and learning.  In this sense, Burns (1999) also states 

that video recording is a technique used for capturing   in detail naturalistic interacctions 
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and verbatim utterances produced by either the learner or the teacher. The researcher chose 

this video-recording strategy not only no analyze aspects such as exposure to the language, 

attitude, methodology, but also to have real evidence of the work done. To collect the data 

needed as evidence, there are recordings videos of all the English sessions designed for 9
th

 

graders in unit 4 

Interviews 

The use of the interview in research marks a move away from seeing human 

subjects as simply manipulable, and data as somehow external to individuals, and towards 

regarding knowledge as generated between humans, often through conversations. They 

describe learners‟ state during English learning activities. They are used in qualitative 

research.  

According to their formality, interviews are classified into two categories structured 

and semi-structured interview. The research and the level of control the interviewer wishes 

to exert will determine the type of interview, which a researcher chooses. For that reason a 

semi-structure interview was chosen because answers of reliability were sought through 

specific questions. The interviews can be standard and semi-structured, because they 

combine predetermined questions, with opportunities for the interviewer to ask deeper 

questions that investigate insights according to the participants‟ answers.  Several 

interviews were required in order to gather the information needed. In this particular study, 

two consultations were held with five different students, in different stages of the 

intervention (beginning and end). The interview was recorded and then transcribed in order 

not to lose important information.  The information gathered was analyzed in “categories” 

resulting from the questions and the answers given. However, there was room left for any 

unforeseen responses students gave.  
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Applications of the instruments 

Observations: Seven observations were carried out during the last two weeks of 

October and the two initial weeks in November. They provided a systematic record of how 

the classes were carried out during a total 12 hours (See Appendices 15-21) during which 

the lessons were videotaped and one member of the research team made field notes with the 

purpose of keeping a record of students type of interaction and see what kind of behavior 

students had during the implementation of the activities proposed.   

Analysis of documents: The documents analyzed were the handouts used by 

students while doing the proposed activities during the English classes.  Other documents 

were the power point and prezzi slides prepared by students when presenting their final oral 

report on the issue found in their community.  

As regards the handouts, they were four different ones. Two of them were reading 

comprehension activities with different production strategies: one of them was about Globl 

Warming and it requested learners to complete a graphic organizer after reading a text (See 

Appendix 3).In that graphic organizer students were going to identify the problem, the 

causes, the solution and the consequenceswrite. The other reading was about Climate 

change (See Appendix 4) and write answers to six comprehension questions (see appendix 

5). A third hand out asked students to label pictures and write a synthesis of a video 

presented in class (See Appendix 2). The fourth handout was a chart that students were 

asked to use when they were identifying the potential issue in their community. This chart 

was meant to be a compass for students to see what was required of them (See Appendix 6).  

These students‟ assignments were collected right after the proposed activities 

finished. They were given back to students to analyze their mistakes and then scanned for 

the sake of evidence in this research project. 
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Diaries: Students created a kind of diary or journal, which they called notepad (See 

Appendix 10), in which they were required to write their reflections after each class. Their 

reflections were guided by a list of questions which was provided at the beginning of the 

implementation of the proposed unit. The questions were given in students‟ native language 

so their act of reflecting would be clear, these question were the following:  

1. ¿Cuál fue tu rol (positivo o negativo) en la clase de inglés y/o en el trabajo grupal? 

Explica  

2. ¿Cómo fue tu aporte? (Positivo, negativo, significativo, poco útil, inútil) 

3. ¿Cómo percibiste el aporte de los demás compañeros? 

4. ¿Qué salió bien/mal en la clase, y/o en el trabajo en grupo? 

5. ¿Qué se habría podido hacer diferente? 

6. ¿Hubo algún conflicto en la clase? Descríbelo  

7. ¿Cómo fue tu participación en el conflicto?  

8. ¿Se solucionó? ¿Cómo se solucionó? O ¿Cómo se podría solucionar? 

This instrument had the purpose of collecting information about how students 

experienced the class and the strategies they used to solve a problem if there was any 

during the classes and may not have been noticed by teacher. The notepad was meant for 

students to write how they felt being participants of the class and in the construction of a 

community project. 

It is necessary to say that the sample of the diaries to analyze in this study was taken 

from five different students whose profile differ as not of all them had the same amount of 

interest and engagement during the sessions. 

Two of these students, Students 1 y 2 can be considered outstanding students because of 

the record they have shown not only in English but also in other subjects. Students 3 and 4 
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can be considered average students as they do what is required, but usually nothing beyond 

that; they seemed to be influenced by their mood and probably by their classmates.  

The fifth student does not like working in groups but in academic terms she was usually 

a responsible girl and worked responsibly when she felt prepared. 

Interviews: The interview was designed as a semi-structured one so students were able 

to express their perception from a certain point of view but as soon as they would show any 

other interest or concern, the interviewer was able to ask more questions regarding that 

point. 

The objective was to know from firsthand accounts how students were experiencing the 

process of being taught with a rather different methodology. These interviews were made to 

students two times during the application of the new methodology. The first one was made 

just right after the second class and the last interview before students made their final 

presentation. This elicitation technique was applied to five randomly chosen students. (See 

Appendix 12) 

 

Participants 

Ninth A graders at Antonia Santos School is a very large group taking into account that 

there are 44 students, 25 females and 19 males whose ages range from 12 to 15. These 

students had been exposed to learning English since 2006.  

This group of students is very dynamic and likes working hard when they are fully 

engaged in doing tasks which require movement. They love asking questions and making 

surveys among themselves; this aspect was discovered in a survey project class in which 
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most of them fulfilled the requirements of the activity.  Thus, they are easily attracted to 

work when something new is brought to the English class. 

Regarding students´ learning styles, they seem to have a diversity of learning styles, but  

they  apparently learn best when pictures are introduced in class, so they seem to be rather 

visual. When the teacher uses L2 to give instructions and whey they are asked to move 

around to do an activity, they are able to understand instructions.  This class can be also 

arranged to work alone, in small groups or as a whole, and they are able to respond 

positively to the teachers‟ class organization. 

On the other hand, these learners show wiliness and motivation towards the English 

subject when they are extrinsically motivated, for example when they are told that the task 

to be undertaken is a piece of cake or when a positive attitude is stated from the very 

beginning of the class. The kind of activities they like the most are singing, asking 

questions, drawing, and performing roles. Ninth graders cope better with language learning 

when one or two of these activities are assigned in the class. 

It is possible to say that they are well behaved when something or someone motivates 

them, and the amount of production is conditioned to factors like the time, the day, other 

subjects‟ assignments and so forth. Most of them come regularly to class but lately there is 

a girl who does not come regularly since she lives far from the school. 

Linguistic Abilities and Needs 

After having been working and analyzing these children for months, it is possible  to 

say that ine of the most important features of this group is their endless desire to work in 

the English class. This fact makes a big deal when every single session in English is an 

opportunity of teaching and maximizing students‟ potential in target language. However, 
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these learners do not have a proper management of the language. Their limited production 

when writing short paragraphs, participating in class, or reading a text is evident but 

learners in this grade make great efforts to express themselves. 

Besides, there is another factor that makes this group really interesting regarding 

their language ability because it has been evidenced that they see English as an instrument 

of communication. On this ground, some students are risk takers and feel confident in class 

to say something in English; it usually happens when they are asked questions or to make 

comments. 

Another strength is that these learners can be talked to 80 percent of the class in 

English and they do not complain about it; on the contrary,  they try to imitate the English 

sounds the teacher produces while talking and they repeat on their own statements such as 

“I’ve got to get a move on” many time. 

Furthermore, these learners are able to get from others personal information, write 

about the existence of objects in the house or school using there is /are, listen and 

comprehend instructions, answer oral questions and understand what the teachers explains 

in classes, and they often use English outside the classroom to approach the teacher during 

break time. 

In contrast to the facts mentioned above, it is possible to see that these students lack 

a wide range of vocabulary regarding verbs, adjectives, time expressions, and coherence 

when giving an oral answer. 

Design of Activities 

A task-based unit comprising three phases was designed: the pre task, task, post task 

and a grid which better shows the format and the development of each of them.  
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In general terms, each phase has an objective; there is a pragmatic language focus 

along with the whole task. The warm-up, and the activities developed a theme to be taught 

during the classes and they listening, speaking or reading activities from the very beginning 

until the end. Each activity is described in a simple and clear language including the 

procedures of each activity, including expected time and materials to be used. 

Intervention  

                               

   Unit planning 

Task 

 

1. To make 

a 

presentation 

about local 

problem 

and propose 

solutions to 

it.  

 

Estimated 

time 10 hrs. 

 

 

 

 

Communicative 

competences 

 

Linguistic 

Pragmatic 

Sociolinguistic 

Linguistic 

features 

 

Words that 

signal problem 

  

Lexis around 

environment 

problems 

 

Discourse 

organizers 

 

Cause effect 

indicators 

  

Punctuation 

Citizenship 

Competence 

 

I critically 

analyze 

conflicts 

among groups, 

in my 

neighbourhood, 

town or 

country.  

 

I 

construct, 

implement, 

keep, repair 

agreements 

between 

groups.  

 

Show respect 

and tolerance 

Evaluation 

 

Students 

participation 

during the task 

cycle. 

 

Final 

presentation. 

Criteria:  

 

Identification of 

problem;proposal 

of solutions;  

spelling and use 

of lexis;  

 

 

Unit planning 

Name of the teacher:  Yanilis Romero    

Class / grade:  9
th

      Number of students:  43 

Average ages of students: 15 



45 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

Unit/Topic:  3     Level of students: Basic 

Allotted time: 12 hours 

Specific objectives for the module:  

Language:  

Students will learn to understand a problem solution text. 

Students will write a synthesis of a video with a problematic situation. 

Students will be able to produce a problem solution text and present it to the class.  

Citizenship Standard:  

To critically analyze conflicts between groups in my neighborhood or community.  

To construct, celebrate and keep agreements among people and groups. 

To show respect and tolerance 

Assumed Knowledge in English Language: 

Students are able to understand instructions in English, speak about who they are, 

what they want, what they like and their routines. They are able to say what they did and 

have done recently. Learners recognize the main idea in a text if the vocabulary is fairly 

known. Students use different strategies to understand oral and written texts. 

Assumed knowledge in citizenship: Students are used to some rules during classes, 

these are: Be always ready and prepared, Respect yourself, and others; Never say no  

This is a establish routine during English classes 

This class will be include: 

Pre- task 

Lexis related to global warming. Paste tense. Problem and solution stages in a text 

Task 
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Present tenses to describe phenomena. Expressions used to convey problematic 

situations. Conditional clauses. Cause-effect relations and connectors 

Language practice 

Socialize linguistic aspects needed and learned  to produce a problem solution text 

according to the needs of the groups.  

Materials that will be used in this class: 

Some cards 

A video 

Worksheets 

Class Stage 

 

Objective/compete

ncies/standards 

 

Teacher´s procedures and 

students´ activities. 

 

Materials 

 

Allotted time 

and Type of 

interaction 

 

Warm-up 

Follow instructions given 

during classes to do 

academic activities 

 

Show a tolerant attitude and 

respect when listening to 

others. 

 

 

 

 

 

Teacher will greet the class and ask 

them to play a warm-up activity. It 

consists of having some students to act 

out some words or use a drawing to 

have students infer the meaning in 

Spanish. (These words will be in a 

video they will see, and they have been 

chosen as the teacher knows they are 

unknown for students). They cannot 

make any sound but they are able to 

use their body to let students guess 

accurately. 

Cards 15- 30  minutes 

Teacher-student 

Student-student 

 

Pre task 

 

 

 

 

Use general knowledge of 

the world to comprehend 

what she/he listens. (Utilizo 

mi conocimiento general del 

mundo para comprender lo 

que escucho) 

 

 

Coherently organized texts 

when writing taking into 

account formal elements 

Students will watch twice a video 

which is captioned. They will be asked 

to take notes of possible words they 

know while this happens. 

 

Teacher will ask students to tell her 

what the video is about in general 

terms. The teacher will use yes/no 

questions 

 

Then they will get in group of three 

Video 

Projector 

Video 

 

Worksheet 

Board 

Markers 

 

2 hours 

Teacher-student 

Student-student 
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such as punctuation and 

spelling. 

 

Organizo de forma coherente 

cuando escribo teniendo en 

cuenta elementos formales 

del lenguaje como ortografía 

y puntuación. 

 

Summarize information from 

a video in a written way 

 

Sintetizar por escrito la 

información de un video 

 

Development of respect and 

tolerance when listening to 

others and working together 

 

Express opinions, likes and 

preferences about topics 

discussed in class 

 

 

people and they will write a short 

paragraph about the general message 

of the video using what they know, or 

the notes they took.  

 

After this, students will be asked to 

read it for the whole class, while 

students do this the teacher will be 

writing key words on the board. After 

every group reads their paragraph, 

teacher will let students notice three 

main things: 

 

What is the problem 

The causes and the effects 

And the possible solutions. 

 

And say what they think about it, if it 

is interesting or not and why they think 

this topic may be important to know. 

 

Task 

 

Students will learn to identify 

a problem solution text and 

understand it. 

 

To critically analyze 

conflicts between groups in 

my neighborhood or 

community  

 

To construct, celebrate and 

keep agreements among 

people and groups 

Students will read a problem-solution 

text about the same topic “global 

warming”. 

 

Then in groups they will discuss what 

they understood are causes and effects. 

And possible solutions. They will be 

asked to fill out a chart and then share 

as a class. 

 

Students will read another cause and 

effect text and then they will answer 

some comprehension questions 

regarding the problem, the cause and 

the effects.   

 

Finally students will get in groups of 4 

and they will be asked to go around 

their communities, think of a problem 

they are facing. They will prepare a 

presentation using three slides: one for 

the problem with a picture, another for 

causes, and another for consequences.   

 

 

For example: noise pollution, garbage 

problems and so forth. 

Text 

(Appendix 3) 

 

 

Text 

(Appendix  4 

and 5) 

Three hours 

Student-student 
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 Students will be able to do a 

short oral presentation on 

findings of a research 

 

Students will be able to do a 

short oral presentation on 

findings of a research. 

 

Students will express their 

opinions orally about the 

topics developed in class. 

Students will propose 

solutions to given conflicts 

 

 

 

Students will formally present their 

finding in a five minute presentation. 

All of the four members should 

participate. 

 

Listeners in the audience should write 

down possible solutions to the problem 

presented by each group. 

 

Best groups will share their work to 

other groups from the same grade. 

 

 

 

 2 hours 

 

Language 

Practice  

Students make short oral 

presentation about their 

findings. 

 

Students will be able to study 

how to  use descriptive 

clauses to propose causes, 

effects and solutions to a 

problematic issue. 

 

To propose a solution to a 

given problem.  

Students will report to the class what 

they found in a very informal way. 

 

Then they will organize the 

information and investigate more if 

they want so that they can do a short 

oral presentation for the class. 

 

 3 hours 
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RESULTS 

The information presented in this chapter resulted from the actual application of the 

data collection techniques proposed in the intervention stage. A careful analysis was made 

after gathering the necessary information. This data was first assembled with the purpose of 

doing an initial examination and setting down researcher‟ own thoughts, ideas and 

impressions. Then it was coded into categories regarding communicative competence, 

citizenship competence and classroom interaction after identifying common patters among 

the instruments. Later, it was compared to see whether themes or patterns were repeated or 

developed across the different data gathering techniques, in this phase of the analysis the 

categories were classified in order of importance to this research. Finally, some 

interpretations of particular patterns in each instrument used were made in descriptions 

regarding students‟ communicative competence, citizenship competences.  

 

Analysis of the observations 

This research project designed a unit about the environment using a task-based 

instruction methodology in order to reach a dual purpose in terms of English language 

learning and promotion of citizenship competences. The unit was developed in 7 lesson; 

four of them lasted two hours and the rest just one, which means that students had eleven 

hours of exposure to see if citizenship and the communicative competences were evident 

while the English classes were being taught and learned. 

The teacher in charge of the implementation followed every step planned, to execute 

the unit in the expected conditions. Four hours of English a week were given, and as a 

result this unit was taught in three weeks between October the 28
th

 and November the 21st.  
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Most students were present in classes reported here. The classes were recorded and 

transcribed to have a better understanding of what elements in the sessions showed 

evidences of reaching the goals proposed for this unit. 

Bearing in mind the aims of the unit, the analysis reported in the following lines was 

divided in two main categories which emerged when coding the lesson from the beginning 

until the end. 

These two categories were Communicative competence and Citizenship 

competences. Communictive competence was subcategorized in terms of the 

subcompetences suggested by the official documents: pragmatic competence, linguistic 

competence and sociolinguistic competence. Additionally, “L1” was used as a category to 

indicate use of first language.  Other categories were introduced according to what 

happened in the classes. In terms of citizenship competences, categories related to the t ype 

of interaction and control,  like the use of IRE  pattern,  the way participation was 

promoted, as well as certain speech acts were used according to the data as emerging 

categories. 

As regards Communicative Competence, these classes showed several instances 

when linguistic, pragmatic and socio-linguistic competences were developed. During the 

execution of the whole unit students were actively engaged and participating in the 

activities proposed by the teacher, these chances were also pointing at the development of 

students´ communicative ability.  

Pragmatic competence, for example was stimulated from the beginning to the end of 

the classes, since the teacher greeted students in English and when wrapping the lessons up 

she motivated them to pray in English as well. (See appendixes 17 and 19) 
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Likewise, in Excerpt 1, it is possible to see in turns 7 and 8 that students were 

understanding what the teacher was requesting from them and there was a behavior 

responding to what she had just asked them to do, something similar happens in turns 9 and 

10 where the teacher was once again asking and students were using English correctly to 

provide a non-elaborated answer. (See Excerpt1) 

 

 

 

Excerpt 1 Promoting Pragmatic Competence 

Turn Actor Transcript 

1 T Good morning students,  

2 Ss good morning miss,  

3 T How are you today guys?  

4 Ss Fine thank you and you? 

5 T fine, May the grace of God be with you: 

6 S And his holly spirit shines upon us 

7 T Could you please sit down 

8 ST Thank you miss!!! 

 0 After some minutes.. the teacher asked 

9 T How was your weekend, ehh how was last week, how was your 

Saturday, how was Sunday, ok, good, fine? 

10 S Normal… 

11 T Normal, What did you do? 

12 S Regular 

13 T What did you do? 

14 S We did Party 

15 T Oh… You went to a party, OMG….. Whose party? 

16 SS in chorus: Eimis‟ 

Taken from class 1 October 21
st
 

In this first part of the class  it is evident that a starting routine was established in 

the session and that the students know how to respond to the teacher´s prompts.  Later, they 

were able to follow an everyday conversation. It can be seen that the students understand 

the teacher, and provide an answer, though sometimes grammatically faulty. However, the 
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teacher, as was often the case used a variety of strategies to give students input or feedback 

on their language use. In turns 13 and 14, the teacher resorted to recast, letting the sudent 

noticed the right way to say the utterance form her, after she repeated the sentence. 

In session 2, students also disclosed being able to functionally use their linguistic 

resources to convey meaning and give an accurate reply when the teacher asked.  As seen 

from the last part of turn 6 to 16 in Excerpt 2, the three students involved revealed proofs of 

having understastood what they had summarized in the previous class and were capable to 

communicate their ideas orally using English as a means to transfer the message. These 

examples of students are signals of being in the process of developing pragmatic 

competence competence. Excerpt 2 also witnessed that the summary of the participants was 

good, thus evidencing to have accomplished another projected aim for the unit, which was 

writing a synthesis of a video. (See Excerpt 2) 

Excerpt 2 Promoting Pragmatic Competence 2 

Turn Actor  Transcript 

8 T 

 

Ok guys. Ok gracias. Thank you very much.  

Ahora sí, vamos a compartir lo que ustedes escribieron como síntesis, ok? 

Del summary, de las causes, del effect, de la definition del segundo handout. 

Con eso terminamos la primera parte y vamos a realizar en el dia de hoy una 

nueva lectura. Ese Reading que vamos a hacer en el dia de hoy se llama 

“climate changes”, va a tener dos partes, una lectura personal; cada uno va a 

hacer su lectura, y ahí luego entonces unas preguntas de comprensión para 

llenar.  

Entonces primero vamos a socializar esto para recordar. Let´s review, we are 

going to, you know review our topic y luego de que ya recordamos entonces 

iniciamos con la lectura. Quien me quiere voluntariamente ayudar con la 

lectura.  

Entonces vamos a leer que es Global Warming en la lectura.  

Que consiguió student 1 que era global warming?. Please, read aloud for the 

rest of the class. 

9 Student 1 Global warming. Global warming refers to the increase of the earth‟s 

temperature due to the increase of the amount of gas in the atmosphere. 
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10 T 

 

In the atmosphere. Ok, thank you. Otro que me lea las causas. Causes. Que 

encontraron que eran las causes allí? Que tienen? 

Quieres leer por favor? Las causas. Quien quiere ayudarme con las causas. 

Otro que no sea Melissa, gracias Student 1. Another person.  Quien tiene las 

causas? Levante la mano. Student 2, me puedes ayudar por favor? 

11 Student 2 Causes. Driving a car, flying an airplane, greenhouse, contamination 

12 T Again. Read louder 

13 Student 2 Driving a car 

14 T Ok, Driving a car, driving cars, the greenhouse effect, que mas? (alzando la 

voz para llamar la atención de todos  y asegurarse que la informaciòn le 

llegue a todos) 

15 Student 2 Contamination 

16 T 

 

 

And contamination, ahi hay tres causas, three causes.  

Ahora si, quien tiene los effects. 

Thank you student 2. Alguien más?  

Effects. Lady? No importa Lee lo que tengas 

17 Student 3 and some animals are moving to new houses because of their natural habitats  

18 T Yesss. Animals are moving to new houses or to now areas. Muy bien, ese es 

uno. Otro efecto, another offect. Student 4?. 

Taken from class 1 October 21
st 

Another positive signal was that when the classes were led in English  students 

responded well to the instructions as it was shown above, they followed the sequence of 

every lesson taught with little difficulty. Evidence of this, is when the teachers asked them 

to do something they were likely willing to do so.  One more positive aspect to mention 

was that most of students presented their findings of the research requested, making use of 

the English language to communicate their ideas and conclusions. The aforementioned fact 

was also one of the objectives to be developed during the unit applied, so it is relevant to 

mention that this goal was fully accomplished since students were able to understand, 

produce and present a problem-solution text. (See Excerpt 3) 

Excerpt 3 Promoting Pragmatic Competence 3 
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Turn Actor Transcript 

1 T No quiero que haya dificultades, ningún tipo de audífonos, celulares, 

tablets… ojo con los aparatos electrónicos durante las exposiciones. Quedó 

claro o repito algo?, en el grupo quién desea salir voluntariamente? Todos 

van a salir, acuérdense de eso 

¿Quién quiere salir? 

  A student gets up  

2 T Student 1, gracias por levantarte. 

3 T ¿Estás lista? 

 O The four students of this group go to the front 

Some students laughing.  

4 T Ojo, ¿Cuáles son las reglas? ¿Cuáles son las reglas de la clase? Tan pronto 

termine el grupo yo empiezo a preguntarle a los demás.  

¿Qué es el problema?  

¿Cuál es la causa o el efecto?  

Para colocarles entonces así una nota individual a cada uno por 

participación, después de cada exposición a todos se les va a preguntar, si no 

responden, no saben;  ya saben que ahí tenemos, va a ser como especie de 

un seguimiento para cada uno. 

5 Ss 1, 

2, 3 

and 4 

Good morning! My group is conformed by “names are not revealed”, and 

my person. 

The problem in my community is contamination in the shore rivers 

All things that happen in my community are caused by it… the people living 

around eh… throw things, mmm… People there wash their clothes and do 

some other activities. 

This happens because this is contaminated by people, they do not pay 

attention to environmental issues, that‟s why this contamination is here. The 

lack of environmental awareness can be one of the causes. 

Causes: the environmental awareness by people causes damage because 

every day our environment is decreasing. 

Problems: first, produce odors bad, besides people do not pay attention, and 

number 3 contamination of all. 

Thank you for your attention.  

 O Applauses 

6 T OK.  

For a person of the public, for you guys. What is the problem here?  

  Several students are  raising hands 

7 S5 Miss…!Yo! 

8 T Contamination of the houses? 

9 Ss  No 

Contamination of… 

10 T Ok, only one person from the public 

 

11 S5 Contamination of the /raiver/ 

 

 T Contamination of the river /ˈrɪvə(r)/ 

Contamination of rivers, shore rivers?  

 

11 Ss  Yes. Shore rivers 

12 T Ok, what are the causes?  
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Causes? 

13 S Man 

Taken from class 5 November 13
th 

In excerpt 3 students demonstrate some aspects of discourse competence. For 

example, they correctly use anaphoric references like they and their; also substitution 

devices like “this”, and connectors that organize sequence: first, besides, and number 3.  

These connectors convey the idea of sequence though they can be improved in order to 

have a better style.  Students also know different ways to express cause effect relations, but 

the way they used these expressions could have been improved so as to express all the 

causes in paralell constructions. They use: This happens because…; that´s why ….; … can 

be one of the cuases; causes:   

The use of the latter “causes” seems to indicate that what was mentioned before 

were not causes of the problem. Awareness raising activities could be done in order to show 

students more efficient ways of organizing the whole text. For example:  “Some of the 

causes of this situation are… “And then list these causes one after the other. 

Exerpt 3 is the third signal which displays a behavior that matches the definition 

provided by the Standard for foreign language document adopted by the Ministry of 

Education in Colombia in 2006 in which pragmatic competence is comprised by the 

discursive competence which refers to the capacity to organize sentences to produce texts 

and the functional one, to know the linguistic forms and the way the work in social real 

situations.  

In the same sense, linguistic competence was also developed in the class when the 

teacher facilitated the meaning of some words to the students to let them have full 

understanding of the topic being discussed and also to make them available for students for 
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later use.  This was the case of classes 1 and 6 where the teacher introduced new words and 

had students repeat them to then mime the meaning (See Excerpt 4). 

 

Excerpt 4 Sample of development of linguistic competence through drilling 

Turn Actor Transcript 

28 T Ok, l Let‟s read the words, all of us are going to read the words together….. 

Business management 

29 Ss In choir  students repeat Business management 

30 T Global warming 

31 Ss Global warming 

32 T Increase 

33 Ss Increase 

34 T Coincide 

35 Ss Coincide 

36 T Absorption 

37 Ss Absorption 

38 T Catastrophic 

39 Ss catastrophic 

 

40 T Welfare 

41 Ss Welfare 

42 T Humanity 

43 Ss Humanity 

44 T Migrate 

45 Ss Migrate 

46 T Shrink 

47 Ss Shrink 

48 T Spread 

49 Ss Spread 

50 T And concern 

51 Ss Concern 

Taken from class 2 October 21st 

These are examples of how the teacher promoted linguistic competences in terms of 

pronunciation during the classes and students were enthusiastic to receive this kind of input 

and all of them drilled with the teacher. In class 6, a comparable situation took place, the 

teacher was asking question and students were responding the question but at the same time 

she was offering the meaning of some lexis in context. (See Excerpt 5) 
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Excerpt 5 Sample of development of linguistic competence, understanding the 

meaning 

Tur

n 

Actor Transcript 

16 T:  Usted va a colocar hay en resalto que es lo que le dice a usted que esto es un 

cambio, vamos a hacerlo por 5 minutos, vamos…. van a resaltar causas por 

ejemplo, aquí dice allí: human contribute, contribuyen to the global warming, 

entonces si yo les pregunto a ustedes ¿quiénes son los agentes que 

contribuyen con el global warming? 

17 Ss Humans  

18 T:  ¡Humans! Porque saben ustedes que son los humans?.. ¿Por qué dicen que 

ellos que? 

19 Ss ¡Contribuyen! 

20  

 

 

T:  

¡Contribuyen! Yo quiero que usted me resalte la palabra contribuir, porque 

eso hace parte de lo que estamos haciendo… yo quiero que usted encuentre, 

¿Cual palabra? what expressions? Which words refer to… look in here, aquí 

por ejemplo ella me coloca: to new homes because the natural habit is 

disappearing.  ¿qué está desapareciendo? voy a volverlo a leer… some 

animals are moving to new homes because their natural habits are 

disappearing, 

21 Ss ¡El habitat de los animals! 

Taken from Class 6 November 18th 

Another example in the same class See Excerpt 6 

Excerpt 6 Sample of development of linguistic competence providing meaning 

Turn Actor Transcript 

23 T:  Finish everybody. Please! So let‟s do the exercise with me now. I want u to 

tell me please let‟s pick up the chairs, the chairs, thank you.  

Ok let‟s do the exercise with me now, which expression in here refers to the 

problem. ¿Cómo se yo cual es el problema, que expresión me dice; what is 

the problem? 

24 Ss Increase 

25 T:  Increase! Que significa ¿qué? 

26 Ss Incremento. 

27 T:  Increase, muy bien. Ahí está el problema. increase.. increase ¿qué? 

28 Ss ¡Temperature! 

29 T:  Temperatura. Muy Bien!  

¿Dice que además?.. Due To? ¿Qué significa? Debido a, aquí aparece ¿qué? 

Cuando yo digo debido a que, ¿qué es eso que viene? 

30 Ss Una causa. 

31 T:  Una causa! Due to! Que dice aquí, Entonces para hablar de causas ..vamos a 

usar que expresión? 

32 Ss Due To 

33 T:  Debido a ¿qué? ¿Qué dice ahí? 

34 Ss Increase! 
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35 T:  Increase amount..¿qué es amount? 

36 Ss Aumentar 

Taken from Class 6 November 18
th 

In this excerpt the teacher is confirming the meaning of some words in L1 to check  

students‟ understanding and see their language resources, in terms of syntax, and 

vocabulary, to make sure they know how to apply those expressions in other contexts. 

Students were expected to be able to use English for expressing their ideas even using 

meaningful chunks to convey a message, getting close to the definition provided by the 

standards in foreign languages from the Ministry of education from 2007, which states that 

this competence embraces the knowledge of formal resources of the language and the 

capacity to use them the formulation of well formed messages. 

The sociolinguistic competence was also fostered during the classes of the unit. One 

circumstance where this took place can be seen in the following Excerpt where the teacher 

was waiting for some students to begin their presentation but they were facing troubles with 

the electronic devices and a student used formal language to ask her to wait some more 

minutes. 

Excerpt 7 Evidence of sociolinguistic competence, requesting time politely 1 

Turn Actor Transcript 

18 Julia

na  

 Miss, Yanilis… do you mind waiting, please…. We need some time y 

El computador no reconoce mi memoria… estamos tratando. 

Taken from Class 7 November 21
st
 

 

In Excerpt 8, there is another similar sample where a student was using formal 

language to request time from the teacher, this piece of language clearly shows the ability 

to use the sociolinguistic competence. As the expression is formal, linguistically well- 

elaborated and in sociolinguistic conditions appropriate. 
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Excerpt 8 Evidence of sociolinguistic competence 1 

Turn Actor Transcript 

3 Eliana Could you please give us more time, Miss, the group is looking for 

some slides  

Taken from Class 1 November 21
st
 

 

In general terms, students showed that the class motivated them to talk in English as  

their oral participations were noticeable throughout the tables shown. The fact  that students 

were able to write summaries, complete charts, read, comprehend and tell their own 

conclusions using the English language are proofs that students‟ communicative 

competence was being developed through the activities proposed in the unit. Some other 

aspects to highlight are that most students‟ responses in English were fairly well 

constructed, and they also initiated verbal interventions in English, which means that they 

felt comfortable to communicate ideas using the English language. The above-mentioned 

evidences  may indicate that the task incited learners in a constructive way to learn 

language by interacting communicatively and purposedully while engaged in activities and 

tasks as Fezz (1998) claims in his assumptions on task based instruction. 

 In a general view, students understood and conveyed messages, but it is evident 

that they should develop spelling, syntactix, cohesion among others.  See Figures 2 and 3 

where there is a sample of students‟ synthesis from the video. 
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Figure 2 Synthesis of a video written by student 

 

 
Figure 3 Synthesis of a video written by student 2 

 

Figures 2 and 3 were one of the outcomes for one of the class, and it was reached, 

which is coherent with Willis (1998) ideas about evaluating tasks in terms of achievement 

of an outcome as they bear some resemblance to real life language use. 

Finally, teacher‟s role was of great importance to contribute to the development of 

the communicative competence, she tried to make some efforts to make students  

understand what was the class about, to do this she  did some scaffolding  in several  

classes, in contrast she  made use of leaners‟mother tongue to give simple orders or scold 

students. 

 



61 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

The other category was citizenship competences: The findings in this category come 

from observations made by the teacher researcher who construed students‟ interaction as an 

ongoing process where citizenship competences took and take place. The teaching and 

learning of citizenship competences was a practice which was explicitly seen during the 

development of the English sessions but even after having applied the proposed unit, it is 

necessary to say that students did not finished the route.  On the contrary, this category 

recognizes the idea that students in the target group were and are experiencing a series of 

realities that may help them be better citizens in a long term process.  

With the purpose to clearly present the data found, some of the excerpts that are 

going to be used will contain students‟ false names, as it is relevant to demonstrate that the 

teacher addressed students by their names as a sign of respect and value her students 

individually. 

As a whole, it is possible to highlight that while interacting in the English classes it 

was possible to understand that every session was a kind of cosmos which presented several 

opportunities for learning and practice not only English but a civic behavior among 

students and teachers. This single factor matches the idea proposed by the socio cultural 

theory where the learning process is seen as a social process within a given context and 

learners as active agents under the guidance of an adult (Vygotsky, 1978).  

      Multiple opportunities of social interaction were seen during the classes; it 

seemed that the classroom was a democratic place where the participation of both (learners 

and teacher) was necessary for the success of the sessions; the tutor constantly invited 

students to participate and ask for the claifications they thought they needed.  It is possible 

to sustain that the teacher unconsciously applied some of the strategies proposed by 

Shaaban (2005) because she promoted active involvement, cooperative learning and 
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explanation as part of the unit she was carryning, though her methodology was based on a 

task instruction approach, it clearly suits Shaaban proposed approach to teach citizenship 

competences. 

In this way, students were able to be actively involved and broke the pattern in 

which only the teacher asks questions. See Excerpt 9 where it is evident that the relation 

was set to be bidirectional instead of unidirectional. Note that in the observer‟s comment 

students are the active actors of class, as one of the students asked what the word 

anthropogenic meant, followed by an explanation from the teacher who supported the 

definition with an example. (See Excerpts 9 and 10)  

  

Excerpt 9 Asking for clarification and supply requested information about new 

words 

Turn Actor Transcript 

125 T The teacher is socializing the activity.  In the next activity you have headings, 

headings are like titles. You are going to identify which heading goes with each 

picture, ok? I‟m going to give you two minutes to try to find out which one goes 

with which one, one picture is left out, there are only 5  1,2,3,4. 5, so i‟m going 

to label just five pictures, i‟m gonna give you two minutes, think about which 

picture goes with each heading. Which picture with which headings?  

 

Read them again… headings are:  world temperature increase, flood, causes and 

disasters, climate change, responsibility, anthropogenic, global warming.  

 

Anything new? Something that you don‟t know?  Anything new? Any new word 

there? 

 O students were asking about new words they did know 

126 S3 What is floods,  Miss? 

127 T Look at me. The sinu river is increasing (used body language) and then goes to 

houses, and then got floods.  Another word that you don´t know? 

128 SS Inundar 

129 T Yes, another word that you don‟t know 

130 SS2 Anthropogenic… 

131 T  Anthropogenic…… do you know what is anthropogenic?  It is caused by the 

human activity, if I for example cause the rain (body language), let‟s suppose 

that I am doing things and then the rain will come, that is anthropogenic, so the 

rain is caused by my activity, anthropogenic means that people cause that … 



63 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

Another word? No?   Ok, let‟s see which words go with each one. Another 

minute so you could finish.    Again, you are going to put one heading under the 

picture, ok 

Taken from class 1 October 21
st
   

Excerpt 10 Asking for clarification and supply of requested information about 

rules for the presentation 

 

Turn Actor Transcript 

16 S For the 5 minutes presentation can it be only 1 student of the group? 

17 T Yes it can. ….. 

Taken from Class 3 Nov 6
th 

In Excerpt 11, more specifically in turn 18 the teacher assigned turns for students 

who were willing to participate in the class and the student responded positively to this 

established routine of working. Most of the time they were patient, they did not talk at the 

same time, they listened to each other. This may be because the teacher created a positive 

classroom climate since it is possible to see that students were feeling capable and 

competent when participating. See more examples in class 5 Nov 13
th

 Appendix 19   

 

Excerpt 11 Assigning turns 

Turn Actor Transcript 

18 T Yes. Animals are moving to new houses or to now areas. Muy bien, ese 

es uno. Otro efecto, another effect. Andrea?. 

19 Andre

a 

Due to the earth heating… sea level  are raising people have to move 

away from the coast  

Taken from class 2 October 28
th

 

 

Values were an important issue related with citizenship in this study.  Harecker 

(2012) claims that values centered pedagogy is consider to be a worthwhile investment 

which brings moreworthwhile dividend a belief that was considered in the implementation 
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and analysis since respect and responsibility were values underlying this proposal. During 

the lessons observed students were sometimes not able to be responsible enough with 

homework or home tasks.   

Excerpt 12 Irresponsible actions 

Turn  Actor Transcript 

54 T  Ese son el tipo de cosas que yo realmente no comprendo que está pasando, 

voy a ver quién lo hizo para ver si aquí les pongo una nota cualitativa. 

¿Quién trajo su Notepad  hoy? Pero alcen la mano, el notepad es el librito de 

cartón que ustedes hicieron, que ustedes escriben, levántenme el librito por 

favor 

 O  Some students are showing their notepads  

55 T Les dije … se lo llevan para la casa y miren como les va, ese por ejemplo es 

un inconveniente que quiero que aparezca consignado: carolina estaba 

enferma nunca llego acá a la exposición, luego no se lo aprendió. Eso tiene 

que aparecer en el notepad. 

¿Por qué su grupo no apareció con la exposición Elkin, ¿Qué pasó? 

56 S6 Nada que no estamos bien preparados 

57 T Si pero ¿por qué? ¿Nos reunimos tarde? ¿somos perezosos? ¿admito 

legalmente, fehacientemente que no me dio la gana? ¿Qué paso? ¿Qué pasó? 

58 S7 No no estudiamos eso bien.NO, NO! 

La verdad es que a nosotros nos quedaba muy duro reunirnos, los días unos 

podían, otros no podían porque no podían salir, y entonces… 

59 T ¿eso está consignado ahí en el notepad? Y 

60 S8 No. 

 Taken from class 4 Nov 12
th 

 

This lack of responsibility generated a reaction from some students who tended to 

comply with the requirements of the class, something valid as there was a different 

perspective from the ones who were trying to meet the expectations. But, the teacher 

showed little concern about those students who were responsible and just cared about the 

one who were irresponsible;  she rapidly judged them and did not consider students´ 

situations like a real obstacle for group work, instead she hypothesizes laziness and lack of 

commitment. There are perhaps better ways of dealing with this situation in order to 

promote self-awareness and responsibility. 
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In this part, it was observed that learners worked while in class and completed 

whatever was asked from them during the instruction time.  This situation produced a 

controversial standpoint since the analysis showed that students were more concerned about 

doing what they were requested when they were under the supervision of an adult; 

otherwise it was difficult for some of them to complete the task if there was no one asking 

them to do so. It means that these learners were not able to self-regulate and cope with their 

own responsibilities as students. It is expected that with continuous scaffolding students 

will eventually internalize a self-regulated way of approaching tasks meant as independent 

work.  This situation may be an indicator that probably some attention needs to be paid to 

work with those students who are still in the process. 

Regarding respect, it is relevant to mention that it was a present element during the 

execution of the classes but it was not at its peak, because though all the lessons fluxed in a 

positive environment, nevertheless, there were some occasions in which respect was not 

that visible.  In the Excerpt (13) below, it is possible to see that the teacher called out a 

person to participate but another student immediately responded and did not respect the 

teacher‟s turn assigned.  Unfortunately, the teacher did not notice this and accepted the 

student participation, thus reinforcing this negative practice (See Excerpt 13). 

Excerpt 13 No respect of the turn 

 Turn Actor Transcript 

42 S1 Que ocurren gradualmente 

43 T 
Ok, pero antes de eso qué más? they occur gradually. Qué pasa? Hay 

otra cosa allí importante. M.?  

44 S2 The first cause is the human activity 

45 T 

Ok, The first cause is human activity, pero eso no tiene nada que ver, 

gracias, sin embargo eso no tiene nada que ver con la pregunta ahorita 

mismo. Dice que los ice ages and the gracial periods, qué pasa con esos 

dos tipos de cambios? ¿Qué dice allí que eran? 

Class 2 Oct 28
th
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The teacher tried to instill respect reinforcing manners. She blamed students for 

their lack of courtesy and invited them to show good manners. 

Excerpt 14 Manners 

 Turn  Actor Transcript  

29 T Nadie dice gracias profe por la copia Manners 

30 SS Gracias teacher   

31 T Denle las gracias a Y. que les está colaborando. Quién me 

falta? Who‟s missing? I want you to please follow with your 

eyes what I‟m reading. Ok? Yes? 

Manners 

Class 2 Oct 28
th 

 

In spite of the fact that students were not all the time displaying responsibility, it can 

be argued that they could be developing argumentative competences. When the instructor 

called out a student, she told the teacher to let her do her group presentation next class, and 

when the teacher asked the reasons she sustained her position with an argument, trying to 

negotiate with the teaher. Aparently the teacher allowed more time, but students were going 

to do a better effort and present a quality product.(See Excerpt 15) 

Excerpt 15 Negotiating and reaching agreements 

Turn  Actor Transcript 

 T Melisa  

33 S3  Profe, lo podemos dejar para mañana?  

34 T ¿Por qué para mañana? ¿Qué hay mañana no haya hoy?  

35 S3 Que si lo hacemos mañana  estaremos mejor preparadas. 

36 T Y entonces que hacemos 

37 S3  Lo practicamos muy bien. 

Taken from class 4 November 12
th

 

Melisa‟s (fictitous name) behavior was a confirmation that she was on the way to 

develop citizenship competences as she was able to manifest her position and listen to the 

teacher in an uncomfortable situation, since she was asking for a second opportunity and 
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comply with the task. The aforesaid performance paired with another standard typified as 

communicative one in the documents for citizenship competences (MEN, 2004).  

Thus, it was found that students were partially practicing values such as 

responsibility and respect, which two fundamental traits were considered by the researcher 

when establishing a connection among citizenship education and moral values.   

Reporting on the three citizenship objectives for the unit, it can be said that a 

number of actions were closely related to the citizenship standards described in the official 

documents (Ministerio de Educación Nacional, 2004), specifically to the following 

standards from elementary school: “Actively collaborate to reach common goals in my 

classroom and recognize the importance of rules to attain those goals”  (p. 17); 

“constructively work in teams”  (p. 19);  and “participate with my teachers and classmates 

in project oriented to a common welfare” (p.19). (See Excerpt 16) 

 

Excerpt 16 Promoting citizenship competences 

Turn  Actor Transcript 

8 T So that‟s the problem that we need to talk about, because that is the problem 

that everyday a guy is putting a lot of noise. Now, which would be the solution 

for that problem? One person! 

9 Liz Dialogue. 

10 T Yes, dialogue. 

11 Ss Manners. 

12 T Yes.  

Taken from Class 3 Nov 6
th 

These competences were developed because learners were first exposed to texts 

which presented a problem affecting the people of the world, they analyzed it, reflected 

upon it and proposed possible solutions; later, students were asked to find a problematic 

situation affecting their community and then do a kind of research about the problem, the 

effects or consequences and then propose possible solution. This chain of actions was 
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promoting the citizenship goal planned since it prompted students to construct and celebrate 

agreements regarding what problem to discuss in their presentation, how to distribute the 

work and responsibilities  among themselves,  what text finally  to present in their slides; to 

decide who were those to present the work orally in front of the others.  It is important to 

admit that students attempted several times to keep their agreement but they failed more 

than once, but what is more important to highlight is that they finally did what was required 

from them, and all of them made a presentation. The fact that students were able to look 

around in their communities with critical eyes and question what was perhaps taken for 

granted and accepted as an everyday reality constituted an important citizenship exercise.  

The fact that the teacher worked on problem-solutions pattern in a text emphasizes the fact 

that this could also be a pattern in real life. 

Excerpt 17 shows the teacher and students working towards this construction 

 

Excerpt 17 Students identifying solutions 

 Turn  Actor Transcript 

75  

 

t 

Y hablamos de, One way to reduce, no de acabar, si ustedes no pueden acabar 

las basuras, si no pueden hacer que el tipo apague el equipo usted puede 

decir, una forma de reducir… One way to reduce the problem is for example, 

Write a letter to the senator, go to the police, Write a complaint about what is 

happening, algo así. 

76 Juan Eso vendría siendo como una posible solución. 

77 T:  Exacto, una posible solución. Tienen otra expresión aquí, otra que dice: the 

best way, la mejor forma de solucionar, the best way to help, ojo, puede ser 

ayudar, to look, to slow the problema now, lo que usted vea que pueda usar y 

colocan cual.  

Class 6 Nov 18
th 

 

How students were able to apply this in their communities can be seen in the 

analysis of the power point presentations below in the section “ 
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To finish this analysis, it is essential to mention that learners are going through a 

process that may lead them to further be better citizens. In the case of the presentation, the 

teacher applied self –evaluation and co evaluation of what they did and saw. This was a 

positive experience because students were honest when making comments and what was 

more impressive was that they expressed their point of view without hurting somebody 

else‟s feeling. This wonderful activity took place just once and the comments are presented 

below (See Excerpt 18) 

 

Excerpt 18 Students identifying parts of a problem solution text 

Turn Actor Transcript 

76 T Ok, to finish out yo quiero escuchar una autoevaluación de parte de ustedes. Yo 

voy a decir al final cuales fueron los mejores grupos para mí, yo pensaba que 

luego de hoy, después de las lecciones y todo lo que han hecho no iba a ser 

necesario la clase de mañana, pero veo que si porque lo que hicieron hoy 

algunos grupos muy buenos, otros no tan buenos, a otros no les entendí 

absolutamente nada, por eso no seguí interviniendo que si ¿cuál es el problema? 

¿Cuál es la causa? Porque en realidad fue muy poco lo que entendí de lo que 

estaba sucediendo en la exposición, yo no quise interrumpirlos como para no 

quitarles las energías pero tenemos que reevaluar por supuesto la manera en 

que presentan. Escucho de parte de ustedes. 

Amy, que te parece el grupo de Dayana, qué te parece? Dame tu opinión, si tu 

fueras la profesora ahora, ¿cuál sería la observación que hicieras al grupo, pero 

no a un grupo específicamente, al grupo? (Pointing to the classroom) 

77 Amy Que mejoraran… la verdad sí. 

78 T Que mejoraran… Alguna otra recomendación  

79 Amy  Estamos aquí para mejorar… Estamos aquí… Mmm… Es que lo que pasa es 

que… Mmm… Algunos grupos estuvieron excelentes, para qué decir que no… 

vinieron con muchas cosas, pero otros no estuvieron al nivel, por ejemplo con 

mi grupo yo me sentí mal porque al momento de salir se me olvidó todo pero 

pues otros grupos lo hicieron muy excelente, entonces yo opino que los grupos 

que lo hicieron mal que mejoren para que sea mejor la próxima. 

80 T Otra persona que desee hablar 

81 Paula Me… 

82 T Tienes algunas recomendación, algo que decir, si tu fueras la profesora que 

recomendación tendrías para el grupo. 

83 Paula En realidad debemos mejorar, lo digo por todos y por mí porque en realidad no 



70 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

me gustó lo que hice allá, se me olvidó un pedacito y pues aja… 

84 T Ella dice que ve la actividad muy regular… haciendo señas a los demás 

estudiantes.  ¿Alguna otra cosa?  

85 Ss Mejorar, mejorar… 

 O Some students laughing…   

86 T Melisa… dame tu opinion 

87 Melisa Pues que mejoraran más que todo…  

 O Interrupted by the teacher  

88 T Tú eres la profesora, o sea que tienes que decir que es lo que puede pasar, que 

podemos mejorar, ahora dime de manera crítica, qué deben mejorar 

exactamente. 

89 Melisa  El tono de la voz… 

90 T El tono de la voz 

91 Melisa  Porque hubo grupos… hubo grupos que pues hasta acá hasta donde yo estaba 

no logré escuchar y pues se me hizo difícil entender más o menos lo que 

estaban explicando. 

92 T Bien.  

Otro ¿alguien más? 

93 Pedro  Faltó preparación. 

94 T Faltó preparación…  

95 Alicia  La mala pronunciación. 

96 T La mala pronunciación. Liseth? 

97 Lizeth  Es que es bueno utilizar las ayudas visuales pero no tanto porque hay gente que 

se pegaba solamente a leer lo que estaba allá. 

98 T Así es. 

¿Alguien más? Para que sea la última intervención… 

99 Juan  Tener disciplina, y orden… 

100 T Ojo… tener disciplina. ¡Bien, importante! ….. 

 

 

A significant characteristic to distinguish in this research  was about students‟ 

attitude. Most of the time learners were collaborating with the class, they obeied  the 

teacher, hardly ever did anything  against to what the teacher commanded; and  they were 

even participating when the teacher was reading out aloud for them.  

Even when the teacher was asking them comprenehension questions about Cilmate 

change or global warming, they were ready to participare without bearing in mind that the 

teacher was making random probably to promote their lexical competence, which for some 

moments tended to be the focused,  but the she moved from the word to another as she 

advanced with the questons she ended in using  L1.  



71 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

 

Analysis of the interviews  

The interviews were carried out in order to get information about how the students 

felt in the class and their perception of their progress. Five students were chosen randomly, 

they were interviewed twice; the first time at the beginning of the study and a second time 

towards its end.  

The questions asked followed a semi-open format and they pursued to make student 

feel comfortable enough to express their feelings in a subjective way. However, the biggest 

constraint when carrying out the interviews was the fact that students seemed shy. They did 

not know the interviewer, and also they were overwhelmed about the tape recorder. 

The interviews were analyzed in a systematic manner by “breaking the text down 

into meaning units”, creating categories and putting similar ideas together, helping the 

analysis make more sense (Burnard, 1994). These categories were: teacher´s methodology, 

participation, diaries, learning and motivation: 

Teacher’s methodology: In the first set of questions, students acknowledged the 

teacher‟s methodology as a significant factor in their performance. Students stated
1
:  

When the miss enters the room, I feel as if I were bilingual and as if we were 

not in Colombia, but in the United States, because she is always speaking English 

and everyone replies as well. (S1) 

I feel that now students understand a little bit more and participate in class. 

I don’t feel that the teacher is explaining something, but that we all are constructing 

the lesson. (S2) 

 

                                                 
1 The interviews were held in L1 and the students´ answers have been translated by the researcher.  
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Participation: Students also reported that another factor that helped them was that 

the environment was stress-free, since the way the teacher motivated participation was not 

obligatory but voluntarily, therefore they felt more at ease and eager to participate.  

I like the class because she [the teacher] knows what she is doing, she 

doesn’t pick someone up to participate, but she says: “who wants to 

contribute?”(S1) 

 

 Diaries (Notepads): Students‟ impressions about the notepads were all positive.  

We can let off steam with the notepad. If we have a doubt or something, we 

can just vent there, we just have to write and learn, and by writing we can revise 

what we have learnt. (S1) 

 

Since the teacher asks us to write about what happens in the class, we reflect 

on the topics and the experiences that the lesson gives us. (S3) 

 

Such insights allowed the perception that the notepad was a tool that helped students 

go deeper into their thoughts and feelings.  

Learning:  Likewise, in the second interviews, carried out at the end of the study, 

students displayed acknowledgement of improvement both in the academic part as in the 

personal one.  

In the academic part I have changed, I felt that it has been better, the 

lessons, every day we have learnt more things, more experiences. (S2) 

 

I have changed a little in the academic part, my mind is wider open. (S3) 

 

Motivation  

Motivation was another section students mentioned, they expressed 

I: is there a word you could use to express how you feel now in classes? 

S2: Motivated 

 

Before my mind wasn’t able to catch all those things in English, and now, I 

feel more motivated, more excited towards English. (S3)  
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Analysis of Students’ Power Point Presentation 

 

Power Point Presentations in the foreign language classes have been used for quite 

some time and they have demonstrated several advantages, such as making teaching and 

learning interactive and also an enjoyable and rewarding activity (Alkash & Al-Dersi, 

2013). 

Moreover, due to its nature, the information to include in the slides has to be written 

in a simplified manner, to then be taken as a support to produce utterances.  

Students who were part of this study had been working on the unit called: “Global 

Warming”. They had carried out a number of activities related to the topic such as  

watching a video clip about environmental issues, reading problem-solution texts, 

synthesizing cause and effect writings, and also, finding solutions for problems in the 

community.  All of the previously mentioned activities allowed them to develop the ability 

to understand oral and written texts that describe a problematic situation, its causes, 

consequences and possible solutions. 

Students were then asked to carry out a group mini research project which included 

identifying a particular problem affecting their communities, think of its causes, 

consequences and possible solutions, and as a final product, they were asked to make a 

power point presentation to report their findings to the class. 

This task was intended for students to continue developing the ability to identify a 

problematic situation, construct a problem solution text, synthesize it in a power point 

slides and orally present it to the class.  
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A rubric designed by the research group was used in order to evaluate the visible 

written part of the presentation (See Appendix 7). The criteria used for that evaluation 

were: completeness; use of discourse markers, connectors and punctuation; clarity and 

coherence; grammar; and citizenship competence.  

In the following lines there will be a summary of the findings after analyzing the 

slides of 5 groups who made used of power point and prezzy programs to visually show 

their findings.  First of all, it is worth mentioning that all the students demonstrated in this 

analysis the capacity to identify a problem affecting their community.  Some of the 

problematic situations found by students were:  

a. The excessive pollution of water and soils (Group1) 

b. Street contamination (Group 2) 

c. Bad odors and mosquitos due to accumulation of waste (Group 3) 

d. Noise pollution (Group 4) 

e. Security problems  (Group 5) 

The content of the five presentations was organized taking into account the main 

four aspects (problem, causes, effects and solution) which students discussed. 

Regarding the identification of the issue, students were able to recognize relevant 

problems in their surroundings, most of them provided an example, made a comment and 

showed photos of them. These three elements in their work also demonstrated that learners 

had understood and possessed clarity about their intended research, that they were able to 

have a critical look at their environment 

They were also able to give more details about the problem, specifying what they 

considered were the causes and the consequences.  For example:  The students in group 

1 rightly identified some of the conditions leading to excessive pollution of water and 
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soils. They mentioned issues such as: throwing waste into the street, excess fertilizer 

and chemicals, logging, and burning. See slides below in Figure 4: 

 
Figura 4 Slides showing problems found in the community by groups 1 and 2 

 

 

Regarding the identification of causes, groups 1, 3, and 5 were right but group 2 and 

4 had problems when doing this. Group 2 stated a series of events that did not address any 

cause in particular. Group number 4 had a lack of clarity in the causes, which led them cite 

the consequences instead of causes.  

 
Figura 5 Slides Showing causes presented by groups 1, 4 and 5 
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Group 4 was unable to identify the causes at all, as they probably overlooked that 

there is lack of authority influencing this abnormal event, another possible unseen cause 

was the marked cultural trace that people from the coast have to listen to music aloud. 

When referring to effects, these groups were able to identify the precise effects of 

the problem they were stating; it seems that they did some research and went beyond what 

was obvious. This situation was a good indicator to say that students did not only learn 

about the characteristics of a problem solutions text but also about how troubles have an 

undesirable impact on the environment, people or anything. 

It is relevant to highlight that some effects were not tightly related with the issue 

being talked about, as it was the case of group 2, which stated effects in general terms and 

offered a globalized idea of the potential consequences.  

 

 

 

 

 

 

 

 

 

Figura 6 Efeccts Group 2 
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Group 3 stated that due to their problem, there has been an increase of mosquitoes, 

leading to infections in the inhabitants of their community, as well as bad odors due to the 

accumulation of garbage. See below slide of effects group 3 

 

 

 

 

 

 

 

 

All the groups proposed practical solutions, though some of them were vague as 

they were too general as it was the case of group 2. Group 3 compromised on possible real 

solutions and they addressed both prevention and curative measures. Group four gave a 

peaceful and collective solution and group 5 showed awareness and knowledge of their 

legal rights, as they also identified immediate consequences as well as more long term. 

These proposed solutions were consistent with some of the proposed standards for 

citizenship education “Formar para la ciudadania” (MEN, 2004): “Identifico y analizo las 

situaciones en las que se vulneran los derechos civiles y politicos” (p.23) 

In the case of group 5 they proposed the establishment of an Immediate Attention 

Center, which is a service provided by the National Police: “ Identifico las instituciones y 

autoridades a las que puedo acudir para pedir la protección y defensa de los derechos  y 

busco apoyo, cuando es necesario”. (p.18)  See slides from groups 1 to 5  

 

 

Figura 7 Slides showing effects presented by group 3 
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Figura 8 Slides regarding possible solutions presented by groups 1, 2, 3, 4, and 5. Group 3 presented the solutions in 
two slides 
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An outstanding aspect to spotlight is that students were able to think of solutions 

that appeal to awareness, for example, Group 2 stated that the reason why they suffer from 

street contamination is that people lack environmental consciousness which leads them not 

to love nature or respect for the environment and life in general.  

In other cases these students included themselves as part of the problem that was the 

case of group one that wrote “our problem is the excessive pollution of soils and waters”.  

These seems to indicate that they were developing citizenship competence as their behavior 

and way of thinking  match  to some extent to the standard proposed in the official 

documents issued by the Ministry of Education ( 2004): Me preocupo porque los animales, 

las plantas y los recursos del medio ambiente reciban buen trato (p.16) 

Regarding communicative competence students were able to use linguistic means to 

signal problems. They correctly made use of expressions such as: excessive, affect, 

indiscriminately, without taking into account, violation in order to portray the various 

issues affecting their communities.    

In contrast, some groups had problems with conventions to show sequence, for 

instance, group 1 had problems when using bullets because when they expressed the 

possible solutions they described some in a paragraph and the rest in bullets.  

The citizens must take more awareness of the problem, demand respect for 

the environment and do not contribute to their deterioration the contribution of 

citizens individually can be very large in some repects:
2
 

 Do not dispose of garbage and cuaste on the street or anywhere 

 Eradicate highly polluting habits how to make despositions on the 
street or in park and gardens 

                                                 
2
 All the excerpts are reproduced  exactly as written by the students 
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 Educate the public through schools and media ( T.V, radio, 

newspapers  

 Respect to the environment and the elimination of customs of 
environmental pollution 

 

As can be seen above, they are not able to stick to one register. In the bullets they 

address the listeners or readers with second person imperative clauses, while in the 

paragraph above they describe what citizens must do. 

There were also problems with punctuation and capitalization. Groups 1, 2 and 3 did 

not take into account when to use capital letters and when not to. See an example from 

group 1. 

 

 

 

 

 

 

 

 

   Figura 10 Slides from a power point presentation group 2 

 

 

Figura 9 Slides from a power point presentation 
groups 1 
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Note that that there is not a homogeneous style regarding capital and small letters. 

Some slides have a heading beginning with a capital letter, others sustained capitals, and 

still another with only small letters. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

See that slide 1 begins the statement with a small letter while slides 2, 4 and 6 start 

sentences with capital letters. 

Figura 11 Slides from a power point presentation group 3 
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Spelling was also a common problem for group 1 in which there were quite frequent 

miswritten words in spite of the corrections the teacher made and this may be due to their 

lack of attention when copying from the sources, or inability to use the corrector.  

On the matter of Citizenship Competence, Group 1 displayed evidence by showing 

awareness of the problems in their community, knowing the significant role they  play there 

and what she could to mitigate it. They wrote:  

Recycle our garbage properly to avoid excess waste in our homes 

The use of “our” means they include themselves as part of the solution and 

participants in the actions that have to be undertaken to improve their environment. Group 

2, however, missed the target of showing evidence of citizenship competence, since they 

did not come up with any collective solution for their problems.  

Even though, student from group 5 did not work in a group as suggested by the 

teacher. She made a flawless presentation and she received the highest grade; however, she 

seemed unable to work with others and deal with joint problem solving, which is a 

prerequisite  of the task so she failed  to demonstrate the citizenship competence component 

related to this dimention, because she decided to work on her own but she demonstrated a 

high level of commitment and responsibility.  

Students‟ use of language made it evident that they need to work on their linguistic 

competence to improve a number of aspects, such as use of prepositions (fumigation 

around the area and in the canal by* the plague of mosquitos. Group 3), the lexical choice 

which is sometimes influenced by their Spanish language (and this does not leave* the 

water running- Group 3); grammar constructions (clean the street to avoid the garbage 

make us sick -Group 2), etc. 
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Analysis of students’ notepads 

 Scholars and researchers claim that the diary is a very valuable tool to know what 

are the insights gained by participants during the implementation of a study carried out by 

Fuiwiler (1987). In this particular research, diaries (which were called notepads by 

students) were used to know how pupils perceived the promotion citizenship competences 

during the sessions. 

At the end of each English lesson learners took ten minutes to write in L1 (Spanish) 

their perception of what had just happened. The opportunity to pen students‟ thoughts was 

basically influenced by close Spanish questions given at the beginning of the proposed unit, 

See appendix 9. Those questions were formulated to give the chance to students to self-

evaluate their role during the class, and their attitude to face conflict while the session was 

taking place. 

The following lines will offer an account of a sample of five students‟ diaries. 

Participants were numbered from one to five to keep the confidentiality of the identities of 

the students. 

Despite being guided by questions and being told what to write about, Student 1 

used this instrument to put her impressions of the class and she wrote about the feelings she 

experienced during each lesson.  Student 1 manifested in a couple of reflections (classes 

Oct 28
th

 and Nov 6th) how happy she was with the class. One of the reasons for this was 

the topic was of her interest and the other one was that the teacher did positive evaluation 

of what she presented.  
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These writings let the reader appreciate that student 1 was concerned and 

understood  that every action  brings consequences either positive or negative. She wrote in 

the reflection for the class on Nov 6th that her classmates did not do the right thing; then, 

the teacher called students‟ attention for not being responsible. She even recognizes that the 

teacher was nagging  at them as they were not responding in the expected behavior. In the 

same sense, she finally admitted that the “scold part” was a good thing to do as the teacher 

brought them down to earth.  She wrote:  

Today is Tuesday and today are or were the presentations, I said were 

because, to be honest many of my classmates were not prepared, including myself 

So the teacher decided to postpone the activity for next day, and everybody 

agreed. But the teacher gave us a talk, one of those I called scolds, but I like them. 

She brings us down to earth. So after this, everybody must present tomorrow. 

(Translated from appendix 32 Student 1´s diary, class Nov 6) 

 

The form, in which she expressed her consciousness about not coping with the 

objectives of the class and immediately stated a call for commitment, setting high 

expectations for the next class when presenting, was evident in her reflection for this class. 

This reflection opens the window to see that student one is going through a process of 

developing citizenship competences, especially the one that refers to the cognitive 

competences that establishes that a person foresees the consequences to short and long term 

about  his/her actions and avoid those ones that can cause harm to me or others.  

  As regards student number 2, it seems that she was more aware about the 

purpose of using the diary, and from the first class she wrote about positive and negative 

encounters she had with other classmates. In the class of October 21
st
, she described an 

uncomfortable situation she had with another student who constantly puller her hair, and 

though she attempted to solve the problem through dialoguing with that student person it 
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did not work. Then she finally decided to moved and changed seats in order to avoid being 

disturbed.  

This behavior gives an account that student 2 was experiencing conflicts that were 

not disturbing the class but her convenience, and what she did was the right thing, although 

she did not tell the teacher or talked to anybody else. Later in the class October 28
th

, once 

more she described another adverse situation which started in the first period of class.  

Student number 2 indicated that thanks to another students‟ scuttlebutt during that 

class, she was unfairly asked to move from her original position to another one, where the 

talkative student could not reach her to continue talking or to interrupt the class. Student 2 

did not like the decision, though she accepted it.   

This previous situation had its repercussion in the English lesson since during 

reflection time she manifested her discontent and even she mentioned that someone else  ( a 

classmate) tried to help her and talked to the aggressor but she did not agree with having a 

mediator.  

Ultimately, she revealed that the problem was not solved as she could not get into 

an agreement with the student and she was not pleased with her new seat. But, student 2 

seems to be developing moral education as she did not resort to verbal aggression or a fight 

to solve this uncomfortable situation. This may be an indicator of emotional competence 

  Her next reflections dealt with organizing the final product of the unit; in her 

upcoming pieces of writings she reported having problems with her coworkers as they did 

not coincide with a time to study and share their findings. Nonetheless she explained that 

resorting to chats in order to organize better what was expected from them was the best 

solution.  
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Student (2) showed conflict resolution skills to deal with difficulties during the class 

or her life at school. It was noticeable how she explored several techniques to come to 

peaceful ending. She is apparently moving towards the citizenship competences proposed 

in the standards document:  she was able to actively collaborate to reach common goals and 

recognized the importance of rules to reach those goals. Another skill deals with 

participating with classmates and teachers in collective projects oriented to a common good 

and solidarity.  This standard is placed in the integrating competence for grades 8 and 9th. 

Student 3 did not reflect much about the questions proposed; instead, he gave brief 

comments about the class; his reflections were strictly limited to write whether he did good 

contributions to the class, and the majority of his comments were to confirm so. In most of 

his brief reflections, he agreed with having a positive role in the class. Student 3 noted that 

he learned in class of November 6
th

 due to the fact that it was possible to ask questions to 

the teacher without fear, and he finished his reflection saying that he learned a lot from the 

teacher‟s answer. 

This latter factor seemed to determine that participant 3 recognizes that as a member 

of the community in the class, he has the right to participate and ask with no repercussion if 

there is a gap or doubt.  

Student 3 wrote few lines to say that classes of November 12th and 13
th

 went wrong 

because the teacher got angry since learners were not prepared to show their findings of the 

presentation assigned. These judgments indicate that student 3 used the diary to judge from 

his standpoint the development of the classes and the behavior of others rather that his own 

role in it. Student 3 could have felt affected by the attitude of the teacher and made general 

negative judgment of the two classes.  
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This may indicate that he was aware about the situation and tried to understand that 

other people have the right to express their feeling and opinion, it is best to be respectful 

even when you did wrong.  

A similar case happens with student 4 whose reflections resemble little interest 

about using the diary as a tool to put her thoughts across regarding her role and how to 

manage conflict. She always accepted being good in the class and admitted that there were 

better contributions than hers. It seems that she did not care much about having an active 

performance in the English classes and although she defined herself as being active in 

contrast her writing evidence a passive role where every single thing she did was just good.  

For classes October  21
st
, 28

th
, November 5

th
 and 6

th,  
student 4 begins saying “my 

role was positive and very good “, in the same classes for Nov 5
th

  and 6
th

 she  continues 

saying  “my contributions were not that good as I only helped one classmate”. 

It is interesting to see that in the class of October 28
th

 she expressed that she had the 

opportunity to express her opinions and do it several times, something that may have 

influenced her final overall judgment of the class as she stated she liked it, and felt very 

good in it. 

Student 4 did not face conflict until the session of November 12
th

 in which she 

wrote about the disagreement she and her classmates had to meet in a place to prepare the 

presentation. There, it is described that a common decision was made by the group in order 

to benefit them all.  

Our group had difficulties because we face problems to meet, as some 

classmates went away during the holidays. Besides we don’t feel completely 

prepared. Because of this we don´t show today and we decided to present 

tomorrow. 

(Translated from Appendix 35 class Nov 12 student 4) 
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Student 5 is found to be very reflective in her pieces of writings and tried to answer 

to all the given questions, stating reasons. She did not make generalizations and on the 

contrary she expressed to be an excellent group worker. 

In her reflection of October 21
st
, she claimed to have participated in the class and 

explained that thanks to the cooperation of other students it was possible to clarify doubts 

about the activities proposed in the class. She also made emphasis on the idea that due to 

the contributions of everybody the class was good.  

The contributions of my classmates were significant as without this 

support we wouldn’t be able to solve some doubts. Team work was good, 

everything went well. 

(Translated from appendix 36 class October 21
st
, student 5) 

It is relevant to mention that student 5 in the same session offered a positive opinion 

for those students who did not contribute in the class. She thinks that those who remained 

silence were learning from others‟ participation.  

In reflections for the classes on November 12, 13, 18, student 5 revealed her opinion 

about the class and said they were good as the students were able to participate and 

exchange ideas. She continued affirming that they are learning from each other. So, in 

general terms students seem to appreciate the fact that they can ask questions freely and 

when this happens they clarify their doubts and can proceed better with their work. Some of 

them have developed competences to reach consensus and solve problems for the sake of 

submitting a good work. Also there are students who do not see themselves as important 

agents or doers and lack criticism. Instead they see everything as unproblematic and feel 

comfortable with their roles. Some students still must develop responsibility, and they need 

support for that.  
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Contrary to the positive perceptions stated throughtout the analysis and discussions 

of the instruments aforementioned, it is necessary to describe some negative pieces from 

the implementation of the intervention unit regarding the communicative and the 

citizenship competences being promoted. 

In the case of the task based  unit designed, it was evident that students did not have 

chances to get real feedback sessions from the teacher after presenting the activities as the 

time did not allow to do so;  the teacher only presented informal assessment on students‟ 

performance once in a while; there were no designated moments to formally assess them, 

and no language practice was provided. In other words, the task cycle proposed in the unit 

was not complete, as there was no language preparation for students.  Learners worked 

under the pressure to keep up with a rapidly changing methodology, and information 

overload; this unit was shortened due to time constrains and the pre task and main task were 

done in a shorter time than the proposed one. 

In terms of  teachers‟ methodology, students were not illustrated what to do since 

the teacher just limited herself to tell students what was expected from them, she did not 

model  an  initial  presentation for them,  neither did she ask in the process what 

inconvenients they were going through. Intrsuctions were rather broad and unprecise; 

despite this, students did their best to meet teacher‟s expectations.  

Another adverse circumstance was the lack of monitoring; notepads for example 

were not read by the teacher during the development of the class, but at the end when the 

researcher asked for them. It seems that the teacher did not take into account these diaries 

so she could not gain insights from students´ standpoint. There was not even a chat about 

what they had written for thr first classes. 
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One more aspect to mention has to do with the approach as it seemed that students 

could not cope with all the activities assigned during the unit, as it was possible to perceive 

a task based approach has a great amont of activities which students are required to do by 

their own, which in this particular case was not satisfactory as they did not comply with 

them within the established time.  

Citizenship competence was absent at the moment of letting students‟ know their 

final marks;  the teacher did not share with students the rubrics she was going to use to 

evaluate students‟ final presentation and performance. In this sense, the teacher may have 

been rather subjective at the moment of assessing students´work as she did not administer 

the instrument to the students, so they could know in advance the requirements needed to 

get a good score. 

Students‟ diaries was another important source to assess citizenship as they were 

willing to register what happened in the class, but the teacher did not bear in mind what 

students had written about the feelings they experienced when they were not responsible 

with the homework, which was a pitty taking into account that care was a  key element 

when trying to improve their teaching practicum and promote a healthy coexistense.  

Instead, in some of the classes more spefically the ones from November the 12
th  

(See 

appendix 18 ) and November 13
th

 (See appendix 19 ), the teacher resorted to negative 

resources to provide pieces of advices, so she commented using sarcasam, crtisicism, 

warning and reproach and more specifically in class from November the 12
th

 she practically 

ordered to students to write about the incident of being irresponsible with the activity to be 

presented. What is sad from this part was to notice that she did not use this opportunity to 

really take the time and do a deep reflection with the students, and ask not only why this 

happened but if they could have avoided the situation, reflect what would be the 
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consequences for suture situations or analyse if they have seen in in other circumstances 

with other people involved. 

Probably the teacher did not righteously react and did not see a positive way to let 

students know that is not good to stop being responsible, she could have explained to them 

that humans must be responsible with roles assign.   Though, the sessions was not effective 

in this sense, learners got an overall view of the consequences of not responding well with 

requirements expected from them. 

Regarding the citizenship objectives proposed for the unit, it is possible to say that 

standards like the following : 

 Conozco y uso estrategias sencillas de resolución pacífica de conflictos 

 Me preocupo porque los animales, las plantas y los recursos del medio ambiente 

reciban buen trato. 

 Identifico las instituciones y autoridades a las que puedo acudir para pedir la 

protección y defensa de los derechos de los niños y las niñas y busco apoyo, 

cuando es necesario. 

 Entiendo que los conflictos son parte de las relaciones, pero que tener conflictos 

no significa que dejemos de ser amigos o querernos. 

 Construyo, celebro, mantengo y reparo acuerdos entre grupos. 

 Expongo mis posiciones y escucho las posiciones ajenas, en situaciones de 

conflicto. 

Taken from the standards of citizenship competences (2004) 

The standard above were not cite in this study as objectives but they seen during the 

development of this study, each of them apperaed in different occasions. It is important to 

highlight that even when they were not fully attained,  students are in the process of being 
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educated and  they do not always unfold civic behavior but attempst are of great 

importantce are and  were percieved. That is to say, learners do not show an expected 

behavior overnight; in this study, for example, learners were not aware about celebrating 

agreements when they gathered to take roles in the presentation, but they start doing it 

unconconsciuosly. They realized about this when they cooperatively worked or dialogued 

to solute problems while being in  and out the classroom.    

Another possible circumstances that could have generated a great opportyunity for 

learning and promoting citizenship competences was the time when students were not ready 

to show their presentation, because the teacher could have talked to them and 

comprehensibly listen to their reasons and negotiate a potenctial date when they felt it was 

the right time, instead she set a new date for it. This single factor could have been a 

meaningful teaching for students and learn from the cinsumstsnces. 
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CONCLUSIONS 

 

The major concern of this study was to analyze how citizenship and communicative 

competences were fostered in the EFL classroom of 9
th

 grade at Antonia Santos High 

School during the implementation of a task based approach to teaching English. 

As it was shown, citizenship and communicative competences were nurtured using 

a task based approach to language teaching  in  several manners, with a rather  different 

impact on  the project. Definitively the teaching of English with the dual purpose to 

promote citizenship and communicative competences is possible and achievable if the 

strategies are addressed in this sense. 

During this research project evidence of coomunicative competences in the EFL 

class was shown during the execution of the  proposed tasks when students had to identify a 

problematic situation, proposed a possible solution for it, exchange ideas with the 

classmates, members of the community and the teacher to reach an agreement and finally 

present their conclusion in a foreing language; all of the already mentioned facts were also 

evidence of the citizenships competences identified during the project. Some other behavior 

that contributed to the identifation of the citizenship competences were the active 

involvement student showed during the implementation of the task.  That is to say, learners 

were the participants of this study and it was possible to evidence the process through 

which students were going; while learning English and displaying positive civic behavior 

as future citizens.  

The exercise of executing this study helped  students to know when to assist others, 

when to exercise democracy and when to be an active participant in their communities.  
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Upon concentrating on the evidences of citizenship competences developed in the 

EFL class of ninth grade at Antonia Santos High School, it was perceived that most 

learners were capable of adjusting to the rules proposed for the harmony of the class and 

demonstrate that they could be in agreement to turn in a requested product. In addition to 

this, students showed certain commitment to foster values such as respect and 

responsibility. Nevertheless, it is indispensable to say that they still need time to work on 

those aspects, since pupils are in the process which is meant to be a long one. Coexistatence 

was seen among students, respect and responsibility underlied the classrrom and they were 

put into practice when students listened to each other and conducted themselves in an 

ethical manner. To be realistic the promotion of the citizenship comptences needs more 

than a unit to be developed and they can be perceived in ways different from what they are 

written in the standards, that is,  with small actions insofar as  they are provided with 

chances to assume a positive attitude while  participating in the process. 

Another subsidiary aspect of this study was about identifying the  communicative 

competence which was also another aspect which was analyzed. Students showed 

evidences of being  in  the process of learning the English language and being able to resort 

to the competences proposed in the standards, such as linguistic and pragmatic since the 

sociolinguistic one was hardly perceived. 

Analyzing how the implementation of the task based  methodology contributed to 

the process, it is necessary to mention that this approach entails a pedagogy that encorages 

collaborative work which, according to what was found, was a good strategy for several 

reasons: it promoted cooperation, it prompted them to jointly carry out a task solving 

obstacles and reaching agreements and to show respect when they were listening to the 

others. The experience also encouraged them to reflect on their actions when using their 
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diaries, to write about their perceptions and personal feelings towards what was happening 

in the English class, all of which made them more aware of the role they play when 

belonging to a community. 

Another aspect to mention about the task based approach used was the role of the 

teacher which tend to be fundamental because when the tutor created a positive classroom 

climate, students participated actively using L1 and even L2; the way she praised them 

presented a balance between her intentions to righteously teach and to promote positiveness 

whereas students were learning English and coexisting in the classroom. 

Further relevance was placed on the activities designed and the chosen topic, 

because they increased students‟ possibilities to participate actively because they had more 

to say about the topic exposed since they were addressing a problem that concerned them 

and their communities. 

All in all a task-based pedagogy can contribute to the development of citizenship 

competences as well as the promotion of English language learning as it was found that all 

the activities  in the task were meaningful and in this way positive outcomes in terms of 

language and civil responsibility can be achieved. Real life tasks can be excellent to 

stimulate students to learn language enjoying what they do in the classroom; tasks can do 

both; supplement the core material, activities and offer chances to practice civic 

engagement. 

However, this whole process was not easy at all due to the fact that several 

constraints appeared. One of them was the time, as the implementation of the research was 

done almost at the end of the year so the expected time to apply the unit was shortened. 

Another one was the holidays, teachers meeting and other activities which affected English 

classes.  
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An important lesson derived from this experience is the fact that the teacher can 

plan more detailed scaffolding for the students before they are able to produce the type of 

text they were expected to produce. The teacher never showed the class an example of the 

final product they were supposed to produced, and was never explicit about the criteria of 

evaluation and the students ever knew the rubric for the oral presentation. Some students 

showed incredible engagement with the task, showing awareness of different tools they 

have to fight for their own rights; however, the teacher had no specific scale to measure 

degrees or levels of citizenship. For the sake of this study, the verbalization of awareness of 

responsibility or participation in the problematic situation or in the solution was taken as an 

indicator of higher level of awareness.  This aspect of assessing citizenship needs to be 

worked out and refined in the future. 
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PEDAGOCICAL IMPLICATIONS 

 

Based on the findings of this research project, in the following lines the researcher 

intends to describe the experience during the implementation and go through some 

suggestions related to the issues of this study.   

First of all, to promote language learning there is the need to organize the lessons of 

ninth grade in an effective manner, introducing all the language elements (topic, goals, 

grammar, vocabulary, language functions etc.) necessary to promote communicative 

competences; the teacher also needs to balance the time when executing the activities 

proposed, since it was observed that she did not monitor the lessons and took for granted 

students‟ understanding of the topic and some language elements.  She followed the unit 

but she scarcely provided the aforementioned information. It is preferable to be able to 

make effective mid-lessons alterations as timing is very significant to reach the goals 

proposed in the unit.  

Secondly, having students work in groups but then asking individual questions to  

some of them did not allow them to interact among themelves.  Oral participation should be 

placed among the groups so they can explore possible ways to express their opinions and 

probably learn from one another when discussing their ideas. In this research, the teacher 

was rather controlling students‟ participations and it was noticed that few of them 

participated spontaneously.  

Thirdly, students‟ linguistic needs should be worked on while the lesson is taking 

place; there may be breakdowns of communication and active participation if students are 

not rightly guided to help them move from one stage to another in the process of learning. 
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Fourthly,  citizenship competences in the standards are recommended in a 

complex way, because students are expected to display certain behaviors as if the 

behavioral part was a finished process, which is not. That is why this study proposes the 

task based methodology to English language teaching due to the fact that it helps to 

stimulate interaction, cooperation, and teamwork in the classroom. These latter strategies to 

work may seek for opportunities to develop values,  thought sharing, ideas, flexibility.  

In fact, they need to have a planned time during the lessons reflections among 

students and the teacher can take place; this may help the process to be as fruitful as 

expected; for example, confrontation is one way to promote reflection, however there are 

other ways which should be explored. The post task is a part of the cycle which need to be 

done because that is a way to ensure that students analyze the language needed to carry 

upcoming tasks. 

To sum up, the researcher presents problem-solving tasks as a good resourse for 

teachers to take into consideration when trying to overcome the aforementioned 

suggestions, because it allows them to organize lesson plans in a logical way to be carried 

out along tasks, due to the fact that if the themes are closer to students own reality and they 

allow students to propose and solve problems, the tasks will allow a different oral  

interaction level among students and with teacher. 
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Appendix 1 Historical results fom prueba SABER from 2001 to 2012 
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Appendix 2 Handout No 1 

Key words: 

1. Business management 

2. Global warming 

3. Increase 

4. Coincide 

5. Absortion 

6. Catahastrofic 

7. Welfare 

8. Humanity 

9. Migrate 

10. Shrink 

11. Spread 

12. Concern 

 

Pictures 
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Headings 

 

World temperature increase  

Floods cause disasters 

 World temperature decrease  

Climate change responsibility  

Anthropogenic global warming 

 

Synthesis: 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Appendix 3 Global Warming 

 

Global Warming refers to the increase of the earth‟s average temperature due to 

increasing amount of greenhouse gases in the atmosphere. 

Scientist agree that the burning of fossils like oil and coal causes greenhouse gases 

such us carbon dioxide to escape into the air and act like a warm blanket over the earth. 

All humans contribute to global warming by, for example driving a car, flying an airplane, 

and heating or cooling their houses.  

There are already some changes happening because of global warming. Sea level is 

rising and some animals are moving to new homes because their natural habitat is 

disappearing. 

If the warming gets worse, as scientist expect, there may be some kinds of pants and 

animals that become extinct. There may be more storms and floods. Due to the melting ice 

caps, sea levels may rise so much that people have to move away from the coasts. Some 

areas may become too dry for farming. 

One way to reduce greenhouse gases is to reduce deforestation the cutting down of 

tress. Trees soak up carbon dioxide from the air, so having lots of tress around is good for 

the atmosphere. 

The best way to help slow down global warming is to put less carbon into the air by using 

less fossil fuel. 
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Appendix 4 Climate chance 

Experts in climatology and other scientists are becoming extremely concerned 

about the changes to our climate which are taking place. Admittedly, climate changes have 

occurred on our planet before. For example, there have been several ice ages or glacial 

periods. 

 

These climatic changes, however, were different from the modern ones in that they 

occurred gradually and, as far as we know, naturally. The changes currently being 

monitored are said to be the result not of natural causes, but of human activity. 

Furthermore, the rate of change is becoming alarmingly rapid. 

 

The major problem is that the planet appears to be warming up. According to some 

experts, this warming process, known as global warming, is occurring at a rate 

unprecedented in the last 10,000 years. The implications for the planet are very serious. 

Rising global temperatures could give rise to such ecological disasters as extremely high 

increases in the incidence of flooding and of droughts. These in turn could have a harmful 

effect on agriculture. It is thought that this unusual warming of the Earth has been caused 

by so-called greenhouse gases, such as carbon dioxide, being emitted into the atmosphere 

by car engines and modern industrial processes, for example. 

Such gases not only add to the pollution of the atmosphere, but also create a greenhouse 

effect, by which the heat of the sun in trapped. This leads to the warming up of the planet. 

 

Politicians are also concerned about climate change and there are now regular 

summits on the subject, attended by representatives from around 180 of the world‟s 



112 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

industrialized countries. Of these summits, the most important took place in Kyoto in 

Japan in 1997. There it was agreed that the most industrialized countries would try to 

reduce the volume of greenhouse gas emissions and were given targets for this reduction of 

emissions. It was also suggested that more forests should be planted to create so-called 

sinks to absorb greenhouse gases. At least part of the problem of rapid climate change has 

been caused by too drastic deforestation. 

 

Sadly, the targets are not being met. Even more sadly, global warnings about 

climate changes are often still being regarded as scaremongering. 

 

 

 

 

 

 

 

 

 

 

 

 

 



113 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

 

Appendix 5 “Climate Change” 

Reading Comprehension Exercise 

1. Name the best known of the greenhouse gases. 

_________________________________________________________________________ 

 

2. What climate changes have taken place before the present time? 

_________________________________________________________________________ 

 

3. What are the main differences between modern climatic changes and the ones that 

occurred in the past? 

_________________________________________________________________________ 

 

4. What did the countries represented at the summit meeting at Kyoto agree to do about the 

climate change? 

_________________________________________________________________________ 

5. At the Kyoto summit meeting, what other follow-up action was suggested for nations to 

carry out? Why was the suggestion made? 

_________________________________________________________________________ 

 

6. Summarize the causes and effects of global warming and the proposed solutions to it, 

making use of the following chart. 
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Appendix 6 Instrument for students’ research 

What I find out, What I do  

Step by step plan.  

1. 

2. 

3. 

What‟s the problem? 

What are the solutions?  

A.                                                                        B.                                                                         

C. 

What solution would best solve the problem?  

What resources does the community/do I 

need?  

1. 

2. 

What resources does the community/do I 

have?  

1. 

2. 

How can I check my issue? 
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Appendix 7 Rubric to evaluate students’ oral presentation 

Oral Presentation: Problems in our community 

Nombre del maestro/a: Yanilis Romero  
 
 
Nombre del estudiante:     ________________________________________ 

 

 

CATEGORY 4 3 2 1 

Contenido Demuestra un 

completo 

entendimiento del 

tema. 

Demuestra un buen 

entendimiento del 

tema. 

Demuestra un buen 

entendimiento de 

partes del tema. 

No parece entender 

muy bien el tema. 

Compleción El trabajo tiene el 

contenido completo 

 3 diapositivas con 

ayudas visuales, no 

cargadas 

.El trabajo cuenta con 

casi todas las partes 

requeridas. 

3 diapositivas con 

ayudas visuales,  

cargadas en texto 

 

El trabajo tiene 

todas las partes per 

El trabajo no cuenta 

con todas las partes 

requeridas 

Presentación 

Oral 

Muestra preparación, 

entusiasmo, utiliza un 

buen tono de voz. 

 

 

Las ideas son 

presentadas de 

manera clara y 

ordenada. 

  

 

Muestra cierta 

preparación, 

entusiasmo, utiliza un 

buen tono de voz.  

 

Las ideas son 

presentadas de 

manera adecuada 

pero poco coherente 

y ordenada 

Muestra muy poca 

preparación, 

entusiasmo, utiliza 

un tono de voz bajo. 

 

  

Se presentan ideas 

aisladas con poca 

organización 

No muestra 

preparación, 

entusiasmo, no 

utiliza un tono de 

voz adecuado. 

 

No presenta las 

ideas de manera oral 

y carece de 

coherencia en sus 

ideas.  

Lenguaje Expresiones faciales 

y lenguaje corporal 

generan un fuerte 

interés y entusiasmo 

sobre el tema en 

otros. 

Expresiones faciales 

y lenguaje corporal 

algunas veces 

generan un fuerte 

interés y entusiasmo 

sobre el tema en 

otros. 

Expresiones faciales 

y lenguaje corporal 

son usados para 

tratar de generar 

entusiasmo, pero 

parecen ser fingidos. 

Muy poco uso de 

expresiones faciales 

o lenguaje corporal. 

No genera mucho 

interés en la forma 

de presentar el tema. 

Apoyo Los estudiantes usan 

varios apoyos que 

demuestran 

considerable 

trabajo/creatividad y 

hacen la presentación 

mejor. 

Los estudiantes usan 

1-2 apoyos que 

demuestran 

considerable 

trabajo/creatividad y 

hacen la presentación 

mejor. 

Los estudiantes usan 

1-2 apoyos que 

hacen la 

presentación mejor. 

El estudiante no usa 

apoyo o los apoyos 

escogidos restan 

valor a la 

presentación. 
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Appendix 8 Rubric for students to co evaluate partmers 

 

Destrezas de Trabajo Colaborativos: : Autoevaluación 

Nombre del maestro/a: Yanilis Romero 

Nombre del estudiante:     ________________________________________ 
 

CATEGORY 4 3 2 1 

Trabajando con 

Otros 

Casi siempre escucha, 
comparte y apoya el 

esfuerzo de otros. Trata 

de mantener la unión de 

los miembros 
trabajando en grupo. 

Usualmente 
escucha, comparte y 

apoya el esfuerzo 

de otros. No causa 

\"problemas\" en el 
grupo. 

A veces escucha, 
comparte y apoya el 

esfuerzo de otros, 

pero algunas veces 

no es un buen 
miembro del grupo. 

Raramente escucha, comparte y 
apoya el esfuerzo de otros. 

Frecuentemente no es un buen 

miembro del grupo. 

Resolución de 

Problemas 

Busca y sugiere 

soluciones a los 

problemas. 

Refina soluciones 

sugeridas por otros. 

No sugiere o refina 

soluciones, pero 

está dispuesto a 
tratar soluciones 

propuestas por 

otros. 

No trata de resolver problemas o 

ayudar a otros a resolverlos. Deja 

a otros hacer el trabajo. 

Preparación Trae el material 
necesario a clase y 

siempre está listo para 

trabajar. 

Casi siempre trae el 
material necesario a 

clase y está listo 

para trabajar. 

Casi siempre trae el 
material necesario, 

pero algunas veces 

necesita instalarse y 

se pone a trabajar. 

A menudo olvida el material 
necesario o no está listo para 

trabajar. 

Contribuciones Proporciona siempre 

ideas útiles cuando 

participa en el grupo y 
en la discusión en clase. 

Es un líder definido que 

contribuye con mucho 

esfuerzo. 

Por lo general, 

proporciona ideas 

útiles cuando 
participa en el 

grupo y en la 

discusión en clase. 

Un miembro fuerte 
del grupo que se 

esfuerza. 

Algunas veces 

proporciona ideas 

útiles cuando 
participa en el 

grupo y en la 

discusión en clase. 

Un miembro 
satisfactorio del 

grupo que hace lo 

que se le pide. 

Rara vez proporciona ideas útiles 

cuando participa en el grupo y en 

la discusión en clase. Puede 
rehusarse a participar. 

Manejo del 

Tiempo 

Utiliza bien el tiempo 

durante todo el proyecto 

para asegurar que las 
cosas estén hechas a 

tiempo. El grupo no 

tiene que ajustar la 

fecha límite o trabajar 
en las responsabilidades 

por la demora de esta 

persona. 

Utiliza bien el 

tiempo durante todo 

el proyecto, pero 
pudo haberse 

demorado en un 

aspecto. El grupo 

no tiene que ajustar 
la fecha límite o 

trabajar en las 

responsabilidades 

por la demora de 
esta persona. 

Tiende a demorarse, 

pero siempre tiene 

las cosas hechas 
para la fecha límite. 

El grupo no tiene 

que ajustar la fecha 

límite o trabajar en 
las 

responsabilidades 

por la demora de 

esta persona. 

Rara vez tiene las cosas hechas 

para la fecha límite y el grupo ha 

tenido que ajustar la fecha límite 
o trabajar en las 

responsabilidades de esta persona 

porque el tiempo ha sido 

manejado inadecuadamente. 
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Appendix 9 Rubric to evaluate students’ power point or prezy presentation 

Destrezas de Trabajo: Power Point Presentations 

Nombre del maestro/a: Yanilis Romero 

Nombre del estudiante:     ________________________________________ 
 

CATEGORIA 4 3 2 1 

Completud Tiene enunciación  

clara del problema, 

las causas, 

consecuencias y 

soluciones 

Tiene poca 

enunciación 

del problema, 

caussas, 

consequencias 

y soluciones   

Tiene enunciación 

del problema, 

pero carece de 

causas, 

consequencias y 

soluciones 

No tiene 

enunciación del 

problema, 

caussas, 

consequencias y 

soluciones   

Marcadores Anunciación 

claramente cada 

etapa 

Anunciación 

con poca 

claridad cada 

etapa 

Anuncio  No anuncia 

claramente cada 

etapa 

Conectores y 

puntuación 

Las conjunciones y 

conectores están 

bien utilizados y la 

puntuación es 

adecuada y correcta 

Las 

conjunciones 

y conectores 

están 

utilizados y la 

puntuación es 

adecuada y 

correcta 

Las conjunciones 

y conectores están  

siendo poco 

utilizados y la 

puntuación es 

adecuada y 

correcta 

Las conjunciones 

y conectores  no 

están bien 

utilizados y la 

puntuación es 

adecuada y 

correcta 

Clarity and 

coherence 

La información en 

cada sección es 

clara y coherente 

La 

información 

en cada 

sección es 

clara  pero 

carece de 

coherencia 

La información en 

cada sección es  

poco clara y 

coherente 

La información 

en cada sección 

no es clara y 

coherente 

Gramática Uso de modales y/o 

imperativos 

Expresiones que 

indiquen problemas 

 

 

 

 

 

Uso de 

modales y/o 

imperativos 

Expresiones 

que indiquen 

problemas 

 

 

 Poco uso de 

modales y/o 

imperativos 

Expresiones que 

indiquen 

problemas 

 

 No uso de 

modales y/o 

imperativos 

Expresiones que 

indiquen 

problemas 

 

Competencia 

ciudadana 

Muestra evidencias 

de ciudadanía en su 

trabajo si propone 

soluciones que 

Muestra  

pocas 

evidencias de 

ciudadanía en 

Muestra pocasv 

evidencias de 

ciudadanía en su 

trabajo si propone 

No  muestra 

evidencias de 

ciudadanía en su 

trabajo si propone 
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beneficien a la 

comunidad y tiene 

en cuenta como 

buscar el bienestar 

de todos. 

su trabajo si 

propone 

soluciones que 

beneficien de 

manera parcial 

a la 

comunidad y 

tiene en 

cuenta como 

buscar el 

bienestar de 

todos. 

soluciones que 

beneficien solo a 

algunos miembros 

comunidad y tiene  

muy poco en 

cuenta como 

buscar el 

bienestar de 

todos. 

soluciones que 

beneficien a la 

comunidad y 

tiene en cuenta 

como buscar el 

bienestar de 

todos. 
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Appendix 10 Notepads’ front page given to students 

 



120 

CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

Appendix 11 Questions to guide students reflections 

 

Did I make a difference?  - Evaluating my actions 

Name: __________________________Date: _____________________________ 

Este es tu diario de reflexión acerca de tu comportamiento y tu aporte a la clase de inglés, 

en los últimos 10 minutos de cada clase, escribe por favor tu reflexión siguiendo la guía de 

preguntas que te doy a continuación:  

1. ¿Cuál fue tu rol (positivo o negativo) en la clase de inglés y/o en el trabajo grupal? 

Explica 

2. ¿Cómo fue tu aporte? (Positivo, negativo, significativo, poco útil, inútil) 

3. ¿Cómo percibiste el aporte de los demás compañeros? 

4. ¿Qué salió bien/mal en la clase, y/o en el trabajo en grupo? 

5. ¿Qué se habría podido hacer diferente? 

6. ¿Hubo algún conflicto en la clase? Descríbelo  

7. ¿Cómo fue tu participación en el conflicto?  

8. ¿Se solucionó? ¿Cómo se solucionó? O ¿Cómo se podría solucionar? 

What did I (we) do?  What were the results?  

  

What could we do now?  

 

 

What are the most important things I learned 

from this experience?  

 

How could I use the new information and skills from this experience in the future?  
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Appendix 12 Interview applied to students 

1. ¿Qué hubo de diferente durante el desarrollo de la clase? 

2. ¿Crees que la metodología de la clase aportó a tu crecimiento personal? ¿Cómo, por 

qué? 

3. ¿Qué tipo de enseñanza te dejó la clase de hoy en el aspecto, personal, social, 

académico? 

4. ¿Qué tipo de enseñanza te dejó la clase de hoy en el aspecto del trabajo en grupo? 

5. ¿Qué aprendiste hoy de nuevo y que conceptos/conocimientos reforzaste hoy en la 

clase de ingles? ¿Qué sabes hacer hoy, que no sabias hacer antes?  

6. ¿Qué aspectos de la clase modificarías para aprender mejor? Y ¿por que? 

7. ¿Te parece útil el cambio de la naturaleza del notepad para la promoción de  tu 

crecimiento? ¿Cómo? 

 Personal 

 social 

 académica  
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Appendix 13 Interview applied to the academic coordinator 

1. ¿Cuál es el perfil que se busca los estudiantes tengan? 

2.¿Cuál es el objetivo que persigue la institución al incluir la asignatura de inglés en el 

currículo?  

3.¿Cuál es su impresión sobre el cumplimiento de los logros en esta asignatura?  

4.¿Cuál es el perfil del alumno Ineansista con respecto al área de Inglés, es decir, que se 

espera de ellos en grado 11°? 

5.¿Se ha logrado desarrollar este perfil hasta la fecha?  

6.¿Cómo enmarcan ustedes la enseñanza del Inglés en el Proyecto Educativo Institucional 

(PEI)?  

7.¿Qué relación existe entre la visión y la misión de la institución con la enseñanza del 

inglés? ¿Cómo se integran?  

8.¿Tienen algún proyecto pedagógico dentro del PEI para integrar a los estudiantes con la 

cultura y civilización inglesa? ¿Existe algún rincón cultural que busque el cumplimiento de 

dicho objetivo? (aula interactiva, programas especiales)  

9.¿Cuál es la intensidad horaria de la asignatura de inglés? ¿ Por qué?  

10. Que tanto se logra con respecto a eso… 

11. La forma de valoración incluye la ciudadanía?  
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Appendix 14 Lesson Observation Sheet 

 

Directions: Write down in the appropriate column what the students are doing. Tick the 

activities that seem to motivate most students. Make a note of the times at which students 

change what there are doing.  

EXPOSURE  

(To the target 

language) 

 

USE OFTHE 

LANGUAGE  

(Both  

spontaneously and 

planned) 

INSTRUCTION 

(Focus on  

language form) 

 

COMMENTS  

(Students’  

motivation to talk, 

to write, to read, to 

listen,  

to reflect) 

    

    

    

    

 

N.B. This four-column layout will serve to observe a lesson from learner‟s point of view to 

calculate the balance achieve between exposure, free use of language, and instruction 

focused.  

Adapted from Willis, Jane (1996). A framework for theme-based Learning. London: 

Logman, p. 20.           
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Appendix 15 Transcript from class October 21 

Date: October 21
th

  

School: ASHS 

Grade:  

Teacher: Yanilis Romero 

Conventions: 

T: teacher   

S: one student talking    

Ss: several students simultaneously 

O: observer´s comments  

S1: Pseudonym  

S2: Pseudonym 2, etc. 

 

Turn Actor  Transcript Communicative 
competence 

Interaction and 
citizenship 

pattern  

1 T Good morning students,    

2 Ss good morning miss,    

3 T how are you today guys?    

4 Ss Fine thank u and u   

5 T fine, May the grace of God be with you:   

6 S And his holly spirit shines upon us   

7 T Could you please sit down   

8 ST Thank you miss !!! PC (pragmatic 
competence) 

 

9 T how was your weekend, ehh how was 

last week, how was your Saturday, how 

was Sunday, ok, good, fine? 

  

10 ST Normal… PC  

11 T Norma.l What did you do?   

12 S Regular PC  

13 T What did you do?   

14 ST2 We did Party PC  

15 T  You went to a party, OMG….. Whose 

party? 
Recast  

16 SS in chorus: Eimis‟ PC  

17 T Emis‟s party, ok … Where is Emis …  

OMG, she is still, suffering for the party.. 

Ok guys, today we are going to start our 

class, a new topic for this unit, unit 4.. I 

WANT TO TALK about the 

environment,. What‟s the environment, 

what can we say about this, do you like 

  



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

125 

 
nature … what can u say about 

it….anybody can describe what 

environment is, environment, aja… what 

it is? 

18 ST Hot PC  

19 T what hot., yeah the weather is hot Expansion  

20 S Hot   

21 T the weather is hot, but the environment is 

, for example the school, the 

enviromenment, esto que vemos 

aqui….How is it? Nice, regular, more or 

less.. 

Scaffolding  

22 SS Regular   

23 T regular, so so…Is this classroom clean?   

24 SS shout nooooo   

25 S Regular   

26 T regular, ok…so to start our class today, 

we are going to do a warm up activity..  

Our unit 4 is about environment, about 

the community,   about our surrounding. 

To start the Unit, I‟m going to write 

some words  here on the board and then, 

please  just read them, don‟t tell anybody 

what they are.. ok..  

  

27 O ( the teachers starts writing words on one 

side of the board and students are just 

staring to see what happen…..)The 

teachers takes a few minutes to do so 

while students coment among them. 

  

28 T Ok, l Let‟s read  the words, all of us are 

going to read the words together….. 

Business management 

  

29 ss In choir  students repeat Business 

management 
LC (linguistic 
competence) 

 

30 T Global warming LC 
 

 

31 ss Global warming  

32 T Increase  

33 ss Increase  

34 T Coincide  

35 ss Coincide  

36 T Absorption  

37 ss Absorption  

38 T Catastrophic  

39 ss catastrophic 

 
 

40 T Welfare  

41 ss Welfare  

42 T Humanity  
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43 ss Humanity  

44 T Migrate  

45 ss Migrate  

46 T Shrink  

47 ss Shrink  

48 t Spread  

49 ss Spread  

50 T And concern  

51 SS Concern  

52 T What are we gonna do now? A volunteer 

will come here, a volunteer.. any  

volunteer, a volunteer, somebody…. 

 Promoting 
participation 

53 0 .. ( the teacher waits some seconds but 

nobody says anything) then she againg 

said.. No volunteer… again nobody does 

anything.. the teachers looks around 

when finally she says.. voluneteer.. and 

two students raise the hands,  she  called 

the one of the students closed to her and 

the student stood up and went to the 

board.. the teacher continues saying) 

 

  

54 S3 Come here, and the student walked to the 

board, ok… 
  

55 T I am going to tell the meaning to the 

student about one of these words, and 

you have to guess which word is. She  

will draw or  she will mime act and then 

you say which word is it? Ok!! 

 Instructions 

56 SS  Ok in choir   

57 O The teacher says a word to the students 

in the ear.. the rest are paying attention 

to what will happen. 

 

a student was in front of the board 

drawing some figures, and the rest is 

trying to get their meaning. Some of them 

used mother tongue, a few used 

English…A student guessed the word… 

  

58 t Ok, let‟s see what she drew here, is it 

global warming .. the teacher asked 
Claryfing for 
students 

 

59 S3 Waving the hand , no and continues 

drawing 
  

60 SS Catatrophic, (the students on the boards 

says yes) 

  

61 T Catatrophic, is it good or bad? 

 
 I 

62 Ss Bad  R 

63 T Thanks you S3, somebody else?  Another  E 
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volunteer (Students tend to become 

more familiar but they do not sare to 

volunteer the teacher looks around 

and say a name) Santos. 

(Santos stands up and walks to the door). 

The 

Remember Santos can only move or dar, 

he can not talk..( the teachers says a 

word to the student in the ear) 

I 
 
 
Instruction 

64 S4 (the student starte drawing )   

65 T Ok, there you go… let‟s see   

66 ss Humanity.. is it humanity? Linguistic 
Competence 

 

67 S4 NO?.. He continues writing   

68 SS Migrate…   

69 t Migrate, noo… LC E- 

70 ss Increase…  R 

71 t Increase, increase.. LC E+ 

72     

73 T what? Humanity?...Somebody else? 

Quickly, quickly 
LC Invites to 

participate 

74 O a student went to the front and started 

drawing but immediately the rest got the 

word. Another students went to the front. 

  

75 T this one is difficult so pay attention to 

it…. students tried to guess the word 

saying words randomly…  

LC  

76  Increase   

77 T that‟s the word… increase!Another 

student, quickly! 
 E+ 

78 S Sa student went to the front. She started 

drawing and the rest tried to guess… 
  

79 S5  STARTS DRAWING..   

80 SS Global warming CL  

81 T so, let‟s see the picture, what is this?  I 

82 SS a woman…  R 

83 T try to guess… try to guess Activating 
previous 
knowledge 

E- 

84 SS migrate…  R 

85 T yes… in a satisfactory way… migrate, 

very good. 
 E 

86 SS One student in the back says .. bravooo   

87 t Remember migrate is to move from one 

place to another. If I am living here in 

Monteria and I‟ m going to migrate, I‟m 

going to Bogota… so let‟s see the 

picture.. she is a woman.. 
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88 S3 Says yeahh.. but ….   

89 t Another one… guys, quickly, quickly, 

quickly… somebody..  
 Invites to 

participate 

90 S5 WALKS TO HE BOARD..   

91 T C‟ mon you can do it, remember you can 

also move… 
 Motivating 

learners 

92 SS Absorption   

93 t Absorption, very good, somebody else? 3 

times, quickly…. Who? Quickly…. 
 E+ 

94 o A students gets up and goes to the 

board… and starts drawing, it seems like 

the audience do not understand the 

drawing so the teacher intervenes saying 

  

95 t What?  I 

96 SS Weather PC R 

97 t What no? humanity… good.. somebody 

else.. quickly.. 
 E+ 

98 S6 Goes to the board and draw   

99 ss  Global warming… good..   

100 t Sobedy else? S7… thank you  Invites to 
participate 

101 S7 Goes to the board and draw   

102 SS Start saying words…  everybody…   

103 t Let‟s see..   

104 ss Shrink..   

105 t Shrink.. yesss… so what‟s shrink…. 

(The teacher approaches a students and 

simulate to give sth to the St and says)… 

Let‟s suppose she is there and im gonna 

shrink.. 

scaffolding I 

106 ss Halar…  R 

107 t No.. the action.. remember that this is a 

caucho.. 
 E- 

108 ss Encogerse…  R 

109 t That is… ok I do welfare… you know 

welfare… welfare..NO?   …..bienestar… 

so let me see, how many are missing.. 

one, two , three four.. no just one 

 I 

110 ST 8 Goes to the board and draws.  The 

students draws a woman kind of elegant..  
  

111 ss Started guessing but nobody can get it…   

112 o The teacher checks all the words that had 

been described and defined and just 

leaves the ones missing so she starts 

asking the students, could be this one… 

Business management. 

  

113 T Business management, why because the 

woman is very elegant, carrying a 
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briefcase… ok.. one more we are about 

to finish..  

114 O One of the student stood up and walked 

to the board… the teacher says a word to 

him in the ear and the student start to 

draw. 

  

115     

116  Concern, if I am concern, I am…. 

Thinking… I am….concern is like 

interested.. when you are interested and 

the last word is coincide 

Scaffolding  

117 S9 Coincidir…    

118 T Very good, coincide is the word… Positive 
evaluation 

 

119 O Ok , The teacher hand in some copies for 

the students and start explaining the first 

activity by asking them what the pictures 

are. 

 Instruction 

120 SS students received the copies    

121 T ok, let‟s do the activity all together, let‟s 

look at the pictures 
  

122 S I‟m missing one page   

123 T yes? You are missing one page. Ok guys, 

let‟s look at the pictures, these are the 

words you have there (pointing at the 

board) so you can write the name in front 

of each word, and write here behind, 

below sorry-How many pictures are 

there?  ... There is a an animal and 

drawing and the last one is two hands 

holding 

Paraphrasing to 
give clear 
instructions 

 

124 T the teacher is socializing the activity.  In 

the next activity you have headings, 

headings are like titles. You are going to 

identify which heading goes with each 

picture, ok? I‟m going to give you two 

minutes to try to find out which one goes 

with which one, one picture is left out, 

there are only 5  1,2,3,4. 5, so I‟m going 

to LABEL JUST FIVE pictures, I‟M 

gonna give you two minutes, think about 

which picture goes with each heading. 

Which picture with which headings?  

 

Read them again… headings are:  world 

temperature increase, flood, causes and 

disasters, climate change, responsibility, 

anthropogenic, global warming.  

 

Anything new? something that you don‟t 

CL 
Expansion and 
scaffolding 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Invitation to ask 
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know?  anything new? any new word 

there? 

125 S3 SS 3: students were asking about new 

words they did not know like floods. 
 Request 

clarification 

126 T look at me. The Sinu River is increasing 

(used body language) and then goes to 

houses, and then got floods.  Another 

word that you don´t know? 

LC Encourages 
participation 

127 SS Inundar   

128 t Yes, another word that you don‟t know  Encourages 
participation 

129 SS2 anthropogenic…   

130 T  Anthropogenic…… do you know what 

is anthropogenic?  It is caused by the 

human activity, if I for example cause the 

rain (body language), let‟s suppose that I 

am doing things and then the rain will 

come, that is anthropogenic, so the rain is 

caused by my activity, anthropogenic 

means that people cause that … Another 

word? No?   Ok, let‟s see which words 

go with each one. Another minute so you 

could finish.    Again, you are going to 

put one heading under the picture, ok 

 supplies 
requested 
information 

131 O Students were working while being 

monitored by the teacher for a period of 

time. 

  

132 T we can label… cual podemos colocar?  

Como world temperature increase? 
  

133 ST4 One of the students called the teacher, 

Miss, come here please? 
Sociolinguistic 
competence 

 

134 O she doesn’t say anything and goes there 

and stands next to the student.. They 

seem to have a conversation but it is not 

possible to hear. The teacher walks 

around and keeps on stopping on 

students so they finish.. 

  

135 T ready,   

136 SS No!!!   

137 O but the teacher tries to continue  with the 

class. 
  

138 T let‟s do it altogether, so which picture do 

you think we can label, cual le podemos 

colocar como world temperature 

increase, cual, let‟s supposed, let‟s 

suppose, the teacher points at the 

pictures in the paper, numbering 

them….one, two three, four and 

Five…Let‟s suppose one, two, and 

LC Involve students 
in the activity 
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three… 

139 SS ONE  

140 T ONE, ONE  

141 SS Five  

142 T  Five, yes!   Flood causes disasters  

143 SS TWO  

144 t Two, where is the iceberg…. World 

temperature decrease…. Decrease  
 

145 O The teacher uses her body language to let 

students know decrease 
 

146 ss Three  

147  Climates change responsibility..  

148 0 Some students answer one… four.. but 

the teacher confirms four… raising her 

tone of voice 

 

149 T Anthropogenic global warming…  

150 ss One or six…. Oh six…  

151 T Six… very good guys, anybody has a 

question. Does anybody have a question 

so far? So far so good. Yes… no? 

 Positive 
evaluation 

152 St 9 Yes.. miss … what happens with the 

picture number 1? 
 Students are free 

to ask 

153 T The picture number 1 doesn‟t have any 

heading it is left out… any other 

question… alguna otra pregunta.. noo… 

ok 

  

154 T Ok? On the each one.   

155 SS Student working on the copies given by 

the teacher. 
  

156 T The teacher goes from one student to 

another checking the activities. 

 

  

157 T Quickly guys, I need you to finish please   

158 O students started moving to accommodate, 

they made noise 
  

159 T lift the chairs please  Encourages civic 
behavior/manners 

160 O Students used mother tongue to ask some 

others to be with them in the groups  

They lasted a bit to organize in the 

groups.  Students were moving around 

looking a place to have a good sight 

  

161 T Guys! Remember, you should be looking 

at the front to watch the video. Teacher 

asked students to lift the chairs again 

 Teacher gives 
advice  

162 O most of the students were moving around 

making noise 
  

163 T Listen to me… you are going to watch a Scaffolding Instructions 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

132 

 
video two times, in the first time you 

paying attention, in the second time you 

talking notes, ok?. The teacher used body 

language to show them in case of 

misunderstanding.  Why? Because at the 

end I will be asking you questions, I‟m 

going to be checking… jumm… Did you 

understand the video? What is the video 

about? Who is talking In the video? What 

the video says? And then, teacher showed 

students a paper: “over here you are 

going to write a synthesis about the 

video, in English. OK? So try to use the 

clues given here (showing them the 

screen of the TV) to listen, write, and 

watch. Are you ready guys? 

 

164 SS Yes…   

165 O The students watching the video. 

(Algunos estudiantes están mirando el 

video detenidamente, pero otros 

estudiantes están un poco distraídos).  

Some students were using Spanish to 

make comments about the beginning of 

the video.  Students were paying 

attention carefully.  student was 

talking… just paying attention carefully. 

Some students seemed to be lost while 

some other were talking notes 

  

166 T it was short so a question… What is the 

video about? 
  

167 SS students spoke to give answers PC  

168 T was it about a problem or positive? Scaffolding I 

169 SS a problem PC R 

170 T A problem about what? People dancing? Scaffolding  

171 SS No! PC  

172 T what is it about? Cli…? Climate 

indicating to the places outside the 

classroom,  it is about the environment, 

the weather, so who is talking? A child? 

Scaffolding  

173 SS No…   

174 T who? Who? Who?   

175 SS business management   

176 T what‟s the name of that business 

management? What is the name?  
Scafollding  

178 SS Ana   

179 T Ana…What could you see in the video? 

People running and happy? 
Scaffolding  

180 SS No…Disasters PC  

181 T What else?  Requests 
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expansion 

182 SS contamination, tornados, storms… the 

effects of… 
PC  

183 T the effects of global warming, good! so, 

we are going to watch the video again, 

please again take notes in the group. Ok? 

  

184 O students were using mother tongue 

before watching again the video. Some 

students were changing seats. The rest 

was paying attention again. Students 

were talking notes actively 

  

185 T so, again… the video is about global 

warming, disasters, catastrophes. 
  

186 SS and solutions…   

187 T yes they mentioned a solution… 

Recycle..  Ok, so the whole video is 

about global warming, said the teacher 

while writing down on the board.  In the 

global warming… what do they say is 

about? It‟s about what?  

scaffolding  

188 SS it‟s a problem   

189 T it is a problem. It is a problem for?    

190 SS  “affecting humanity” PC  

191 T Thank you. So, what else does the video 

describe? Qué más?  
  

192 SS it is associated with climate PC  

193 T ok… it is associated with climate. Qué 

más dijo el video? What else did the 

video say? 

  

194 SS students were giving ideas. The teacher 

was writing down all those ideas on the 

board- 

  

195 T so, this is the problem, esto está 

afectando, que es esto? 
scaffolding  

196 SS causes… Pragmatic 
competence 

 

197 T muy bien…O sea que el video talks 

about the problem and the causes… 

What else did the video mention? 

Positive 
evaluation 

 

198 SS solution said in a chorus R  

199 T the solution… the teacher wrote down on 

the board.. What are possible solutions 

about this problem? 

I  

200 O most students were participating actively 

in generating answers 
 motivation 

201 T so, you are going to use all this 

information to do your synthesis, right?  

so, take 15 minutes, do it in groups but I 

want all the papers, todos los papeles, 

Instruction 
F 
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ok? Twenty groups pero quiero todos los 

papeles 

202 SS students were working quietly but some 

of them were using Spanish… that 

situation took a short period of time… 

(the bell rang), they continued working. 

  

203     

204 T Guys finished?  I  

205 SS No R  

206 T Guys is something short while 

monitoring some students’ work 
F  

207 O Students were working quietly. Students 

worked while speaking in Spanish. Some 

students reading in English. Some other 

just talking. Almost a complete silence 

for part of students 

  

208 T Monitoring students with the sight. The 

teacher was moving around the 

classroom to check some 

students.“Finished”? Raise the hand if 

you finished because we are going to 

pick up the papers Raise a hand. Please 

don‟t forget to write down your names, 

on both papers… 

  

209 T Finished? IR  

210 SS Yes…   

211 O Students were using mother tongue to ask 

for something. Some students are 

walking in the classroom delivering some 

papers to the rest of students. The 

teacher moved around checking students’ 

work. One student used Spanish to ask 

for the owner of a paper. Teacher tells 

the name to the student.  A student picks 

some papers up and gives them to the 

teacher 

  

212 T Clapping hands “hey gays finish”, please 

two minutes left. Asking student if 

finished. Let me pick you up and then 

you can go back to your places.  Using 

body language the teacher indicates to 

students to pick up chairs. Pick up the 

chairs, lift them. Thank you. 

  

213 O Some of them were walking again and 

using mother tongue. They were 

delivering papers, and some other 

provoking noise because of the 

movements of the chairs when standing 

up. 
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214 T Listen up, please. I  

215 O Students were using mother tongue to 

speak 
  

216 T The teacher called someone’s attention 

because the student used an abrupt word 

to make reference to something.  Guys I 

need the two pieces of paper, write your 

names please on both of them. Thank 

you, let‟s go back to your places. Thank 

you, thank you. 

 Manners and 
communicative 
competence 

217 O Some students continued working while 

they were asked to finish the activity; 

there was much noise during this 

moment. 

  

218 T thank you very much, let‟s go back to 

your places, and organize the classroom 
  

219 O a student was using Spanish again to ask 

for something 
  

220 T who‟s missing for the paper?   

221 O A student answered in Spanish raising a 

hand. .Students in front were asking to 

the rest, mother tongue played a role 

again while giving answer, but this time 

in a noisier way. The teacher called a 

student to ask him something. students 

were moving their chairs noisily and 

without lifting them 

  

222 T Could you please move your chairs? Lift 

your chairs up. 
  

223 SS Teacher   

224 T yes?   

225 SS I don‟t have the…   

226 T you don‟t have what? The paper?   

227 SS Yes.   

228 T Primero, Cuál fue tu rol en la clase? 

Positivo o negativo? Y si fue en trabajo 

grupal cómo fue tu rol? Explica. As an 

example the teacher said “it happened 

that I had a difficulty with a partner”. “ 

yo tuve una dificultad con Iris, me pegó 

me halo el pelo, entonces yo 

definitivamente creo… You are gonna 

explain there.  Segunda. Cómo fue tu 

aporte? Positivo, negativo, significativo, 

útil, poco útil, inútil, no dije nada, otro lo 

hizo todo, yo me quedé callado, si es lo 

contrario, yo participé, trabajé… 

Cómo percibiste el aporte de los demás 

compañeros? Si fue positivo, negativo. 

 Instructions 
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Qué salió bien en la clase en términos 

generales les gustó o no les gustó… que 

se habría podido hacer diferente? Hubo 

algún conflicto en la clase? Usted 

participó? Se solucionó o no se 

solucionó? Cómo se podía solucionar? 

Descríbalo. No van a responder todas las 

preguntas,Ok? You are gonna answer all 

the questions?, solo aquellas a las que 

usted vio que se le pueden dar respuesta 

en el día de hoy, lo que pasó hoy… Me 

hacen el favor, 5 minuticos. 

229 SS: someone called the teacher in English but 

she was asked to speak Spanish because 

of the noise in the classroom.Miss… a mí 

no me dieron hoja! They stood up to look 

for a paper 

  

230 T the teacher was giving the papers to the 

students . Importante! There is something 

important for you to know. This will be 

the guide, sera la guia en todas las clases, 

es correcto? Showing them a copy the 

teacher said “ you are not gonna write 

here, you are going to write in your 

notepads, indicating them, the teacher 

gave them a clear example using the 

copy they had.  Por ejemplo, esta es mi 

guia y aquí escribo mi primera reflexión. 

Gave them the date.  The teacher started 

working around the classroom 

monitoring students 

  

231 O Students give the notepad to the teacher, 

some are still writing and the teacher 

waits until everybody finishes. When this 

happens, she leaves saying good bye 
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Appendix 16 Transcript from class October 28th 

Date: October 28
th

  

School: ASHS 

Grade:  

Time: 

Teacher: Yanilis Romero 

Conventions: 

T: teacher   

S: one student talking    

Ss: several students simultaneously 

O: observer´s comments  

S1: Pseudonym  

S2: Pseudonym 2, etc. 

Turn Actor  Transcript Communicative 
competence 

Interaction and 
citizenship 

pattern  
1 T May the grace of God be with you   
2 SS  Hi miss. And his Holly spirit 

shines upon us (all students sit 

down) 

C.P.  

3 T 

 

Ok,  

so, last class, when I was here, I 

asked --- to help me with the, 

remember the summaries sobre lo 

que ustedes habían escrito, se 

acuerdan?. Quién hizo el diálogo 

conmigo? Who wants to read it? 

Quién quiere socializarlo con 

nosotros ahora? Now, in the class.  

A ver dónde estan los notepas y sus 

notebooks? 

(TO A STUDENT): Su cuaderno 

de inglés? 

L1 Responsabilidad 
Reproche 

4 SS Usted los tiene  L1  
5  One student opens the locker and 

takes the notebooks out 
  

6 T Bueno, quickly please! Se ponen 

de pie. Santos, Felix Johan. 

Gracias. 

L1  

7  Students get up and take their 

notebooks 

 

 

L1  
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8 T 

 

Los chicos de cine vengan a acá un 

momentico. 

Ok guys. Ok gracias. Thank you 

very much.  

Ahora sí, vamos a compartir lo que 

ustedes escribieron como síntesis, 

ok? Del summary, de las causes, 

del effect, de la definition del 

segundo handout. Con eso 

terminamos la primera parte y 

vamos a realizar en el dia de hoy 

una nueva lectura. Ese Reading que 

vamos a hacer en el dia de hoy se 

llama “climate changes”, va a tener 

dos partes, una lectura personal; 

cada uno va a hacer su lectura, y 

ahí luego entonces unas preguntas 

de comprensión para llenar.  

Entonces primero vamos a 

socializar esto para recordar. 

Vamos a review, we are going to, 

you know our topic y luego de que 

ya recordamos entonces iniciamos 

con la lectura. Quien me quiere 

voluntariamente ayudar con la 

lectura.  

Entonces vamos a leer que es 

Global Warming en la lectura.  

Que consiguió Melissa que era 

global warming?. Please, read 

aloud for the rest of the class.  

 
 
 
 

L1 

 
 
 
 
Encourages 
participation 

Command 

9 Melisa Global warming. Global warming 

refers to the increase of the earth‟s 

temperature due to the increase of 

the amount of gas in the 

atmosphere. 

CP Complies 

10 T 

 

In the atmosphere. Ok, thank you. 

Otro que me lea las causas. Causes. 

Que encontraron que eran las 

causes allí? Que tienen? 

Quieres leer por favor? Las causas. 

Quien quiere ayudarme con las 

causas. Otro que no sea Melissa, 

gracias Meli. Another person.  

Quien tiene las causas? Levante la 

mano. Caroline, me puedes ayudar 

por favor? 

EV + 
Encourages 
participation 
 
L1 

Command 
 

11 Caroline Causes. Driving a car, flying an 

airplane, greenhouse, 

contamination 

 Complies 
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12 T Again. Read louder  Command 
13 Caroline Driving a car PC Complies 
14 T Ok, Driving a car, driving cars, the 

greenhouse effect, que mas? 

(alzando la voz para llamar la 

atención de todos  y asegurarse que 

la informaciòn le llegue a todos) 

EV+ 
 

EV+ 

15 Caroline Contamination  Response 
16 T 

 

 

And contamination, ahi hay tres 

causas, three causes.  

 

Ahora si, quien tiene los effects. 

 

Thank you Melissa. Alguien más?  

Effects. Lady? Que paso? Lee lo 

que tengas 

 
 
 
 
 
 

Encourages 
participation 
 
 
Assigns turn 

17 Lady  and some animals are moving to 

new houses because  their natural 

habitats  

PC  

18 T Yes. Animals are moving to new 

houses or to now areas. Muy bien, 

ese es uno. Otro efecto, another 

offect. Andrea?. 

EV+ 
Assigns turn 

I 

19 Andrea Due to the earth --- sea level --- by 

raise --- people have to move away 

from the coast  

CP R 

20 T Ok, people have to move away 

from the coast because the level of 

the seas is rising. Muy bien. Quién 

más me habla de las soluciones? 

Las solutions. Levantese por favor 

EV+ 
Repetition to 

Facilitate other 
Ss´understanding 

 
 
 

E 
Invites to 
participate 
I+ Command 

21 Andrea --- to reduce deforestation, --- the 

Greenhouse 
PC  

22 T OK,  Otra vez EV+ 
Facilitating other 
Ss´understanding 

(FSU) 
 
 

I 

23 Andrea One, to reduce greenhouse PC R 
24 T To reduce greenhouse Ev+ E 
25 Andrea to reduce deforestation PC R 
26 T To reduce deforestation. Muy bien 

¿qué otra? The cutting… 
EV+ 

Scaffolding 
E 

27 Andrea The cutting of trees   R 
28 T The cutting of trees, van tres. ¿Cual EV+ E and  I 
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más?. Reduce que? Scaffolding 

29 Andrea Having a lot of trees is good for the 

atmosphere  
PC R 

30 T Having a lot of trees is good for the 

atmosphere. Muy bien.  

 

Vamos con esta lectura por favor. 

Yesenia nos está colaborando para 

repartirla. Se llama Climate 

Changes. Vamos a trabajar en la 

lectura inicialmente. Yo voy a 

hacer la lectura con ustedes  

 
 

L1 Instructions 

E 

31  (The teacher and Yesenia start 

delivering the photocopies to all 

the students ) 

  

32 T Nadie dice gracias profe por la 

copia 
 Appeal to improve 

manners (respect) 
33 SS Gracias teacher    
34 T Denle las gracias a Yesenia que les 

está colaborando. Quién me falta? 

Who‟s missing? I want you to 

please follow with your eyes what 

I‟m reading. Ok? Yes? 

 Appeal to improve 
manners 

35  Teacher starts Reading   
36 T Experts in climatology and other 

scientists are becoming extremely 

concerned about the changes to our 

climate which are taking place. 

Admittedly, climate changes have 

occurred on our planet before. For 

example, there have been several 

ice ages or glacial periods. These 

climatic changes, however, were 

different from the modern ones in 

that they occurred gradually and, as 

far as we know, naturally. The 

changes currently being monitored 

are said to be the result not of 

natural causes, but of human 

activity. Furthermore, the rate of 

change is becoming alarmingly 

rapid. 

  

37 T Hasta allí. Ojo, quienes hablan 

aquí? Who are the people who are 

talking in the text? 

 I 

38 Ss Expertos en climatología.   R 
39 T In English 

 

 

 

 I 
Command 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

141 

 
 

 

40 Ss Experts in climatology  CP R 
41 T Experts in climatology. Ojo, what 

are they saying? Qué están 

diciendo ellos allí?. The changes… 

ok, the changes to our climate. 

Pero qué cambios? What changes? 

Ages of what? Of glacial periods. 

Qué dice allí de los ages of glacial 

periods? Qué dicen allí? Re read 

again. Traten de leer un poquito 

más y me dicen por favor. 

EV+ 
 

Scaffolding 
 
 

L1 

E 
 
 
 
I 

42 Juan Que ocurren gradualmente  R 
43 T Ok, pero antes de eso qué más? 

they occur gradually. Qué pasa? 

Hay otra cosa allí importante. 

Melissa?  

L1 E+  I 

44 Pedro The first cause is the human 

activity 
 No turn respect 

45 T Ok, The first cause is human 

activity, pero eso no tiene nada que 

ver, gracias, sin embargo eso no 

tiene nada que ver con la pregunta 

ahorita mismo. Dice que los ice 

ages and the gracial periods, qué 

pasa con esos dos tipos de 

cambios? ¿Qué dice allí que eran? 

  
E- 
 
 
 
I 

46 Ss They are different from the modern CP R 
47 T ¿Por qué? Why are they different 

from the modern? Why? Por qué 

son diferentes de los modernos? 

Daniela? 

TL to L1 I 

48 Daniela Being monitored  R 
49 T 

T 

Because they are monitored? No. 

Esa no es la razón. Por qué? Why? 

Permitanme leerles otra vez. Let 

me read it to you again. It says… 

Experts in climatology and other 

scientists are becoming extremely 

concerned. Ojo, cuando está una 

persona concerned? Cuando está 

qué? Más que sorprendida está 

qué? 

Scaffolding 
(recycling 

vocabulary leant) 
 
 
 

L1 

EV- 
 
 
 
 
 
I 

50 Ss Alarmada, aturdida, desconcertada, 

alerta, prevenida 
 R 

51 T No, concerned, se acuerdan que yo 

coloque esa palabra acá, en el 

vocabulario hace una semana. 

Dijimos que concerned era 

 
Supplies correct 

answer 

Ev- 
 
I 
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sinónimo ¿de qué? Cuando yo 

estoy concerned, estoy interesada. 

I‟m concerned. Ojo dice experts in 

climatology and scientists are 

becoming extremely concerned 

about the changes to our climate. 

Ojo, dónde están los changes? 

Dónde?  

 
L1 

52 Fernando Taking place   
53 T Sí, pero ¿dónde? In our… scaffolding  

54 Ss In our climate   
55 T In our climate. Ok, it says, 

admittedly, climate changes have 

occurred on our planet before, 

cuándo ocurrieron esos climate 

changes? 

L1 Ev+ 
 

I 

56 Ss Antes  R 
57 T Before! For example, cuáles son 

los examples allí? 
recast 

I 
E 

58 Ss Ice ages or glacial periods CP  
59 T Ice ages or glacial periods, ok, 

dice, these climate changes, cuáles 

eran? However were different from 

the modern ones. Los modern, 

cuáles son los de ahora, los qué? 

 
 

EV+ 
I 

60 Ss Los modernos LC  
61 T Los modernos. Ahora miren por 

qué. Dice, they occurred gradually. 

Ocurrian como? 

Explanation 
And asks to 
check 

 
 
I 

62 Ss Gradualmente  L1 R 
63 T And, as far as we know, naturally. 

O osea que esos cambios eran qué?  
EV+ 

Adds 
information 

 

I 

64 Ss Naturales L1 R 
65 T 

 

Natural.  

Ahora miren dice, the changes 

currently, o sea, now, the changes 

now, being monitored are said to 

be the result not of natural causes, 

but of human activity. Ahora si, 

what are the differences between 

the first changes and the second 

changes? What are the differences? 

What is the difference?  

Please raise the hand. Danna? 

 E+ 
 
 
 
 
 
 
 
I 

66 Danna Antes ocurrían por los cambios 

naturales y ahora por la actividad 

humana 

CP (L1) R 
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67 T Se acuerdan? Before naturally, now 

human activity. Qué otra cosa 

podemos decir? Si no quiero decir 

human activity, cómo la puedo 

resumir? Porque es qué?  

 
SCaffolding 

E+ 
 
 
I 

68 Ss Antropogenic  C.léxica R 
69 T Antropogenic. Se acuerdan de ese 

término? Cuándo es antropogenic? 

Cuando es causado por la qué? 

 
SCaffolding 

E+ 
 
I 

70 Ss Por el hombre L1  
71 T Human Activity! Muy bien. Let‟s 

continue. The major problem is 

that the planet appears to be 

warming up. Qué es warming up? 

 
 

E+ 
 
 
I 

72 Ss Calentar C. léxica R 
73 T 

 

Yes, calentando. Dice, according to 

some experts, this warming 

process, known as global warming, 

is occurring at a rate unprecedented 

in the last ten thousand years, the 

implications for the planet are very 

serious. Ojo, a synonym of 

implications? Que será eso? 

Sí, pero un sinónimo de 

implications ¿es? 

 EV+ 
 

 
 
 
 
 
I (CL) 

74 Ss Culpable, efectos C. léxica R 
75 

 

T Efectos!!. Si señor!, effects.  

Ahí está, dice, the implications for 

the planet are very serious.  

¿Cuáles son las implications? ¿Las 

qué? 

 
Reiteración 

 

EV+ 
 
 
I 

76 Ss Los effects  R 
77 T Los effects. No escuché. Las 

implications son las ¿qué? 
FSI 

(Facilitating 
students´ 

involvement) 

I 

78 Ss Los effects  R 
79 T Dice, rising global temperatures 

could give rise to such ecological 

disasters as extremely high 

increases in the incidence of 

flooding and of droughts. Se 

acuerdan qué es floodings?  

 I 
 
 

I 

80 Ss Inundar C. léxica R 
81 T Qué es floodingS? Reitera I 
82 Ss Inundar  R 
83 T And droughts? Cuando esta very 

very… 
Scaffolding I 
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84 Ss Sequía C. léxica R 
85 T 

 

 

Yes! Muy bien. Thank you.  

Dice, these in turn could have a 

harmful effect on agriculture. ¿Qué 

significa harmful? ¿Qué es 

harmful? ¿Quién sabe?  

Les voy a dar una demostración de 

lo que es harmful 

Let‟s suppose this is a knife, a 

knife. Qué es knife? 

 
Scaffolding 

E+ 
 
 
 
 
 

I 

86 Ss Cuchillo  R 
87 T Yes, y estoy aqui de pie, I‟m 

waiting for someone to come.  

Let‟s suppose, and she comes here. 

This weapon is harmful on her.  

¿Qué es harmful? 

  
 
 

I 

88 St Apuñalar  R 
89 T No, peligroso, peligroso.  

¿Qué es harmful? 
 (-) E 

I 
90 Ss Peligroso  R 
91 T Y dice aquí guys, dice, these in 

turn could have a harmful effect on 

agriculture. O sea que sería un 

efecto qué? 

Scaffolding  
 
 
I 

92 Ss Peligroso  R 
93 T Positive or negative?  I 

94 St Negative  R 
95 T En qué? En la society? Scaffolding I 
96 St No, in economy  R 
97 T In economy, right? En qué 

exactamente dice acá en la lectura? 

En qué? 

 E+ 

98 Ss In agricultura  R 
99 T In agriculture, muy bien, dice, It is 

thought that this unusual warming 

of the Earth has been caused by so 

called greenhouse gases. Ahora si. 

Cause. Qué lo causa? 

 
 

R+ 
 
 
I 

100 Ss Greenhouse gases CP R 
101 T Such as the carbon dioxide being 

emitted into the atmosphere by the 

car engines. By ¿qué? 

  
 
I 

102 Ss By car engines  R 
103 T Qué es engines?  I 
104 Ss El humo de los carros  R 
105 T Si pero que es la engine 

exactamente 
 E- 

106 Ss El motor  R 
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107 T El motor, la máquina.  Dice, and 

modern industrial processes for 

example, such gases not only add 

to the pollution of the atmosphere, 

but also create greenhouse effect, 

by which the heat of the sun in 

trapped, it leads to the warming up 

of the planet. Saben que es 

Trapped? 

 E+ 
 
 
 
 
 
 
I 

108 Ss Atrapados C. léxica  
109 T Yes, atrapados. Veamos lo que dice 

ultimamente, politicians are also 

concerned. Quiénes más están 

concerned de esto? 

 E+ 
 
 
I 

110 Ss Politicians  R 
111 T Politicians. Muy bien. Dice, about 

climate change and there are now 

regular summits. Qué son 

summits?  Como meettings, como 

we wait together. 

 E+ 
 
 
 
 

112 Ss Union   
113 T En vez de unión Scaffolding I 
114 Ss Organización  R 
r115 T Organizaciones, reuniones, 

encuentros, meetings. on the 

subject, attended by representatives 

around 180 of the world‟s 

industrialized countries. Quiénes 

van allí? A los summits? 

  
 
 
 
I 

116 Ss Los representatives   R 
r117 T Los representatives de ¿dónde?  I 
118 Ss Alrededor del mundo. De 180 

países 
 R 

119 T De 180 paises en África. No sé, 

miren ustedes a ver si dice países 

en África 

 E- 

120 Ss No dice África  R 
121 T De los países… Scaffolding  
122 Ss Industrializados   R 
123 T Industrializados del mundo, si 

señor. Dice of these summits, the 

most important took place in Kyoto 

in Japan. El más importante donde? 

 E+ 
 
I 

124 Ss En Japón  R 
125 T In 1997. There, it was agreed that 

the most industrialized countries 

would try to reduce the volume of 

the greenhouse effect gas 
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emissions and were given targets 

for the reduction of emissions. It 

was also suggested that more 

forests should be planted and create 

so called sinks to absorb 

greenhouse gases, at least part of 

the problem of rapid climate 

change has been caused by too 

drastic deforestation. Lo que 

veníamos diciendo. Qué es 

deforestation? Planting or cutting 

all the trees? 

 
 
 
 
 
 
 
 
I 

126 Ss Cutting  R 
127 T Muy bien. Dice, sadly, the targets 

are not being met. Qué son targets? 

Targets son los como goals. Qué 

son los goals? Target, goals. Qué 

son los goals en el futbol?  

 E+ 
 
 

128 Ss Anotaciones   
129 T No,  

¿Qué es el gol en el futbol? 
 E 

I 
130 Ss El punto  R 
131 T El punto es el ¿qué?  I 
132 Ss Punto a favor  R 
133 T Pero para qué anotamos?  Asks for 

clarification  
134 Ss Para ganar  R 
135 T Para ganar, pero el gol exactamente 

qué es? 
 Asks for 

clarification  
136 Ss Anotación  R 
137 T Si yo estoy aquí y quiero ser 

famosa en el mundo, eso es qué? 
Scaffolding  

138 Ss Aspiración   R 
139 T Una aspiración, una qué?  E 

140 Ss Una meta  R 
141 T Una meta! El gol en el futbol es 

una qué? 
 E+ 

I 
142 Ss La meta  R 
143 t Targets son como goles, la meta. 

Even more sadly, global warnings 

about climate changes are often 

still being regarded as 

scaremongering. Ojo, qué quiero 

que hagan? Se van un momentico a 

la página siguiente donde dice 

climate change reading 

comprehension exercise. Number 

 
 
 
 
 

 
 
Instrucciones 

 
 
 

Clarifyies 
instructions 
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one, name the best known of the 

greenhouse gases. name the best 

known of the greenhouse gases. 

Saben qué estamos hacienda allí? 

Qué es name?  

 
 
 
I 

144 Ss Nombre  R 
145 T Nombre qué? The best known. El 

más conocido. Cuál es el más 

conocido? 

 I 

146 Ss Carbon dioxid  R 
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147 T 

 

 

 

 

Carbon dioxid. Yo te llamo a ti y vas a 

fill out la question con la respuesta.  

The second, what climate changes 

have taken place before the present 

time? Cuáles tomaron lugar before. Ya 

ustedes saben, no me digan. Ustedes 

van a escribir allí solitos.  

Number three, what are the main 

differences between modern climatic 

changes and the ones that occurred in 

the past?. Now you know, right? Yes 

Number four, what did the countries 

represented at the summit meeting at 

Kyoto agree to do about the climate 

change? Allí ustedes me van a escribir 

what exactly. 

At the Kyoto summit meeting, what 

other follow up actions were suggested 

for nations to carry out? And why was 

the suggestion made?  

And the last one summarize the causes 

and effects of global warming and the 

proposed solutions to it making use of 

the following chart. Ya eso lo 

sabemos, solamente quiero que traten 

de hacerlo de la forma más resumido 

posible.  

Van a tener desde este momento 10  

minuticos a ver si me colaboran. Ojo, 

si no terminamos hoy, exactamente a 

las 12:10, que faltan de la clase, usted 

se hace la parte en el notepad. Los 

notepads los recojo y mañana a 

primera hora socializamos las 

respuestas de la lectura. Ok?  

So, again. Ten minutes, if you don‟t 

finish today, for tomorrow I will pick 

up this, ok?. At 12:15 and we stop the 

class and we ask you to finish this. 

Ojo, para que finalicemos con el 

notepad.  

Vamos a trabajar individually, 

individually  

Students start working on the 

questions of the reading 

comprehension activity. 

Doce y cuarto, exactly twelve fifteen. 

Vamos a parar aquí. Entonces qué van 

a hacer? las marcan  ok? Y luego de 

eso les pido que estos 5 minutos 

hagamos lo del notepad. Coloquen la 

fecha de hoy, november 4th, november 

¿qué es lo que es hoy? 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

E+  
Clarifies 
instructions 

148 SS November the 5th   
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149 T Quién faltó hoy?   
150 SS Nadie   
151 T 

 

Recibo los notepads. Vamos a 

hacer el aseo los del aseo. 

Recibo notepads, vamos a orar. 

Thank you, thank you 

The bell rings 

Guys vamos a orar rapidito. Los 

notepads para orar 

  

152 Marcela El aseo me toca a mi con -----. 

Yesenia ---- 

  

153 Yesenia Como yo lo hice esta mañana    

154 T Cerremos los ojos del alma y 

digamos Señor yo confío en ti. Dos 

minutos de oración. Our Father 

  

155 Ss Who art in Heaven, hallowed by 

Thy name, Thy kingdom 

come, Thy will be done  

on earth as it is in Heaven. Give us 

this day our daily bread, and 

forgive us our trespasses  

as we forgive those who trespass 

against us. And lead us not into 

temptation but deliver us from evil. 

Amen  

PC  

156 T Mañana anunciamos, mañana 

anunciamos el examen final de 

inglés. Ustedes van a hacer un 

examen final como requisito que 

ustedes saben que se hace siempre, 

pero su examen final en realidad va 

a ser la presentación que se haga. 

Mañana ya digo que se va a hacer 

para el próximo martes que 

iniciamos entonces la socialización 

del problema que les vamos a… 
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Appendix 17 Transcript from class November 6
th

 

Date: November 6
th

  

School: ASHS 

Grade:  

Time: 

Teacher: Yanilis Romero 

Conventions: 

T: teacher   

S: one student talking    

Ss: several students simultaneously 

O: observer´s comments  

S1: Pseudonym  

S2: Pseudonym 2, etc. 

Turn Actor  Transcript Communicative 
competence 

Interaction and 
citizenship 

pattern  

Turn Actor  Transcript Communicative 
competence 

Interaction and 
citizenship 

pattern  

1 Ss  Good morning miss!   

2 T How are you today?   

3 Ss Fine, thank you. And you? Pragmatic 
Competence (PC) 

 

4 T Fine.  

Now sit down 
 Command 

5 Ss Thank you miss. PC  

6 T Okay guys, two things. 

The first thing is that today I want you to 

study all the rules for the next class. 

The next Thursday we‟re having the final 

exams, so I want to start today giving you 

the guides that you are going to use for 

the next class. 

Now I want you to make groups of four 

people. 

 instructions  

  *Noises making the groups of four*   

7 T Alright everybody! Ok, now I‟m going to 

give you one page. 

 

Okay guys listen to me now. Let‟s start 

with oral presentation „Problems in our 

community‟.  This right now is the guide 

with which I‟m going to finally evaluate 

your work. 

L2 
 
 
 
 
 
 

instructions  
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What are you going to do? You are 

having an audiovisual work representing 

it with slides. How much slides? Three 

slides.  

First of all the oral presentation. You 

have to use a good voice, present the 

ideas in an arranged way. 

Today, now, you are going to help our 

community, and you‟re going to find out 

about a problem in your community, for 

example, „the street where I live is really 

rounded of music every day, at six 

o‟clock in the morning there‟s a guy with 

a lot of noise in his house‟. 

 
 
 
 
 

Provides oral 
sample of 
problem 

  Students: *Noises*   

8 T So that‟s the problem that we need to talk 

about, because that is the problem that 

everyday a guy is putting a lot of noise. 

Now, which would be the solution for 

that problem? One person! 

 Encourages 
participation  

9 Liz Dialogue. PC  

10 T Yes, dialogue.  Validates 
response  

11 Ss Manners. PC  

12 T Yes.  

Ok so, after doing that you‟re going to 

search which is the problem, which is the 

solution, the one which could solve better 

that problem, which resources of the 

community can we use. You have to give 

me back this work this Friday; the slides 

are 3, for the presentation this Thursday 

the oral presentation, November twelve.  

The first slide with the problem with a 

picture of the problem, the second slide 

with the cause of the problem (what 

causes this problem) and the last slide 

with the possible solution. The oral 

presentation can be at least 5 minutes. 

 
 

Repeats 
instructions 

Validates 
response  

 
Provides  

instructions 

13 T  Any questions?  Invistes students 
to ask for 
clarification 

14 Ss Materials? PC 
Asks for more 
instructions 

 

15 T Preferably slides or billboards. Try to find 

a problem that everybody lives on the 

community. 

 Supplies 
requested 

information 
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  *Students working for a while*   

16 Ss For the 5 minutes presentation can it be 

only 1 student of the group? 
PC Asks for 

clarification 

17 T Yes it can. 

Now I want you to share all your ideas. 

So take out your copies and pass it to the 

other groups to share it. I‟ll take them 

away in 10 minutes when the class 

finishes. 

 Supplies 
requested 

information 
Instructions 

 O 10 minutes later   

18 T Okay guys, now someone from each 

group answer me the question number 

one. 

 Encourages 
participation 

19 Ss Reading the question and the answer 

(incomprehensible)   
  

20 T Now question number two.  Encourages 
participation 

21 Ss  Reading the question and the answer 

(incomprehensible) 
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Appendix 18 Transcript from class November 12
th

 

Date: November 12
th

  

School: ASHS 

Grade:  

Time: 

Teacher: Yanilis Romero 

Conventions: 

T: teacher   

S: one student talking    

Ss: several students simultaneously 

O: observer´s comments  

S1: Pseudonym  

S2: Pseudonym 2, etc. 

 

Turn Actor Transcript Communicative 
competence 

Interaction 
and 
citizenship 
pattern 

1 T May the grace of God be with you Prag. Comp  

2 Ss  And his holly spirit shines upon us   

  The class starts with some students 

giving some pieces of papers out. 

  

3 T Good morning    

4  And students answers to the 

greetings 

  

5 T Guys two things la primera, estoy 

necesitando  primer ejercicio que 

hicimos en clase, so I‟m giving 

this back to you y que algunos de 

ustedes, este ejercicio de writing 

hicieron un buen ejercicio, otros 

no tan bueno.  

¿Qué va a pasar? quienes no lo 

tienen tan bien lo van a devolver 

nuevamente con esa escritura lista, 

hecha, no lo quiero 

NUEVAMENTE copiado de otra 

COMPAÑERa, yo sé quiénes son 

porque tengo aquí por supuesto la 

nota.. NUEVAMENTE REPITO 

NO ES BUENO. Me falta por 

recibir O POR ALGUNA RAZON 

NO TENGO EL TRBAJO DE 

estas PERSONAS.  Ailin,  

 

Teacher 

explaining the 

activity and 

providing some 

feedback on 

students hand outs 

Instructions 
 
 
 
 
 
 
Assuming 
illicit actions 
 
 
 
 
Control 
 
 
 

6 St1 Yo lo entregue Students admiting 

to have delieverd 
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it 

7 T Si fue  así voy a buscarlo… Erlin..  Accepts 

student´s 

word 

8 ST2  Yo se lo dí   

9 T Ma Jose?   

10 Ss NO VINO HOY…. L1  

11 T Juan David  Teacher 

control 12 ST3 Raises his hand and said he copies 

and is giving the work back to the 

teacher 

 

13 t Yo tengo todos tus trabajos? O tu 

tienes cuantos más? 

L1 

14 St3 Usted tiene este y yo este otro  

15 0 The student gives all the copies to 

the teacher 

 

16 t Quien más tiene sus trabajos, los 

trabajos debo tenerlos yo, yo los 

recibo  cada vez que terminan 

clases 

L1  

17 O ONE Student stood up and gave 

some copies to the theacher, she 

received them and continue saying 

Responsabilty is 

seen, students are 

giving the copies to 

the teaher  

 

18 t Stefy, el tuyo no aarece….   

19 St4 No teacher yo no se lo dí…  Truth 

20 T  El de    

21  , yo tengo todos tus trabajos, tú 

tienes más. 

¿Quién más no los ha entregado? 

L1  
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22 T Ustedes saben que esto hace parte 

de la evaluación acumulativa y 

para eso hay que inicialmente los 

trabajos porque voy a hacer el 

reporte de sus notas. 

 

Quiero comenzar hoy, aclarando 

que hoy vamos a comenzar con las 

presentaciones, ya que mañana a la 

primera hora la vamos a perder, la 

gente se va supuestamente a la 

tercera hora, y si es así que yo me 

quedo con ustedes a la cuarta.  

 

Mañana tengo la necesidad 

imperiosa de terminar con ustedes 

las exposiciones si no hoy 

mañana. Y  recuerden que 

aprovechamos mañana  a la cuarta 

para hacer las recuperaciones de 

los que deben presentar su writing. 

Si se dan cuenta el tiempo pasa 

muy rápido, esta semana es lunes, 

martes miércoles y como quien 

dicen perdemos todas las clases de 

inglés y con ellas las 

oportunidades para escucharlos 

prácticamente. La próxima semana 

que es la semana de refuerzo ya 

salen el viernes  y si no tengo las 

notas al día no puedo decir 

quienes  salen el viernes por que 

se quedarían recuperando conmigo 

ya que no tengo todavía las notas. 

Eso es entendible ¿cierto?  

L1 Teacher 
exercises 
control 
 
 
Instrucciones 
 
 
 
 
 
Teacher  
control 

23 SS  

Si señora 

 No negotiation, 

students are 

subordinated, 

they agree. 
24    Y por otro lado la gran mayoría 

de ustedes perdió el examen 

nuevamente, solamente ganaron,1, 

2, 3, 4, 5 ,6, 7, 8, 9 estudiantes de 

43, y yo opino que el examen no 

estaba difícil, porque la verdad era 

que no estaba difícil, así que por 

favor les pido un poco más de 

compromiso. Veamos que trajeron 

para el día de hoy, quienes van a 

hacer la presentación el día de 

hoy. 

 

Bad exam results 

 

L1 

 

Teacher asks 

for more 

commitment on 

behalf of the 

students 

 

 

 

 

 

Invites to 

present 
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Quienes van a hacer la 

presentación de primera, quien 

quiere? Voluntariamente.. 

 

 

25 S1 Miss cuanto tiempo debe durar la 

exposición…. 

 

Request for 

clarification 
 

26 O The teacher looks around and 

asked a student to sit properly 

  

27 T Siéntate correctamente hazme el 

favor que estamos en clases… 

Ask a student to sit 

properly in class. 

L1 

Order 

28 O  The student Sits correctly   comply 

29 T Te agradezco L1 Thanks the 

students for 

being obedient 

30 T Creo que unos 4 o 5, 

voluntariamente quien, 

voluntariamente nadie…. Ok, 

Nicolás un numero por favor del 1 

al 43. Melisa Parra.  

Invites again for 

participation 

L1 

Invites to make 

presentation 

 

Assigns student 

to make 

presentation 

31 S2  El 27 L1  

32 T Melisa parra   

33 S3  Profe lo podemos dejar para 

mañana,  

Student is not ready 

to present L1 

Non 

compliance 

34 T ¿Por qué para mañana? ¿Qué hay 

mañana no haya hoy?  

 

Reproach and 

judgement from the 

teacher L1 

 

35 S3 Que si lo hacemos mañana  

estaremos mejor preparadas. 

L1 Students trying 

to negotiate 

36 T  

Y entonces que hacemos 

L1 Negotiation 

37 S3  Lo practicamos muy bien. L1 Negotiation 

38 T La pregunta mía ¿por qué no lo 

practicaron muy bien,  

Reproach  

39 S3  She Remained quiet   

40 T que grupo esta dispuestico a 

hacerlo? 

 Invites to 

participate 

voluntarily 

41 O The teacher waits for someone 

who raises the hand, but nobody 

does it… a group of student comes 

in and start walking around. 

One student moves in front of the 

teacher and she sasys 

  

42 T Se dice permiso, claro adelante… 

gracias. 

 

Remind students 

manners to ask for 

permission 

L1 
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43 O The students did not say anything 

and take their sits 

  

44 T volunteer? Que otro grupo esta 

disúesto a hacerlo hoy 

L1  

45 SS Nobody replays  Non 

compliance 

46 T Caramba que sorpresa esta es la 

cuarta vez que hay que postergar 

una actividad ¿cuándo será el día 

en que se hagan las cosas para 

cuando se programen y no se 

tengan que postergar?….que 

número de veces es esas. En la que 

se dice profe mañana no…(a 

student interruted the teacher 

saying miss) dame un segundo…. 

Mañana tienen clase a la 4 hora, 

pero esta hora de clases, pasado 

mañana también tiene a la cuarta 

hora y el viernes me la deben 

reponer. Voy a pedir la 3, 4 o 

quinta hora pero me la reponen.. 

no voy a perder la hora de clases 

Imposible además que estoy 

atrasada con las notas, las 

presentaciones, porque no tengo 

cuaderno…y si no termino hoy… 

les dije la presentación tiene un 

valor muy grande y además. Si les 

pongo un uno hoy les embarro las 

notas, les dije que la presentación 

vale por tres, porque es la única 

nota q debo tomar. Además de los 

trabajos que están presentando. 

Grabe por favor para que sepan 

que están siendo irresponsable por 

favor.. q no sonrian a la camara 

por favor.. Otra cosa más ustedes 

saben que después de esta 

exposición se deben ir a la casa, y 

traerla mejor, más elaborada. 

No pueden presentar un minutico 

diciéndome esto es por esto y 

esto… después de esto deben 

investigar mucho más acerca del 

tema, y deben buscar por ejemplo 

si el mismo gobierno propone 

estrategias para garantizar que 

haya una solución coherente con 

lo que dice el gobierno. 

Scolding from the 

teacher 

 

Strong criticism 

 

 

L1 

 

 

 

 

 

 

 

 

 

 

 

 

 

Control 

 

 

 

 

 

 

 

Warning?  

 

 

 

 

 

 

Criticism 

 

 

 

Demands 

 

 

 

 

Gives more 

instructions 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

158 

 
Por ejemplo la ley dice que debe 

de haber un manejo de basuras 

coherente en el artículo 34 del 

régimen de convivencia  debe de 

haber ciudadana de haber basuras 

en las calles; ustedes deben de 

decirme a Mi, cual es la solución 

que ustedes proponen, y si esa 

proposición es coherente con lo 

que dice la ley. Así que esto es un 

abrebocas a la exposición que 

ustedes deben hacer de verdad 

verdad. 

47 O Nobody replays   

48 T Y tengo una cosa, que ustedes no 

me engañan, porque tu bajaste del 

salón a la supuesta entrevista y 

nunca llegaste. 

L1 Reproach 

 49 S4 A Mi no me llego nada.   

50 T  ¿no te llego nada? Si era uno por 

uno, ¿Quién fue el último que 

bajo? Antes de Mármol. 

 Control 

51 S5 Karen.   

52 T Yo lo vi a el, allí abajo con las 

niñas, hablando y echando 

cuentos, y me pregunto la 

profesora Leila donde estaba el 

otro, y lo le dije, ombe‟ la verdad 

es que yo no sé, ¿Quién era 

Mármol? 

Yo lo vi chicaniando acá abajo. 

L1 Reproach and 

criticism 

53 O All the students are in silence.   

54 T  Ese son el tipo de cosas que yo 

realmente no comprendo que esta 

pasando, voy a ver el último, 

ultimo, a ver si aquí les pongo una 

nota cualitativa. 

¿Quién trajo su Notepad hoy? Pero 

alcen la mano, el notepad es el 

librito ese de cartón que ustedes 

hicieron, que ustedes escriben, 

levántenme el librito por favor 

L1 Reproche and 

incite for 

reflection 

55 O  Some students are showing their 

notepads  

 Responsible 

students ready 

56 T Les dije se lo llevan para la casa y 

miren como les va, ese por 

ejemplo es un inconveniente que 

quiero que aparezca consignado: 

carolina estaba enferma nunca 

llego acá a la exposición, luego no 

L1 Orienting how 

to reflect about 

the 

inconvinient 
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se lo aprendió. 

Eso tiene que aparecer en el 

notepad. 

¿Por qué su grupo no apareció con 

la exposición Elkin, ¿Qué pasó? 

57 S6 Nada que no estamos bien 

preparados 

 Recognition of 

lack of 

compliance 

58 T Si pero ¿Por qué? Nos reunimos 

tarde, somos perezosos, admito 

legalmente, fehacientemente que 

no me dio la gana ¿Qué paso? 

¿Qué pasó? 

L1 Criticism 

59 S7 No nos aprendimos eso bien. 

NO, NO! 

La verdad es que a nosotros nos 

quedaba muy duro reunirnos, los 

días unos podían, otros no podían 

porque no podían salir, y 

entonces… 

 

L1 Self criticism 

 

Finding causes 

60 T ¿eso está consignado ahí en el 

notepad? y 

L1 Invitng for 

usng the 

notepad for 

reflection 

61 S8 No. L1  

62 T Ýo quiero ver consignado por qué 

usted hoy no hace la exposición 

hoy, yo quiero ver las razones ahí. 

No pudimos porque Elkin López 

vive muy lejos, entonces en la casa 

de él mataron un puerco: yo trate 

de llegar pero la chicharronada se 

había acabado. Decidí no ir. 

Carolina se ve hermosa, rosadita 

que esta la Malva‟ ven para aca 

Mija, mírale el peinado, ella estaba 

enferma, así con ese cara, 

ESTABA ENFERMA, solo que 

esta recuperada hoy, verdad 

Mijita? Pero por alguna razón que 

yo desconosco ella no pudo hacer 

su trabajo, eso quiero que lo 

concignen ahí. En su notepad 

ahora mismo, y no dejes de 

grabarque todo esto va a quedar 

como evidencia del trabajo de 

ellos. 

9°B de ustedes el que diga hoy que 

los niños de 9°A no presentarón el 

trabajo tiene problemas conmigo, 

 Modeling 

notepad filling 

 

 

 

Criticism 

 

Implying 

possible lies 

 

Sarcasm? 

 

 

 

Exposure of 

lack of 

compliance 

 

 

 

 

Criticism 
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porque 9°A es un grupo 

responsable ¿se acuerdan? Yo le 

había dicho que 9°A era un grupo 

responsable y ustedes vierón en el 

día de hoy la responsabilidad  ¿tu 

la viste Nicolas? ¿TU LA VSTES? 

¿la viste o no la viste?  

63 O Nicolas, Can‟t answers the 

question 

L1  

64 T  Diga Si, entonces, bueno. L1 Imposing ideas 

65 S9 Alza la Mano. L1  

66 T Tu quieres presentar tu exposición 

hoy? 

L1  

67 S10 Si. Student volunteers  

68 T  Bueno, entonces ven,  L1  

69 S11 Puedo  pasar por Ahí? L1  

70 T No, no puedes. L1  

71 S12 Elkin, ven acá hazme el favor. L1 Asking for a 

favor in polite 

words 

72 O The teacher is talking with some 

students. 

L1  

73 T Recuerdan la nota, que les iba a 

poner Hoy? Depende de la 

presentación de los grupos (…) 

Quien recibió este trabajo, quien? 

Caro, Caro Durango  

L1  

74 S13 Miss, Miss!   

75 T Estoy recogiendo esto por favor, 

Carolina, Hazme el favor! 

 Order 

Polite language 

76 O  Students are walking around the 

classroom and giving their copies 

  

77 T Entréguenme todos los trabajos, y 

eso es por grupos  

  Order 

78 O Students are talking about 

homework 

  

79 T Miren guys, I got something very 

very important from here, de aquí, 

qué miro yo aquí? Recuerden 

ustedes que yo después del video, 

les di la oportunidad de escribir 

una síntesis del video, pero antes 

de eso lo que yo hice fue socializar 

con ustedes qué había de 

contenido en el video, cuando 

socializamos el contenido, luego 

hablamos de qué, de que el video 

tenía 4 cosas fundamentale, la 

primera cual era, de que era el 

video…. 

Reviewing previous 

topic 
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80 S14 Global warming!   

81 T Del global warming, hablaba del 

global warming, yes or not? 

Reviewing previos 

topic 

 

82 Ss Yes   

83 O All the students answered yes!   

84 T YES! Hablaba de la definition del 

problema, se acuerdan? Además 

de eso, de que mas hablaba? 

Reviewing previos 

topic 

 

85 Ss De las causas!   

86 T De las causes! De las causas, 

cierto? De qué mas?  

Reviewing previos 

topic 

 

87 Ss De Efects   

88 T Efects! Y por último? Reviewing previos 

topic 

 

89 Ss Possible solutions Reviewing previos 

topic 

 

90 T Possible solutions, cuatro 

elementos son los que yo estoy 

viendo que aparezcan aquí, si aquí 

solo me aparece el elemnto de qué 

es el global warming, y ya, me 

hacen falta tres elementos mas, 

esas son las personas que tienen la 

nota mas baja, los que de una u 

otra manera apenas dicen “el 

global warming es… dos puntos y 

una línea y no le pide nada mas, 

porque el video hablaba de 4 cosas 

importantes y yo los sobresal… y 

yo los, resalte en el tablero, así que 

necesito que esos 4 aspectos 

aparezcan en esta copia, los que no 

tengan eso, por favor, nuevamente 

les digo, lo corregimos, mañana 

salimos de las presentaciones, 

mañana me imagino que martes 

miércoles y jueves y ya el viernes 

como tal hacemos la 

retroalimentación de esto porque 

necesito que la presentación final 

de ustedes que  es el próximo 

lunes sea espectacular! Abraham! 

Reviewing previos 

topic 

 

91 O Guys are talking about the final 

presentation and the teacher is 

clearing all their doubts  

Explaning what is 

expected from 

students in the final 
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presentation 

92 T Silence! Danna! commands  

93 S14 Good morning, my name is 

Yesennia, and this is my problem, 

what is the problem? In my 

neighborhood there are few houses 

and few people live, for this 

reason my neighborhood usually is 

alone, people usually in my 

neighborhood work out day and 

only come to their houses at 

nights, and when they come the 

can sit in the garden or things like 

that… Causes, the people not live 

in my neighborhood at day and 

usually they are not in their 

homes. 

my neighborhood is far away from 

the urban area, two, the police 

don‟t collaborate with the 

community  

Efects: because of the loneliness in 

my neighborhood many people 

have suffered robberies they lost a 

lot of  personal items such as 

televisions, computers and cars etc 

beside, the streets are very darks in 

the night and this also helps to 

more frequent robberies. 

Thank you for your attention. 

 Discourse 

analysis 

94 T pregunta, pregunta, es así, es algo 

corto, yo les dije a ustedes que no 

quería algo de 40 minutos, porque 

el de 40 minutos es para el lunes, 

este cortico… pregunta pregunta, 

cual.. what is the problema here? 

 

 Checking for 

understanding 

95 Ss el robo!  Pragmatic 

Compt. 

96 T in english   

97 T the neighborhood is… is alone! 

Qué pasa cuando el neighborhood 

is alone? 

 Inviting to 

participate 

98 S15 Inseguridad   

99 T insecurity, de quién es la 

inseguridad? 

 Checking for 

understanding 
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100 Ss el robo   

101 T como se dice robo en ingles?   

102 O (students don‟t know what is the 

meaning of “robo” in english) 

  

103 T robbery! Ojo ahora si pregunta 

pregunta, what is the problem that 

she explained to you? 

 the insecurity, donde? 

 Checking for 

understanding 

104 Ss in the neighborhood   

105 T the insecurity in the neighborhood, 

cual es la causa? 

  

106 Ss Robbery   

107 T Because people go to work, y las 

casas quedan qué? 

 Checking for 

understanding 

108 Ss alone….   

109 T alone… cual es el efecto?   

110 Ss the robbery   

111 T the frequent robbery, de qué? Ella 

dijo que clase de ítems 

  

112 Ss cars, computers, televisions…. 

 

  

113 T cars, computers, televisions… ok, 

pregunta pregunta, así como 

capciosa… eh, cuantos niños 

estudian ingles en este colegio, en 

este salón? 

 

Checking for 

understanding and 

encourages 

participation 

 

114 O students think about the answer   

115 T cuantos niños están en 9ª 

estudiando inglés conmigo? 

  

116 S16 toditos seño…   

117 T cuantos?   

118 S16 toditos…   

119 T muy bien… el niño Jorge sabe que 

todos… pregunta, pregunta, 

cuando hago una pregunta solo 

responden los mismos tres 

niñitos… bueno, niñitas en este 

caso…. 

  

120 O  students don‟t answer 
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121 T bueno, así como esta exposición, 

quiero todas el lunes, bien hecha, 

que dure por lo menos 5 minutos, 

esta duró como 1 minuto y medio, 

así que la quiero bien hechecita, a 

mi me contaron que tienen 

videos… bueno, para la 

exposición final yo se los acepto, 

si tienen por ejemplo a la persona 

del barrio, a la que le robaron, me 

lo muestran en el video, ellos lo 

dicen en español y ustedes 

traducen al ingles, bueno, ya 

ustedes tendrán la creatividad de 

hacerlo. 

Bueno, lo dejamos para mañana 

(el resto) 

me entendieron lo que van a traer 

mañana listo? 

Oferring 

orientations 

 

122 Ss si 

 

  

123 T vamos a orar   

124 T-S Our father, who art in 

Heaven, hallowed by Thy 

name, Thy kingdom come, Thy 

will be done on earth as it is in 

Heaven.  

Give us this day our daily 

bread, and forgive us our 

trespasses as we forgive those who 

trespass against us.  

And lead us not into 

temptation but deliver us from 

evil. In the name of the father, the 

son, and the holy spirit. amen 

 

 Pragmatic 

competence 
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Appendix 19 Transcript from class November 13
th

 

Date: November 13
th

  

School: ASHS 

Grade:  

Time: 

Teacher: Yanilis Romero 

Conventions: 

T: teacher   

S: one student talking    

Ss: several students simultaneously 

O: observer´s comments  

S1: Pseudonym  

S2: Pseudonym 2, etc. 

urn Actor Transcript Communicative 
competence 

Interaction 
and 

citizenship 
pattern 

1 T No quiero que haya dificultades, ningún tipo 

de audífonos, celulares, tablets… ojo con los 

aparatos electrónicos durante las exposiciones. 

Quedó claro o repito algo?, en el grupo quién 

desea salir voluntariamente? Todos van a salir, 

acuérdense de eso 

¿Quién quiere salir? 

¿Quién es el número 23? 

Establish rules from 

the beginning 

 

  A student gets up    

2 T Andrea, gracias por levantarte. Thanks for 

voluntering 

 

  Whispering   

3 T ¿Estás lista?   

 O The four students of this group go to the front 

Some students laughing.  

Show some 

nervousness 

 

4 T Ojo, ¿Cuáles son las reglas? ¿Cuáles son las 

reglas de la clase? Tan pronto termine el grupo 

yo empiezo a preguntarle a los demás.  

¿Qué es el problema?  

¿Cuál es la causa o el efecto?  

Para colocarles entonces así una nota 

individual a cada uno por participación, 

después de cada exposición a todos se les va a 

preguntar, si no responden, no saben;  ya saben 

que ahí tenemos, va a ser como especie de un 

seguimiento para cada uno. 

Reminding the rules 

for checking  for 

audience 

understanding 

 

5 Ss  Good morning! My group is conformed by 

“names not clear at all”, and my person. 

The problem in my community is 

contamination in the shore rivers 

All things that happen in my community are 

 Discourse 

compet 
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caused by it… the people living around eh… 

throw things, mmm… People there wash their 

clothes and do some other activities. 

This happens because this is contaminated by 

people, they do not pay attention to 

environmental issues, that‟s why this 

contamination is here. The lack of 

environmental awareness can be one of the 

causes. 

Causes: the environmental awareness by 

people causes damage because every day our 

environment is decreasing. 

Problems: first, produce odors bad, besides 

people do not pay attention, and number 3 

contamination of all. 

Thank you for your attention.  

 O Applauses   

6 T OK.  

For a person of the public, for you guys. What 

is the problem here?  

Teacher involving 

the audience after 

the presentation 

Pragmatic 

compt. 

  Several students raising hands   

7 Luisa Miss…!Yo! Encourage 

participation 

 

Show readiness to 

present 

 

8 T Contamination of the houses?   

9 Ss  No 

Contamination of… 

  

10 T Ok, only one person of the public 

 

Encourage 

participation 

 

11 Luisa Contamination of the /raiver/ 

 

Correct mistakes Pragmatic 

compt and 

linguistic 

competence 

 

C. lexica 

  Contamination of the river /ˈrɪvə(r)/ 

Contamination of rivers, shore rivers?  

 

  

11 Ss  Yes. Shore rivers   

12 T Ok, what are the causes?  

Causes? 

Pragmatic compt  

13 S Man   

14 T Man…  

A ver Carolina… 

Assign turn  

15 Carolina Lack of environmental awareness  Pragmatic 

compt. 

16 T Lack of environmental awareness that would 

be one.  

Thank you very much Carolina. 

Encourage 

participation 

 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

167 

 
¿Quién más? Who else? 

  Students looking at each other    

 T Con lista en mano. 

Carolina, Liseth. What about the effects? 

(Looking at the students) 

Somebody else? 

  

17 Ss  Bad odors.  Pragmatic 

compt. 

18 T Bad odors.  

That‟s one, otra, another one? Another effect, 

sorry? 

  

19 Elkin Produce diseases  Identifying effects Pragmatic 

compt. 

20 T Produce diseases, Elkin, very good guys.  

Next group. 

Andrea, dame un número. Give me a number 

please 

  

21 Andrea  Treinta y ocho  Assign turn  

22 T Thirty eight    

23 Juan  Hernando   

  Going to the front. 

Students whispering 

  

24 Hernan Good morning, my group is conformed by 

(names not clear  in the video) 

On this day we are going to talk about the 

problematic that exists in the Robberies in the 

neighborhoods, when flow rain and increase 

and exit (pause) of people. 

This has become an annoying problem for 

people because they do not enter (…) 

A solution for this is to form shelters 

The flow of rain does not allow people to live 

well 

The lack of human tools can cause this… a 

student explaining to her classmates using a 

series of slides. Thank you very much. 

 Discourse 

compt. 

  Applauses   

25 T So, can anybody tell me what the problem of 

this group is? 

Encourage 

participation 

 

26 Ss  The problematic…  Pragmatic 

compt 

27 T The problematic was the tittle, so what was the 

problem? 

  

 Ss Robbery?   Pragmatic 

compt 

28 T Robberies where? ¿Dónde? Encourage 

participation 

 

29 Ss  Houses, communities?  Pragmatic 

compt 

  The teacher gives positive points to the Positive evaluation  
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students who participated  

30  T  Can anybody tell me something about the most 

possible effects of this? 

Encourage 

participation 

 

31 Santos  La falta de policias…  Pragmatic 

compt 

32 T  Entonces preguntemos, chicos ¿ustedes están 

hablando de robos e inundaciones? 

  

33 Ss  Si   

34 T ¿En dónde? Encourage 

participation 

 

35 Santos  En un conjunto cerrado, en todo el centro, 

porque eso ocurre en todo el centro- 

  

36 T Santos… Dame un numero Assign turn  

37 Santos  Twenty-six    

38 T Twenty-six  

Melisa 

  

39 Melisa Good morning, Good morning. My group is 

conformed by Carolina Oviedo, Maria 

Fernanda Berrío, (otro no claro) and my person 

Mellisa. 

The problem: The problem that exists every 

day in our community is the large (thinking…) 

is the large, the large amount of trash, it is not 

in the proper place as (reading her guide paper) 

increases in the pool, and the channels. 

Causes: The eating way of humans, this causes 

disorder that increase trash. 

Effects: people have to reduce consume and try 

to reduction other things, we have to reduce 

satisfactory the trash- 

The possible solutions: The possible solutions 

for the problem are: number ones, use natural 

resources to reduce the amount of trash, reduce 

the need for greenhouse gases can contribute 

of a global chance. Than you.  

 Discourse 

compt 

40 T Mellisa… Mmm Guys, what was the problem 

of this group? 

Encourage 

participation 

 

41 Melisa  Contamination…   

42 T Contamination?    

43 Melisa  Trash   

44 T The excessive contamination of trash… qué es 

trash? 

Encourage 

participation 

 

45 Ss  Basura… Said all of them in chorus.   

46 T Another word to say trash? Otra palabra para 

decir basura? 

 Linguisticomp

t. 

47 Ss Garbage…   

48 T What? Señalando a una 

estudiante…Garbage…that‟s another Word to 

say Basura, so Garbage and… 

Assign turn  
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49 Lisa Trash   

50 T So, they were saying something about trash, 

mmm… One effect, one effect 

Identfying effects  

51  Dengue   

52 T Ok, dengue is come for this accumulation of 

trash, pero ¿cuales son las causas? Las causes? 

  

53 Lisa  Acumulación de mmm…Accumulation of 

trash 

 

 

 Pragmatic 

compt 

54 T Accumulation of trash. 

New group  

  

55 Angie  New group. My group is conformed by… (not 

clear names) 

The problem is the contamination of the 

environment that we can see all days  

The effects: the effects are that people throw 

trash everywhere all the time 

Possible solution is that some people can 

recycle… (esta ha sido la más corta hasta 

ahora) 

 Discourse 

compt 

56 T Mientras tanto recuerden que detrás de la 

evaluación estamos haciendo las rubricas, las 

estamos haciendo por grupos, son notas, una 

nota que me muestra a mi si el trabajo del 

grupo es coherente, si hubo comprensión de lo 

que estaba pidiendo, la presentación oral, lo 

evalúo y luego la parte visual, el apoyo que 

usted trae, no simplemente que proyecten, noo. 

Muestren que está en la foto, el sitio 

exactamente, entre otras cosas, por qué es ese 

sitio. Recuerden que una nota es grupal y la 

otra no es individual.  

Bueno listo. Who can tell me what was the 

problem with the previous presentation? 

Supplying 

explanations about 

the evaluation. 

 

Inciting students 

touse visual aids 

 

Encourage 

participation 

 

57 Ss Contamination.  Pragmatic 

compt 

58 T Contamination again… Where? Encourage 

participation 

 

59 Ss In the environment.   Pragmatic 

compt 

60 T I got you, ok. One of the causes as she said 

was the environmental awareness, otra… otro 

effect. 

  

61 Ss Enfermedades.   

62 T Ese sería un ¿qué? Identifyning the 

effect 

 

63 Ss Effect.  Pragmatic 

compt 

64 T So, let‟s see this group. Assign turn  
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65 Rodrigo Good morning. My group is conformed by 

Jose Luis Peñate, (not clear) and my person 

Rodrigo Peña 

The problem: The problem is that in Diagonal 

16 exist a canal that causes health problems for 

people that live in this neighborhood. 

The causes:  the cause is that there are cunets 

in the right and left side, this brings bad water 

because here sometimes people wash their 

clothes. 

The effects: these are produced when people 

get sick because in the canal black water runs. 

Thank you for your attention. 

DC  

66 T Another group. Assign turn  

67 Daniela  Ok, my group is conformed by Karen Piñeres 

and Daniela. 

Contamination of__this problem occurs every 

day in the community of santa fe neighborhood 

because this site is located in the edge of the 

road, ehhh… in the previous years was higher 

the earing contamination and inconvenient of 

the people that was almost crazy there, the 

owner of this bar, he gravity says I don‟t care. 

This place has become uncomfortable and 

annoying for its neighbors because it is a 

violation of the rights. 

The major causes of this contamination are: 

One, contamination to the ears, two, the loss of 

the earn with the time, and the consequences 

produce for this noise, not only noise pollution 

and physical but also brings psychological and 

physiological consequences among the people. 

I‟m going to talk about the effects, the effects 

are that it can produce a lot of insecurity all 

this noise, another effect, it is because the 

intensity of the noise can affect the ears 

besides generates stress and the concentration 

of the noise annoys people in the community. 

Possible solutions: Dialogue in a good way 

with the owner of this site to decrease the 

volume or reduce the sound equipment for the 

community and demonstrate the dissatisfaction 

of the people in the neighborhood. Thank you 

very much. 

DC  

68 T Next group… Assign turn  

69 Carolina  S: Good morning, my group is conformed 

by… (not clear names due to the noise) 

All this affection will be because… (not clear 

the rest)  

Thanks to the community this is one of the 

DC  
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most common problems , this problem has 

shown people as influence of drugs over young 

people because they cause terrible problems to 

those who take them, not only there are the 

ones we know, we have heroine, alcohol, etc. 

Young people have come to consume this for 

several factors, for entertainment, for fun… 

and some people offer help to these people. 

Causes: the causes are: family problems may 

be problems at home that make people cry, 

social influence and curiosity. 

Effects: the effects are the emotional state of 

people is affected by these drugs, bad 

relationships at home, and the increase of 

insecurity. All these things can affect young 

people because drugs are dangerous for them, 

these are the natural effects of consume drugs, 

they are really bad for all the people. Thank 

you very much. 

 

70 T T: after looking at the students quietly.  ¿Quién 

falta?  

  

71 Ss Me teacher   

72 T T: Steffy? Assign turn  

73 Steffy The problem: Pollution is a problem that 

affects my neighborhood, the people there 

always throw things and produce gases… they 

burn wheels too.  The effects are that this 

pollution generates a danger for the 

environment; second, it is not good to have 

children near this pollution. And the possible 

solutions, the first, call the police or any entity 

that can help people to control this problem 

because it affects the health of people. People 

can avoid contamination in the areas around to 

take care of the environment, these are the 

possible solutions for this problem, people can 

help to do this.  

DC  

74 T Ok, that group, Yeimy, Stefany, Vale… 

Ok, so… 

  

75 Luisa  Ok, what is the problem? In my neighborhood 

the trash has generated problems when it rains 

because the overflow can cause accidents and 

it sometimes brings rocks (Incomprehensible) 

DC  
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76 T Ok, to finish out yo quiero escuchar una 

autoevaluación de parte de ustedes. Yo voy a 

decir al final cuales fueron los mejores grupos 

para mí, yo pensaba que luego de hoy, después 

de las lecciones y todo lo que han hecho no iba 

a ser necesario la clase de mañana, pero veo 

que si porque lo que hicieron hoy algunos 

grupos muy buenos, otros no tan buenos, a 

otros no les entendí absolutamente nada, por 

eso no seguí interviniendo que si ¿cuál es el 

problema? ¿Cuál es la causa? Porque en 

realidad fue muy poco lo que entendí de lo que 

estaba sucediendo en la exposición, yo no 

quise interrumpirlos como para no quitarles las 

energías pero tenemos que reevaluar por 

supuesto la manera en que presentan. Escucho 

de parte de ustedes. 

Amy, que te parece el grupo de Dayana, qué te 

parece? Dame tu opinión, si tu fueras la 

profesora ahora, ¿cuál sería la observación que 

hicieras al grupo, pero no a un grupo 

específicamente, al grupo? (Pointing to the 

classroom) 

Promoting co 

evaluation 

 

L1 

 

77 Amy Que mejoraran… la verdad sí. Reflection on their 

own performance 

 

78 T Que mejoraran… Alguna otra recomendación  Promoting co 

evaluation 

 

79 Amy  Estamos aquí para mejorar… Estamos aquí… 

Mmm… Es que lo que pasa es que… Mmm… 

Algunos grupos estuvieron excelentes, para 

qué decir que no… vinieron con muchas cosas, 

pero otros no estuvieron al nivel, por ejemplo 

con mi grupo yo me sentí mal porque al 

momento de salir se me olvidó todo pero pues 

otros grupos lo hicieron muy excelente, 

entonces yo opino que los grupos que lo 

hicieron mal que mejoren para que sea mejor 

la próxima. 

L1  

80 T Otra persona que desee hablar Promoting co 

evaluation 

 

81 Paula Me…   

82 T Tienes algunas recomendación, algo que decir, 

si tu fueras la profesora que recomendación 

tendrías para el grupo. 

L1  

83 Paula En realidad debemos mejorar, lo digo por 

todos y por mí porque en realidad no me gustó 

lo que hice allá, se me olvidó un pedacito y 

pues aja… 

L1  

84 T Ella dice que ve la actividad muy regular… 

haciendo señas a los demás estudiantes.  

¿Alguna otra cosa?  

Promoting co 

evaluation 
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85 Ss Mejorar, mejorar…   

 O Some students laughing…     

86 T Mellisa… dame tu opinión Assign turn  

87 Melisa Pues que mejoraran más que todo…    

 O Interrupted by the teacher    

88 T Tú eres la profesora, o sea que tienes que decir 

que es lo que puede pasar, que podemos 

mejorar, ahora dime de manera crítica, qué 

deben mejorar exactamente. 

  

89 Melisa  El tono de la voz…   

90 T El tono de la voz   

91 Melisa  Porque hubo grupos… hubo grupos que pues 

hasta acá hasta donde yo estaba no logré 

escuchar y pues se me hizo difícil entender 

más o menos lo que estaban explicando. 

  

92 T Bien.  

Otro ¿alguien más? 

Promoting co 

evaluation 

 

93 Pedro  Faltó preparación.   

94 T Faltó preparación…  Confirming   

95 Alicia  La mala pronunciación.   

96 T La mala pronunciación. Liseth?   

97 Lizeth  Es que es bueno utilizar las ayudas visuales 

pero no tanto porque hay gente que se pegaba 

solamente a leer lo que estaba allá. 

  

98 T Así es. 

¿Alguien más? Para que sea la última 

intervención… 

  

99 Juan  Tener disciplina, y orden…   

100 T Ojo… tener disciplina. ¡Bien, importante!  

Voy a resaltar los grupos que me gustaron por 

diferentes circunstancias, en general a todos les 

voy a recomendar, a todos; mañana lo que 

vamos a hacer en la hora de clases es, 

repasamos nuevamente, esto es una causa, esto 

es un efecto, este es un problema, esto se 

socializa por esto… eso es lo que vamos a 

hacer mañana en clases, lo vamos a hacer con 

referencia a la lectura de global warming que 

hemos trabajado, en esa lectura vamos a 

demostrar que expresiones me ayudan a mí a 

decir, esto es una causa, esto es un efecto y las 

consecuencias para que esas expresiones 

puedan ser incluidas en su próxima exposición. 

2, veo que en eso que ustedes hicieron de 

investigación hay muchas palabras que ustedes 

desconocen, yo no estoy pidiendo que ustedes 

hagan algo imposible, difícil para ustedes, por 

ejemplo. El… problema de los holes en las 

calles… there are some holes in the streets and 

L1 

 

Coevaluation 

PC 

 

 

 

 

 

 

 

C. Lexica 

Validates 

response 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

174 

 
we cannot walk… ese sería el problema 

cierto… the cars are all the time moving from 

one side to another and when it rains the holes 

fill up with water and cars go in and they spill, 

¿si ven? Esa sería una de las causes, como ven 

Spill es el verbo más difícil que he usado hasta 

el momento, no quiero que hagan uso de un 

lenguaje que sea superior, que ustedes no 

manejen, que no conocen, que en su vida han 

escuchado la palabra, si ustedes pueden usar si 

propio idioma, su propio lenguaje para hacerlo 

sería fantástico no les estoy pidiendo que 

hagan algo así, súper difícil, que vayan y 

busquen toda la enciclopedia de Wikipedia y 

se la aprendan, nooo… yo no quiero eso, 

quiero que sea algo elaborado por ustedes, para 

ustedes y que se entienda, necesito que de 

ahora en adelante todas las exposiciones que se 

hagan aquí de Global warming, romantic 

relationships, extreme sports, todo el resto que 

está allá (señalando al público) se entienda, 

porque me doy cuenta que se entienden los del 

grupo porque los demás que están allá cero 

pollitos, eso sonó bien. Entonces, esas 

recomendaciones para mañana, yo mañana 

debía no venir pero vengo… vengo. Mañana 

sin falta estoy aquí en el nombre de Jesús, a las 

8:30 de la mañana, ustedes terminan clases  a 

las 8 a la tercera hora, hoy nos demoramos 

porque ustedes salieron a recreo, compraron, 

fueron… mañana me quedo aquí con video 

beam después de descanso, vean, nuestra 

próxima clase es la catapulta para llevarlos al 

próximo periodo con una nota buena, este es el 

4to… pero recuerden que hay un 5to que es en 

el que se suman las notas, si yo les coloco a 

ustedes un 3, un 3.2, un 2.8, seguramente no es 

una nota buena, entonces recuerden que la nota 

final de ustedes no solo es la exposición sino 

que además la socialización de todo lo que 

hicieron allá fuera, se acuerdan lo que 

hicieron? Los que lo hicieron, los que no, la 

segunda nota para mi es esto que están 

haciendo ahora, los demás ya tienen su 5, el 

examen final vale 0 en este momento, si usted 

me saca una buena nota en la siguiente 

exposición le pongo un 4 en el examen, si me 

saca 4.50 se lo pongo y en el examen final le 

pongo otro 4.50, porque repito, a mí me dice 

más lo que usted hace aquí que lo que está 
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escrito porque no hablo por inglés, sino por las 

otras materias en los acumulativos porque casi 

todo mundo los pierde, ¿sí o no? 

101 Ss Si…    

102 T 
 

Entonces yo voy a reconocer todo ese esfuerzo 

que han hecho, todo el empeño que han puesto 

para que hagamos algo mejor. 

Los mejores grupos para mí: el grupo de… 

Verónica, Vanessa y Danna, me gustó, solo les 

digo que suban un poquito más la voz, en el 

caso de mmm… Vanessa creo… de Vero que 

algunas más debemos mejorar, debemos 

pulirlo, para el lunes quiero algo bien 

hechecito. El grupo de Dayuris, Andrea, 

Roxana y Andrés también me gustó, sin 

embargo necesito que Andrea, mentiras… 

Roxana hable un poquito más fuerte, pero el 

grupo como tal, esa exposición me gustó 

mucho. Carolina lo hizo muy bien, debo 

felicitarte porque lo hiciste solita y para 

haberlo hecho así, debes hablar un poquito más 

lento es lo que me parece a mí, pero en 

contenido, el contenido si lo quieres 

profundizar sería maravilloso, el contenido 

está muy bien. Ehhh… Katia y Yerlis también 

me gustó lo que ustedes presentaron, fue muy 

bueno me gusta la pronunciación de ustedes, 

de Katia. 

Y el grupo de Daniela… Daniela, Karen… 

Muy bueno. Quién me resta para mañana? Les 

voy a decir dos cosas, necesito que interactúen 

con la diapositiva, interactuar con la 

diapositiva significa que “this is the picture, 

this is the problem, here you can see the 

channel” (explicando con el tablero) y otra 

cosa, identifíquenme el problema 

identificándome el lugar… This is the 

problema in Santa Fe; it is located right in the 

side because there is a Guy with a 

PICOOOO… (body language) and he doesn‟t 

let us hear… Bueno díganme donde es el 

problema para yo decir, bueno este problema 

es en Moñitos en Lorica… Ya va a sonar el 

timbre, quedan dos minutos, necesito que me 

los regalen para que me llenen el notepad con 

la reflexión de la clase de hoy, me ponen la 

fecha de hoy. 

Teacher worths 

learners effort. 

 

 

Teacher´s 

opinion 
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Appendix 20 Transcript from class November 18
th

 

 Date: November 18
th

  

School: ASHS 

Grade:  

Time: 

Teacher: Yanilis Romero 

Conventions: 

T: teacher   

S: one student talking    

Ss: several students simultaneously 

O: observer´s comments  

S1: Pseudonym  

S2: Pseudonym 2, etc. 

 

Turn Actor  Transcript Communicative 
competence 

Interaction and 
citizenship 

pattern  
1 T Good morning guys I  
2 Ss Good morning miss R  
3 T:   How are you today? I  
4 Ss Fine, thanks and you? R  
5 T:  May the grace of God be with you I  
6 Ss And his holly spirit shines upon us R  
7 T:  Guys, I need you to sit down. 

Organize the chairs in a line, and 

also take all papers around you, so 

please, organize the chairs in lines. 

(Levanten las sillas)….I said  

Organize the chairs in a Line! (No 

dije váyanse para afuera) 

Establishing rules Pragmati 

competence 

 O They organize the chairs. (this 

takes 10 minutes approximately) 

 Pragmati 

competence 
8 T:  Sit down thanks you, please, no 

cell phones, No nada out….Ok   

…What are we going to do 

today… Ojo, recuerden que hasta 

ahora... So far we are speak rain, 

Hoy no voy a escuchar las 

exposiciones, será mañana y 

pasado mañana, Tuesday and 

Wednesday, tomorrow and the 

after day of tomorrow… Bien, que 

quiero en el día de hoy? Yo les 

entregue un reading, en ese 

The teacher helps 

students to 

identify the four 

elements of the 

text: problem, 

causes, effect, and 

solution. 
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Reading todo el mundo saca 5 

why? Porque ustedes solo debían 

identificar: cases, problema, 

causes effect and posible solutions, 

ese texto ya están dadas, usted no 

debía inventarse nada, ¿por qué se 

los di ahora? Porque necesito que 

busquen en el texto que 

expresiones, que palabras… que  

hay en el texto que te dice a ti que 

eso es una solución, que eso que tu 

colocaste allí es una clave de 

efecto o causa, entendieron. 

Again, we are going to do in the 

text now?  You are going to do in 

the next now... get the expressions, 

the words and for you mean 

causes, solutions, problems and 

words the effect, por ejemplo: 

Roxana aquí colocó que una de las 

causas o que uno de los efectos era 

el que decía. There are rain 

some…. or happening because of 

global warming.  

¿Cómo sabe ella que esto que está 

escribiendo aquí es un efecto? ¿En 

qué parte de esta oración dice que 

esto es un efecto? ¿Si me 

entienden? Por ejemplo que yo les 

dijera a ustedes: Hambre es un 

problema que afecta a millones de 

colombianos y hoy en día 4.500 

niños están desnutridos ¿cuál es el 

efecto allí? 

 

 

 

 

Teacher told 

students what was 

important to 

identify certain 

language 

expressions 

 

 

 

 

 

Pragmati 

competence 

9 Ss ¡La desnutrición!  Pragmati 

competence 
10 T: O ¿como se yo que es un efecto de 

eso? 
  

11 Ss Es algo negativo Identify what is 

positive and 

negative 

 

12 T:  Es algo negativo, bueno eso 

exactamente es lo que yo quiero 

que hagan aquí, bueno para mí: 

some changes happening, que haya 

un cambio sucediendo eso es un 

efecto porque de lo contrario 

estaría exactamente igual, 

entendieron? Dice aquí: sea leve is 

rising, ¿qué es lo malo del sea 

Providing 

instructions 
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level? 

13 Ss ¡Esta aumentando!  Pragmati 

competence 
14 T:  Está aumentando, si está 

aumentando ¿es un cambio o 

permanece igual?  

  

15 Ss Es un cambio   
16 T:  Usted va a colocar hay en resalto 

que es lo que le dice a usted que 

esto es un cambio, lo vamos a 

hacerlo por 5 minutos, vamos…. 

van a resaltar causas por ejemplo, 

aquí dice allí: human contribute, 

contribuyen to the global warming, 

entonces si yo les pregunto a 

ustedes ¿quiénes son los agentes 

que contribuyen con el global 

warming? 

Indicating how to 

identify useful 

language 

expressions 

 

17 Ss Humans   Linguistic 

competence 
18 T:  ¡Humans! Porque saben ustedes 

que son los humans?.. ¿por qué 

dicen que ellos que? 

 E+ 

19 Ss ¡Contribuyen!  Linguistic 

competence 
20  

 

 

T:  

¡Contribuyen! Yo quiero que usted 

me resalte la palabra contribuir, 

porque eso hace parte de lo que 

estamos haciendo… yo quiero que 

usted encuentre, ¿Cual palabra? 

what expressions? Which words 

refer to look for here, aquí por 

ejemplo ella me coloca: to new 

homes because the natural habit is 

disappearing.  ¿qué está 

desapareciendo? voy a volverlo a 

leer… some animals are moving to 

new homes because their natural 

habits are disappearing, 

  

21 Ss ¡El habitat de los animals!  Pragmati 

competence 
22 T:  Eso es un efecto, esto esta bien! 

necesito que resalten porque... 

vamos a hacerlo por 5 minutos, 

nos vamos a reunir si ustedes 

quieren en grupos de 2 para 

hacerlo. 
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 O Some students talk and interact, 

some others are shouting. 

Da algunas indicaciones a algunos 

estudiantes, mientras camina from 

one place to another 

Comienzan a realizar la actividad. 

Most of them are talking and 

interacting among them in 

Spanish. They seemed to be 

engaged in the activity. The 

teacher is talking with some 

students for certain minutes. The 

teacher starts writing something on 

the board but students are having 

some kind of fun and are doing the 

activity 

  

23 T:  Finish everybody. Please! So let‟s 

do the exercise with me now. I 

want u to tell me please let‟s pick 

up the chairs, the chairs, thank you.  

Ok let‟s do the exercise with me 

now, which expression in here 

refers to the problem. ¿Cómo se yo 

cual es el problema, que expresión 

me dice; what is the problem? 

I  

24 Ss Increase R Linguistic 

competence 

25 T:  Increase! Que significa ¿qué? F-I  

26 Ss Incremento. R  

27 T:  Increase, muy bien. Ahí está el 

problema. increase.. increase ¿qué? 

F-I  

28 Ss ¡Temperature! R  

29 T:  Temperatura. Muy Bien!  

¿Dice que además?.. Due To? ¿Qué 

significa? Debido a, aquí aparece 

¿qué? Cuando yo digo debido a 

que, ¿qué es eso que viene? 

F-I Positive 

evaluation 

30 Ss Una causa. R  

31 T:  Una causa! Due to! Que dice aquí, 

Entonces para hablar de causas 

..vamos a usar que expresión? 

F-I Linguistic 

competence 

32 Ss Due To R  

33 T:  Debido a ¿qué? ¿Qué dice ahí? I  

34 Ss Increase! R  

35 T:  Increase amount..¿qué es amount? F-I  

36 Ss Aumentar R  

37 T: Quantity. ¿qué es 

quantity?..Cantidad! Debido al 

amount de que? 

I  

38 Ss Greenhouse Gases! R  



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

180 

 
39 T: Greenhuouse gases..where? F-I 

PC 

 

40 Ss In the atmosphere! R  

41  

T: 

In the atmosphere. ...allá. 

Scientists agree! ¿Qué signifca 

agree? si Beatriz y yo hablamos  y 

nosotros tenemos algo en común, 

we  agree…por 

ejemplo…Mmmmm…¿Cómo? 

F-I  

42 Ss De acuerdo R  

43  

T:  

¡De acuerdo! Beatriz y yo estamos 

de acuerdo.  

Scientists agree that the burning of 

causes like oil and could causes 

greenhouse gases. Cuando 

quemamos ¿qué? 

F-I Show agreement 

44 Ss !Aceite! R  

45 T:  Aceite! Such as que? Carbón 

dioxide to escape. ¿Dónde? ¿Dónde 

se va? 

F-I  

46 Ss Al aire R PC 

47 T:  Al aire..y act…que es act?  F-I LC 

48 Ss Actúan  R  

49 T:  Actúan,  like..¿Cómo? ¿Cómo qué? 

Una sábana ¿qué? 

F-I  

50 Ss Protectora R  

51 T 

 

 

 

 

T: 

Protectora de la tierra que se 

mantiene caliente. Eso es lo que 

sucede, dice: all humans contribute. 

Contribute es un verbo también que 

vamos a utilizar para poder hablar 

de quienes contribuyen a un 

problema..por ejemplo si mi 

problema es como las basuras 

afectan yo puedo decir en la 

exposición : en la presentation….in 

my neighborhood all the habitans, 

all the people  contribute to waste ( 

para desperdiciar)products  next to 

the channel..seguimos..dice: by for 

example:driving a car… flying in a 

airplane. ¿Qué son esos?..causas de 

¿qué? De lo que causa el ser 

humano para que contribuya a 

¿qué? 

F-I 

 

C. Lexica 

 

PC 

L1 

52 Ss Calentamiento global… a que al 

global warming! 

R  

53 T:  Al calentamiento global. Al global 

warming…yo necesito que ustedes 

digan eso en la exposición. Por 

F-I 

 

Useful 

Modelling 
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ejemplo ¿qué contribuye? For 

example: students don‟t use trash 

can, people all the time push the 

trash on the floor, I need more 

examples, more in your 

presentations …quiero que utilizan 

esas expresiones…for example, que 

diga que..¿quienes? in the case of 

Yesenia..se acuerdan la exposición 

de Yesenia de ¿qué era? 

expressions 

55 Ss ¡Del robo! R  

56 T:  The roberies..y dijo solamente una 

causa…dijo: roberies because the 

neighborhood is alone..eso era 

¿qué? 

F-I Pragmati 

competence 

57 Ss Una causa…  R  

58 T:  Una causa. Luego dijo, because the 

people are working all the day, esa 

era otra causa.. 

F-I  

59 Ss Otra causa R  

60 T:  I need you to say : the causes of this 

problem are:  

 

1. People are working all day 

2. the neighborhood is alone 

    

   

3.unkonwn people or Bad people 

go to the neighborhood to visit… 

No sabemos… pero I want you to 

use this expresions in their 

presentation…no quiero que 

modifiquen todo lo que estan 

haciendo.ojo repito , no quiero que 

modifiquen todo.pero si quiero que 

utilicen por ejemplo para hablar del 

problema: the problema is..the core 

issue,  el main problem..an 

inconvenient is..un inconveniente 

en mi barrio.. an inconvenient in 

my neighborhood is that people are 

using „‟picos‟‟  to enjoy in the 

afternoon ..un ejemplo… quiero 

que utilicen expresiones como esa.. 

Para que la persona que la escuche 

identifique de que esta 

hablando…….pregunta, 

pregunta…¿quién entendió la clase 

pasada de que trata el problema de 

Karen y su grupo?.. ¿Quién 

F-I 

 

Useful 

expressions 

Pragmati 

competence 

 

Limguistic 

competence 
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recuerda?.. ¿Quién recuerda de que 

era el problema de Karen?  

61 Ss Que había mucho ruido. R Pragmati 

competence 

62 T:  No identificaron ustedes el 

problema!..porque? porque ellos de 

pronto nunca utilizaron la expresión 

: the main problema…and 

inconvenient is…… se que ese es el 

problema…an inconvenient is .. 

usted va a decir el problema….pero 

hay gente que se pone a 

decir..bueno es que el „‟pico‟‟ de la 

esquina  esta sonando todo el día … 

y uno no sabe si ese será el 

problema…o es que la luz se 

fue..hay  uno tiene que ser 

explicito.. i want you to use 

expressions como esta expresiion 

like this.…seguimos aquí  they are 

already ¡ojo! They are already 

changes happening  Cambios….. 

because of global warming eso me 

dice a mi de lo que voy a hablar.. 

there are already changes ..ya hay 

cambos..because of o gracias o por 

que porque? 

F-I 

 

Providing 

explanation 

 

63 Ss Calentamiento global. R 

 

Pragmati 

competence 

64  

 

 

T:  

Exactamente ... yo quiero que usted 

haga lo mismo.. por ejemplo.. the 

problema is about  el ruido, there 

are already changes because of the 

„‟picos‟‟ in my neighborhood .. For 

example people don‟t sit out side 

… la gente no se sienta afuera..si 

eso es un efecto… porque el ruido 

no lo deja..quiero que utilicen este 

tipo, para eso quiero que la 

remplacen, la resalten eso 1…  

2. aquí otra vez dice some the 

other…y enseguida empiezana 

escribir las acciones  de cuales son 

los efectos,  dice si el calentamiento 

global llegara a ser peor como los 

científicos esperan if the warming 

gets worse as scientist expect… 

pueden venir las consecuencias 

ahora, some consequences are, 

some negative effects are, como 

F-I   Positive 

evaluation 

 

 

Commands 

 

 

 

 

 

 

 

 

Modelling 
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resultado de eso as a result  of are o 

is si es una sola cosa o puedes decir 

„‟se espera que „‟ it is expected that, 

estas expresiones que me indican a 

mi como saber  cual es el problema, 

cuales son las causas y cuales son 

las consecuencias son las que yo 

quiero que incorporen a su 

presentación para que a mi y a la 

gente que esta afuera le sea claro de 

que esta hablando, repito que no sea 

solo para el grupo que esta aquí en 

frente…además entiendan de que 

están  hablando.. ¿Qué están 

diciendo ellos?¿a donde? ¿pero son 

los que están aquí? Todo en  el 

mundo debe estar en sintonía  y 

ultimo dice aquí: si llegara a a ser 

peor como se espera.. then a visit 

some  .. and animals can become 

extint .. ¿que va a pasar? 

65 Ss Que lo animals se van a extinguir. R  

66 T:  Se van a extinguir animals and 

plants, than a benn some storms and 

floods ..que va a haber? 

F-I 

 

LC 

 

67 Ss Inundaciones  R  

68 T:  Inundaciones and storms..que son 

storms? 

F-I 

LC 

 

69 Ss tormentas .. dice,  R  

70  

T:  

Debido a: due to the melting  ice 

caps .. a que se derriten a las capas 

de los océanos… que la gente que 

vive en  las que…. 

I  

71 Ss Ciudades  R  

72 T:  Hay que irse la gente que vive en 

Barranquilla, Cartagena  tendrá que 

mudarse por 1que las costas van a 

seguir inundándose. Some áreas 

may become too dry for farming, 

las áreas se convertirán muy secas 

donde no podrán crecer las plantas. 

I 

L1 

Providing 

example 

 

Promote 

understanding 

73 Ss One way to reduce… R  

74  

 

T:  

 

Y hablamos de, One way to reduce, 

no de acabar, si ustedes no pueden 

acabar las basuras, si no pueden 

hacer que el tipo apague el equipo 

usted puede decir, una forma de 

reducir… One way to reduce the 

problem is for example, Write a 

letter to the senator, go to the 

I Providing 

example 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

184 

 
police, Write a complaint about 

what is happening, algo así. 

75 Juan Eso vendría siendo como una 

posible solución. 

R  

76 T:  Exacto, una posible solución. 

Tienen otra expresión aquí, otra que 

dice: the best way, la mejor forma 

de solucionar, the best way to help, 

ojo, puede ser ayudar,to look, to 

slow the problema now, lo que 

usted vea que pueda usar y colocan 

cual. Si me entendieron lo que 

hicimos con el ejercicio? Bueno, 

necesito que ahora, primero: 

intercambiemos esto por unos 

segundos con un compañero. 

F-I  

77  Students  exchanging papers and 

checking 

  

78 T:  Ok, ya que cambiaron papers, cada 

uno de ustedes deberá mirar si tiene 

lo que acabo de escribir de manera 

coherente, si cuales eran los 

problemas con el Global Warming, 

si colocaron las causas y una 

posible solución, quiero que miren 

eso en el trabajo de sus 

compañeros… Tomense el trabajo 

de leer, TODO,  las 4 hojas, a leer.  

Finish?, Leyeron? 

I Orienting 

evaluation 

79  Students read   

80 T:  Finish?  I Identifying for 

elements 

81 Ss Yes  R coevaluating 

82  

 

T:  

Ok, ahora conmigo, with me, van a 

ligar, a identificar y corregir si su 

compañero en realidad identificó lo 

que era, vean que eso necesita estar 

allí, sino me hacen el favor y me 

colocan resaltador si está malo o no 

lo hizo. Ok, comenzamos,  Global 

Warming. Quíen me colabora 

diciendo que es Global Warming?, 

Daniela… 

F-I 

 

L1 

Encorrage 

participation 

83 Lucía Global warming is an increase of 

temperature because of greenhouse 

gases… 

R  

84 T:  Hasta allí necesitaba yo que fuera la 

introducción, ¿lo tienen hasta ahí? 

Si lo tienen completo, si lo tienen 

una sola línea antes está malo 

F-I Providing 

explanation 
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porque una sola no describe que es 

el problema, lo describen las dos 

completas, entendieron? Si lo tiene 

completo un chulito, sino le coloca 

allí Incompleta. Vamos para las 

Causes, Causas, Dice aquí… 

Cuales son las causes? Ok, 

Valentine, Valentine… 

85 Lucia  Driving a car R PC 

86 T:  Driving a car, eso está en las causas F-I  

87 Ss Planning an airplane R  

88 T:  Planning an airplane también está 

en las causas 

F  

89 S2:  Tidying and pulling their houses R  

90 T:  También son causas, además de 

esas tres debe estar también, 

Burning fosils like oil, eso está en 

las causas. 

F  

91 S2:  Esas son las causas R  

92 T:  La segunda dice Burning fosils like 

oil causes green house gases 

I  

93 S2:  Acá no está eso. R  

94 T:  Entonces lo tiene allí incomplete F  

95 S3:  Esto está malo I  

96 T:  Si lo tiene malo, an X, hasta allí 

están ahora las causas, ahora 

vámonos con los efectos, effects, 

¿Quién me ayuda? Dayana… 

R-I Providing 

explanation 

97 Dayana Sea level increases R Assing turn 

98 T:  Sea level is rising, esa es una, a ver 

otra… 

F-I  

99 Dayana Some animals are moving out 

because their natural habitad is 

disappearing- 

R  

100 T:  Ahí están esas dos, ahora, hay ahí 

dos causas pero aparecen otras que 

si se empeora el problema deberán 

aparecer dos más, ¿cuáles son esas 

dos?  Santos… 

F-I Assing turn 

101 Santos Animals and plants that may 

become extinct 

R  

102 T:  Esas deben aparecer… Ahora, en 

las solutions, solutions… 

F-I  

103 Pilar  Yo le leo… 

One way to reduce  

R voluntering 

104 T  Good, and the best way to help… 

Leemelas todas tú… 

F-I E+ 

105 Pilar  One way to reduce in house gases 

is… 

R  
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106 T  !One to reduce qué¡ I  

107 Ss In house gases R  

108 T:  One way to reduce contamination, 

eso es el problema que ustedes 

tengas is To, hablar, to Talk, si es 

pintar, to paint, si es chatear con 

ellos, to chat, deben buscar el verbo 

que vaya al ladito para estas 

expresiones, ¿entendieron? 

F-I  

109 Ss Yes  R  

110 T Recojo en un minutico por favor… 

a Todos colóquenle un chulito si lo 

tienen, de lo contrario an X, si está 

incompleto coloquen por favor 

incomplete. 

I Orienting for 

explanation 

111 O Students go to the front to receive 

the quizzes 

  

112 T: Guys, ahora tenemos algo, qué 

quiero que hagan. Exactamente lo 

mismo, aquí tenemos el problema, 

que las consecuencias, con las 

expresiones, esto que vamos a 

utilizar lo exclamo aquí, tocando el 

tablero dijo la profesora. Bueno, así 

cómo están en grupos necesito que 

miren las expresiones diferentes a 

las que tenemos el tablero y las que 

corresponden y necesitamos para 

hacer las exposiciones, luego que 

hagamos el trabajo lo que les voy a 

pedir es, Reunirse en grupos de 

exposición y buscar de qué manera 

usted puede insertar estas 

expresiones en la exposición que 

usted va a hacer, para mañana, 

Rapidito pues. 

I  
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Appendix 21 Transcript from class November 21
th

 

Date: November 21
th

  

School: ASHS 

Grade:  

Time: 

Teacher: Yanilis Romero 

Conventions: 

T: teacher   

S: one student talking    

Ss: several students simultaneously 

O: observer´s comments  
S1: Pseudonym  

S2: Pseudonym 2, etc. 

 

 

 

Turn Actor Transcript Competencia 
comunicativa 

IRF Pattern 

1 Eliana  Good morning! My group is conformed by 

Carolina Oviedo, Dayana Negrete, Maria 

Fernanda Del Río and my person. 

 

What is the problem? The problem is that in 

our community the trash is not in the proper 

place, this causes many problems, the solids 

have to be in other place. 

Causes: number 1, this community is in the 

occident and people do not have places to put 

the trash, two, people throw trash in many 

places and three, there are not places to put 

the garbage. 

Effects: the accumulation of trash in many 

places, this cause contamination in many 

places. 

The possible solution of the problem of the 

accumulation of garbage are three: one, save 

energy every day not using machines, 

preserve natural resources using thing to 

separate the solids and the other kind of 

garbage, reduce the need for garbage, it is 

necessary to reduce this because in this way 

we can help with this problem, it can 

contribute to take care of our planet. Ok, 

guys, pay attention to the pictures (brought 

DC I 
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by the group), this is our planet, (jejej) this is 

a reflection, our planet at the moment is bad, 

but in the future is good, this is a reflection 

(said showing another picture) please, no 

more garbage in our planet, this is a 

remember, you remember that you live in the 

planet, take care of the trees and reduce 

garbage and recycle. 

2 Ss Applauses    

3 Eliana Could you please give us some minutes, 

Miss, the group is looking for some slides  

Sociolinguistic 

competence 

I 

4 O (the girls are showing a video in which they 

debate the problem among them) 

  

5  Video description:   

6 T  What is the problem?  I 

7 Eliana  The problem is the garbage in our 

community that is almost everywhere 

Pragmatic C R 

8 T What are the consequences?  I 

9 Eliana  The consequences are the contamination in 

all places, the odors… 

Pragmatic C  R 

10 T ¿Han recibido ayuda?  I 

11 Eliana  Pues en realidad no es que se pueda decir que 

si porque la gente presta a veces poca 

atención a este tipo de problemas. 

 R 

12 T Así como podemos ver esta es la situación, 

we have to elaborate a way to preserve our 

environment, thank you very much for your 

time. Eso es todo. 

 F 

13  Another video is shown    

14  This is a contribution (un niño lanzando la 

basura en una caneca para preservar el 

ambiente)   

  

15  en el video van dos niños comiendo por la 

calle y una vez terminan, uno de los dos 

quiere tirar la envoltura en un canal, pero el 

otro le dice: No arrojemos la basura a los 

canales, nosotros tenemos que contribuir a 

cuidar el ambiente. (aplausos y más 

aplausos) 

  

16  Students whispering before the next 

presentation. 

  

17 T:  Next…  I 

18 Juliana   Miss, Yanilis… do you mind waiting, 

please…. We need some time y El 

computador no reconoce mi memoria… 

estamos tratando. 

Sociolinguistic 

competence 

R 

19 T:  Otro grupo mientras tanto por favor, 

recuerden que la hora termina a las 7:15, el 

tiempo es de ustedes.  

 I 

20 Pedro  Hey santo… Santo… Vamos a salir (susurro)   I 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

189 

 
21  Some students go to the front    

22  

 

 

 

 

 

 

 

Santo  

Good morning, my group is conformed by 

Abraham, (name not clear) and my person. 

The contamination is the problem in my 

neighborhood because we can see this 

everywhere. 

Causes: one of the major causes is the lack of 

environmental awareness for part of the 

people, people don‟t respect, and in general 

people don‟t care the environment because 

they throw garbage in all places, it is sad to 

see this because our environment is very 

important. 

The pollution is a problem that is affecting 

many places; the pollution can cause 

problems to natural habitats. 

There are possible solutions, it is good to 

educate people to take care of our 

environment, and people have to be aware of 

this problematic. 

Second, we have to create ways in which 

people take care of the environment because 

is our natural resource. 

You can see in the pictures (looking at the 

slides) the problem. Thank you very much. 

DC I 

23  Applauses   

24  

 

Liliana 

Ok, good morning. What is the problem? The 

problem is that in my neighborhood all 

people work at day and when they come at 

night they don‟t find things in their garden, 

all the people in my neighborhood complain 

about this, my neighborhood is Santa 

Barbara. The causes, the causes of this 

problem is that the neighborhood is very 

small, the police do not collaborate us, the 

houses are alone in the day, the people don‟t 

sleep very well at nights, what are the effects 

of this problem? As a result, the people in my 

neighborhood lose things all the time, some 

people have to care their houses, a woman 

for example stays at home to clean and care 

the house. This also affects the economy, 

another consequence, consequence negative, 

is that the children cannot go out and play 

quiet, they cannot go out because the 

insecurity in my neighborhood. One possible 

solution in my neighborhood to reduce the 

insecurity is to put more attention, to put a 

CAI, do activities to improve relationships 

but in my opinion the best way to reduce 

DC I 
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insecurity is with the police, according to the 

resolution 000929 the year 2009, the CAIS, 

the neighborhoods, the CAIS in the 

neighborhood have to prevent all these things 

and take care of the people there, so put a 

CAI in my neighborhood is a legal right. 

Thank you very much.  Estaba esperando 

que me leyera las diapositivas el computador 

pero nada. 

25  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Danna  

Good morning! My group is conformed by 

(names not clear)… the problem in my 

neighborhood is that in the diagonal 16 in the 

farm there are so many holes that when it 

rains they fill up of water and causing health 

problems and problems for people that have 

car giving that street problems and eyesores. 

 

Causes: they causes are that when it rains 

people have problems because the water is in 

the street, it can cause damage to the cars 

because people do not see the holes in the 

street, people sometimes don‟t pay attention 

to this because not all the time rains but when 

this time come they look for a solution. 

(guiandose de las diapositivas) 

The effects: the effects is that when it rains 

the holes fill up with water and when the cars 

pass they can spill this water very high 

Possible solution: one of the possible 

solutions is to avoid the black water, try to 

fill the holes with some ground because in 

this way when it rains the water cannot fill 

these holes, that is good for the people who 

live in this section of the neighborhood. 

Inform to the community in general has to be 

another aspect of this solution because some 

of them don‟t know about this problem or 

they don‟t pay attention, they don‟t have car, 

that could be a reason why they do not 

interest in this problem. (in here the students 

show videos about the problem presented).  

DC  

26  Students talking while waiting for the next 

presentation. 

  

27 T:  Danna, could you please sit down? Thank 

you Danna 

 I 

28  

 

 

 

 

Good morning, my group is conformed by 

(names not clear) and my person. The 

problem in my community is the 

contamination of the shore in the sinú River 

What is the problem? The problem is caused 

DC I 
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Gabriel  

by people that live near the river sinú 

(señalando a las slides y mostrando) it seems 

that people do not have the intention to take 

care of our environment, it is sad to see how 

it happens because people do not see the 

consequences of this problem. The people 

living around the river use the water to do 

some things, to wash the clothes for example. 

This is contaminated by the people, the lack 

of environmental awareness let this 

community produce more river 

contamination. 

Causes: lack of environmental awareness, 

people do not take care of the shore of the 

river, other is the lack of containers to put the 

garbage inside to reduce the amount in the 

shore. 

Effects: Negative effects are: Produce odors 

bad, odors are produced by the accumulation 

of trash, produce diseases for the people, 

some diseases are really bad for the people 

that live around the shore of the river, 

important that accumulation of trash produce 

dengue and some other diseases, all these are 

effects negative. 

Possible solutions: talk to the community to 

let you know this problem, look for an 

agreement with the inhabitants to look for a 

solution, one of the best solutions are, to 

encourage people to be aware of the harm 

that trash causes, encourage them a good 

education about the environment and the last 

one to create campaigns to take care of the 

environment. Thank you very much.  

29  Applauses    

30 T:  Next group  I 

31 Elkin  Good morning students, my group is 

conformed by Elkin Lopez, Einer Arroyo, 

(not clear) and my person Elkin Sanchez, we 

are going to talk about the problem, the 

causes, the effects, and the possible solution, 

go with the problem. 

The contamination of oil and some other 

things is the problem that causes bad odors, 

all these things are caused with the 

contamination of the air… this problem is 

presented when the contamination of the 

channels covering up the limit of the ditch. 

Causes: the litter is one of the most obvious 

causes of this event, this garbage throw it 

DC I 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

192 

 
into the water through will not continue its 

natural trajectory. 

Effect: the effect of this problem is the 

overflow of channels, strange odors and it 

attracts much gnat. 

The possible solutions are: number 1, reduce 

contamination, number 2, clean every day all, 

number 3, changing the toilets. Thank you 

for your attention. 

32 T:  Ya salió el grupo de Elkin, ¿Quién más?  I 

33  Next group    

34 Daniela  Good morning guys, my group is conformed 

by (not clear) and my person… 

The problem is that drugs are affecting young 

people all days because this cause addiction 

to them, this problem is in our society 

presented always because we can see young 

people smoking and doing some other things, 

it  depends on the dress too because they 

dress strange. 

Causes: one of the most important causes is 

the lack of familiar affection, this is a big 

cause because the people feel alone and they 

continue with the drugs, lack of education for 

part of the parents and recognize when the 

problem is presented, there are also economic 

causes that spread the gangs which are 

poverty and unemployment.( the bell rang) 

The effects: drugs cause negative effects, 

physical effects because people hurt 

themselves, there are psychological effects 

too and can cause problems in the society, it 

generates criminal violence too because 

people sometimes hurt others to get the 

drugs. The causes are violence, social 

affection and the insecurity in the 

community.  

DC I 
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Appendix 22 Analisis of the power point presentations Group 1 

THE EXCESSIVE POLLUTION OF WATERS AND SOILS   Identification of a problem 

affecting the community 

OUR PROBLEM IS THE EXCESSIVE POLLUTION OF 

SOILS AND WATERS. PEOPLE DO NOT HAVE 

SUFFICIENT KNOWLEDGE OF THE FACTS THAT 

AFFECT OUR ENVIRONMENT 

Use of lexis and grammar 

signaling problematic situation 

I AM GOING TO SHOW  THE RESULTS OF  A SURVEY 

FOR THE COMMUNITY IS TO GIVE ACCOUNT OF THE 

TERRIBLE CONSEQUENCES OF POLLUTION CAN CAUSE  

Confusing part.   

 

Awareness of the effects of the 

situation 

CAUSES  

Contamination occurs because we local residents throw waste 

into the street causing odors that affect our health. Also for: • 

Domestic solid waste • industrial solid waste • excess fertilizer 

and chemicals • logging • burning • trash • Carbon monoxide 

from vehicles • sewage drains or polluted the sea or rivers 

Sometimes lacks resources to 

express causes 

Lack of knowledge of 

conventions (bullets start in a 

new line) 

Clear markers missing 

EFFECTS  

As you increase the power of man over nature and new needs 

arise as a result of life in society, the environment around it 

increasingly deteriorates. Contamination can arise from certain 

manifestations of nature (natural sources) or due to the different 

production processes of man (anthropogenic sources) that make 

up daily life activities. however these are the more affecting 

Confuses causes and effects. 

 

Wrong connector 

Punctuation and capitalization 

problems 
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environment: Impairs increasingly our planet Endangers the lives 

of plants, animals and people Generates physical damage to 

individuals Becomes a non-consumable water In contaminated 

soil is not possible seeding The animals would feel bad in that 

environment We would cause respiratory disease  

 

Organization problems 

Sentence construction 

 

POSSIBLE SOLUTIONS  

The citizens must take more awarness of the problem, demand 

respect for the envioroment and do not contribute to their 

deterioration the contribution of citizens individually can be very 

large in some repects:  

Spelling and collocations 

 

 

Awareness of own role 

• Do not dispose of garbage and cuaste on the 

street or anywhere 

Editing needed 

• Eradicate higly pulliting habits how to make 

despositions on the street or in park and gardens 

Spelling and syntax 

problems 

• Educate the public througt schools and media ( 

T.V, radio, newspapers  

• Respect to the envioronment and the elamination 

of customs of environmental pollution 

Spelling 

Relevant solutions 

Editing needed 

   

Completud Tiene enunciación del problema, las causas, consecuencias y 

soluciones 

5 

Marcadores Anunciación clara de cada etapa 3 

Conectores y 

puntuación 

Las conjunciones y conectores están bien utilizados y la 

puntuación es adecuada y correcta 

3 

Clarity and 

coherence 

La información en cada sección es clara y coherente 4 
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Gramática Uso de should e imperativo 

Expresiones que indiquen problemas 

 

4 

Competencia 

ciudadana 

Awareness of problems 

Seeing own responsibility in solving the problem 

Pertinent solutions 

 

5 
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Appendix 23 Analisis of the power point presentations Group 2 

Street contamination 

The problem 

• people indiscriminately throw garbage on 

the ground without taking account the 

environmental impact that this may generate. 

 

Identification of a problem affecting 

the community 

 

Makes use of suitable markers  

Causes 

• One of the main causes is the lack of 

environmental awareness that exists in people 

and this leads them to commit acts like throw trash 

on the street. 

• people do not love nature, do not respect 

the environment, and not love life 

Lack of markers for expressing 

causes  

 

Identification of causes 

 

Punctuation and capitalization 

problems 

 

 

Effects 

• The contamination has damaged the 

ecosystem, in the life of man, animals and plants. 

Human activities, progress and the intention of 

improving the living conditions are the main causes 

of environmental contamination that the planet is 

suffering. In turn, the effects of this action have the 

same man. 

• The fauna living on earth is the one that has 

suffered pollution. Because of pollution actions, 

intentional or not, many species are endangered. 

Awareness of the effects of the 

situation 

The effect is not directly related 

with the problem 

 

Causes in the place of effects. 

 

Editing needed. Not clear. 

 

The effect is not directly related 
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with the problem 

. 

Lack of markers for expressing 

effect  

 

 

 

Possible solutions 

• ecological education to make people aware 

of the great problematic that is littering the ground. 

• stop throwing debris into the street. 

• recycle our garbage properly to avoid 

excess waste in our homes. 

• clean the street to avoid this garbage make 

us sick 

 

Evidence of relevant solutions that 

address the causes of the macro 

problem, but not the ones of their 

street pollution. 

 

Lack of markers for starting to name 

the solutions   

 

Punctuation and capitalization 

problems 

 

 

 

   

Completud Tiene enunciación del problema, las causas, 

consecuencias y soluciones 

5 
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Marcadores Anunciación clara de cada etapa 2 

Conectores y 

puntuación 

Las conjunciones y conectores están bien utilizados y 

la puntuación es adecuada y correcta 

2 

Clarity and 

coherence 

La información en cada sección es clara y coherente 2 

Gramática Uso de should e imperativo 

Expresiones que indiquen problemas 

 

3 

Competencia 

ciudadana 

 3.5 
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Appendix 24 Analisis of the power point presentations Group 3 

PROBLEM 

the problem is that the street where I live there is a 

canal nearby, where they face stagnant wastewater to 

cause bad odors and mosquitoes and the community 

take the accumulation of waste and this does not 

leave the water running. 

Identification of a problem 

affecting the community 

Use of lexis and grammar 

signaling problematic 

situation 

 

Causes 

Accumulation of organic and inorganic residues in 

the channels 

• -the bad attitude of the community by 

putting garbage in the canal. 

Faulty use of bullets 

 

 

Identification of cause 

EFFECTS 

• Diseases by mosquitoes that have 

habitat in the channel by the accumulation of 

waste 

• Infections canal pollution 

• Bad odors in the environment for the 

accumulation of garbage 

 

 

 

Identification of effects 

 

 

Faulty syntax 

POSSIBLE SOLUTIONS 

• some of them may be…. 

• *Cleaning campaign wastes are in 

and around the channel 

• * Fumigation in the areas around the 

canal and in the community by the plague of 

mosquitoes that generates waste 

accumulation     

 * Environmental workshops with the community to 

foster and maintain a healthy                                                                                                                         

 

Use of bullets can be 

improved 

Punctuation problem 

 

Preposition  
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Incomplete sentence 

Solutions address 

prevention and also 

measures to alleviate 

consequences 

 

 

Completud Tiene enunciación del problema, las causas, 

consecuencias y soluciones 

5 

Marcadores Anunciación clara de cada etapa 5 

Conectores y 

puntuación 

Las conjunciones y conectores están bien 

utilizados y la puntuación es adecuada y 

correcta 

4 

Clarity and 

coherence 

La información en cada sección es clara y 

coherente 

5 

Gramática Uso de modales y/o imperativos 

Expresiones que indiquen problemas 

 

5 

Competencia 

ciudadana 

 5 
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Appendix 25 Analisis of the power point presentations Group 4 

 

WHAT IS THE PROBLEM? 

CONTAMINATION HEARING: 

This problem occurs every day in the community of Santa Fe 

neighborhood because of a canteen located on the edge of the 

road. in previous years was higher hearing contamination and 

inconvenience of the people around was rising daily, the owners 

of these bars this calamity did not care. Although at first the 

idea of these bars was the economic satisfaction of its owners, 

has become in some way uncomfortable and annoying for its 

neighbors because it is a violation of their right to peace and 

prevent them from carrying out their daily tasks. 

 

 

Identification of a problem.  

Problem of lexis: they do not 

know how to name it. 

 

They contextualize it.   

 

Capitalization 

 

 

Correct connector 

 

Syntax problem 

CAUSES 

 The major causes of auditory contamination 

are: 

 1. Constant exposure  to this noise  

 2. Loss of the sense of hearing the truth is that 

the consequences of noise pollution are not only 

physical but also bring psychological and physiological 

consequences among the first we have  

 3. Dilated pupils  

 4. Rapid flickering  

 5. Respiratory agitation  

 6. Rapid heartbeat and palpitations 

 

Appropriate introduction to 

causes. 

They are unable to identify 

possible causes: cultural 

issues, lack of authority 

control, lack of respect for the 

rights of others 
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Punctuation problems 

 

 

Students confuse causes with 

consequences.  

 

 

EFFECTS 

 

 The effects that brings this problem are:  

 1.Theft, community conflicts towards producing 

a lot of insecurity and nervousness in the sector.  

 2. Another effect that may contribute noise 

pollution negatively is because the intensity of the noise 

could affect the ears. 

 3.Generates stress and deconcentration because 

the noise annoys people In the community. 

 4.Affects concentration, effectiveness and 

productivity in the human. 

 5.In the extreme cases, you lose the hearing, 

mental health deteriorate and increase nerve diseases. 

They make use of negative 

expressions that show effects.  

 

There is an emergent use of 

connectors.  

 

Lack of parallel forms to 

introduce the problems 

POSSIBLES SOLUTIONS 

 Dialogue in a good way with the owner of the 

establishment to decrease and volume of sound 

equipment for the community not to inconvenience 

Collect signatures to demonstrate the dissatisfaction of 

the people in the sector. 

There is a lack of markers.  

Syntax and punctuation 

problems 

Peaceful and collective 

solution. 

Awareness of the rights of 

people to defend their rights. 

Lack of awarenesss of the 
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possibility of using the 

authority or lack of authority 

in the city. 

 

Category Analisis Final Mark 

Completud Tiene enunciación del problema, las causas, 

consecuencias y soluciones 

5 

Marcadores Anunciación clara de cada etapa 4.5 

Conectores y 

puntuación 

Las conjunciones y conectores están bien 

utilizados y la puntuación es adecuada y 

correcta 

3.5 

Clarity and 

coherence 

La información en cada sección es clara y 

coherente 

4 

Gramática Uso de modales y/o imperativos 

Expresiones que indiquen problemas 

 

4 

Competencia 

ciudadana 

 4.5 
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Appendix 26 Analisis of the power point presentations Group 5 

My Neighborhood  The title does not reflect the 

problem 

What is the problem?  

The problem is that my neighborhood is very small, and 

there are very few houses, and very few people live, and this 

makes my neighborhood usually this alone.  

And all people that live in my neighborhood have a car and 

this makes the neighborhood more attractive. 

Emerging use of lexis and 

grammar to present the situation.  

Lack of clear identification of 

problem: security 

Where does it occur?  

Santa Barbara Neighborhood 

Identification of the problem  

What are the causes?  

Due to the loneliness in my neighborhood, we are some 

problems: 

 My neighborhood is very small  

 My neighborhood is far from the urban area  

 The people do not know very well  

 The houses remain alone  

 The streets are very dark in the night  

 The police do not want to collaborate with the 

problem  

Makes use of markers (bullet 

points) to list the causes  

 

The errors made don‟t hinder the 

meaning  

 

Identification of causes 

 

 

 

What are the effects of this problem in my neighborhood?  

As a result, the people have suffered many robberies lately, 

and this affecting the tranquility of my neighborhood, 

Makes a good use of markers to 

show effects  
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because people do not go quiet to work, and many women 

have given up her job to care for your home, as this problem 

also affects the household economy.  

Identification of effects, not just 

the evident and observable one. 

Possible solutions  

One way to reduce the insecurity is:  

 Putting a command immediate attention in the 

neighborhood (CAI)  

 Do activities that meet more people are  

 Brightening night over streets  

Tried to express solutions, but 

stated the in singular  

 

 

Syntax problems 

Is legal post an C.A.I. in the neighborhood?  

According to the resolution No. 00913, 2009:  

The main purpose of the CAI is continuous contact with the 

community in order to prevent crime and misdemeanor, 

citizens meet the requirements on security and peaceful 

coexistence through efficient and timely use of the available 

items and applicable technological means. On this basis… 

putting a C.A.I it is totally legal and possible.  

 

Expanded the information  

Word for word translation from 

Spanish 

 

They resort to the legal norms 

to propose a solution. 

Awareness of their rights as 

citizens to security. 

 

 

Completud Tiene:enuncianciación del problema, las causas, consecuencias 

y soluciones 

5 

Marcadores Anunciación clara de cada etapa  

Conectores y 

puntuación 

Las conjunciones y conectores están bien utilizados y la 

puntuación es adecuada y correcta 

4.5 

Clarity and La información en cada sección es clara y coherente 3.5 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

206 

 
coherence 

Gramática Uso de should e imperativo 

Expresiones que indiquen problemas 

 

4 

Competencia 

ciudadana 

Awareness of problems 

Seeing own responsibility in solving the problem 

Pertinent solutions 

 

5 
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Appendix 27 Slides Group 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CITIZENSHIP COMPETENCE & ENGLISH LANGUAGE LEARNING 

208 

 

Appendix 28 Slides Group 2 
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Appendix 29 Slides Group 3 
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Appendix 30 Slides Group 4 
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Appendix 31 Slides Group 5 
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Appendix 32 Student 1’s diary 

Diary from Student1, page 1 
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Diary from Student1, page 2 
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Diary from Student1, page 3 
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Diary from Student1, page 4 
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Diary from Student1, page 5 
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Appendix 33 Student 2’s diary 

Diary from Student 2, page 1 
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Diary from Student 2, page 2 
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Diary from Student2, page 3 
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Diary from Student2, page 4 
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Diary from Student2, page 5 
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Appendix 34 Student 3’s diary 

Diary from Student 3, page 1 
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Diary from Student 3, page 2 
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Diary from Student 3, page 3 
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Appendix 35 Student 4’s diary 

Diary from Student 4, page 1 
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Diary from Student 4, page 2 
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Diary from Student 4, page 3 
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Diary from Student 4, page 4 
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Appendix 36 Student 5’s diary 

Diary from Student 5, page 1 
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Diary from Student 5, page 2 
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Diary from Student 5, page 3 
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Diary from Student 5, page 4 
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Diary from Student 5, page 5
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Diary from Student 5, page 6 

 

 


