
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

© 2021 Yeisy Vanessa Maldonado Ramirez 

 

 

 

 

 

 

 



2 

 

TEACHING OF READING IN A BILINGUAL SETTING: EXPLORING THE STRATEGIES 

SPANISH AND ENGLISH TEACHERS USE TO TEACH READING 

 

 

 

BY 

YEISY VANESSA MALDONADO RAMIREZ 

 

 

 

RESEARCH PAPER 

Submitted in partial fulfillment of the requirements for the degree of MAGISTER EN LA 

ENSEÑANZA DEL INGLÉS in the Instituto de Idiomas, Universidad del Norte, 2021. 

 

 

 

Barranquilla, Atlántico 

Colombia 

 

 

 

Master’s Research Paper Director 

 Kathleen Anne Corrales, M.A



3 

TEACHING OF READING IN A BILINGUAL SETTING 

 

 

 

 

 

 

AFFIDAVIT 

 

I, Yeisy Vanessa Maldonado Ramirez, hereby declare that this master’s thesis has not been previously 

presented as a degree requirement, either in the same style or with variations, in this or any other 

university.  

 

 

 

          

YEISY VANESSA MALDONADO RAMIREZ 

 

 

 

 

 

 

 



4 

TEACHING OF READING IN A BILINGUAL SETTING 

Abstract 

This study aimed to identify the reading strategies used by both Spanish and EFL primary 

teachers in two bilingual schools in Colombia and to analyze if those strategies significantly vary 

between them. Data were examined from an interpretive qualitative stance and gathered through 

document analysis and interviews. Results evidenced that at the beginning of the lesson, Spanish 

and English teachers use similar strategies such as asking questions, showing students the cover 

of the book, and asking students to make predictions. Both types of teachers also do read-aloud 

activities, ask questions, and focus students’ attention on the vocabulary of the text while 

reading. At the end of the lesson, Spanish and English teachers often assign individual activities, 

encourage their students to ask questions, ask students’ opinions about the text, and give 

suggestions to their students about how to improve. When comparing the strategies, there are 

some aspects that vary. English teachers told students which skills they would be working with 

in class, employed activities that draw students’ attention to sounds, and taught students how to 

locate specific information in the text with graphic organizers. However, there are more reading 

strategies that are not used by these teachers which may help students to improve such as 

analyzing text structure and doing peer-learning activities. It is recommended that these teachers 

show students how to use these and other strategies on their own since explicit instruction of 

reading strategies is crucial if teachers want students to have better comprehension levels. 
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Chapter 1. Introduction 

Childhood is a significant stage because in this period, children receive instruction that 

often will determine their success in their academic life. Furthermore, students get a lot of 

information in many subjects that will become the foundation to continue developing knowledge 

during all their lives and that will determine their academic achievement. One of the skills that 

needs special attention during childhood and throughout life is reading. Students need reading 

competences in all the educational levels, in primary, high school, and even the university 

because in academia, everything is based on reading.  Primary school teachers have an important 

role in this process since they help students to develop those skills and competences that support 

lifelong learning processes. This is even more true for students who are learning how to read in a 

foreign or second language. Teaching EFL/ESL students to read in a foreign language takes time 

and dedication because teachers need to teach punctuation, intonation, reading strategies, and 

critical thinking, all of them fundamental for students to make sense of the information they 

receive and to improve reading comprehension.  

According to Lee (1969), there are two general categories that define reading. The first 

one has to do with the mechanical part of reading: decoding symbols, saying words, phrases, 

among others. The second aspect includes making sense of those symbols, identifying the 

author’s purpose, and tying the text to the reader by giving personal opinions, and understanding 

through experience the other people’s world and way of thinking. The author states that the real 

objective of the mechanical part of reading is so that the second part, what he terms as “true 

reading” (i.e., making sense of the symbols), can take place and points out the necessity to pay 

attention to this second stage at the primary school level. Therefore, it is crucial that both 
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teachers and students be aware of the significant impact that reading has on the educational path 

and work hard to improve this skill.  

Developing good reading comprehension skills is a challenge for students. This can be 

seen on a small scale when assessing reading in the classroom, and it has been observed in the 

results of large-scale tests such as SABER or PISA in Colombia. The Programme for 

International Student Assessment Test (PISA) assesses the ability of 15-year-old students to use 

their knowledge and skills in math, reading, and science in order to face real-life situations. In 

the 2019 results of the PISA tests, Colombian students had a lower reading performance than the 

average of the 37 countries that are part of the Organization for Economic Co-operation and 

Development (OCDE). According to these results, 50% of the students reached level 2 in reading 

competences which means that they can identify the main idea of a text, find specific information 

based on explicit criteria, sometimes complex, and can reflect about the author’s purpose when 

they receive specific instruction (PISA, 2018). However, this level means that those students 

have difficulties comprehending lengthy texts, dealing with concepts that are abstract or 

counterintuitive, and establishing a distinction between fact and opinion, all skills that are 

essential for higher-level comprehension of texts. Almost 40% percent of the students were low 

achievers in all three subjects, which is a large number of students (PISA, 2018).  

SABER 11 is a large-scale test applied by the Colombian government to all eleventh-

grade students with the objective of measuring basic competences in five components: math, 

social science and citizenship, natural science, English, and critical reading (ICFES, 2019). It is 

mandatory to present this test to finish high school and have access to undergraduate studies. The 

results of this exam show that in 2018, the average reached by Colombian students in critical 

reading was the highest percentage achieved, with 93% falling in the desired levels (ICFES, 
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2019). This result has stayed consistent since 2015.  However, an article published in an 

important Colombian magazine reports that experts are still concerned about this skill in light of 

a study in which new Colombian university students show a marked weakness in critical reading 

(“Por Qué los Estudiantes Colombianos,” 2016). Additionally, an expert on the topic argues that 

Colombia is not advancing sufficiently in critical reading because the results on the 2018 PISA 

test are exactly the same as those in 2006 (“Mala Compresión Lectora”, 2019).   

When looking at the results of these two standardized exams, it is evident that the reading 

skills of Colombian students need to be improved, since, in general, they have difficulties 

understanding and making sense of written texts. Because of the importance of teachers to the 

achievement of students, which researchers have found to be significant (Aaronson, Barrow, & 

Sander, 2007), studying what teachers do in the classroom is essential for student improvement. 

As Lopera Medina (2013) affirms, teachers are better prepared to assess and work on student 

processes when they analyze the application of reading strategies in the classroom, student’s 

participation, and engagement. Therefore, it is necessary to examine what is being taught in 

schools and the strategies that have been implemented by teachers in order to have better insight 

into the topic.  

In 2004, the Colombian Ministry of Education designed the program “Colombia 

Bilingue” for all the schools in the country because of the need to educate students with 

competences, knowledge, and abilities to face the global market and the changing world 

(Ministerio de Educación Nacional, 2005). The development of this program was a catalyst for 

institutions which have included in their curriculum the learning of English as a foreign language 

and some have implemented methodologies such as content and language integrated learning 

(CLIL), content-based instruction (CBI), and English mediated instruction (EMI), which 
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combine language and content learning and are often used in bilingual settings. Therefore, this 

program has raised an interest for the creation of new bilingual schools or to make bilingual 

programs in schools that already existed. Since the creation of this program, bilingual schools 

have increased in the country (De Mejía, 2006).  

The aforementioned brings to the forefront the fact that a great number of primary and 

secondary students are not only receiving instruction in Spanish but also in English; therefore, 

students develop reading and reading comprehension skills in both languages. Since reading is 

such an essential skill, and it is one that Colombian students struggle with (according to the 

results of standardized exams), the question emerges as to whether the development of reading 

skills in both languages is a process that is mutually supportive or if it is carried out 

independently with little connection. For that reason, an analysis should be done to look at the 

strategies teachers are implementing in both the Spanish and English classrooms to see if these 

teachers in schools could work together to improve students’ reading development in both 

languages. In my experience, it is very unusual that teachers in these different areas talk to one 

another to assess their students’ progress, and if they do, it is not with the objective of improving 

instruction. Furthermore, teachers in EFL programs often receive instruction to not let students 

speak in their mother tongue. Thus, students are often seen as monolinguals and not as 

bilinguals; and, possibly because of this dichotomy, teachers do not work hard to build upon the 

different skills in both languages.  

For the reasons discussed above, this study explored how reading is taught in bilingual 

settings by primary Spanish and English teachers to see if there are similarities and/or differences   

to, ultimately, identify possible ways they can work together. 
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Research Questions 

Because reading is an essential skill in academic life, it is important that research be 

carried out on the instructional practices that are used to develop reading skills in students and 

reach conclusions about their effectiveness in the classroom. For that reason, the main objective 

of this research project is to explore the way primary teachers in Spanish and EFL teach reading 

in a bilingual setting and whether there is a relationship between the two.  This study has two 

main questions to guide it: 

● How do Spanish and EFL teachers teach reading in a bilingual setting? 

● Does reading instruction significantly vary between Spanish teachers and EFL teachers in 

a bilingual setting? 

The expansion of bilingual programs in the country and the low results on national and 

international exams in reading make it necessary to look deeper at this issue. Additionally, not 

many studies have been carried out in Colombia related to the methods and techniques teachers 

are using to teach reading in bilingual settings.  

Setting of the Study  

 To conduct this study, two schools were chosen in Valledupar, a city in the northern coast 

of Colombia. This section describes these schools in general and highlights aspects related to 

primary since this study focuses on this level. 

School 1 

According to the website of the institution, the first school was founded in 1980 as the 

first bilingual school in Valledupar and currently is recognized as one of the best private schools 

in the city. It is certified by institutions such as ICONTEC and ADVANC-ED. It offers all levels 
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of education, preschool, elementary, and high school with approximately 700 students, around 

300 at the elementary level. With regards to its teachers, it has a combination of native English 

speakers and Colombian teachers to support the immersion of the students in both the native and 

foreign language. The subjects in which the students receive instruction in English are: English, 

math, science, IT class and social studies. The classes in Spanish are: ethics, religion, Spanish, 

arts, sports, and workshops. 

The school’s main objective is to educate responsible, committed, and caring citizens 

capable of solving problems and facing the numerous challenges offered by society, and its 

principles are honesty, respect, and service. To do this, it combines two teaching methodologies: 

gradual release of responsibility and blended learning. The former is an approach to move 

instruction from teacher-centered to student-centered and involves classroom collaboration and 

individual work. At the beginning of the lesson, the teacher has a prominent role introducing the 

topic and explaining it to the class (direct instruction), and then the teacher releases that 

responsibility by working with the students (guided instruction), assigning collaborative work 

(collaborative learning), and finally by students working individually (independent practice) (see 

Fisher & Frey, 2007). 

The second approach, blended learning, promotes opportunities to work with technology 

with online educational material but also in the classroom having direct contact with teachers. To 

encourage reading practices, the school uses Scholastic, an online platform with all types of 

literature and readings at different reading levels that allows students to choose texts and books 

according to their preference. 

There are also school policies to boost reading practices such as requiring teachers to 

assign a book per week and assess the reading by doing an activity in class, a quiz, or another 
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activity. This platform allows teachers to differentiate instruction according to the students’ 

Lexile level and can also keep track of the time students take to read and whether they use the 

platform or not. 

School 2 

The second school where this project will take place was established in 1953 as a private 

school whose main purpose is to offer quality education to all its citizens. In 1976, it was 

purchased by another person, and since then, this person has worked to instill the principles of 

justice, solidarity, and participation in its academic community in order to form citizens with the 

necessary abilities to face the global market and to contribute to society with innovative ideas. 

Currently, it is a bilingual school, and it is certified by ICONTEC and EFQM. It also is working 

to enhance English skills in the community, and it has a collaboration agreement with 

Universidad del Norte to achieve that purpose.  

The school offers all levels of education, including preschool, elementary, and high 

school. There are around 500 hundred students in the elementary section. The students receive 

instruction in English in the following subjects: science, social studies, English, and religion. The 

classes in Spanish are math, Spanish, Language Arts, sports, music, and art. There also is a 

native English speaker in the school that supports the immersion of the students in the foreign 

language. The institution employs bilingual professionals in teaching English and has selected 

Content Language Integrated Learning (CLIL) as its main teaching approach in the classes 

taught in English. CLIL is an educational approach that is used to teach and learn both language 

and content where these two elements have an important and integrated role in the teaching and 

learning process (Coyle, Hood & Marsh, 2010). 
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To boost reading in the institution, students have an online platform called “MyOn.” 

Through this educational strategy, the school administrators and teachers promote extensive 

reading and encourage their students to read as many books as possible and about topics they 

like. The school also has in place summer contests to motivate the students to read. The platform 

also gives the students the opportunity to choose their reading according to the topics they like 

and their Lexile levels. 

Organization of the Thesis 

This research project is structured into six chapters. This first chapter introduces the 

project and research problem, the research questions, and the general setting of the study. The 

second chapter presents the theoretical framework which discusses the key constructs of reading, 

teaching strategies, and the teaching of reading in the first language and in a foreign language. 

The third chapter discusses how the research project was executed, including the main paradigm 

of the project, the methodology, the design, and data collection instruments and procedures. It 

also includes information about the participants, how the data was analyzed, and how the project 

was carried out ethically. The fourth chapter details the results of the study, and the fifth chapter 

presents the discussion where the way both Spanish and English teachers in these contexts teach 

reading is explained and analyzed. To do this, the data was triangulated from the lesson plans of 

the teachers and the answers of the interviews. Finally, the sixth chapter draws some conclusions 

and gives recommendations for future research. 
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Chapter 2. Theoretical Framework 

One of the skills that is important for young children to develop and which becomes 

indispensable to foster other skills is reading because through reading students can improve, 

learn, and discover new things on their own. Teachers are directly involved in this process since 

they are the ones in the schools guiding students in this learning process. Currently, there are 

many bilingual schools in Colombia where students need to learn how to read in Spanish as their 

first language and in English as a foreign language, and the strategies used by teachers are 

decisive to help them reach this objective successfully. Therefore, in this chapter, the key 

constructs of reading, teaching strategies, and the teaching of reading in the first language, and in 

a foreign language, are reviewed. It is also considered important to analyze how Spanish and 

EFL teachers teach reading in a bilingual setting and if reading instruction significantly varies 

between both.  

Definition of Reading 

Because academics have different points of view on what reading entails, there is not a 

single definition of reading. Lee (1969) defines reading as an ability that comprises two linked 

processes and refers to them as “the mechanical or superficial part of reading and the significant 

part of reading” (p. 203).  The first is related to letter identification, decoding symbols, phonics, 

and spelling patterns, and the second is associated with making meaning of those symbols and 

having a deeper understanding of the printed word. Similarly, to Lee’s definition, according to 

Hoover and Gough (1990), reading is a combination of two elements: decoding and text 

comprehension, in which three language cue systems, graphophonic, syntactic, and semantic are 

involved. As the graphophonic and syntactic cue systems expand, the purposeful attention given 
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to those systems decreases, and, consequently, it is easier to make meaning of the text. 

Additionally, Alyousef (2006) expresses that reading is an “interactive process between a reader 

and a text which leads to automaticity or (reading fluency). In this process, the reader interacts 

dynamically with the text as he/she tries to elicit the meaning” (p. 144). Thus, reading is an 

active process between the reader and the text where the reader is in a constant search for 

meaning.  

All of the aforementioned authors analyze reading from an interrelated point of view and 

explain reading as a dual process where two characteristics are the main components. However, 

other researchers argue that the definitions given above do not include some mental and 

cognitive processes that play an important role when reading.  For example, Goodman (1967) 

defines reading as a “psycholinguistic guessing game” which implies a relationship between 

thinking and language. He argues that skilled reading is not a consequence of the recognition of 

all components, but it is a result of the ability to select the necessary cues to produce the right 

guesses. He highlights that anticipating what has not been seen in the reading is just as important 

as anticipating what has not been listened to.   

Additionally, Grabe and Stoller (2013) acknowledge that reading comprehension is a 

convoluted skill because it requires many processes that work efficiently at the same time to 

understand what is read and that every person reads with a different intention, making it more 

difficult to define. They point out that most people develop a certain type of proficiency in this 

skill but that it is not generally well understood, nor is the cognitive achievement that it entails. 

These authors highlight some relevant aspects of reading as a skill that requires more than the 

recognition of words, patterns, sounds, or interpretation of the text. They explain that reading 

comprehension is a complex ability that is developed over time and give five reasons why some 
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definitions about reading are not complete. First, many definitions do not take into account the 

fact that people read for different reasons, and for each, a variety of skills and strategies are 

required. Second, the definitions do not point out the diverse criteria that describe fluent reading, 

and they do not mention all the processes that work synchronously to build the reading 

comprehension abilities that are thought of as reading. Another reason why the traditional 

definitions of reading are lacking is that they do not show that reading is a cognitive process that 

occurs under time constraints which are important to study because this information is vital to 

have insights about how this ability works for fluent readers.  Fourth, they do not reveal how the 

ability to understand texts varies when a reader is proficient in a second language. Finally, they 

do not relate the reader to the social context where the activity is carried out or the different 

circumstances in which a text can be understood and used for different purposes. Thus, these 

authors call for a wider definition in order to understand the reading process. 

The definition of reading also depends on the theory of education. According to the 

sociocultural theory, learning is a mediated process influenced by social and cultural 

circumstances (Lantolf & Thorne, 2006). Some authors that support this point of view, such as 

Commeyras and Ketsitlile (2013), believe that reading is a cultural invention that demands the 

brain to make instant connections and processes. They also state that being a reader requires 

cognitive, social, and cultural dimensions. The sociocultural aspect plays a key role in the 

learning process, in general, and also in understanding how people read. Rosenblatt (1969) 

argues that reading for meaning happens due to a negotiation between the reader, the text, and 

the sociocultural or personal context. Thus, teachers are fundamental in helping students to 

develop reading comprehension skills. Having the opportunity to interact in the classroom and 

receive instruction from teachers allows students to communicate, to ask for clarification, and to 
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improve learning practices. Because of the aforementioned, in the present study, all the ways of 

teaching in L1 and L2 are going to be taken into consideration since teachers may have different 

points of view of reading.  

Components of Reading 

As mentioned earlier, reading is a combination of different elements, so for young 

learners to become readers, they have to develop skills such as phonological awareness, 

alphabetic knowledge, vocabulary, fluency, and comprehension (Snow et al., 1998), each of 

which will be described in this section. Since Spanish and English are different languages, when 

discussing the teaching of reading in Spanish as a mother tongue, the terms phonetic and 

alphabetic are used interchangeably. However, in teaching reading in English they are considered 

to be different. 

Phonological Awareness 

According to Jongejan et al., (2007) “phonological awareness refers to the ability to 

understand the sound structure of a language and includes the ability to segment speech into 

phonemes and the abilities to detect and manipulate phonemes” (p. 836). Lu and Hu (2019) 

define phonological awareness as the ability to identify the different sound elements of a spoken 

word which can be measured by assigning different activities such as matching, rhyming, 

segmenting, blending and isolating. Stahl and Murray (1994) support this definition, describing 

phonological awareness as the knowledge of the different sounds of a spoken language that can 

be focused on with activities such as rhyming, matching beginning sounds, and counting the unit 

of sounds in a word. Bryant and Bradley (1985) point out that students’ accomplishment in 

rhyme and alliteration activities is connected to reading age in young children, and it can indicate 

or anticipate students favorable or unfavorable outcomes in the learning to read process. Many 
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studies have shown the relation between phonological awareness and success in reading 

(Liberman et al., 1974; Juel, 1988; Mann, 1984).   

Gersten and Geva (2003) state that research has shown that both English language 

learners and native English speakers have similar ways to foster pre-reading and phonological 

awareness skills. These skills play a relevant role for both native English speakers and language 

learners. Studies applied to second language learners in the United States have shown that 

phonological awareness can play a similar role in the first and second language development of 

reading skills (Dixon, 2010).  

Alphabetic Knowledge  

According to Levy et al. (2006), to be able to read, a child should “understand more than 

the phonological structure of the language and its grapheme-phoneme correspondences. Writing 

systems have specific conventions that govern the visual and orthographic aspects of print” (p. 

64). They explain that even when the English alphabet has only 26 letters that can be put together 

to form words, there are orthographic restrictions that regulate what letter combinations can be 

made to form words: for example, that words should have a vowel and they usually involve both 

vowels and consonants. They argue that before children can read, they need sufficient knowledge 

about visual and orthographic aspects of the English writing system. Furthermore, Kim et al. 

(2010) argue that alphabet knowledge is one of the most important skills in literacy acquisition 

of languages that have alphabetic writing systems.  

Dodd and Carr (2003) affirm that letter recognition is one of the fundamental skills of 

learning how to read. They consider that children become literate when they have enough 

exposure to print and when children see people around them interacting with print in their social 



23 

TEACHING OF READING IN A BILINGUAL SETTING 

lives, then, with a little help and support, they develop a logographic stage of literacy where they 

can identify words and familiar logos.  

 Treiman et al. (1998) applied multiple regression analysis to test the idea that the 

learning of letter names influences the learning of letter sound and other factors that could be 

related. They found that students use their knowledge of letter names when learning the letter’s 

sound; therefore, children’s ability to learn letter sounds is affected by the properties of letters’ 

names. They also point out that English letters, for example, contain clues that help children 

make the sound, which children use involuntarily to understand that the letter’s name and the 

sound have a relation.  Tortorelli et al. (2017) argue that letter name knowledge provides 

teachers important information about where to start instruction if students have had contact with 

early literacy and which aspects a student will need to reinforce to benefit from phonics 

instruction and begin reading at the end of preschool. 

Vocabulary 

Research has shown that continuous and purposeful exposure to vocabulary enhances the 

proficiency of vocabulary skills (Sylvester et al., 2014). However, Schmitt (2000), warns that 

words are not learned immediately, but rather vocabulary is acquired through a variety of 

exposure. This cumulative nature of vocabulary can be manifested in different ways because 

there are various degrees of knowing a word. Understanding a word while reading or listening is 

known as receptive knowledge and when learners are capable of using those words while 

speaking or writing is recognized as productive knowledge.  

Hunt (2010) reviews four procedures that can give insights to teachers about how to help 

children to develop vocabulary: direct instruction of vocabulary, learning words from context, 

learning words from dictionaries, and morphological problem solving. He considers that direct 
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instruction of vocabulary is often necessary because teachers need to teach academic words for 

specific purposes and to elaborate on new words found in readings. The author explains that it is 

even more beneficial to teach and learn words in context, but learning words autonomously is 

also achievable for fluent readers. For students that have low reading comprehension skills, he 

believes that it is not possible to make the necessary inferences to acquire new vocabulary. He 

also states that proper age dictionaries may help children to develop vocabulary skills because 

the language is more accessible to students, but teachers should encourage students to use them 

in an enjoyable way. Finally, he argues that “just as phonemes are the basic units of sound within 

words, morphemes are the basic units of meaning” (p. 38) and that knowing affixes and roots of 

words can help students to understand the meaning of unfamiliar words.  

Vocabulary skills also play a relevant role while learning to read in a second language. 

Lervag and Grover (2010) declare that developing appropriate reading comprehension skills is 

fundamental for language learners’ academic education and to be actively involved in society. 

They observe that “linguistic comprehension refers to the process involved in understanding 

words and the text they compose” (p. 612) and note that second language learners might face 

reading comprehension difficulties because they have a less control over of the target language 

which could hinder their linguistic comprehension. 

Fluency 

Fluency is one aspect of reading that is directly related to comprehension, it has three 

main components: accuracy, automaticity and prosody (i.e., the rhythm and intonational aspect 

of language). Each of these is fundamental because insufficient fluency skills can hinder reading 

comprehension. Without accurate comprehension the reader can misunderstand the intended 

meaning or purpose of the text. Also, poor automaticity impedes comprehension and poor 
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prosody can cause confusion due to the wrong interpretation of words or expressions (Hudson et 

al., 2005). Furthermore, Rasinski (2012) expresses that research has found correlations between 

reading rate and comprehension and for that reason many schools and teachers have focused on 

speed and have left the other aspects of fluency aside. He argues that instruction that is only 

focused on speed without considering meaning is wrong. He defines fluency as “reading with 

and for meaning” (p. 517).  

According to Rasinski et al. (2009), fluency is a skill that is mastered through 

independent reading or repeated practice. Often accomplished readers are able to manage reading 

fluency through independent reading and can reach higher levels of fluency while struggling 

readers need to practice fluency by repeating passages because it helps them to improve rate, 

accuracy, and comprehension. The National Research Council (Snow et al., 1998) categorized 

fluency as one of the key aspects to develop reading skills and recommended that in the early 

grades independent reading should be fostered by providing materials and resources selected, 

considering individual interests of students to motivate them, having low frustration levels, and 

fostering independent practice. It is suggested that a daily guide or supported material should be 

provided to check improvement and promote advances in the students.  

Comprehension 

Reading skills go beyond decoding letters and words; it is related to the ability to 

comprehend a text, which is the main objective of all reading activities (Mahdavi & Tensfeldt, 

2013). Nation and Angell (2006) explain that for reading comprehension to be attained “words 

need to be recognized and their meaning accessed, relevant background knowledge needs to be 

activated and inferences must be generated as information is integrated during the course of 

reading” (pp. 77-78). Garcia et al. (2013) argue that learning to read comprehensively is a 
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difficult task because it requires that processes such as the recognition of letters and words be 

automatized so the cognitive resources can focus on the development of meaning and the 

representation of what is described by the text. 

Additionally, Mahdavi and Tensfeldt (2013) highlight that learning to read 

comprehensively is essential because reading becomes more demanding as students progress, 

and it is essential in order to understand course content material. Comprehension involves 

abilities such as locating information in a text and recognizing its structure, predicting, and 

confirming the content of the text, making inferences, drawing conclusions, asking and 

answering questions, making connections with personal experiences, and summarizing or 

retelling a story or text.  

However, Williams (2005) argues that there are circumstances that hinder reading 

comprehension that are not related to deficiencies in decoding or fluency skills, and for those 

reasons, scholars have started to admit the need to focus instruction on reading comprehension. 

Mahdavi and Tensfeldt (2013) identified five categories of reading comprehension strategies that 

have improved reading comprehension abilities in students namely peer-learning, self-

questioning, story grammar and text structure, story mapping or graphic organizers and 

vocabulary development. They suggest that poor readers are likely to be passive about books and 

for that reason, the reading comprehension strategies aim to push students to become active 

readers. Therefore, teachers need to motivate students to ask questions about the text, make 

predictions, and connect the reading to previous knowledge, which are all strategies that help 

students to increase their comprehension about texts, especially the struggling readers.  

Reading Comprehension Strategies. Hebert et al. (2016) points out that there are a 

variety of studies that show the importance of teaching reading strategies to improve 
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comprehension. Perry (2013) defines reading comprehension strategies as the tools used by 

students to understand a text and construct meaning and are usually used when something is 

impeding reading comprehension. Another way to see reading comprehension strategies, 

according to the author, is as the resources used by students to deal with problems they face 

while reading. Liao and Wang (2018) highlight that the use of reading strategies not only helps 

students to understand what they read in English but also it improves their reading self-efficacy 

which is the idea that learners have about their own capabilities of control and success in 

learning tasks. The authors also claim that the use of reading strategies reduces learners' anxiety 

levels while reading.   

Perry (2013) explains that there are several taxonomies of comprehension strategies that 

have appeared in the literature. Some authors refer to them as “moves” and other as “elements” 

that help to construct meaning. Many other researchers have tried to classify them. Among the 

classifications the following can be found: general strategies and local strategies, text-initiated 

strategies (text structure and vocabulary), reader-initiated strategies (recalling prior knowledge), 

and interactive strategies (confirming, inferencing) to mention a few. Some of these are 

explained in detail later in the theoretical framework.  

Text Structure  

According to Williams et al. (2014) text structure represents information that is essential 

for reading and comprehending texts. Williams (2005) expresses that many studies have shown 

that instruction that acknowledges text structure improves understanding of texts because it 

involves teaching students to identify the different elements of texts and formulate questions that 

allow them to identify those elements. In this way, they can use that knowledge strategically. 

Hebert et al. (2016) agrees with this idea and explains that instruction in different types of texts 
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is important in primary grades since the skills that are necessary to read and understand 

expository texts are different than the ones required to comprehend narrative texts. Students need 

to understand expository texts because they help them to construct meaning in fourth grade and 

beyond.  Even though some common elements can be found between these two types of texts 

(characters, plot, resolution), they are often not presented in expository texts.  

Furthermore, Meyer and Ray (2011) point out that good readers make mental 

representations of what they read using the structure of the text, making inferences, monitoring 

their progress, and comprehending how the ideas are interconnected. They can do that by 

sequencing, comparing, contrasting, and establishing cause-and-effect relationships. To support 

this process, students can also use top level structures such as templates, graphic organizers, 

outlines, and tree structures.  

L1 Reading 

Reading in the first language is one of the most important skills developed during the 

early school years, and it is of much concern to teach students alphabetic knowledge, letter 

recognition, decoding symbols, and fluency skills in order for them to advance to higher grades 

and understand texts by themselves (Fuchs and Fuchs, 2007). Reading also allows students to 

know the world around them, have access to new knowledge, and be critical about social 

situations. For this reason, developing reading comprehension skills is an aspect that has always 

been a priority in educational settings all around the world, and teachers’ instruction plays a 

fundamental role in this process.  

According to Daly and Kupzyk (2013) there are three key aspects to include in reading 

instruction. First, the reader should understand the purpose or idea of the text. When the reader 

comprehends the intended purpose of the text and answer according to that, it can be said that he 
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or she understood what was read. Second, learning reading to comprehend is a complex process, 

and it requires a variety of interactions with text for this process to succeed. Finally, an important 

aspect of reading instruction is that students enjoy reading and decide to use this skill when they 

have complex tasks or have to solve a problem. However, the authors point out that there is not a 

consensus about how to reach these purposes, meaning that there are many different opinions 

about the methods that can be used to achieve them.  

Chall (1967) explains two ways to teach reading: the code-emphasis and meaning-

emphasis approaches. The former, places special attention on the mastery of the alphabetic code, 

and words are introduced with the purpose to do letter-sound correspondences. It means that first 

students learn the letter sounds and then how to combine those sounds to read words. In the 

latter, the meaning-emphasis approach, attention is focused on meaning and words are taught in 

context, words from texts, without paying attention to spelling patterns or letter-sound 

correspondences. Chall (1967) argues that phonics instruction is vital at the time to teach reading 

since evidence has pointed out that this type of instruction produces better reading speed, word 

analysis, and comprehension in comparison to meaning-emphasis instruction. McGuiness (2004) 

argues that a solid linguistics-phonic program starts by drawing students’ attention to selected 

phonemes by demonstrating them in isolation (/sss/) or by reading stories to children that 

reproduce the sound several times and having students guess the sound. After students can 

identify the sounds by hearing them and can say them in different positions of a word, sounds are 

combined to make real words, and then students can make meaning.  Yopp and Stapleton (2008) 

explain that teachers and adults can help children develop phonemic awareness by drawing 

students’ attention to the phonemic of their first language and purposefully giving them the 

opportunity to use and explore the sounds. One way to do this is by providing a rich language 
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environment where children can play with the sounds using songs, poems and games to raise 

students’ motivation and interest. Another way to do it could be by using tongue twisters because 

they are designed to draw attention to sounds. These types of activities can be used in any 

language to build interest in the sound structure of the language. Yopp and Stapleton (2008) 

provide some songs, poems, and tongue twisters that can be used while teaching Spanish to 

arouse students' attention to sounds.  

Figure 1  

Sample of Traditional Spanish Songs that Play with Sounds 
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Figure 2  

Sample of Spanish Tongue Twisters 

 

Note. Figures 1 and 2 show some poems, songs and tongue twisters that can be used to 

raise students’ interest in sounds. Retrieved from (p. 378) Yopp, H. & Stapleton, L. 

(2008). Conciencia fonética en Español. The Reading Teacher, 61(5), 374-382.  

The National Research Council’s Seminar report, Preventing Reading Difficulties in 

Young Children (Snow et al., 1998) expresses that explicit reading instruction is better than 

natural reading instruction since it is necessary to teach phonemic awareness, letter-sound 

relationships, and promote fluency and reading comprehension. 

Regarding explicit reading instruction, Daly and Kupzyk (2013) describe it as the 

teaching of specific skills using a variety of resources such as prompts, explanations, and 

modeling. From a behavior-analytic perspective, they see that “teaching reading is a question of 

programming contingencies of reinforcement to establish functional response classes that allow 

the individual to ultimately come into contact with extratextual sources of reinforcement in the 

natural environment” (p. 415). These authors suggest that teachers who teach students how to 

read should select the skills that are going to be taught, choose the appropriate instructional 

material, and deliver the instruction. It is essential that teachers sequence instructional tasks to 

build skills rather than teaching all the letter combination sounds or words. This means that 

teachers can deliver specific instruction that can be generalizable within the skill and can help 
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students keep developing knowledge of other skills since those skills are going to provide 

support to respond correctly to new stimuli (Alessi, 1987). When teachers choose the appropriate 

instructional material, they should select the correct text difficulty level, according to students' 

needs and abilities, because the election of material that is too easy or too hard for students may 

affect the desired results of instruction.  

When reviewing reading instruction, Duke and Block (2012), in a review of the 

recommendations of the National Research Council, found that schools have paid attention to 

some of the components of reading instruction discussed earlier but skills such as vocabulary, 

conceptual knowledge, and comprehension have been neglected. They argue that these abilities 

are crucial to teach in low primary levels since they help children to build knowledge in upper 

grades. The authors identified some areas of improvement and described some strategies that can 

help teachers to work on them. With regards to vocabulary, rich instruction could be highly 

beneficial for students. Activities such as reading alouds can help students to make connections 

to the text. Also, teachers can foster conversations through the explanations of words, motivating 

students to talk about examples or personal experiences, and they can also plan activities that 

involve the use of these words in the classroom during a specific time to reinforce vocabulary. 

For developing conceptual and content knowledge, Duke and Block (2012) have found that 

practices that foster conceptual and content knowledge along with literacy skills are effective. To 

develop reading comprehension, teachers should teach students reading comprehension 

strategies, how to use them, and the benefits of reading. Furthermore, instructors also should give 

students the opportunity to choose books that have topics of their interest and should create 

opportunities inside the classroom for collaborative work.   
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L1 Reading Instruction in Spanish 

Because of the different structure between Spanish and English, some differences at the 

time to teach L1 reading are worth mentioning. Goldenberg et al. (2014) explain that phonemic 

awareness instruction in English fosters early reading abilities due to the orthographic structure 

of the language since English has many single-syllable three-letter words, consonant clusters, 

and digraphs. For that reason, “the complex orthography makes sound symbol mapping less 

transparent” (p. 606). This characteristic is not an aspect of languages such as Italian and Spanish 

because these languages have more regular sound-symbol correspondences and more open 

syllables. For example, in English the /f/ sound can be written by using ph, f, or ugh, or the same 

letter can also represent different sounds as the a in cat and data. But in Spanish the sound-

symbol correspondences are less complex. That is why students whose first language is Spanish 

should receive phonemic awareness instruction in English (Goldenberg et al., 2014). 

When viewing the history of reading instruction in Spanish, teaching phonics was a 

priority for a period of time. That is why, to know more about how Spanish is taught in 

Colombia, it is necessary to study the history of reading instruction in this language to 

understand the theories and methods that still influence teachers’ knowledge and beliefs about 

reading instruction inside the classroom. Linuesa and Rodriguez (2014) state that it is not an 

exaggeration to say that even until the 1920s teaching students to read was very similar to how 

Greeks became literate in the classical period. The method was basically to learn the graphemes 

that represented the sounds of the language using strategies such as reciting, naming, or pointing 

to them on the board. That method was called the phonetic or alphabetic method. In their study, 

Suarez et al. (2014) identified three main methods that influence teachers’ reading instruction 

nowadays. The synthetic methods, global methods, and mixed methods. The alphabetic or 
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phonetic method is categorized within the synthetic methods of reading instruction. When using 

this method, teachers introduce the vowels first and then teach gradually the consonants. It was 

also frequent to teach how to write and read the letter at the same time. This method could be 

termed “phonetic” because children use it to learn the letters by the sound, they make the “m” of 

“miau” or the “s” of “sssssss.” A variant for the alphabetic method was the syllabic method, 

which is similar to the aforementioned but instead of teaching the letters, children used to learn 

by syllables, “ma” of “mamá” or “ta” of “tapa” (Suarez et al., 2014). 

Linuesa and Rodriguez (2014) observe that in the 1920s the pedagogue and doctor Ovide 

Decroly provided an alternative approach to the phonetic method, the global or analytic method. 

According to Decroly, the phonetic method to teach reading is not appropriate because the 

fundamental laws of teachers’ practice are, going from concrete to abstract, from simple to 

complex, from known to unknown. Decroly argues that it is not accurate to say that syllables are 

concrete and words or phrases abstract because the phrase “amo a mamá [I love my mother]” has 

more sense to children than only the word “amo [love]” or the syllable “mo.” For this reason, the 

author believes that we should think if something simple but abstract makes more sense to 

children than something more complex but concrete. Thus, the global methods take as the basis 

of reading instruction units more complex and concrete such as phrases or words to later 

continue with simpler but more abstract units, letters, and syllables (Suarez et al., 2014).  

Suarez et al. (2014) note that the global methods emerged because teachers realized that 

teaching the alphabetic method was being abstract and discouraging for children and for that 

reason, educators decided to change the approach into a method focused on the teaching of more 

complex units such as words or phrases. However, this method presented disadvantages for the 

Spanish language because of its transparent orthographic system and also for children who have 
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dyslexia. Such disadvantages can be that it slows the reading process, causes different learning 

problems, and makes it more difficult to pay attention to the little details of the letters.  

Finally, the third type of reading instruction, the mixed method approach, consists of 

combining the advantages of both synthetics and global methods. Teachers that prefer this 

approach to teach reading focus the activities on the sounds, the teaching of syllables, and 

integrate the teaching of words and texts with an explicit instruction where family and cultural 

factors play a fundamental role in the process of learning to read.  

The curricular guidelines to teach reading in Colombia views reading comprehension as a 

process in which students advance according to the levels of scholarity from identifying different 

text types to comprehend, interpret, explain, produce, and control the reading and writing 

processes (Ministerio de Educación Nacional, 1998). According to the “Estándares básicos de 

competencia del lenguaje,” (Ministerio de Educación Nacional, n.d.), literature plays a 

fundamental role in the process of learning to read, and it is used with the objective of 

developing in students the pleasure to read poems, novels, stories, and texts in general to allow 

the enrichment of their human dimension. But that is not the only purpose of using literature in 

the classrooms, it also has the objective of teaching students to be critical about what they read, 

to see the things that are not evident in the text, and to infer information in order to reinterpret 

the world and build transformational alternatives to all realities. The standards are classified by 

grade groups (Ministerio de Educación Nacional, n.d.). In elementary school, this document 

groups them as follows: first to third grade and fourth to fifth grade. At the end of third grade, 

students should: 1) be able to read fables, stories, mythological tales, legends, and any other text; 

2) create and socialize predictions of the texts; 3) identify the beginning and end of some stories; 

4) differentiate between poems, stories, and dramas; 5) recreate stories by changing the 
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characters, setting, and events of the story; and 6) participate in the elaboration of scripts for 

puppets theater.   

At the end of fifth grade, students should be able to: 1) read different types of texts such 

as mythological tales, legends, stories, poems, and dramas; 2) recognize in the texts elements of 

the story, characters, setting, and events; 3) make predictions about the different texts; 4) relate 

those predictions to the context of the reading and other texts whether they are literary texts or 

not; and 5) compare narrative, lyrical, and dramatic texts bearing in mind their constitutive 

elements. The Colombian Ministry of Education, through the document “Estándares básicos de 

competencia del lenguaje,” proposed standards that activate the processes that the curricular 

guidelines allude to.    

Furthermore, the Colombian Ministry of Education (Ministerio de Educación Nacional, 

2016) explains in more detail the expected knowledge students should acquire in each grade. It is 

important to highlight that even though there is more information about what students should 

learn in each grade, there is not much emphasis in the aspects of reading mentioned before such 

as phonological awareness, vocabulary, alphabetic knowledge, and fluency. However, text 

structure has a significant role in the literacy development of primary students in Colombia.  

L2 Reading 

Recently, researchers have been very interested in studying how young learners acquire 

language and literacy skills, and specifically, much of the focus has been on the development of 

reading skills (Gersten & Geva, 2003). When looking at second language reading, it is important 

to highlight the significant role that teachers play in the classroom to foster this skill in order for 

students to be proficient in the language (Gutterud, 2015).  Gersten et al. (2005) suggests that 

when working with second language learners, effective teachers should pay more attention to 
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teach young learners phonemes and sounds that do not exist in their native language but are 

relevant in English because language learners need more opportunities to practice speaking and 

reading short texts in the target language than if they were native English speakers. They also 

highlight that for teachers to accomplish this task, they need specific knowledge about how 

reading works and awareness of how second language learning takes place.  

Lee (2017) names three types of methods that are often found in recent literature about 

teaching reading strategies: the collaborative approach, the think-aloud method, and the specific 

instruction approach. The collaborative approach shows how extensive interactions between 

teacher-student and student-student inside the classroom promote learning.  

Looking at the collaborative approach, Baird (2005) developed a program in which 

students from seventh and eighth grades introduce reading strategies to primary school students. 

The objective was to improve reading comprehension levels in all the students. For this, the 

middle school students learned the strategies in their literature course with the same books that 

primary students use in their current classes, but they also had the opportunity to practice them 

by using self-selected books. The program focused on five main comprehension strategies: 

narrative and expository text structure, schema (connecting to previous knowledge or 

experiences), visualization, prediction, and self-questioning. The teachers selected texts in which 

they could illustrate each strategy; for example, they found the book “The Two of Them by 

Aliki,” a great example to teach schema because children can make connections with their own 

experience between the relationship the little girl has with her grandpa and other adults. The 

book “Horace and Morris but Mostly Dolores” by James Howe is a good example for teaching 

text structure because the theme, characters, problem and solution of the story are clearly 

defined. Also, the book “See the Ocean” by Estelle Condra motivates students to ask questions 
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about the main character. By using this collaborative program, middle-school students improved 

not only their reading comprehension skills but also designed their own books to share with the 

primary students.  

Vaughn and Kettman (1999) identified four reading comprehension strategies that are 

taught through the collaborative approach. These strategies have improved students’ 

comprehension of texts and understanding even for students that are not native English speakers, 

have different learning types, or have reading difficulties; the strategies are previewing and 

predicting (preview), monitoring for understanding and vocabulary knowledge (click and clunk), 

main idea (get the gist), and self-questioning and passage understanding (wrap-up).  Each of 

these strategies are described below, as described by Vaughn and Kettman (1999): 

● Preview and predicting: the objective of this strategy is to raise students’ interest 

in the topic and activate background knowledge. Teachers can implement this 

strategy by asking students to scan the text to have an idea of the topic, the 

characters, the context, and the setting of the story and then students can share 

thoughts with the class.  

● Click and clunk: monitoring for understanding and vocabulary: This strategy 

aims to teach students to identify what they know and what is difficult to 

understand, so they can take an active role in their reading process. The objectives 

of this strategy are: 1) to teach students to self-monitor their reading so they can 

recognize when they understand something and when they do not; 2) to teach 

students to recognize when they know more about what they are reading; 3) to 

practice with students to identify key concepts and words; and 4) to teach students 

to deal with texts and to recognize in them an important opportunity to know the 
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author’s intention, what they understand and what things they need to reinforce. 

One way to apply this strategy is by asking the students to write down the ideas of 

the text that were clear for them, ideas that “click” and the ideas that they cannot 

understand or need some explanation, ideas that “clunk” and finally, discuss them 

with the whole class.  

● Get the gist: The objective of this strategy is to teach students to identify the 

main idea of a text. One way to do this is by asking students to paraphrase or 

summarize the main idea or by giving to the students a short paragraph and ask 

them to think if the passage was mostly about a person, a thing, or a place.  

● Wrap-up: The purpose of this section is to review with students what they read to 

check if they understood the topic or if an extra explanation needs to be made. 

This strategy can be implemented by the teacher by giving the students guiding 

questions to model how they can ask their own questions.  

The think-aloud method shows the importance of teachers’ thinking aloud modelling 

while reading. It gives the opportunity to students to practice think-aloud and activate this 

strategy for reading comprehension strategies. Migyanka et al. (2006) believe that think-alouds 

can be used by teachers to support students reading comprehension by using a variety of text 

types and proposed a framework to benefit this process. This framework consists of the 

following steps for teachers: 1) choose a short text or section of the text; 2) select the strategies 

that want to be improved; 3) identify the objective of the reading activity and set the attention on 

the strategies; 4) read the text aloud to the class and show to the students how to use the strategy; 

5) encourage the students to ask questions or comment on the text; 6) brainstorm about the 
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strategies used; 7) teach students to use the strategies in different contexts; and 8) strengthen the 

think aloud with follow-up lessons.   

Figure 3  

Think-Aloud Flow Chart 

 

Note. This chart shows the recommended think-aloud steps that teachers should follow. 

Retrieved from p. 174 of Migyanka, J., Policastro, C., & Lui, G. (2005). Using a think-

aloud with diverse students: Three primary grade students experience Chrysanthemum. 

Early Childhood Education Journal, 33(3), 171-177.  
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Finally, the last type of current reading teaching discussed by Lee (2017), the specific 

instruction approach, stimulates teachers to teach reading comprehension strategies in the 

classroom by explaining, modelling, practicing with students, and finally promoting individual 

employment of them. Reutzel et al. (2014) explain seven instructional strategies used to teach 

primary school children: “1) direct explanation in reading strategies, 2) modeling, 3) guided 

practice, 4) independent practice, 5) feedback, 6) discussion, and 7) monitoring” (p. 408). These 

are described below:  

1. Direct instruction: It is when teachers explain the new topics or concepts in a 

very detailed way. Teachers describe the abilities, strategies, and processes that 

are going to be used or developed during the classes. It can include a step-by-step 

explanation of concepts or processes. 

2. Modeling: It is when teachers show the students how to use a particular skill or 

strategy, such as think-alouds, because children can see how to do it from an 

experienced person.  

3. Guided practice: In this strategy teachers may use scaffolding and gradual 

release of responsibility strategies. Here the teacher makes possible several 

interactions between him/her and the students, with the objective of having 

purposeful practice. The teacher begins by playing a strong role in the classroom 

by explaining and modeling and then releases the responsibility of the learning 

process gradually to the students in order that they can practice individually.  

4. Independent practice: It is defined as the time where students practice a skill or 

strategy on their own without teacher supervision or peer support. For this 

strategy to take place, the students should have had sufficient explanation and 
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support from teachers, and teachers need to be sure that the concepts, strategies or 

skills were well understood by students in order not to replicate errors or 

misconceptions.  

5. Feedback: This is when teachers apply corrective feedback to students after using 

the strategies, skills, or knowledge. It can be used to correct students' mistakes or 

to confirm the correct use of the abilities.  

6. Discussion: Here the teacher is the initiator or facilitator and encourages students 

to ask and answer questions, explain something, exchange ideas with their 

partners, and promote collaborative work. This strategy could be more significant 

for grades 3 and 5 since these are grades that pay more attention to the 

development of reading comprehension strategies.  

7. Monitoring: It is the process by which teachers check students’ progress through 

interviews, observations, or the analysis of students’ work. This stage is vital in 

this process because it is the mechanism that teachers can use to examine if 

instruction is being effective, or arrangements have to be made. (Reutzel et al., 

2014).  

Lee (2017) highlights that there is not enough research on L2 reading strategy instruction. 

From his personal experience as a curriculum developer in his school, he has observed the 

benefits of teaching reading strategies to his ESL students and cites that some researchers have 

pointed out the relevance of using strategies such as inferencing and synthesizing in the 

classroom. 
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Literature Review 

In this section, a variety of studies conducted in the last ten years related to reading 

instruction in Spanish and EFL settings are analyzed to have insights about how academics have 

been studying the way teachers teach in L1 and L2 contexts. First, the studies that were 

conducted to teach reading in Spanish are examined and then those related to teaching reading in 

English as a foreign language or a bilingual setting.  

According to Llamazares et al. (2013), reading is a complex activity that requires to 

analyze texts and interpret written texts with different purposes and objectives. For that reason, 

people need to use the knowledge they have about the world around them, their textual 

knowledge, and dominate both decoding and reading comprehension strategies. The authors 

consider that the early school years are fundamental to develop reading comprehension because 

in this stage students need to consolidate and learn the essential comprehension skills for future 

development. They conducted a study in Spain with two main purposes: the first one was to see 

what teachers’ beliefs were about reading comprehension for which they collected the 

information through observations and analyzed them through two main criteria: the type of 

material (whether the material had words or texts) and the objective of the reading (to write, to 

inform or to do homework, to practice reading, to practice reading comprehension or to read for 

pleasure). The second main purpose was to find out which strategies teachers used to implement 

in the classroom to teach students to understand a text. For this analysis, they focused on 

identifying if preschool and primary teachers implemented two strategies, they considered 

essential for developing reading comprehension: activating students’ prior knowledge and 

making inferences.  
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According to the results, regarding the first objective of the research, teachers think that 

reading instruction consists of teaching students to extract meaning, that people learn to read and 

write by reading, and that teaching students to comprehend words is a synonym of teaching to 

comprehend texts. Concerning the objective of reading, teachers think that people read to get 

informed, to practice reading, to improve comprehension, to learn how to write, and for pleasure. 

They feel that all these activities help to improve reading comprehension.  

In the second part of the study where the researchers seek to know which strategies 

teachers used in the classroom to improve reading skills, they found that teachers do not use with 

much frequency the activation of prior knowledge in their students (only 20% of the time). But 

this result varies according to the type of text. Teachers applied the activation of prior knowledge 

with more frequency when students were going to read expository texts because they considered 

it necessary to have an effective comprehension unlike narrative texts.  

The second strategy, making inferences, was used with more frequency by teachers but 

70% of them were literal questions where students needed to learn to identify specific 

information in the text. This type of question helps teachers to know if students understood, but 

according to the authors, it is not a reading comprehension activity because it does not require 

any intervention in the process that leads to comprehension.  

A second study by Fonseca et al. (2019) also mentions that for many years, explicit 

instruction on reading strategies has not been considered important in Argentina. They explain 

that what teachers usually do is to ask literal questions about the text without making students 

aware of the strategies required to comprehend the text. That is why they conducted a study with 

the purpose of evaluating the effectiveness of an instructional program in Spanish to improve 

reading comprehension in students ages eight to ten. The program consisted of the teaching of 
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explicit reading strategies targeting text-level processes such as: inference making, meta-

cognitive control, and knowledge of text structure and also a word level process (vocabulary). 

The intervention program was called “LEE comprensivamente” where they identified three main 

abilities related to reading comprehension to be trained, and they added vocabulary which they 

considered relevant to the process. The first one, making inferences is important because texts 

present explicit information but there is also information that is not explicitly stated and needs to 

be built by the reader with their previous knowledge.  The second one, meta-cognitive control is 

about the ability to monitor what is being read and reflect about the possible obstacles that hinder 

comprehension. This ability is developed in the primary grades and is fundamental to identifying 

inconsistencies in the text and content or words that are difficult to understand. The third strategy 

is text structure which is essential to understand the ideas of the text, its organizational structure, 

and allows students to establish a coherent representation of the text. Finally, vocabulary is key 

because it is related to the process of making inferences which is vital to reach global coherence.  

To prove the effectiveness of the study, the researchers had an experimental group and a 

control group. The results showed that only the intervention group had a significant improvement 

in reading comprehension demonstrating the relevance of teaching explicit reading strategies.   

A third study reviewed was a mixed method study in Colombia with the objective to 

improve reading comprehension in students of fourth grade (Alais et al., 2015). The researchers 

consider necessary to develop pedagogical strategies to strengthen reading comprehension inside 

and outside the classroom since the results of Colombian students in tests such as PISA and 

SABER show that students are facing reading comprehension problems. They applied a test to 

find out the reading comprehension level of the students to then design and implement four 

workshops based on cognitive reading strategies through a blog.  For the purpose of this study, 
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they identified three levels of comprehension: a) literal, b) inferential, and critical, considering 

that students should be taught since they learn to read to be critical and to think about what they 

are reading. Through the blog, the researchers were able to collect texts of different formats, 

promote knowledge in a variety of areas, and encourage students to do cooperative learning. The 

results showed that students use strategies such as prediction, activating prior knowledge, and 

sequence in the literal level with a tendency to improve to the inferential level after applying the 

workshops, but the students still struggled with the critical level of reading. Therefore, teachers 

should teach students to apply reading strategies that help them to improve their comprehension 

and in that way, they can reach higher levels such as the critical or intertextual.  

In bilingual settings, professionals in applied linguistics and psychology have tried to 

understand how proficiency in the first language benefits the acquisition and performance of the 

second language. Proctor et al., (2017) studied the effects of Spanish oral language skills such as 

vocabulary and syntax on the development of English oral language skills and reading 

comprehension. The researchers worked with primary Latino children and found that Spanish 

vocabulary does not predict any English outcomes while Spanish syntax was associated with 

fifth grade outcomes as well as with the other grades in English semantics. According to Proctor 

et al., (2017) teachers can help students to identify their difficulties in Spanish oral language 

skills and offer support predicting that this intervention may benefit students’ English oral and 

reading comprehension skills as well.   

It is teachers’ responsibility to show students how to use reading strategies. Some 

academics consider that teachers’ beliefs are strictly related to their practices in the classroom; 

for that reason, Bamanger and Gashan (2014) decided to conduct a study in an EFL setting to see 

how teachers' beliefs on teaching reading strategies influenced their instruction. To carry out this 
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research the authors adapted the “Teaching Reading Strategies Questionnaire” by Chou and gave 

it to a sample of teachers. According to the teachers that participated in the study, the most 

important reading strategies are: a) to guess the meaning of ambiguous vocabulary; b) to explain 

vocabulary items; c) to scan the text; and d) to ask questions to check the information of the text. 

The results of the study indicated a correlation between what teachers believe and what they do 

in the classroom.   

In another article, Karimi and Dehghani (2016) conducted a similar study with the 

purpose of analyzing if the theoretical orientations and instructional practices significantly varied 

across certified and uncertified EFL teachers. The instrument applied was the Teachers’ 

Orientation to Reading Instruction Questionnaire (TORI) which measures two main types of 

orientation to reading: “text based” and “competence based.” Teachers that have a text-based 

approach consider that the most effective way to teach reading is to explain words, sentences, 

and paragraphs in detail. Teachers with a competence-based approach dedicate more time in the 

classroom to teach students to use reading strategies. The results showed that uncertified teachers 

tend to employ a text-based approach and that the certified teachers tend to apply a competence-

based approach with more frequency. These results highlight the relevance of certification to 

teach in EFL settings because it affects the alignment between teachers’ beliefs and practices in 

the classroom.  

The aforementioned articles give insights into how researchers have been studying the 

way teachers teach reading in L1 and L2 contexts. The purpose of this research project is to 

analyze how primary school teachers are teaching reading in bilingual schools and if instruction 

significantly varies between Spanish and English teachers. After this review, to my knowledge 

there is little research in Colombia and internationally about the topic. Therefore, this project is 
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important because it will fill a gap in the literature.  In the next chapter, the method of this 

research project is explained in detail.  
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Chapter 3. Method 

The main purpose of this research project was to find out how Spanish and EFL teachers 

teach reading in a bilingual setting and identify if reading instruction in both Spanish and English 

languages varies significantly. This chapter discusses how the research project was executed, 

including the main paradigm of the project, the methodology, and the design and data collection 

instruments and procedures. It also includes information about the participants, how the data was 

analyzed, and how the project was carried out ethically.        

Paradigm 

This section explains the different paradigms that have been widely accepted by the 

scientific community and the main paradigm of this research project. Sánchez (2013) describes 

paradigms as the collection of concepts, propositions, or ways of thinking of a scientific 

community in relation to problems or phenomena that intend to describe, understand, explain, 

control, or transform them. Egbert and Sanden (2014) define paradigm as “a researcher specific 

stance on how knowledge can be revealed” (p. 32). Similarly, according to Creswell (2007) 

paradigms represent the convictions that researchers bring to their research and each of them 

outline a different way to make claims about knowledge. Although there is a continuous debate 

about them, three paradigms have been widely accepted in the scientific community. The 

positivist, the critical, and the interpretivist/constructivist. 

Starting with the positivist approach, researchers that identify with this paradigm believe 

that reality can be observed and measured through logical analysis reducing the influence of the 

social world. According to this stance, knowledge can be labeled as scientific since the objective 

is to work towards the validation of different hypotheses (Egbert & Sanden, 2014).  
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Continuing with the critical paradigm, it has been influenced by philosophers such as 

Karl Marx and Jürgen Habermas and aims at going deeper than discovering people’s 

understanding of a phenomenon or social reality or event. The purpose of this paradigm is to 

understand the different power relations that make something happen. Researchers that identify 

with this paradigm seek to defy, to empower, to examine, to change, or to redefine a social 

reality or phenomena (Merriam and Tindell, 2016). 

Merriam and Tindell (2016) describe the third paradigm, the interpretivist, as having its 

objective to understand the social reality and explain phenomena taking into account the 

meaning given by the individuals and their environment, being aware that reality is subjective 

and there cannot be general truths. This paradigm acknowledges that reality is mediated by 

society and there is not just one single reality. An event can be interpreted and explained from 

different perspectives. Some researchers refer to this paradigm as constructivist since knowledge 

has to be constructed and not found.  

With regards to this present research project, the purpose was focused on how teachers 

teach reading in a bilingual setting and to identify if reading instruction significantly varies in 

both Spanish and English languages. To observe and analyze this educational phenomenon, 

knowledge was sought through an interpretivist stance since the researcher looked to understand 

an educational practice acknowledging that the meaning given by the participants and their 

different environments play a relevant role in this matter.  Also, this paradigm considers that 

people deliberately make meaning of their actions and are part of their social reality and 

construct it and recognizes that actions or events are not fixed and can change according to the 

context and situations (Cohen et al., 2007), which is important to the foundation of this study. 

Another feature of this paradigm that was essential to this project is that it claims that reality 
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should be analyzed in its natural state with no participation or influence of the researcher. For 

this to occur, researchers foster discussions and interactions with the participants. In this project, 

the researcher applied data collection tools that allowed her to interact with the participants 

through an interview where they explained their methodology to teach reading in their context. 

Also, a reading inventory was applied to allow participants to identify the strategies they were 

implementing in the classrooms as well as analyzing teachers’ reading lesson plans. 

Methodology 

To conduct a research study, the researcher not only has to identify which methodology 

he or she wants to use but also decide on the type of study within one of the three choices. 

Creswell (2013) refers to them as research designs and describes them as the type of inquiry that 

provides specific guidelines for procedures used in the research project. Additionally, Egbert and 

Sanden (2014) define methodology as an informed plan used to collect and study information 

that responds to an investigation.  There are three main widely accepted methodologies: the 

quantitative, the mixed method and the qualitative.  

Researchers that conduct a quantitative research study frequently identify with the 

positivist paradigm. This methodology aims to collect information that responds to specific 

hypotheses, participants are chosen at random, and data is numerically collected. Some 

quantitative strategies to collect information involve experiments and surveys (Creswell, 2013). 

The mixed method design combines both the qualitative (explained in more detail further 

in this section) and quantitative designs and data in a research project. Some researchers consider 

that both methods have weaknesses, and, therefore, the collection of data using both types of 

designs could help to reduce those deficiencies (Creswell, 2013). Some of the reasons to mix 

methods are that one method can help to improve the other one; for instance, the findings of each 
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method can help to have different levels of understanding of the phenomena, and it can work as a 

tool to advocate for marginalized groups and transform a social reality (Creswell, 2003). 

The qualitative design seeks for a deeper understanding of a social or educational 

phenomenon. For this to occur, the participants play an essential role since they shape the 

meaning of the object of study. There is not a single or fixed reality, instead the world is 

interpreted from several perspectives that are not static and may change over time. Researchers 

that identify with this design try to understand why a phenomenon occurs at a particular context 

and at a specific period of time.  (Merriam, 2002).  

Within the qualitative approach, there are different ways to interpret the data, the 

interpretive qualitative approach, and the critical qualitative approach. The former seeks to 

understand how individuals connect with their reality and the meaning they give to their context 

and interactions. The latter, the critical qualitative approach gives relevance to the political and 

social aspects that influence their world and how it affects the way individuals build their reality. 

(Merriam, 2002). Since the history of qualitative research links this design with anthropology, 

sociology, and humanities, researchers can collect information using the procedures of grounded 

theory, ethnography, narrative and/or phenomenological research (Creswell, 2013).  

In this research project, the researcher considered it important to see how teachers were 

designing their classes and to listen to the situations inside their context that were shaping their 

decisions. For this reason, to collect data in this project, the researcher followed the qualitative 

approach because it allows the use of different types of data collection instruments such as 

document analysis and interviews.  Also, with this type of study, the researcher could go deeper 

into the topic of analysis and study the phenomena from different perspectives.  
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Design of the Study 

This research project is a basic interpretive qualitative study. Merriam (2002) explains 

that from this stance, researchers try to understand a social phenomenon and the meaning that the 

participants give to their reality. In this way, “meaning is mediated through the researcher as an 

instrument, the strategy is inductive, and the outcome is descriptive” (p. 6). Data in this type of 

study can be collected through interviews, observations, or document analysis, among others. 

Similarities or commonalities across the data are then studied, and, finally, a descriptive analysis 

is made to present the findings (Merriam, 2002). 

This design was selected for this study because it brings the possibility of collecting data 

through document analysis and interviews. It is adequate because of the possibility to analyze the 

data to compare and contrast the information that was collected through the different 

instruments, which is essential to this project. In this project, the researcher seeks to understand 

the way teachers of two bilingual institutions are teaching reading and if the strategies they use 

vary among subjects, Spanish and English. For this, she analyzed a variety of lesson plans and 

interviewed the different teachers with the purpose of understanding their decisions, context and 

choices inside the classroom.  
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Description of the Participants 

Teachers from two bilingual schools in Valledupar, Colombia participated in the study. 

Reading instruction from both Spanish and English teachers was analyzed to have better insights 

about the reading strategies that they are using in the classrooms. The participants were a total of 

seven primary teachers from two different schools distributed as follows: four from School 1 and 

3 from School 2 with a range in age from 26 to 38 years old. These teachers’ years of experience 

vary from four to nine years of teaching in the private sector. All of the teachers that decided to 

participate in the study were women. Four of the participants were English teachers and three 

were Spanish teachers. This imbalance of teachers is due to the fact that these bilingual schools 

have more emphasis on English, so they have more English teachers.   

As can be seen in Table 1, the majority of the English teachers have an undergraduate 

degree in the area they are currently teaching with the exception of one teacher that holds an 

undergraduate degree in international relations but has academic development in teaching 

English as a foreign language (ITT International TEFL Certificate). Two out of the three Spanish 

teachers are “Normalista superior,” which means that they are teachers that studied and 

completed a supplementary education program in a Normal School (i.e., schools created to train 

high school graduates to be teachers). As authorized by the Ministry of Education, after these 

teachers have finished their studies, they are qualified to teach in preschool and primary schools.    

At the beginning of the study, eight teachers were participating and provided all the 

required information and the lesson plans. However, an English teacher, Teacher 2 decided to 

stop participating in the study because of personal reasons. That is why the information of this 

teacher is not mentioned in the analysis of the data.  
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Table 1 

Information Related to Studies and Years of Experience of the Participants 

Teacher Undergraduate 

Degree 

Years of 

experience 

Subject Grade 

Teacher 1 (T1) Spanish and English 5 English Fourth grade 

Teacher 3 (T3) Spanish and English 8 English First grade 

Teacher 4 (T4) Modern languages 4 English Second grade  

Teacher 5 (T5) International 

Relations 

4 English Fourth grade 

Teacher 6 (T6) Normalista Superior 9 Spanish  Second and third 

grade.  

Teacher 7 (T7) Normalista Superior 6 Spanish Third, fourth and 

fifth grade.  

Teacher 8 (T8) Spanish 6 Spanish First, second and 

third grade. 
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Data Collection Techniques and Procedures 

For this research project, three different types of data collection instruments were chosen 

with the purpose of analyzing the data from different perspectives, and, thus, creating internal 

reliability through multiple method data triangulation (Merriam & Tisdell, 2016). Teachers 

completed a reading questionnaire, provided lesson plans of reading lessons, and participated in 

an interview. Each will be explained in detail below.  

 

Document Analysis  

Bowen (2009) defines document analysis as a methodical process in which electronic or 

printed documents are analyzed for research purposes. According to this author, this instrument 

requires the data to be studied and scrutinized to draw meaning and have better insight about the 

object of study. Merriam (2009) explains the term “document” as any digital or physical material 

that is significant for a research study. She points out that documents and artifacts that take part 

during research are also data collection sources. 

The implementation of document analysis during a research study can have many 

benefits, but the researcher can also face some difficulties. According to Goodwin and Goodwin 

(1996) one of the possible complications can be to determine the authenticity and accuracy of the 

documents. Bowen (2009) explains that document analysis is frequently used with other data 

collection sources to triangulate the information and give more validity to the research study. By 

applying different data collection instruments, the researcher can verify the information and 

minimize bias in research before starting drawing conclusions. Another benefit of using 

document analysis according to Merriam (2009) is the fact that most of these documents exist 

beforehand and can be found in physical or digital environments. 
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The documents analyzed for this research study were lesson plans provided by teachers. 

These plans were used during their reading language lessons. Using an observation form which 

listed a series of teaching reading strategies from the literature (see Appendix B), the researcher 

examined the lesson plans to see the way teachers teach reading in the classroom and to analyze 

if reading instruction between Spanish and English teachers significantly vary in these two 

different bilingual settings. After the analysis of these documents, the participants of the research 

study answered some questions in a semi-structured interview to clarify the type of reading 

activities implemented and the intention and purpose of decisions made during their classes.  

 

Semi-Structured Interviews 

Brinkmann and Kvale (2015) define research interviews as a “conversation that has a 

structure and a purpose” (p. 55). Similarly, DeMarrais (2004) describes them as a series of 

actions in which the interviewer and interviewee talk about questions that answer the inquiry of a 

research study. So, interviews have the objective of obtaining information about things that 

cannot be observed such as what people feel, think or intend (Patton, 2015). To do this, there are 

different forms of interviews: (1) the person-to-person interview, in which information is 

requested from one person to another and (2) group or collective interviews which have the same 

purpose.  

Merriam (2009) also divides interviews into three different types: the structured, 

unstructured, and semi-structured. The structured interview is a very organized interview where 

the wording, order of questions, and format is defined. It may be used when specific information 

is required, and there is no interest in knowing more about the participants. The unstructured 

interview is a type of interview where there is not a set of established questions and the 
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information relies on the spontaneous interaction between the researcher and the participant 

(Wildemuth, 2017). It is a helpful tool when the researcher does not have enough information 

about the object of study to ask appropriate questions. One of the objectives of this type of 

interview is to gather information to ask relevant questions for future encounters. The final type, 

the semi-structured interview, has no predetermined wording or order, is more flexible, and 

allows the researcher to explore. In this type of interview, the researcher has the information that 

is required from the participants but gives the interviewer the opportunity to respond according 

to the situation or topic (Merriam, 2009).   

For this research study, I have used the person-to-person, semi-structured interview.  This 

type of interview was selected to complement the information that teachers provided in their 

lesson plans to have better insight into the decisions they were making in the classroom. It also 

allows for having a list of planned questions while giving the flexibility to ask others that may 

come up as the interview progresses. 

The information was collected in two different ways: the researcher had the opportunity 

to conduct some person-to-person interviews, but it was difficult to meet personally with some 

participants due to the covid-19 pandemic, so the medium for those interviews was through 

Meet, an application of Google. Most of the interviews were carried out in Spanish since the 

majority of the teachers were bilingual because it allowed the teachers to express themselves 

with more fluency during the interview. It also decreased the time spent during the application of 

this data collection instrument.   

Semi-structured interviews have some pre-planned questions and some that emerge 

during the interview. The planned questions of the interview were the following: 
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Table 2 

 Questions for Semi-Structured Interviews 

1. How do you teach reading? 

2. How do you prepare your students to start a reading lesson? 

3. What strategies do you use during your reading lessons? 

4. What strategies do you use the most or you consider that are essential and why? 

5. How do you finish your reading lessons? 

6. What do you think about activities that draw student’s attention to sounds such 

as poems, songs, tongue twisters, games? Are they important in the reading 

process? Why or why not? 

7. Do you teach your students to use the dictionary when they do not know the 

meaning of words? 

8. Do you always assign the books they have to read, or sometimes you give them 

the option to choose one of their interests? 

9. What reading strategies do you think are important to teach your students to use 

on their own? 
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Ethical Considerations 

 During this project, certain ethical issues were taken into account to carry out the study. 

Before applying any instruments, it was necessary to ask permission from the participants by 

sending them a consent form with the information about the study and the explanation of the data 

that was going to be collected. Also, the names of the two schools where the participants of the 

study work were kept anonymous along with the names of the teachers. The teachers were given 

a number (i.e., Teacher 1, Teacher 2). The participation in the study was voluntary, and the 

participants had the option to revoke their consent at any time of the study. Finally, all the 

participants received the guarantee that the data was going to be used only for academic purposes 

with absolute confidentiality.   
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Chapter 4. Results 

For this study, data was collected from teachers’ lesson plans and semi-structured 

interviews and analyzed to explore the way reading is taught in bilingual settings, and this 

chapter describes the results obtained. The findings from each instrument are described 

separately, beginning with the findings related to the lesson plans and, finally, the semi-

structured interviews. 

Document Analysis of Lesson Plans 

 This section details the findings of the lesson plans from both the English and Spanish 

teachers that were analyzed. This section begins with the findings about how English teachers 

teach reading and then focuses on the way Spanish teachers work on reading in two bilingual 

settings from different institutions in the city of Valledupar-Cesar, Colombia.  

Lesson Plans of English Teachers 

The first aspect to be noted is the use of phonological awareness activities in the 

classroom. The two strategies that were identified are activities that require students to combine 

phonemes into words like scrambling or rearranging phonemes and activities that draw student’s 

attention to sounds using songs, games, or poems. 

In addition, activities to activate student’s background knowledge were implemented by 

two teachers, according to the lesson plans. Some of these included asking questions, 

discussions, or watching videos before starting the lesson. Predictions were made before the 

reading just by one teacher. Teaching the students to ask and answer questions during the reading 

was also implemented by one teacher as well as other strategies such as modeling to students 

how to read with the correct intonation and pauses and to summarize a text. Teaching students 
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the structure of the text while reading it was implemented by the teachers of upper primary 

grades like fourth and fifth grade. 

Many teachers do activities that allow students to interact with their classmates to check 

their understanding of the reading, including peer-learning activities such as making a poster in 

small groups and sharing them with the class, assigning a specific task to each group, or 

preparing a presentation. Also, three out of five teachers teach students to locate specific 

information in the text as they read. Some of the strategies they use are to give students some 

elements of the story and ask the class to identify them in the text, ask students to find evidence 

that shows the author’s purpose in the story, or to ask students to underline the characters, the 

topic, and the main idea. Similarly, most of the teachers that participated in the study assign 

independent reading activities and read-aloud activities during the class. And in the same way, 

most of them assess students' understanding while reading by asking questions and giving further 

information. Furthermore, all 5 teachers teach students to use reading strategies such as graphic 

organizers (webs, flow charts, etc.) to monitor understanding and assign activities where students 

need to compare and contrast, organize information, or sequence the order of events. All of these 

activities focus on supporting comprehension of the text. 

Finally, respecting vocabulary development, all of the teachers employ strategies to teach 

vocabulary related to the text such as using flashcards, interactive games, filling the gap 

activities, and matching words with their definition.  

Lesson Plans of Spanish Teachers 

Regarding the Spanish teachers, both schools have a program called “Plan Lector” in 

which teachers assign a book for students to read. It can be a short book to read during the week, 

chapters of the book to read as homework, independent practice, reading aloud or guided reading 
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in class. They work during classes with these books, teaching reading comprehension strategies 

and assessing comprehension. Some of the strategies that were identified are teaching words in 

context, from readings or texts used in class, asking students to predict the topic or content of the 

reading, teaching students the importance of asking and answering questions while reading, 

asking students to relate the information with personal experiences, teaching students about the 

different types of text, and asking students to retell a story or part of it.  

The three teachers pay attention to the vocabulary of the reading, some of the activities 

they employ are focused on drawing students’ attention to the unknown words of the text. One of 

the ways to do this in class is to ask children what they think the meaning of a word is and then 

explain or clarify it.  

All the teachers also use read-aloud activities with guided practice during classes. In 

these, they ask their students to read a paragraph or a chapter of a book. While students read, 

teachers correct intonation and punctuation. Later, students socialize what they understand with 

their classmates through questions or creative activities such as posters or drawings with their 

favorite part of the book or showing specific information of the book (e.g., the characters or 

problem of the story). 

The three teachers assess students’ understanding of the text by asking questions or 

requesting students to tell parts of the story, the characters, the problem, or the end. Similarly, 

the three teachers prepare students for the text by asking students to predict what the story will 

be about by asking students to read the title and looking at the cover of the book. 

Two out of the three teachers asked students to relate the information with personal 

experiences. One of the teachers asked the students how they would have felt in the character’s 

position and why. The other teacher asked the students to explain which character they would 
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like to be. She also asked them to say why they would like to be like that character, in this case, 

invisible like the protagonist of the story.   

The two teachers of first and second grade, teach students about the different types of 

texts and the structure of the text they are working in the class. After reading the text, and 

teaching about its structure and components, one of the teachers for example, asked the students 

to write their own tales. She gave the students different characters, problems and the setting of 

the story. Students needed to write the tale following those instructions and, finally, share their 

story with the class.  

The upper primary teacher teaches students to use the dictionary in all her grades, when 

they want to clarify a concept or when they do not know the meaning of a word. She usually asks 

them to look up in a dictionary the meaning of the words that they encounter and are unknown as 

they are reading and prepare a presentation to share the meanings with the rest of their 

classmates. Finally, to foster vocabulary in the class, she asks her students orally to describe the 

characters of the story, and she also checks comprehension by asking students to explain their 

favorite part of the story or telling what parts of the story they would like to change. For the 

aforementioned, students create presentations using different apps such as Canva or Google 

presentations.  

The reading strategies that were observed in the lesson plans of both the English and 

Spanish teachers are summarized in Table 3. 
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Table 3  

Summary of Strategies Used by Teachers 

 

 

Strategy 

English Teachers Spanish Teachers 

Teacher  

1 

Teacher 

3 

Teacher 

4 

Teacher 

5 

Teacher 

6 

Teacher 

7 

Teacher 

8 

Activities that require students to 

isolate or segment phonemes. 
              

Activities that require students to 

combine phonemes into words. 
 ✓             

Activities that require students to 

rearrange phonemes to make a 

different word. 

              

Activities that require students to 

guess the common sounds for 

example in poems or tongue 

twisters. 

              

Activities that draw student’s 

attention to sounds using songs, 

games, or poems. 

 ✓    ✓         

To teach lists of vocabulary. 

              

To teach words in context, from 

readings or texts used in class. 
 ✓  ✓  ✓ ✓ ✓ ✓   

To teach students to use the 

dictionary when they want to clarify 

a concept. 

          ✓   
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To teach students affixes or the root 

of words. 
              

To allow students to read books or 

texts of their interest. 
              

Independent reading activities 

during classes. 
 ✓    ✓ ✓ ✓ ✓ ✓ 

Reading aloud activities during 

classes. 
 ✓    ✓ ✓ ✓ ✓ ✓ 

To model students how to read with 

the correct intonation and pauses 
 ✓       ✓ ✓ ✓ 

To activate students’ background 

knowledge. 
 ✓  ✓     ✓     

To assess students' understanding 

while reading. 
 ✓  ✓  ✓ ✓ ✓ ✓ ✓ 

To ask students to predict the topic 

or content of the reading 
     ✓   ✓ ✓ ✓ 

To teach students the importance to 

ask and answer questions while 

reading. 

     ✓         

To ask students to draw 

conclusions about the text. 
 ✓       ✓ ✓ ✓ 

To ask students to relate the 

information with personal 

experiences. 

 ✓  ✓  ✓     ✓ ✓ 

To ask students to summarize the 

text. 
      ✓   ✓   
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To ask students to retell a story. 

 ✓    ✓ ✓   ✓ ✓ 

Activities that allow students to 

interact with their classmates to 

check understanding of the reading. 

(peer- learning activities). 

 ✓     ✓       

To teach students to use reading 

strategies such as graphic 

organizers (webs, flow charts, etc.) 

to monitor understanding. 

 ✓  ✓  ✓ ✓       

To teach students about the 

different types of text. 
            ✓ 

To teach students to locate specific 

information in the text. 
 ✓  ✓  ✓ ✓       

To teach students the structure of 

the text while reading it. 
     ✓ ✓     ✓ 

To use templates to teach text 

structure. 
              

 

Interviews 

Interviews were used to complement the findings of the lesson plans and to analyze the 

way in which both English and Spanish teachers teach reading in bilingual schools. It begins by 

examining the answers of the English teacher-participants of the study and then the Spanish 

teachers.  
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Interviews of English Teachers 

To the first question, “How do you teach reading?” The answers of the English teachers 

vary. Teacher 1 said that she primarily focuses on the vocabulary of the text, then when the 

students are familiarized with the vocabulary, she plays the audio of the reading and asks 

questions to check students’ comprehension focusing on the skill they are going to learn. She 

also asks students to read and when they all have finished corrects the pronunciation of the 

words. 

Teacher 3 uses the global reading method, which means, according to her answer, that 

she teaches the meaning of the words and phrases that students are going to encounter in the 

reading. Teacher 4 reported that she activates the students’ prior knowledge by asking questions, 

watching a video related to the topic, showing images to the students, or using songs. Teacher 5 

explained that she introduces the skills, practices reading aloud with the students, asks and 

answers questions to her students, uses graphic organizers, and a variety of other strategies.  

When asked how they prepare their students to start a reading lesson, Teacher 1 said that 

she prepares her students by teaching them the vocabulary of the reading and asking students to 

relate the information with personal experiences. Teacher 3 asks questions about situations that 

are going to be in the reading and shows pictures to the students about those different situations 

that are going to happen. Teacher 4 shows videos related to the topic of the reading and also asks 

her students questions in which they can relate the information of the text with personal 

experiences. Teacher 5 prepares her students by introducing the skills that they are going to learn 

about, asks students to predict the topic of the book, and discusses the topic of the text with the 

students.  
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To the question, “What strategies do you use during your reading lessons?,” Teacher 1 

explained that she always has two strategies in mind in every class; she thinks that for her 

students to be autonomous they need to (1) learn how to locate specific information in the text 

and (2) find its main idea. Teacher 3 said that she likes to play with the vocabulary and to ask her 

students to talk about the pictures. She also frequently asks her students to predict the role of the 

characters in the text by looking at the pictures, and, finally, she asks questions about the text. 

Teacher 4 explained that she likes to ask questions about the text to check understanding and she 

finds it interesting to do it when the students do not expect it. She claims that this strategy makes 

them to be more engaged and pay more attention to the reading. Teacher 5 likes her students to 

read aloud during the class and ask her students to stop in some parts to ask questions and check 

comprehension. She uses graphic organizers and other strategies such as inferring and 

visualizing.   

When asked what strategies they use the most or consider essential and why, Teacher 1 

said that teaching students to identify the main idea and to locate specific information in the text, 

are two strategies that she considers essential while teaching reading. Teacher 3 thinks that 

teaching students the key vocabulary of the text is very important because it prepares them to 

have a better understanding of the reading and also teaches students to analyze the elements of 

the text such as pictures. Teacher 4 believes that reading aloud is fundamental in the process of 

teaching how to read because it helps students in ways such as improving fluency, pronunciation, 

intonation, and concentration, along with asking questions about the text. Teacher 5 also thinks 

that reading aloud is essential for the students with the use of graphic organizers because they 

help students to pay more attention to the details of the text.  
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To the question, “How do you finish your reading lessons?” Teacher 1 explained that 

most of the time she tries to finish the class with an individual activity.  Sometimes she cannot 

do it because of time constraints, but, for her, this is the best way to finish the lesson. She also 

closes by asking her students what they think about the reading. Teacher 3 discusses the reading 

with the students and asks literal and inferential questions of the text to check comprehension 

and give further explanation. Teacher 4 said that she finishes with an independent activity where 

they can show their comprehension of the text, those activities can be workshops, pages of the 

book or graphic organizers. Teacher 5 asks her students their opinions about the reading, if they 

like it or not and what they think about it. She likes to assign an independent activity or to ask 

questions to her students. She also encourages them to ask questions to her to clarify doubts 

regarding the reading.  

All the teachers have similar answers to question 6 (i.e., What do you think about 

activities that draw student’s attention to sounds such as poems, songs, tongue twisters, games, 

are they important in the reading process, why?). They all believe that those strategies are 

important and very helpful in the reading process. Teacher 1 explained that poetry, for example, 

uses a variety of literary figures that can also be found in our everyday language, and it helps 

students to have a better understanding of how the language works. She believes that games 

engage students and are a good tool to teach vocabulary, and songs can be used at any level and 

are beneficial for the process of learning. Teacher 3 thinks that the use of different strategies 

during the class makes students be more interested in the reading and more willing to participate; 

in her opinion, it allows them to advance in the process while having fun. Teacher 4 claims that 

these types of activities activate students’ prior knowledge and make students be more involved 

during the class. She explains that to do these activities, they do not only need their sight to read 
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but they also need to use other senses. In this way, all their senses are involved in the reading 

process. Teacher 5 explained that sometimes students are not interested in the reading because 

they do not like the topic or find it boring, and the use of songs, games, tongue twisters, among 

other activities, make them more engaged. Here she was asked about the ones that she employs 

the most in her classes, and she answered that she uses songs and games at the beginning of the 

lesson to make the students more interested in the reading.  

The teachers answered about teaching their students how to use the dictionary when they 

do not know the meaning of words. Teacher 1 said that teaching dictionaries is a good strategy to 

help students to be autonomous when they are reading. She likes to focus on the words that are 

according to their level, so they can understand the meaning of the word and not feel frustrated. 

Teacher 3 explained that she works with little children and does not teach them to look up words 

in the dictionary. Instead, she teaches her students to pay attention to the relationship between 

the words and the pictures because it is easier for them to relate the information instead of 

memorizing the meaning of words. Teacher 4 said that she does teach her students to use the 

dictionary, and that they do not pay much attention to this tool. She decided to teach her students 

to use an electronic dictionary due to the pandemic, to keep her students from using a translator. 

Teacher 5 explained that while she teaches her students to use the dictionary, she prefers to 

contextualize the words, so she teaches them to analyze the context to understand the meaning.  

To the question, “Do you always assign the books they have to read, or sometimes you 

give them the option to choose one of their interests?” Teachers had similar answers. Due to the 

policies of the school they work for, they need to assign books, but they use digital platforms 

such as MyOn and Scholastic where they encourage their students to read books at home 

according to their preferences. After asking this question, the researcher asked Teacher 1 why 
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she thinks that it is important to let students choose the books of their interest. She explained that 

reading reflects a person’s personality and what they think; there are things that a person is not 

interested in, and they just do not pay attention to them. She claims that learning is easier when 

reading about things a person likes because they will continue learning about them.  

The last question related to reading strategies they think are important to teach their 

students to use on their own. Teacher 1 explained that the dictionary is a tool that students should 

know how to use so that they can look at the meaning of the words and not stop when they do 

not understand. Teacher 3 said that it is very important to arouse students’ curiosity to know the 

vocabulary they find in the reading. Teacher 4 believes in highlighting unknown words and 

looking up the meaning of them. She also considers reading aloud essential because it helps 

students concentrate on the reading. Finally, she thinks that retelling or explaining the text to 

another person can help students to internalize the information. The interviewer also asked this 

teacher her opinion about teaching students text structure and about types of texts, and she said 

that it is very important that students can differentiate between academic and non-academic texts. 

She explained that having knowledge about types of texts will help students to identify what 

texts they can use to do research or what books they can read just for pleasure. Related to text 

structure, she said that each type of these texts has a different structure and understanding this 

structure will help students to have a better understanding of what is explained in the reading. 

Finally, Teacher 5 also claims that reading aloud is very helpful for students because it 

helps them to be focused on the reading. To do this, sometimes she uses online applications and 

asks her students to record themselves reading.   
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Interviews of Spanish Teachers 

The same questions were asked to the Spanish teachers. Question 1 focused on how they 

teach reading. Teacher 6 explained that she teaches her students by modeling. She starts the class 

by reading aloud the book or story to make the students be motivated and interested in reading. 

Another activity that she does is to stick the vocabulary words around the classroom and then 

practices with them every day. Teacher 7 said that she calls her students’ attention to the reading 

through different kinds of activities. Teacher 8 likes to practice with the student intonation, 

fluency, reading aloud, and how to use punctuation marks correctly.  

To question 2, “How do you prepare your students to start a reading lesson?,” Teacher 6 

answered that she asks her students to analyze the cover, the title, and the pictures of the book, so 

they can have an idea of what the book is going to be about and learn to analyze the different 

elements of the book. Teacher 7 explained that what they do is to discuss the reading of the 

previous class and then, she activates students’ prior knowledge before starting a new book. 

Teacher 8 discusses the importance of the reading and asks her students to concentrate during the 

lesson.  

Related to strategies these teachers use during their reading lessons (question 3), teacher 

6 explained that she has three moments during the lesson: before reading, while reading, and 

after reading. In each moment, she stops to ask questions and verify comprehension. She also 

asks questions related to the vocabulary to know if the students understand the meaning of the 

words and to take advantage of the diverse vocabulary to relate the content with other subjects 

and topics. Teacher 7 does read-aloud with the students in alphabetical order or randomly. She 

explained that the students should look at the meaning of the unknown words in the dictionary 

and talk about what they like or do like not about the book. They also have to express their 
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thoughts through drawings, posters, or creative activities. Similarly, Teacher 8 likes to practice 

reading aloud with her students and corrects punctuation, intonation, and pronunciation.  

To question 4 “What strategies do you use the most or you consider that are the most 

essential and why?” all three Spanish teachers felt reading aloud was essential. Teacher 6 

believes that this helps students to improve their intonation, pauses, and to differentiate the 

different types of expressions which are fundamental to understand the text while Teacher 7 

thinks that it helps students to learn vocabulary and correct their weaknesses. Teacher 8 

answered that reading aloud is the most essential because students can notice the things they 

need to improve and practice at home. Besides reading aloud, Teacher 6 also considers 

motivation essential. She thinks that asking students to predict the content of the text is a way to 

allow students to create their own knowledge, and it motivates them. 

Related to finding out how they finish their reading lessons, Teacher 6 explained that she 

finishes with a questionnaire about the text. She tries to do it in a creative way to make it look 

like a game and asks comprehension and inference questions. Teacher 7 listens to her students’ 

opinions about the text; the students can do this by talking about the book or through posters or 

drawings. Teacher 8 gives her students suggestions about the reading, she explains to her 

students what they did good and wrong and how to improve, after that, she asks her students to 

practice for the next class. 

To question 6, “What do you think about activities that draw student’s attention to sounds 

such as poems, songs, tongue twisters, games? Are they important in the reading process? Why 

or why not?,” Teacher 6 said that she loves these types of activities because children enjoy them. 

She explained that children learn by playing and activities where they need to play with words 

such as tongue twisters that get the students’ attention. Teacher 7 believes that they are important 
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because students can improve the reading process through these types of activities. Teacher 8 

said that these activities are good because they help students to mechanize the reading process. 

She also believes that these activities are playful and maintain students motivated in the class. 

The interviewer also asked her which ones she applies the most in class, and she answered that 

she really likes to use tongue twisters.  

When asked if they teach their students to use the dictionary when they do not know the 

meaning of words, all the teachers felt that this was important. Teacher 6 said that the dictionary 

is a very helpful and important tool. When students are at school, she gives them her dictionary, 

and they take turns looking at the meaning of the words or she plays games with them such as 

finding the words in record time. Teachers 7 and 8 answered that dictionaries are essential tools 

that help students to know the meaning of the unknown words and contextualize them.  

To question 8, “Do you always assign the books they have to read, or sometimes you give 

them the option to choose one of their interests?,” Teacher 6 explained that she gives freedom to 

her students to choose the book, and they even have a project where students take their favorite 

books to school and exchange them in class. She also chooses the books for the classes, 

especially when they are going to do read-aloud. Teacher 7 answered that most of the time she 

assigns the books, but she always encourages her students to read books of their interest at home. 

Teacher 8 explained that she assigns most of the books, but in class, she also gives her students 

the option to choose books and look at information about stories that call their attention.  

Related to the last question about the reading strategies they think are important to teach 

their students to use on their own, Teacher 6 thinks that the most important is to teach the 

students to look at the meaning of the unknown words. This could be by using a dictionary or by 

asking the meaning of the words to adults. She feels that the most important aspect is to try to 
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comprehend the text as much as possible. Teacher 7 said that it is essential to teach the students 

to write down what they think about the reading and the questions that emerge while reading the 

text, to ask questions, and to solve questions in class. Finally, Teacher 8 believes that it is 

important to teach the students to look for further information about the text to learn more about 

the topic and to allow their imagination to fly. In this way, they can internalize the reading. 
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Chapter 5. Discussion 

In this section, the results of this research project are discussed. To do so, the data was 

triangulated from the lesson plans of the teachers and the answers of the interviews. 

The Spanish teachers have a program with a series of books that they assign to their 

students to read, and teachers use these books to teach reading and assess reading 

comprehension. To achieve this purpose, they use a variety of strategies throughout the class. 

When looking at the structure of the class, the three Spanish teachers involved in the study have 

a similar structure to develop reading. At the beginning of the class, they might start with 

questions about the previous chapter or book, or they start activating their students’ prior 

knowledge by asking their students to observe the cover of the book, the different elements such 

as the title, the author, the pictures and/or making predictions about the topic of the book. This is 

in line with what Nation and Angell (2006) believe is important for reading comprehension to be 

attained: “words need to be recognized and their meaning accessed, relevant background 

knowledge needs to be activated and inferences must be generated as information is integrated 

during the course of reading” (pp. 77-78). 

Similar to the Spanish teachers, the EFL educators also have prescribed books that they 

need to work on. They use virtual platforms such as MyOn and Scholastic to read in class and to 

assign books for students to read. One of the advantages of these platforms is that they allow 

students to choose from a variety of books and teachers encourage them to read at home books of 

their interest that are not necessarily in the list of prescribed books. Regarding the structure of 

the class, at the beginning of the class, the English teachers also use strategies such as asking 

questions, showing students the cover of the book, and asking students to make predictions, 

similar to what the Spanish teachers do. In contrast to what was observed in the Spanish teachers, 
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English teachers also start the class explaining the students the skills that they are going to learn 

(main idea and details, author’s purpose, sequence of events) or they use songs or videos related 

to the topic at the beginning of the class because they believe that activities that draw attention to 

sounds are important to raise students’ attention and motivate students to participate throughout 

the lesson. 

In the middle of the class, the Spanish teachers usually ask their students to read. It might 

be through individual reading activities during the class, which Rasinski et al. (2009) support as 

a way to build fluency, or through doing read-aloud activities where the students take turns 

reading. During these activities, teachers focus their students’ attention on the vocabulary of the 

text and ask questions to check students’ comprehension of the reading. One of the three 

teachers, for example, said that she likes to stick the vocabulary words around the classroom and 

practice with her students every day, even with unknown words, so students get familiarized with 

the vocabulary of the text. This practice is supported by Sylvester et al. (2014) who claim that 

continuous and purposeful exposure to vocabulary enhances the proficiency of vocabulary skills.  

All the Spanish teachers consider that reading aloud is one of the most important 

strategies at the time to teach reading comprehension because by using this strategy, children 

learn crucial aspects of reading such as intonation, punctuation, and fluency. They claim reading 

aloud helps students to identify their weaknesses and improve and also boosts vocabulary 

growth. Similar to the Spanish teachers, the majority of the English teachers consider that 

reading aloud is one of the most essential strategies while teaching reading and ask their students 

to read aloud very frequently during their classes. The English teachers also believe that it is an 

important strategy to build fluency while reading, an aspect that improves their comprehension 

levels. However, the National Research Council (Snow et al., 1998) recommends that in the early 
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grades independent reading should be fostered. This seems to indicate that more time should be 

dedicated to helping students learn to read independently. One way to do this is by providing 

materials and selecting resources considering individual interests of students to motivate them 

(Snow et al., 1998). Related to this matter, two out of the three Spanish teachers and all the 

English teachers said that they have some constraints which impede them from letting students 

choose books of their interest to read because the schools have prescribed textbooks. However, 

they expressed that they always encourage their students to read books they like at home.  

Reading aloud, asking questions, and focusing student’s attention on the vocabulary of 

the text are also reading strategies that are implemented by the English teachers in the middle of 

the reading lesson. Additionally, the English teachers teach students how to locate specific 

information in the text (main idea and details), and to use graphic organizers as a strategy to 

understand the text better and practice the different skills. 

At the end of the class, both Spanish and English teachers might assign an individual 

activity to check for understanding of the text to then socialize the answers with the class and 

give feedback, or they ask their students to say their opinions about the book or to express their 

opinions through drawings. Both types of teachers also encourage their students to ask questions 

about the reading to clarify any aspects they did not understand or finish the class by giving 

suggestions about how to improve. 

Although asking questions is a very important strategy to check students’ comprehension, 

there are also other reading comprehension strategies that can be used for this purpose. However, 

the results of this study show that the Spanish teachers use the strategy of asking questions very 

frequently while the use or explanation of other effective reading comprehension strategies such 

as the use of graphic organizers or focusing the students’ attention on a particular skill are not 



80 

TEACHING OF READING IN A BILINGUAL SETTING 

observed during their classes. Therefore, it can be stated these Spanish teachers show a lack of 

variety in the reading strategies in their classes.  

With regards to using a dictionary, the three Spanish teachers also agree that the use of 

the dictionary is essential when learning to read because it helps students to look at the meaning 

of words and does not stop reading the text just because they do not have a clear concept. They 

explained that it is a good tool since students learn how to implement strategies by themselves. 

They use this strategy in class by asking their students to identify unknown words. Also, one of 

the strategies that the upper elementary teacher uses is to ask students to prepare presentations in 

Google presentations and explain the meaning of those words to their classmates. Similarly, most 

of the English teachers also believe that it is very important to teach students to look at the 

meaning of the unknown words in the dictionary. The fourth-grade teacher said that she uses the 

dictionary, but she also likes to teach her students about the context of the word to understand the 

meaning. Conversely, the first-grade teacher said that she does not teach her students to use the 

dictionary because they are too young and, instead, asks her students to relate the meaning of the 

words to images. The use of the dictionary is one of the four strategies that Hunt (2010) believes 

can give insights to teachers about how to help children to develop vocabulary. He states that 

proper age dictionaries may help children to develop vocabulary skills because the language is 

more accessible to students but that teachers should encourage students to use them in an 

enjoyable way. 

To sum up the strategies that the teachers in this study use, at the beginning of the lesson, 

Spanish and English teachers use similar strategies such as asking questions, showing students 

the cover of the book, and asking students to make predictions. In the middle of the lesson, both 

types of teachers also do read aloud activities, ask questions, and focus students’ attention to the 
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vocabulary of the text. At the end of the lesson, Spanish and English teachers often assign 

individual activities to the students, encourage their students to ask questions, ask students’ 

opinions about the text, and give suggestions to their students about how to improve. In contrast 

to the Spanish teachers, at the beginning of the lesson, the English teachers might also start the 

class explaining to the students the skills that they are going to learn about or using activities that 

draw attention to sounds. Additionally, in the middle of the lesson, the English teachers teach 

students how to locate specific information in the text, and to use graphic organizers. Both 

English and Spanish teachers also agree that reading aloud is one of the most important strategies 

when teaching reading and that teaching students to use the dictionary is very important because 

it helps students to boost vocabulary growth and students learn how to implement strategies by 

themselves. 

This section now turns its focus to reviewing the types of strategies that were not used by 

the teachers when teaching their reading classes. There are a variety of strategies that were not 

frequently used by the English and the Spanish teachers and have been found to be helpful to 

teach reading. One example is teaching students text structure, and, according to the lesson plans, 

it was applied just by three out of the seven teachers. Interestingly, none of the teachers mention 

in the interview this strategy at all. Williams (2005) claims that instruction that acknowledges 

text structure improves understanding of texts since it involves teaching students to identify the 

different elements of texts and formulate questions that allow them to identify those elements. 

Furthermore, according to the “Estándares básicos de competencia del lenguaje,” (Ministerio de 

Educación Nacional, n.d.), text structure and types of texts have a significant role in the literacy 

development of primary students in Colombia. However, neither of these two groups of teachers 

seems to give much relevance to this strategy in the classroom.  
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When one of the English teachers that implemented it (at least in the lesson plan) was 

asked about this matter, she said that the students should know text structure because they should 

acknowledge that the structure of a biography book, for example, is different from a science 

fiction book which will help students to understand the text better. Also, teaching students about 

the different types of texts was observed just in the lesson plans of one Spanish teacher. 

Furthermore, regarding activities that draw students’ attention to sounds, they were not 

observed during the analysis of the lesson plans of the Spanish or English teachers; however, 

when the Spanish teachers were asked during the interview, they said that these are important 

activities because they help students to get interested and motivated during the class. Bryant and 

Bradley (1985) support the strategy of drawing students’ attention to sounds because they claim 

that students’ accomplishment in rhyme and alliteration activities can indicate or anticipate 

students favorable or unfavorable outcomes in the learning to read process. This is another 

important strategy that was lacking, especially in the lower levels where it is very important to 

build phonemic awareness which research has shown is related to success in reading (Liberman 

et al., 1974; Juel, 1988; Mann, 1984).   

Finally, there is also a lack of use of peer learning strategies, such as those activities that 

allow students to interact with their classmates to check understanding. This situation may be 

because during this research project the students were having remote classes through Google 

Meet due to the Covid-19 pandemic, and the teachers reduced the implementation of these kinds 

of strategies in the classroom. It is likely that in a face-to-face setting they would include these. 

Because of the aforementioned, it can be concluded that there are a variety of strategies 

that are used by both English and Spanish teachers, and there are many                                                                                                                                    

similarities in the way they teach. There are also differences between these two groups of 
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educators with strategies that are often used by one group and not by the other. Finally, there are 

some strategies that have not been implemented very often for these two groups and could help 

teachers to teach reading in the classroom and students to develop other types of reading 

comprehension skills. 
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Chapter 6. Conclusion 

This study had the purpose of answering two questions related to the way teachers teach 

reading in bilingual settings: 1) How do Spanish and EFL teachers teach reading in a bilingual 

setting? and 2) Does reading instruction significantly vary between Spanish teachers and EFL 

teachers in a bilingual setting? 

First, Spanish and EFL teachers teach reading using a variety of reading comprehension 

strategies. At the beginning of the lesson, Spanish and English teachers use similar strategies 

such as asking questions, showing students the cover of the book, and asking students to make 

predictions. In the middle of the lesson, both types of teachers also do read-aloud activities, ask 

questions, and focus students’ attention on the vocabulary of the text. At the end of the lesson, 

Spanish and English teachers often assign individual activities to the students, encourage their 

students to ask questions, ask students’ opinions about the text, and give suggestions to their 

students about how to improve. Furthermore, the Spanish and EFL teachers use the dictionary in 

their classes since they consider it as an important tool to boost vocabulary growth. 

Second, when comparing the strategies that these types of teachers use, there are some 

aspects that vary between both. One of them is that at the beginning of the lesson, the English 

teachers might also start the class explaining to the students the skills that they are going to learn 

about, or they use activities that draw student’s attention to sounds. Additionally, in the middle 

of the lesson, the English teachers teach students how to locate specific information in the text 

and to use graphic organizers.  

While it is worthy to highlight that these results cannot be generalized to the way all 

Spanish and English teachers teach reading because these were two particular contexts in the city 

of Valledupar with only seven teachers, some aspects can be highlighted that may be applicable 
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to other contexts, too. Although all the strategies that these teachers use are important and 

helpful to teach students how to read comprehensively, it is necessary that both Spanish and 

English teachers teach students how to use these and other strategies on their own. Explicit 

instruction of reading comprehension strategies is crucial if teachers want students to have better 

comprehension levels. Therefore, if teachers provide students with these tools, they will be able 

to apply reading comprehension strategies not only when they are in the classroom but also when 

they are reading at home without any supervision. Furthermore, educators need to teach students 

metacognitive strategies that help them monitor their own reading process and need to help 

students to develop critical thinking. These strategies will allow students to reflect about the 

possible obstacles that hinder comprehension, and they give tools to students to be better readers. 

Asking literal questions in the classroom helps teachers check understanding of what is being 

read; however, asking only literal questions is not a reading comprehension activity because it 

does not require any intervention in the process that leads to comprehension (Llamazares et al., 

2013). Additionally, in order to build higher-level comprehension of texts, teachers need to teach 

students to ask themselves critical questions as they are reading and to implement the 

aforementioned strategies and others such as making inferences and text structure that may help 

them improve.  

Since the way, these Spanish and English teachers teach has many commonalities, 

another possible way to improve reading comprehension in both languages is that both types of 

teachers could also work together as a team to create a reading program in that both could work 

on to develop better comprehension levels in their students.  

It is important to note that this project had some limitations. First, it was carried out while 

the whole world was facing the Covid-19 pandemic, and it was difficult for some teachers to 
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participate in the project or to continue until the end of it. It also made it more difficult to include 

other teachers from more schools which would have helped to have a variety of contexts. Finally, 

the last constraint is related to the impossibility of doing observations of the teachers since the 

two private schools did not give permission to do it.  

Thus, for future research, data can be collected from more teachers and in more contexts 

to have a broader view about this matter. It would also help to do observations that allow the 

researcher to see the work teachers are doing in the classroom and how they implement the 

reading comprehension strategies. 

According to the literature, the early school years are fundamental in the development of 

reading comprehension because, in this stage, students need to consolidate and learn the essential 

comprehension skills for present and future learning. This project was carried out to see how 

Spanish and EFL teachers teach reading in a bilingual setting because this skill supports lifelong 

learning processes and everything in academia is based on reading. For this reason, it is 

important that teachers use a variety of strategies that will allow their students to become 

successful, life-long readers.  
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Appendix A. Consent Form 

CONSENTIMIENTO INFORMADO 

Título del Proyecto How do Spanish and EFL teachers teach reading in a bilingual setting? 

 

Descripción del Proyecto 

Usted ha sido invitado a participar en un estudio conducido por la estudiante de Maestría Yeisy Vanessa Maldonado de la 

Universidad del Norte, cuyo objetivo es investigar cómo los docentes de español e inglés enseñan lectura en la básica primaria en 

colegios bilingües de Valledupar.  Como sujeto de la investigación a usted se le solicitará participar en las actividades que se 

especifican en la siguiente tabla. 

 

Procedimiento  

 

Actividad Tiempo de Duración 

(aproximado) 

Rol como participante (tipo de 

participación) 

Cuestionario de antecedentes académicos y 

profesionales.  15 min 
Rellenar el Google form.  

Planes de clase 

1 hora 

Proveer mínimo tres planes de 

clase de la enseñanza de lectura 

en el aula.  

Entrevista 

20min 

Hacer una entrevista con el 

investigador acerca de los planes 

de clase y la manera de enseñar 

lectura en el aula.  

 

Los datos de la investigación serán recogidos por Yeisy Maldonado y serán utilizados únicamente en el contexto del proyecto 

previamente estipulado.  

 

Riesgos y Beneficios  

No hay ningún riesgo asociado a la participación en este estudio. De cualquier forma toda la información será confidencial. Su 

participación en este proyecto es voluntaria: tiene el derecho de retirarse en cualquier momento. Los beneficios de participar en 

este proyecto incluyen los siguientes: conocer cómo los docentes tanto de español como inglés están enseñando lectura en el aula 

de clase y evaluar qué pueden hacer como equipo para mejorar la comprensión lectora en sus estudiantes.  

 

Remuneración  

No habrá remuneración por participar en el estudio.  

 

Voluntariedad 

Las personas involucradas o invitadas a participar lo hacen de forma voluntaria, libre de coacción, pueden retirarse del estudio y 

revocar el consentimiento sin que esto genere perjuicio o rechazo por parte del investigador. 

 

 

Almacenamiento de datos para proteger la confidencialidad  

Si usted decide participar, garantizamos que toda la información suministrada será manejada con absoluta confidencialidad, sus 

datos personales no serán publicados ni revelados. El investigador principal se hace responsable de la custodia y privacidad de los 
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_____________________________ 

Firma y Cedula del participante 

 

 

 

Declaración del investigador 

Yo certifico que le he explicado a esta persona la naturaleza y el objetivo de la investigación, y que esta persona 

entiende en qué consiste su participación los posibles riesgos y beneficios implicado.  Todas las preguntas que esta 

persona ha hecho le han sido contestadas en forma adecuada. Así mismo, he leído y explicado adecuadamente las 

partes del consentimiento informado. Hago constar con mi firma. 

Nombre del investigador: Yeisy Vanessa Maldonado 

 

Firma: Yeisy Maldonado R.  

C.C   1065664459 

 

 

 

 

 

mismos. La información es completamente anónima y todas las fuentes de datos se mantendrán en un lugar seguro en el Instituto 

de Idiomas. 

 

 

Tiempo 

 

El tiempo de participación de su parte que requiere el proyecto es de un semestre académico comprendido en el período 2 de 2020 

El tiempo aproximado para cada una de las actividades requeridas se especifica en el primer apartado de este documento. 

 

Compartir los resultados  

Los resultados de este proyecto se presentarán en forma de (a) informes a comisiones institucionales de la Universidad del Norte 

(b) ponencias en congresos, encuentros o reuniones nacionales e internacionales (c) artículos en revistas indexadas (d) capítulos de 

libros y/o (c) libros. 

 

Conflicto de interés del investigador 

No tiene conflicto de interés con los participantes en este proyecto. 

 

Contactos: 

Si tiene dudas puede comunicarse con el investigador principal Yeisy Maldonado al teléfono 3164543686, Dirección Calle 6 bis 1 

# 22-82 Candelaria Norte, Valledupar – Colombia. Email. yeisym@uninorte.edu.co 

 

He entendido la información que se expone en este consentimiento y me han respondido las dudas e inquietudes surgidas. 

 

Autorización 

Estoy de acuerdo o acepto participar en el presente estudio. 

 

Para constancia, firmo a los ___ días del mes de __________ del año _____. 
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Appendix B. Observation form of the lesson plans 

Name: teacher 1 

Analysis of the lesson plans 

Strategy Frequency   

  Observed No observed Comments 

Activities that require students to 

isolate or segment phonemes. 

    

  

  

Activities that require students to 

combine phonemes into words. 

    

  

  

Activities that require students to 

rearrange phonemes to make a 

different word.  

    

  

  

Activities that require students to 

guess the common sounds for 

example in poems or tongue twisters. 

    

  

  

Activities that draw student’s 

attention to sounds using songs, 

games, or poems. 

    

  

  

To teach lists of vocabulary.     

  

  

To teach words in context, from 

readings or texts used in class. 

    

  

  

To teach students to use the 

dictionary when they want to clarify 

a concept. 

    

  

  

To teach students affixes or the root 

of words. 

    

  

  

To allow students to read books or 

texts of their interest. 

    

  

  

Independent reading activities during 

classes. 

    

  

  

Reading aloud activities during 

classes. 

    

  

  

To model students how to read with 

the correct intonation and pauses 

    

  

  

To activate students’ background 

knowledge. 

    

  

  

To assess students' understanding 

while reading. 

    

  

  

To ask students to predict the topic 

or content of the reading 

    

  

  

To teach students the importance to 

ask and answer questions while 

reading. 

    

  

  

To ask students to draw conclusions 

about the text. 
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To ask students to relate the 

information with personal 

experiences. 

    

  

  

To ask students to summarize the 

text. 

    

  

  

To ask students to retell a story.     

  

  

Activities that allow students to 

interact with their classmates to 

check understanding of the reading. 

(peer- learning activities). 

    

  

  

To teach students to use reading 

strategies such as graphic organizers 

(webs, flow charts, etc.) to monitor 

understanding. 

    

  

  

To teach students about the different 

types of text. 

    

  

  

To teach students to locate specific 

information in the text. 

    

  

  

To teach students the structure of the 

text while reading it. 

    

  

  

To use templates to teach text 

structure.  

    

  

  

Another strategy:  
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Appendix C. Sample of the Lesson plans 

CLASS N°  

EJES: Reading-Listening-Writing-Speaking 

ESTÁNDAR Y/O DIMENSIONES: Comprendo textos cortos, sencillos e ilustrados sobre temas 

cotidianos, personales y literarios.  

BRL: N.A. 

TOPIC: READING: “SEEMA SAYS NO” Part 1 

AIMS: To identify and describe the events that make up the plot of the story.  

CONTENT:  

In the reading “Seema Says No,” the main character is a young girl living in the north of India. Seema´s story 

is based on the real experience of Roshan Bairwa.  

Key words: courage, sunbeams, dunes, hut, powder, tank, scorching hot, shade.  

     CLASS ACTIVITIES 

 Phases Activities  Resources  

Warm-

up 

-The students will listen a song from the country of India and they must guess from 

what country is this type of music.  

https://www.you
tube.com/watch?

v=vTIIMJ9tUc8  

Activities -The students will practice the key words; they look at some flashcards and repeat 

each word chorally.  

-The teacher will encourage some students to read the story of Seema by taking 

turns. While the students are reading the teacher corrects their pronunciation and 

intonation.  

-The teacher will make oral questions related to the reading: who was Seema? , 

Where does it takes place?, Why was Seema´s grandmother wearing a bindi?,  What 

kind of work did the people who lived there do?,  Describe Seema´s teacher, in 

which subject did Semma improve?, What games did Seema play with her friends? 

What was wrong with Seema´s grandmother? What was the reaction of Seema with 

the news?  

Flashcards 

Compass 

book 

ASSESSMENT: Students will complete sentences using the keywords and retell Seema´s story using their 

own words.  

LEARNING EVIDENCE: 

                                

DATE:  Month - Day 

 

TIME  

GRADE: 

FOURTH 

 

A _______________ _____________ 

B _______________ _____________ 

C _______________ _____________ 

 

  

SUBJECT: WORD CULTURES  

TEACHER 1   

https://www.youtube.com/watch?v=vTIIMJ9tUc8
https://www.youtube.com/watch?v=vTIIMJ9tUc8
https://www.youtube.com/watch?v=vTIIMJ9tUc8
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Identifies important facts and details of the story by answering oral questions.   

HOMEWORK: 

Guided Practice: Answer the following questions: how does the story make you feel? What character has the 

biggest challenge? 

 

CLASS N° 5 

EJES: Reading-Listening-Writing-Speaking 

ESTÁNDAR Y/O DIMENSIONES: Comprendo textos cortos, sencillos e ilustrados sobre temas 

cotidianos, personales y literarios.  

BRL: N.A. 

TOPIC: THE RIGHTS OF CHILDREN 

AIMS: To identify the topic, main ideas, and key details of a story.  

CONTENT:  

“The Rights of Children” describes children around the world who do not have the same rights you do.  

Keywords: rights, shelter, education, get married, choices, needs. 

     CLASS ACTIVITIES  

 Phases Activities  Resources  

Warm-

up 

-The teacher will ask a question to introduce the topic: what do all human beings 

need in order to live? The teacher will write the students’ answers on the board. 

Then she will encourage them to talk about why these things are important to 

them. 

 

 

Activities -The teacher will explain the words using examples. Then she will display on the 

board an exercise; they must complete sentences with the correct keywords.  

-The teacher will invite one student to read and the other students will follow 

along; after the student finishes the part assigned, the teacher will explain to the 

students how they can point out the topic, main idea and key details in a text; they 

will underline them with a colored pencil (pages 20-21). Then the teacher will ask 

the rest of the students for specific details through questions: what do you do when 

you are thirsty? What do you do when you are sick? What happens if the children 

have everything they need? In what kind of places do children work?  

Compass 

 

Wrap up.  

LEARNING EVIDENCE: 

Identifies the main ideas and supporting details of an informational text.  

ASSESSMENT: - The students will read the heading “Why do some children work” and they will 

underline the main idea and the key details of this part in their books.   

                                

DATE:  Month - Day 

 

TIME  

GRADE: 

FOURTH 

 

A _______________ _____________ 

B _______________ _____________ 

C _______________ _____________ 

 

  

SUBJECT: WORLD CULTURES  

TEACHER 1  
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HOMEWORK: 

Guided practice: make a graphic explaining the main idea and key details.   

OBSERVATIONS: ____________________________________________________________________ 

 

 

CLASS No. 34 

EJES: Listening-Speaking-Reading-Writing 

ESTÁNDAR Y/O DIMENSIONES: Disfruto la lectura como una actividad de esparcimiento que me 

ayuda a descubrir el mundo. 

BLR: N/A 

TOPIC: FLORENCE NIGHTINGALE AND HER LIFE   

AIMS:  To identify important details in the illustrations and make a relation between the story and the role 

as a woman nowadays.  

CONTENT:  

Key language:   

Day 1: Florence was born in Italy, in 1820. She grew up in England, she wanted to help. She wanted to be a 

nurse and her parents were worried.  

Day 2: Florence went to Germany and she learned how to be a nurse. In 1854, there was a war and she went to 

Turkey to care for the soldiers. 

Keywords: Hurt, medicine, nurse, patient, soldier, symbol. 

                

STUDENT´S ACTIVITIES 

Phases Activities Resources 

Warm up  

Day 1:  The Ss will watch a video about Nurses, and they will express their 

opinion about this job. 

 

Day 2: The Ss will practice the vocabulary of the story by using a “Quiz show”.   

 

https://www.y

outube.com/w

atch?v=9FrFK

mMHlFM 

https://wordwa

ll.net/resource/

5339164 

 

Activities 

Day 1: The teacher will talk about Florence Nightingale; she will mention 

important facts about her. 

✓ She was born in England. 

✓ She was recognized like “The girl with the lamp”. 

Compass Book 

 

 

 

                               DATE: month - day TIME 

  

GRADE:  _1ST_ A _______________ ________________ 

B _______________ ________________ 

C _______________ 

 

________________ 

 

  

SUBJECT: WORLD CULTURES  

TEACHER 3  

https://www.youtube.com/watch?v=9FrFKmMHlFM
https://www.youtube.com/watch?v=9FrFKmMHlFM
https://www.youtube.com/watch?v=9FrFKmMHlFM
https://www.youtube.com/watch?v=9FrFKmMHlFM
https://www.youtube.com/watch?v=9FrFKmMHlFM
https://wordwall.net/resource/5339164
https://wordwall.net/resource/5339164
https://wordwall.net/resource/5339164
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✓ She wanted to be a nurse. 

✓ Her parents gave her the best education.  

 

-The Ss will practice the vocabulary of the class:  

✓ Hurt, medicine, nurse, patient, soldier, symbol. 

 

-The teacher will read the first part of the story “Florence Nightingale and her 

life” on pages 146-147 of their Compass book. The Ss will talk about this story 

and they will mention with simple ideas what was understood by them. 

-The Ss will work in the point #1 and 2 on page 150 

✓ Circle the correct answer. 

✓ Match the country with the correct sentences. 

-The Ss will work on page 152. 

✓ Draw a picture, Show: how do the nurses help people around the 

world? 

 

Day 2:  The Ss will answer the question: Would you like to be a nurse? Why? 

 

-The teacher will read the second part of the story “Florence Nightingale and 

her life” on pages 148-149 of their Compass book. The Ss will talk about this 

story and they will mention with simple ideas what was understood by them. 

 

-The Ss will work in the point #3 on page 150. 

✓ Complete the sentences with the correct words. 

 

-The Ss will work in the points #4 and 5 on page 151. 

✓ Read the sentences. Find the information in the comic. Is the 

information from the pictures or words? Mark (✓) the chart. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Compass Book  

Wrap Up 

LEARNING EVIDENCE: 

The Ss identify important details in the illustrations of the story. They are able to match the words with the 

definitions and write the key words correctly. At the end, they will stablish a relation.  

between the story and the role as a woman nowadays.  

ASSESSMENT: 

Work in the point #5 on page 151 

✓ Look at the pictures. Circle the correct answers. 

 

GUIDED ACTIVITY: 

N/A 
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OBSERVATIONS: ____________________________________________________________________ 

 

 

CLASS PLANNING FORM 

SUBJECT: English   GRADE: 4A-4B   DATE:  
TEACHER 5       WEEKLY HOURS: 6 hours 
 
COMPETENCY:  Linguistic competence 

 

STANDARD: Describe the overall structure of events, ideas, concepts, or information in a text or part 

of a text.; summarize the text. 

 

ACHIEVEMENT: Reading: The student describes the overall structure of a story, interprets the author's 

purpose, explains the cause and effect, and refers to details and examples to conclude and summarize a 

text. The student reads orally with accuracy, Intonation, Pauses, adjusts the rate to purpose and 

punctuation. 

 

INDICATOR:  

-Analyze the elements of a story’s structure. 

- Summarize a story's most important events. (story map) 

 

ABILITY:  

-Organize the Story structure  

-Summarize 

 

Textbook page #: Leveled Readers, Leveled Reader Teacher's Guide   Other resources: Apps, 

Google Classroom, Workbook, YouTube.  

 
PHASE 1: FOCUS: “I DO IT” 

Teacher explains to students the following:  

 

Purpose:  

- Story structure: Understanding how a story is organized is necessary for students to access the highest 

levels of comprehension of that story.ai 

- Summarizing: it helps you look for and find the main points and key details in every paragraph. 

 

Content: Story structure - Summarizing 

 

Social goal: Listen to the teacher and raise the hand to speak. 

 

Ability and competency that will be developed:  
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Explain the indicator of achievement. 

 

Activity to explain:  

Modeling, out loud thinking, noticing.  

 

Noticing 
 

Modeling  
Out loud thinking  

 
 
 
 
PHASE 2: “we do it” 

There are activities that the teacher designs to help the students to understand; the teacher uses 

questioning, cues, prompts. They are individual activities where the teacher rotates explaining 

and clarifying.  

 

ACTIVITY:  

 

Read the story "What happened on Maple Street?" and discuss it playing "Roll & Retell". 

Watch a video about how to write a simple summary. 

 

https://www.youtube.com/watch?v=V-ki6TP4EYs&t=6s 

 
PHASE 3:  PHASE 3: collaborative learning. “students do it together in small groups” 

Activities will be developed in small groups which are assigned by the teacher after a formative 

evaluation.  

 

Criteria to organize groups: Mixed- Skill levels 

 

Criteria to design the activity: a. Learning styles b. Multiple intelligences c. Other, which one?  

 

Criteria used to differentiate: A. content.       B. final product        C. learning styles.  

 

Group 1 Group 2 Group 3 Group 4 

  

 

 

 

 

 

 

Description of the activity:   

The students will work in pairs to complete the story map. Then they will use the story map to 

summarize the story.  

 
PHASE 4: Independent learning: “I do it alone”  

In this phase learning is applied. The teacher assigns work or a project using a very specific guide and 

rubric.  

Description of individual work:  

The students will answer the critical thinker worksheet about the story they have read.  

Number of hours for the 4 phases: 4 hours  

 

https://www.youtube.com/watch?v=V-ki6TP4EYs&t=6s


107 

TEACHING OF READING IN A BILINGUAL SETTING 

 

 

CLASE No. 1  

Eje: COMPRENSION E INTERPRETACIÓN TEXTUAL 

Estándar y/o dimensiones:  -Comprendo textos que tienen diferentes formatos y finalidades. 

 

Derecho Básico de Aprendizaje: 6. Interpreta el contenido y la estructura del texto, respondiendo 

preguntas de orden inferencial y crítico. 

 

Tema: Comprensión e interpretación de textos.  

 

Propósitos de aprendizaje: Afianzar las habilidades comunicativas leer, hablar y escuchar. Mejorar la 

comprensión e interpretación de textos.  

  

CONTENIDOS DE APRENDIZAJE:  

 

 

PASOS PARA TENER COMPRENSIÒN E INTERPRETACIÒN LECTORA 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Type of homework that will be assigned: Reading Homework. Leveled Readers - "What happened 

on Maple Street?". 

 

Description of the homework: The students need to read the new story assigned by the teacher. 

                                   

FECHA: Día -mes   

 

Tiempo  

GRADO: 3°C A _______________ ________________ 

B _______________ ________________ 

C _______________ ________________ 

  

NOMBRE DE LA ASIGNATURA: LENGUA CASTELLANA 

NOMBRE DEL DOCENTE: TEACHER 6 
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ACTIVIDADES DE LA CLASE 

Fases 

Inicio 

Actividades 

Preguntas orales: 

-El estudiante observará la portada del cuento “La princesa y el 

guisante” seguidamente responderá las siguientes preguntas: ¿Qué es un 

guisante? 

¿Qué tipos de personajes identificas? 

¿Quién escribió este texto?  

¿De qué crees que tratará esta historia? 

Recursos 

Power Point  

 

Desarrollo  
Actividades  

Lectura dirigida del cuento “La princesa y el guisante”  

Durante la lectura los estudiantes responderán las siguientes preguntas orales:  

 

¿Cuáles son los personajes de la historia? 

¿En qué lugar suceden los hechos? 

¿Qué crees que pasaría si la reina descubriera que la joven no es una princesa?  

¿Este texto es un cuento o una noticia?  

¿Cómo lo sabemos? 

¿Cómo sería si fuera una noticia? 

 

 

DIA 1 

Cuento “La 

princesa y el 

guisante” 

https://apren

derespanol.or

g/pdf/princes

a-guisante 

 

 

Power Point  

 

EVIDENCIAS DE APRENDIZAJE   

1. Ubica el contenido de un texto en relación con la situación comunicativa en que se presenta.  

2. Utiliza el contexto para inferir información. 

Cierre. 

CONSTATACIÓN DEL APRENDIZAJE 

Responde preguntas literales e inferenciales en la plataforma Kahoot  

 

TRABAJO EXTRACLASE: 

No aplica.  

OBSERVACIONES: 

 

 

 

https://aprenderespanol.org/pdf/princesa-guisante
https://aprenderespanol.org/pdf/princesa-guisante
https://aprenderespanol.org/pdf/princesa-guisante
https://aprenderespanol.org/pdf/princesa-guisante
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CLASE No. 2   

Eje: COMPRENSION E INTERPRETACIÓN TEXTUAL 

Estándar y/o dimensiones:  -Comprendo textos que tienen diferentes formatos y finalidades. 

 

Derecho Básico de Aprendizaje: 6. Interpreta el contenido y la estructura del texto, respondiendo 

preguntas de orden inferencial y crítico. 

 

Tema: Comprensión e interpretación de textos.  

 

Propósitos de aprendizaje: Afianzar las habilidades comunicativas leer, hablar y escuchar. Mejorar la 

comprensión e interpretación de textos.  

  

CONTENIDOS DE APRENDIZAJE:  

 

 

REPASO DE LOS PASOS PARA TENER COMPRENSIÒN E INTERPRETACIÒN LECTORA 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Docente   Coordinador(a) de Área 

                                   

FECHA: Día -mes   

 

Tiempo  

GRADO: 3°C A _______________ ________________ 

B _______________ ________________ 

C _______________ ________________ 

  

NOMBRE DE LA ASIGNATURA: LENGUA CASTELLANA 

NOMBRE DEL DOCENTE:  TEACHER 6  
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ACTIVIDADES DE LA CLASE 

Fases 

Inicio 

Actividades 

-Lectura en voz alta del primer capítulo del libro “Clientes espeluznantes” de 

la autora Samantha Hay. 

La docente motivará a los estudiantes con la caracterización de uno de los 

personajes de la historia. A través de predicciones, los estudiantes participarán 

de una manera activa. 

-Análisis de la portada del libro, los estudiantes responderán   oralmente las 

siguientes preguntas: ¿De qué tratará la historia? ¿Quién será el protagonista? 

¿Qué significado tiene la palabra espeluznantes?  

 

Recursos 

Power Point  

 

Desarrollo  
Actividades  

-Los estudiantes responderán a preguntas de comprensión estilo icfes en la 

plataforma Quizizz de acuerdo con la lectura anterior. 

  

 

 

Actividad en 

Quizizz 

 

https://quiziz

z.com/join?g

c=788916 

 

 

 

 

 

Power Point  

EVIDENCIAS DE APRENDIZAJE   

1. Ubica el contenido de un texto en relación con la situación comunicativa en que se presenta.  

2. Utiliza el contexto para inferir información. 

Cierre. 

CONSTATACIÓN DEL APRENDIZAJE 

Lectura dirigida “El estofado del lobo” de Keiko Kasza  

Los estudiantes leerán alternadamente el texto proyectado y responderán a preguntas orales de tipo literal e 

inferencial.  

TRABAJO EXTRACLASE: 

https://quizizz.com/join?gc=788916
https://quizizz.com/join?gc=788916
https://quizizz.com/join?gc=788916
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No aplica.  

OBSERVACIONES: __________________________________________________________________ 

 

 

Appendix D. Interviews 

Questions for Semi-Structured Interviews 

1. How do you teach reading? 

2. How do you prepare your students to start a reading lesson? 

3. What strategies do you use during your reading lessons? 

4. What strategies do you use the most or you consider that are essential and why? 

5. How do you finish your reading lessons? 

6. What do you think about activities that draw student’s attention to sounds such 

as poems, songs, tongue twisters, games? Are they important in the reading 

process? Why or why not? 

7. Do you teach your students to use the dictionary when they do not know the 

meaning of words? 

8. Do you always assign the books they have to read, or sometimes you give them 

the option to choose one of their interests? 

9. What reading strategies do you think are important to teach your students to use 

on their own? 
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Interviews 

Name of Teacher: Teacher 1 

English teacher  

Setting: Meet 

Date: March 21ST, 2021 

Time: 15 min 

Interviewer: Yeisy Maldonado 

 

 

Turn # Participant Participation Comments for analysis 

1 Yeisy Bueno, buenas tardes, vamos a 

comenzar con la entrevista. La primera 

pregunta es ¿Cómo enseñar lectura? 

 

2 Kehinis Buenas tardes. Bueno, yo enseño 

lectura enfocándome primeramente en 

el vocabulario. Luego, cuando ya los 

niños tienen claro el vocabulario, ya 

paso a leer, sí, a leer o que ellos 

escuchen el audio de la lectura y 

vamos a ir respondiendo preguntas, 

más que todo preguntas, por ejemplo, 

de la página. Hago varias preguntas 

para checar la comprensión de la 

lectura, Y si hay un, o por ejemplo, 

una palabra que se pronunció mal o 

algo o que es importante para su nivel, 

lo hago al final, cuando ya se hace y lo 

hago de manera general y bueno, y 

depende también del objetivo de la 

lección. Si yo estoy enseñando 

diferencias, pues me voy a enfocar en 

la lectura, en que ellos logren en ese 

objetivo. Si, eso en general. 

 

3 Y ¿Cómo preparas a tus estudiantes antes 

de empezar la clase de lectura? 

 

4 K Bueno, antes de empezar la clase, yo 

hago algo como, como un 

calentamiento, diríamos bueno, 

además del de vocabulario, que lo 

ayuda como a, sí a establecer de que 

ellos van a hablar. También hago una 
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referencia en la vida, en la vida real de 

ese tema, así ellos se van como 

imaginando o que vamos a hablar de, 

por ejemplo, estaba hablando la 

semana, esta semana que pasó, de 

Merit, de las niñas de India que se 

casan a muy corta edad. Entonces yo 

les preguntaba ¿Oye, te casarías a tal 

edad y tal? Y eso es algo que los 

motiva como a que ellos se interesen 

en el tema, sí, algo como que digan 

waoo, entonces esa es, eso los ayuda 

como a engancharlos. 

5 Y Listo, muchas gracias. ¿Qué 

estrategias utilizas durante la clase? 

 

6 K Bueno, las estrategias que yo uso 

durante la clase son, por ejemplo, que 

ellos puedan encontrar, o sea, 

enseñarlos a encontrar información 

específica y que también ellos puedan 

encontrar, también sepan cómo, como 

la idea general del texto. Quiero que 

ellos tengan claro como esa esas dos 

partes y que ellos también sean 

autónomos, lograr que ellos sean 

autónomos de conseguir eso, ¿sí? se 

hacen bueno, varias actividades y que 

podamos lograr esos dos objetivos casi 

siempre. Sí, sí, siempre lo hago. 

 

7 Y Y al finalizar ¿Qué haces? Ya al 

finalizar la clase como tal. ¿Qué 

estrategias usas? 

 

8 K Bueno, al final, al finalizar la clase. 

Pues en cuanto se pueda, lo que se 

pueda. Casi no lo puedo. Pero sería lo 

ideal pues, nosotros hacemos una 

actividad de taller o algo, hacemos o si 

compartimos las respuestas decimos, 

bueno ¿Qué te pareció la lectura? 

Siempre preguntando si les gustó y así 

es como termino. Bueno, casi casi 

siempre me extiendo, no termino casi 

jejeje. 

 

9 Y Ahora la siguiente pregunta es ¿Qué 

piensas acerca de las actividades que 

enfocan la atención de los estudiantes 

a los sonidos, tales como juegos, 

trabalenguas, canciones, poemas? 
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¿Piensas que son importantes para el 

proceso de lectura? 

10 K Sí, yo pienso que son muy importantes 

para el proceso de lectura, porque, por 

ejemplo, los poemas nos enseñan 

muchas, muchas figuras literarias y las 

figuras literarias las vemos también en 

el lenguaje cotidiano y ellos mismos a 

través de esa poesía, aunque a veces 

parece que oye, si la poesía te puede 

ayudar a que ellos vean cómo funciona 

esa otra lengua, cómo funciona ese 

mensaje meta, ese sí, ese mensaje 

metafórico. Yo creo que sí. Es 

Indispensable. Los juegos siempre 

motivan y es como una estrategia muy 

buena para que los niños, por ejemplo, 

aprendan vocabulario, aprendan 

estructura y si ellos tienen una buena 

estructura lingüística, pues va a ser 

mucho mejor para entender también el 

texto, sí. Entonces yo pienso que todas 

esas actividades son buenísimas. Las 

canciones para cualquier edad. Sí, 

depende el nivel uno usa la canción, es 

muy importante. 

 

11 Y Muchas gracias. La siguiente pregunta 

es ¿Enseñes a tus estudiantes a usar el 

diccionario cuando no conocen el 

significado de las palabras? 

 

12 K Sí, sí, sí, sí, sí, sí, sí. Empecé esto este 

año. Afortunadamente, siempre lo 

quería hacer porque me preguntaban 

mucho y quiero que mis estudiantes 

logren ser ellos autónomos. Entonces 

lo que hice fue que les enseñé a usar 

los dos diccionarios y siempre como 

enfocándome las palabras que sean 

acorde a su nivel, porque hay palabras 

que sí, que no son acordes a nivel. 

Entonces como que no me gasto tanta 

energía en ello, sino en lo que sea 

acorde a su nivel, porque también ellos 

y que no busquen todo, sino busquen 

lo que sea como más importante, 

porque también se aburren. 

 

13 Y ¿Siempre asignas los libros o en 

ocasiones le dan la oportunidad de 

escoger textos de su interés? 
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14 K Desafortunadamente por el colegio, yo 

no puedo hacer eso. Entonces siempre 

las lecturas tienen que ser asignadas. 

Sin embargo, tú sabes que nosotros 

contamos con la plataforma MyOn y 

allí ellos sí pueden escoger el libro que 

ellos quieran. Bueno, nosotros 

tratamos de animarlos a que ellos 

escojan su libro, pero motivamos la 

lectura desde las clases. Entonces no sé 

qué diría. Yo diría que la clase no, 

pero en su tiempo libre sí. 

 

15 Y ¿Porque crees que es importante que 

ellos escojan textos de su interés? 

 

16 K Porque mira, yo lo digo desde mi 

experiencia también a mí hay cosas 

que me gustan leer, hay cosas que no 

me gusta leer, no me gusta leer porque 

no son de mi interés, no van con mi 

personalidad, no reflejan lo que soy. 

Entonces eso, la lectura también refleja 

lo que tú eres de alguna forma. Y si tú 

eres una persona que te gusta deportes, 

pues tú vas a leer lo que es deporte. Si 

a mí me gusta probablemente mucho 

los magazines, yo leo todo en inglés de 

magazines, porque eso es lo que a mí 

me gusta y eso es lo que los va a llevar 

un poquito más a estar enganchados 

con la lectura. Lo que a ti te gusta, 

porque aprendes lo que tú amas, lo que 

tú amas, es lo que tú sigues. Entonces, 

por eso creo que es muy importante 

que sí, que lean de su interés. Sí, libros 

de su interés. 

 

17 Y Listo. Y para finalizar, la última 

pregunta es ¿Qué estrategia piensas 

que es importante enseñar a los 

estudiantes para que ellos usen por su 

propia cuenta? 

 

18 K ¿Qué estrategia? Yo pienso que, 

bueno, el diccionario es súper 

importante, que lo utilicen, si, esa es 

una buena estrategia, porque ellos se 

pueden ayudar allí, que ellos cuando 

no conozcan todo, que no se paren en 

una parte del texto, sino que logren 

entender el texto en su totalidad, 

porque eso les va a dar mucha idea, 
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porque a veces los estudiantes se nos 

paran. ¡Ayy! yo no entiendo esto, 

entonces que no se parece tanto como 

en una parte, sino que traten de 

entender el texto como tal. Y bueno, 

eso yo creo. Hasta ahora no se me 

viene más nada a la mente. 

19 Y Listo. Muchas gracias. Esas son todas 

las preguntas. 

 

20 K Listo, Yeisy. Espero haberte ayudado.  

 

INTERVIEWS 

Name of Teacher: Teacher 3 

English teacher  

Setting: WhatsApp 

Date: March 27th, 2021 

Time: 15 min 

Interviewer: Yeisy Maldonado 

 

 

Turn # Participant Participation Comments for analysis 

1 Yeisy Buenas tardes, vamos a comenzar con 

la entrevista. La primera pregunta es 

¿Cómo enseñas lectura? 

 

2 Andrea Pues esto lo realizo teniendo en cuenta 

el método global, es decir, abordo 

tanto el significado de las palabras 

como las frases que voy a encontrar 

dentro de la lectura. 

 

3 Y ¿Cómo preparas a tus estudiantes antes 

de empezar la clase de lectura? 

 

4 A Preparo a los niños haciéndole 

preguntas de situaciones que sé estarán 

implícitas en la lectura y que además 

se abordarán durante la clase. Así 

mismo, les muestro distintas imágenes 

de situaciones que sé también serán 

tratadas durante la lectura. 

 

5 Y ¿Qué estrategias usas durante la clase 

de lectura? 

 

6 A Algunas de las estrategias que utilizo 

son, pues, jugar con el vocabulario y la 

lectura e interpretación de imágenes 

que ilustran el texto, identificar o 

inferir cuál es el rol de los personajes 

que se muestran ilustrados en la lectura 

y pues preguntas de sondeo a lo largo 
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de la clase que están relacionadas 

directamente con la lectura. 

7 Y 
¿Cuáles estrategias consideras que son 

las más esenciales y por qué? 

 

8 A Consideró que relacionar a los 

estudiantes con un vocabulario 

específico de la lectura es relevante 

para crear un ambiente antes de iniciar 

el proceso. Pues con, con esa misma 

lectura. Asimismo, a través de las 

imágenes que se encargan de darle un 

contexto a la historia, se puede llegar a 

una mayor comprensión de la lectura y 

conectar más con los niños. 

 

9 Y ¿Cómo terminas la clase de lectura?  

10 A Al finalizar la lectura, entre todos 

comentamos la historia leída. Se 

realizan preguntas textuales e 

inferenciales para determinar el nivel 

de comprensión en los niños y reforzar 

los puntos donde se evidencia poca 

asimilación de la información. 

 

11 Y ¿Qué piensas acerca de las actividades 

que enfocan la atención de los 

estudiantes a los sonidos como juegos, 

trabalenguas, canciones, poemas, son 

importantes para el proceso de lectura, 

por qué? 

 

12 A Pienso que todos los recursos y 

estrategias que utilicemos en la 

enseñanza son importantes ya que nos 

permiten conectar más con los 

estudiantes, así mismo, al haber 

estrategias diferentes en la lectura, 

estos se mostrarán más prestos a 

participar de la clase, lo que nos 

permite avanzar en las distintas 

habilidades del lenguaje mientras ellos 

se divierten aprendiendo.  

 

13 Y ¿Enseñas a tus estudiantes a usar el 

diccionario cuando no conocen el 

significado de las palabras? 

 

14 A No enseño a mis estudiantes a usar el 

diccionario ya que mi trabajo es con 

niños muy pequeños, mi estrategia está 

direccionada a la relación imagen y 

palabra ya que para ellos es más fácil 

 



118 

TEACHING OF READING IN A BILINGUAL SETTING 

contextualizar la información que 

memorizarla.  

15 Y ¿Siempre asignas los libros o en 

ocasiones le das la oportunidad de 

escoger textos de su interés? 

 

16 A Durante las clases las lecturas son 

asignadas ya que se debe seguir el plan 

de área de la institución, así mismo 

cuando están en casa, ellos tienen la 

libertad de leer lo que sea de su 

preferencia, a través de concursos de 

lectura que se desarrollan de manera 

virtual, ellos escogen los temas de su 

interés y se mantienen activos con el 

hábito de lectura.  

 

17 Y ¿Qué estrategias piensas que son 

importantes enseñar a los estudiantes 

para que usen por su propia cuenta? 

 

18 A Considero que es importante 

desarrollar en ellos la curiosidad por 

aprender constantemente, desde un 

vocabulario básico hasta temas más 

complejos que se pueden abordar a 

partir de las lecturas.  

 

19 Y Muchas gracias   

20 A A la orden.   

 

 

 

 

 

INTERVIEWS  

Name of Teacher: Teacher 4 

English teacher  

Setting: FCBV 

Date: March 10th, 2021 

Time: 15 min 

Interviewer: Yeisy Maldonado 

 

 

Turn # Participant Participation Comments for analysis 

1 Yeisy Bueno, vamos a empezar la entrevista 

acerca de las estrategias para enseñar 

lectura. La primera pregunta es ¿cómo 

enseñas lectura? 

 

2 Cyntia Generalmente enseño lectura haciendo 

una pregunta, activamos el 

conocimiento previo con un video o 
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una canción o haciendo preguntas 

relacionadas con el medio. 

3 Y ¿Cómo preparas a tus estudiantes antes 

de empezar la clase de lectura? 

 

4 C Como decía anteriormente, me gusta 

iniciar con un video que esté 

relacionado. Si la lectura es sobre 

animales, que sea de animales, Y si no 

hacer preguntas. ¿Tienes alguna 

mascota? ¿Qué clase de mascota 

tienes? ¿Cómo la alimentan? Si la 

lectura está relacionada con eso. 

 

5 Y ¿Qué estrategias usas durante la clase?  

6 C Utilizo mucho las preguntas para poder 

hacer un seguimiento de la 

comprensión lectora del estudiante y 

también me gusta mucho, eh, tener 

esos momentos de sorpresa en que el 

estudiante no se espera que lo voy a 

llamar, pero termina siendo pues, 

seleccionado para que responda una o 

dos preguntas. 

 

7 Y Listo. ¿Cuáles estrategias consideras 

que son las más esenciales en la 

enseñanza de la lectura y por qué? 

 

8 C Pienso que es muy importante 

enseñarles a los niños no solamente lo 

que es la lectura en voz alta para que 

tenga mejor fluidez, entonación, 

pronunciación, sino también para que 

se enfoquen y estén concentrados en el 

contenido de la lectura. Y además me 

gusta que hay que hagan ese 

seguimiento de lo que están leyendo y 

pienso que una de las estrategias que 

mejor sirve para eso es precisamente 

preguntar al estudiante. 

 

9 Y Listo. ¿cómo terminas la clase?  

10 C La clase la termino generalmente con 

una actividad independiente en que 

ellos demuestren sus conocimientos 

sin necesidad... Puede ser un 

workshop, puede ser una hoja práctica, 

puede ser una hoja del libro, puede ser 

un organizador gráfico que también me 

permite evaluar que tan bien entienden 

las diferentes estrategias de lectura. 

 

11 Y Listo. ¿Qué piensas acerca de las 

actividades que enfocan la atención de 

 



120 

TEACHING OF READING IN A BILINGUAL SETTING 

los estudiantes a los sonidos tales 

como juegos, trabalenguas, canciones, 

cuentos? 

12 C Pienso, como lo dije ya anteriormente, 

eh... que el uso de estas herramientas 

es necesario para activar el 

conocimiento previo, pero también 

para poder hacer que el estudiante se 

sienta atraído por la lectura. De alguna 

u otra manera estamos activando todos 

los sentidos del estudiante al momento 

de leer, no solamente y nuestra 

nuestra... Si el sentido del olfato, del 

gusto o incluso el del oído, todos se 

activan al leer. 

 

13 Y ¿Enseñas a tus estudiantes a usar el 

diccionario cuando no conocen el 

significado de las palabras? 

 

14 C Si les enseño, sin embargo, muchos 

estudiantes no le mucha atención a eso. 

He tratado por optar en un diccionario 

electrónico ya que, en esta virtualidad, 

creo que también es una herramienta 

muy útil para que no usen el traductor. 

 

15 Y Claro. Enseñas a tus estudiantes... eh 

esa es la misma pregunta. Siguiente. 

¿Siempre asignas los libros o en 

ocasiones le das la oportunidad a tus 

estudiantes de escoger textos de su 

interés? 

 

16 C Asigno libros, sin embargo, este me 

gusta, cuando ellos también tienen una 

iniciativa. En algún momento, en 

alguna clase una niña me dijo: ¿Puedo 

leer este libro mis compañeros? y me 

pareció maravilloso porque fue algo 

que nació de ella y es un hábito que 

ella lo adquiere no por obligación, sino 

por gusto. 

 

17 Y Eh… ¿Qué estrategias piensas que son 

importantes para que los estudiantes 

usen por su propia cuenta? 

 

18 C Eh... Pienso que una de las estrategias 

es resaltar todo aquello que 

desconocen. Pienso que la mejor 

manera de adquirir vocabulario es 

buscando esas palabras desconocidas o 

por lo menos haciendo una 

representación gráfica de las palabras. 
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También considero importante la 

lectura en voz alta, porque 

mentalmente creo que nos distraemos, 

mientras que cuando estamos leyendo 

en voz alta estamos más concentrados. 

Y también otra estrategia que puede 

funcionar y es explicar esa lectura a un 

familiar, hablar de lo que leíste a 

alguien que conozcas o incluso a un 

desconocido. 

19 Y Listo. Para finalizar, quiero que me 

comentas qué piensas acerca de la 

enseñanza de los tipos de textos y la 

estructura de textos. 

 

20 C 

 

 

¿De los tipos de texto y la estructura 

del texto? Bueno, pienso que es 

importante, es una habilidad que ellos 

deben adquirir, conocer los diferentes 

tipos de textos, tanto académicos como 

fuera del campo académico que ellos 

tienen a su disposición, con los cuales 

pueden hacer grandes cantidades de 

investigaciones, distraerse, hacer 

muchas cosas con los libros y entrar en 

ese mundo imaginativo del autor. Y 

también la estructura es importante 

porque cada uno de estos tipos de 

textos maneja una estructura diferente, 

entonces que ellos conozcan cómo está 

estructurado un libro por ejemplo de 

ciencia ficción, con un libro que es 

totalmente biográfico. Creo que son 

diferentes y a la hora de comprender el 

contexto y de comprender todo lo que 

está sucediendo en la historia, se ve 

importante que ellos identifiquen, ¡ah! 

este es un elemento que hace parte de 

este tipo de texto ¿si o no? 

 

 Y Listo. Muchas gracias.  

 

 

INTERVIEWS 

Name of Teacher: Teacher 5 

English teacher  

Setting: School 

Date: March 10th, 2021 
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Time: 15 min 

Interviewer: Yeisy Maldonado 

 

 

Turn # Participant Participation Comments for analysis 

1 Yeisy OK, good morning.  We are going to 

start with our interview, so the first 

question is, how do you teach reading? 

 

2 Yven 

Almeida 

I teach reading to my students like… 

reading aloud, introducing the skills, 

using graphic organizers, making 

questions and using different strategies 

as well. 

 

3 YM How do you prepare your students to 

start a reading lesson? 

 

4 YA Ehh… Before we start reading, I 

introduce the skills, it can be   

sequence of events, main ideas and 

details, author purpose, whatever… 

and I also like to analyze the cover of 

the book, like the title, the image so we 

can preview together what the story 

will be about and also do a preview of 

the topic. If it is about nature, we talk 

about nature, if it is about family we 

also talk about family.   

 

5 YM What strategies do you use during your 

reading lessons? 

 

 YA We read aloud together, So we have 

one reading together that we read 

aloud, we stop... we stop in some 

specific parts of the text to make 

questions so we can analyze together 

comprehension and also using graphic 

organizers and different strategies like 

visualize, infer 

 

6 YM What strategies do you use the most or 

you consider that are essential and 

why? 

 

7 YA Mmmm… the one that I use the most 

is read aloud. But I also like to use 

graphic organizers and I think that 

graphic organizers, are really 

important, because it makes them stop 

and really pay attention to the text and 

look for more details and make sure 

they have a full understanding of the 

story. 

 



123 

TEACHING OF READING IN A BILINGUAL SETTING 

8 YM How do you finish the reading lesson?  

9 YA I finish the reading lesson, ahh... First 

asking more questions as their opinion 

about the reading, what do they think 

about the reading? 

Is there is any doubt or something that 

they do not understand and if they 

could understand with the reading and 

also assigning an activity, independent 

activity. 

 

10 YM Now, what do you think about 

activities that draw student's attention 

to sounds such as poems, songs, 

tongue twisters, games, are they 

important in the reading process? 

 

11 YA I think that they are important, I think 

they get the students more engaged to 

the reading because sometimes the 

reading can be boring for them. 

Specially if it is assigned by the 

teacher, so when we have different 

strategies such as poems, tongue 

twisters, songs, it makes them more 

engaged to the reading. 

 

12 YM What strategies, mm… what of these 

activities, songs, poems, what do you 

use the most? 

 

13 YA I use the most like songs and games, to 

engage them more at the beginning. 

 

14 YM Do you teach your students to use the 

dictionary when they do not know the 

meaning of words? 

 

15 YA I do teach them to use the dictionary, 

uhh but most of the times I like to 

teach them also vocabulary context, to 

use context to understand better the 

reading. Ummm. So yes I use, but not 

much. I use more now with my 

students, vocabulary in context, to 

teach my students about the context to 

understand the word. 

 

16 YM Do you always assign the books they 

have to read or sometimes you give 

them the option to choose one of their 

own interests? 

 

17 YA Most of the times, I assign the reading 

but... like we have a platform, 

Scholastic. That is a digital platform. 

So on that platform I assign books But 
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I also encourage them to choose every 

month one book of their interest. 

18 YM Why do you think that is important 

that they choose a book of their 

interest, books of their interest? 

 

19 YA Because sometimes for kids is difficult 

to engage with the reading. Sometimes 

they do not like the topic of the 

reading or the story. So, when they 

choose the book, they feel more 

engaged with the reading. 

 

20 YM What reading strategies do you think 

are important to teach your students to 

use on their own? 

 

21 YA Read aloud is really important. So 

sometimes what I do with them is that, 

there is an application where they can 

record themselves so I like them to 

record themselves reading, So 

sometimes they make a video of them 

recording themselves, and then, it 

makes them more focused to the 

reading. 

 

22 YM Ok, thank you very much. 

 

 

23 YA You’re welcome.  

 

 

INTERVIEWS 

Name of Teacher: Teacher 6 

Spanish teacher 

Setting: School 

Date: March 30th, 2021 

Time: 15 min 

Interviewer: Yeisy Maldonado 

 

Turn # Participant Participation Comments for analysis 

1 Yeisy Buenos días, vamos a empezar con la 

primera pregunta: ¿Cómo enseñas 

lectura? 

 

2 Dina Enseño a leer a mis estudiantes a partir 

de mi ejemplo, es lo primero que hago. 

Practico lo que se llama lectura en voz 

alta. Primero que todo para 

incentivarlo, para, motivarlos, para 

incitarlos a la lectura. Luego, pues 

utilizó un vocabulario amplio, palabras 
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de nuestro lenguaje usadas e usadas a 

diario. Las coloco como la rotulo, la 

coloco como en las paredes. Y 

hacemos el ejercicio diariamente, 

incluso con palabras que incluyen 

letras que ellos desconocen, porque se 

dice que ellos van viendo esa letra, se 

van familiarizando con ella y pueden 

llegar a ser el ejercicio más rápido, el 

ejercicio de leer. Digamos que este 

como un resumen de lo ejercicio que 

realizo porque son varios. 

3  
¿Cómo preparas a tus estudiantes antes 

de empezar la clase de lectura? 

 

4  Preparo a mis estudiantes de la 

siguiente manera, si es un cuento, si es 

un artículo, si es un texto informativo, 

les muestro la portada, si es un libro 

les muestro la portada, les hago 

preguntas previas, para que ellos 

puedan ir descubriendo por si solos el 

tema, el tema que va a tratar la lectura, 

por lo general eso, me gusta mostrarles 

imágenes, el titulo y hacerles 

preguntas previas.  

 

5  ¿Qué estrategias usas durante la clase 

de lectura? 

 

6  Bueno, durante la clase no solo me 

quedo en las preguntas previas, sino 

que vamos descubriendo durante, 

también tengo, yo les tengo tres 

momentos, preguntas antes, durante y 

después de la lectura. Entonces hago 

preguntas orales durante la lectura, 

puede ser con relación al vocabulario 

por si hay palabras que ellos 

desconoces, para saber si son 

desconocidas o no, también para 

trabajar lo que se llama el aprendizaje 

intertextual, pues para conectar esos 

conocimientos de las diferentes 

asignaturas con la lectura, con lo que 

es la lengua castellana, no solamente 

que ellos lean o que descifren, sino que 

además de eso quede un aprendizaje de 

lo leído.  

 

7  ¿Cuáles estrategias consideras que son 

las más esenciales y por qué? 
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8  Bueno, las más esenciales en la 

lectura, estrategias como tal, considero 

que es necesario, que los niños 

también tengan un acercamiento con 

ese texto, que no sea solamente leer 

por leer, sino que lleguemos al fondo, 

como lo dije en la anterior respuesta, 

pues me gusta que ellos si desconocían 

algún vocabulario, pues aprendan 

sobre esa palabra, sobre ese tema.  

De todas las estrategias para mi la 

esencial es la motivación, es la lectura 

de imagen previa que hacemos, es de 

pronto darles a ellos la oportunidad de 

crear el conocimiento, hacer 

predicciones, ¿si? Porque si no hay 

motivación yo considero que es muy 

difícil que un niño aprenda a leer. Si 

no hay interés, si no hay alguien que lo 

inspire. Por decirlo así. La otra es la 

lectura en voz alta, que ellos escuchan, 

aprenden a hacer las pausas, incluso 

antes de leer, aprenden a diferenciar 

las diferentes expresiones. Si es una 

pregunta, si es una exclamación, ¿ya? 

Entonces como dejarles eso claro, que 

leer se trata también de vivir eso que 

están leyendo para poder comprender.  

 

9  ¿Cómo terminas la clase de lectura?  

10  Bueno, termino con un ejercicio, por lo 

general hago un cuestionario de una 

manera creativa, en forma de juego, un 

cuestionario de preguntas no solo de 

comprensión sino también preguntas 

de nivel crítico, inferencial ¿ya? Todo 

eso para que, pues evidenciemos que el 

niño ha comprendido, lo que decía 

anterior. Que el niño aprenda de esa 

lectura.   

 

11  ¿Qué piensas acerca de las actividades 

que enfocan la atención de los 

estudiantes a los sonidos como juegos, 

trabalenguas, canciones, poemas, son 

importantes para el proceso de lectura, 

por qué? 

 

12  Bueno, me encantan, me encantan esas 

actividades porque a los niños, los 

niños las disfrutan, ¿ya? Siempre hay 

un periodo que es en que se trabaja 
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este tipo de texto, como canciones, 

trabalenguas, juegos, poemas, etc. 

Hablo del género lirico, pero no espero 

que llegue ese momento para trabajar 

con ellos ese tipo de lectura, por lo que 

decía anterior, a los niños les encantan, 

ven un trabalenguas y lo ven como un 

reto, lo ven como algo divertido, como 

lo que es un juego de palabras, 

entonces me encantan esas actividades 

y son muy, muy esenciales para el 

proceso de lectura, por lo que dije 

anteriormente, porque naturalmente el 

niño nace y aprende jugando, a ellos 

esa parte les encanta, entonces pues, es 

esencial para este aprendizaje que ellos 

disfrutes de esto, que ellos no lo vean 

como una clase sino como un juego.  

13  ¿Enseñas a tus estudiantes a usar el 

diccionario cuando no conocen el 

significado de las palabras? 

 

14  Si, claro que sí lo usamos, bueno, por 

lo general buscamos la palabra entre 

todos, en la presencialidad yo les daba 

a ellos, a uno de ellos le daba mi 

diccionario, y bueno le permitía por 

turnos buscar la palabra, también he 

realizado con los niños concursos de 

tiempo record donde quién encuentra 

la palabra primero en el diccionario, 

entonces sí, me parece importante y lo 

hago.  

 

15  ¿Siempre asignas los libros o en 

ocasiones le das la oportunidad de 

escoger textos de su interés? 

 

16  Bueno, en la escogencia de los libros, 

es libre, libertad, libertad por lo 

general ellos llevan, tenemos un 

proyecto en la escuela, en el colegio en 

el que trabajo, donde ellos llevan sus 

cuentos favoritos al colegio y los 

intercambian, como ya se entiende que 

lo leyeron en casa, su cuento favorito, 

pues, los intercambiamos, hacemos 

como una pequeña biblioteca en el 

aula y cada quien elige el que le 

interese, el que sea atractivo según su 

gusto, entonces, claro que también 

recomiendo. Cuando hacemos los 
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ejercicios en voz alta, pues yo escojo 

el libro, y veo su reacción, veo si les 

gustó o no, y voy conociendo sus 

gustos, sus intereses y en esta manera 

también participo en la escogencia de 

los libros.  

17  ¿Qué estrategias piensas que son 

importantes enseñar a los estudiantes 

para que usen por su propia cuenta? 

 

18  Bueno, la estrategia del diccionario es 

importante, que ellos ya en casa 

cuando se encuentren esta situación, 

que estén leyendo cualquier cosa, una 

revista, el periódico, y encuentren una 

palabra desconocida, pues buscarla, o 

preguntar a un adulto les digo siempre, 

creo que es muy importante eso porque 

eso les va a ayudar a la comprensión 

de la lectura.  

 

19  ¿Qué otra estrategia?  

20  Pues, la de las predicciones, me gusta 

mucho y he visto muy buenas 

reacciones en los niños, de pronto el 

adicionar, ¿cómo le diría? El inventar, 

por su cuenta, el imaginar, es la 

palabra correcta cuando ven la portada, 

yo les digo, analicen, ¿Quién será el 

protagonista de esta historia? Por la 

portada, ¿Qué quiere decir el titulo? 

¿Quiénes son los personajes? Esa 

estrategia me gusta. He tratado de que 

ellos la aprendan y la apliquen. 

 

21  Listo. Muchas gracias 

 

 

22  De nada, Yeisy.   

 

INTERVIEWS 
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Date: March 10th, 2021 

Time: 15 min 

Interviewer: Yeisy Maldonado 
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1 Yeisy Bueno, buenos días, eh… Bueno, 

vamos a comenzar con la entrevista, 

eh... La primera pregunta es ¿Cómo 

enseñas lectura? 

 

2 Jenny Lo primero que hago es atraerlos hacia 

ella, Luego busco estrategias nuevas y 

que llamen su atención. 

 

3  Listo. ¿Cómo preparas a tus 

estudiantes antes de empezar la clase? 

 

4  Recordamos la lectura realizada 

anteriormente. Luego se realiza la 

activación del conocimiento previo a la 

lectura que se va a realizar y al 

finalizar se realizan preguntas y se 

ejecuta la lectura. 

 

5  Listo. ¿Qué estrategias usas durante la 

clase? 

 

6  Durante la clase de lectura se realizan 

diferentes estrategias como lectura en 

voz alta. Puede ser en un orden o en, o 

aleatoriamente. Se van nombrando, 

buscar palabras desconocidas en el 

diccionario, expresar lo que les gusta o 

Puede ser por medio de dibujo, por 

medio de oralmente o escrito. 

 

7  Listo. ¿Cuáles estrategias consideras 

que son las más esenciales al momento 

de enseñar lectura y por qué? 

 

8  Bueno, considero que la lectura en voz 

alta, ya que el niño puede escucharse e 

ir corrigiendo todas las falencias que 

tenga al momento de leer y así 

aumentar el vocabulario que está 

aprendiendo. 

 

9  ¿Cómo terminas la clase de lectura?  

10  Escuchando opiniones sobre lo leído, 

que piensan, que les gustó, que no les 

gustó. Plasmando sus opiniones 

también por medio de palabras o de 

dibujos. 

 

11  La sexta pregunta es qué piensas 

acerca de las actividades que enfocan 

la atención de los estudiantes en los 

sonidos como juegos, trabalenguas, 

canciones poemas. ¿Consideras que 

son importantes para el proceso de 

lectura? 
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12  Son importantes, ya que ellos pueden 

mejorar su proceso de lectura a través 

de ellas. 

 

 

13  ¿Enseñas a tus estudiantes a usar el 

diccionario cuando no conocen el 

significado de una palabra? 

 

14  Si, es una herramienta necesaria y útil 

para buscar el significado de esas 

palabras y así ponerlas en su contexto. 

 

15  ¿Siempre asignas los libros o en 

ocasiones le das la oportunidad de 

escoger textos de su interés? 

 

16  La mayor parte del tiempo se asigna a 

la lectura, pero se recomienda siempre 

que en su tiempo libre puedan leer 

textos de su agrado o que llame la 

atención. 

 

17  Y para finalizar, ¿Qué estrategias 

piensas que son importante enseñar a 

los estudiantes para que ellos usen por 

su propia cuenta? 

 

18  Escribir lo que piensan, al igual que las 

preguntas o dudas que van surgiendo 

durante la lectura para que al finalizar 

puedan resolverse. 

 

19  Muchas gracias.  

20    
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1 Yeisy Bueno, bueno, vamos a comenzar eh... 

con la entrevista acerca del proceso de 

enseñanza de la lectura. La primera 

pregunta es ¿Cómo enseñas lectura? 
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2 Claudia Se aplican reglas establecidas como los 

signos de puntuación, entonación, 

fluidez verbal y la importancia de leer 

en voz alta. 

 

3 Y Listo, ¿Cómo preparas a tus 

estudiantes antes de empezar la clase 

de lectura? 

 

4 C Primero se les habla de la importancia 

que tiene ella como tal. Luego al 

momento de realizarla, que mantengan 

la concentración para que la sigan. 

Cuando el docente se lo pide. 

 

5 Y Listo. ¿Qué estrategia? eh... ¿Cuáles 

estrategias consideras que son las más 

esenciales? 

 

6 C La lectura en voz alta. Porque ayuda a 

que los estudiantes se concentren en la 

lectura y ellos mismos vean las 

falencias que puedan presentar durante 

ella. 

 

7 Y Listo. ¿Cómo terminas la clase de 

lectura? 

 

8 C Dándole las sugerencias que tuvieron, 

ya sean negativas o positivas. Y que se 

preparen para la próxima. 

 

9 Y Listo. ¿Qué piensas acerca de las 

actividades que enfocan la atención de 

los estudiantes, a los sonidos como 

juegos, trabalenguas, canciones, 

poemas? ¿Consideras que son 

importantes para el proceso de lectura? 

 

10 C Sí  

11 Y ¿Por qué?  

12 C Son buenas porque ayudan a que ellos 

mecanicen mejor el proceso de lectura. 

Y esas actividades, pues son lúdicas y 

son diferentes para que ellos se 

motiven más con ellas. 

 

13 Y ¿Cuáles has practicado en tus 

clases? 

 

14 C El trabalenguas.  

15 Y ¿Enseñas a tus estudiantes a usar el 

diccionario cuando no conocen el 

significado de las palabras? 

 

16 C Sí, porque es indispensable que ellos 

conozcan el significado de las palabras 

y las relacionen con un contexto. 

 

17 Y ¿Siempre asignas los libros o en 

ocasiones le das la oportunidad a tus 
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estudiantes de escoger textos de su 

interés? 

18 C La mayoría de las veces se les asigna, 

pero en otras clases les digo que 

pueden buscar lecturas que les llamen 

a ellos la atención. 

 

19 Y Listo. ¿Qué estrategia piensas que son 

importantes enseñar a los estudiantes 

que ellos usen por su propia cuenta? 

 

20 C Lo primero que buscan información de 

historias que llamen su atención y que 

en ello pongan a jugar su imaginación 

y así interioricen la lectora. 

 

21 Y Muchas gracias.  
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